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INTRODUCTION

Limited knowledge and understanding of vocabulary are the main factor in learners’ failure in
communication especially for non-native speaker. The main reason is that without developing
the vocabulary, anyone will not be able to communicate as vocabulary is the main factor of
meaning. The meaning making here is very important in communication. Thus, learning
vocabulary is absolutely necessary for non-native learners. Both the teachers and the students
take active control in the success of learning vocabulary. Thornbury (2002) states that less
responsive vocabulary and the lack of teacher’s awareness cause ineffective vocabulary
building.

Learners are considered success in vocabulary mastery when they succeed in
understanding the words’ form, pronunciation, meaning, and use. They also need to remember
and store them into their brain permanently as theoretically they will forget 80% of what they
learn 24 hours after the engagement, so they can make use of the vocabulary for further use.
Therefore, an effective and efficient vocabulary storage technique is required.

This technique is very important in helping the students learn vocabulary continuously as
in Schmitt (2002) argumentation that learning vocabulary is a continuous change. The technique
should be intended to help the students learn vocabulary systematically and sophisticatedly like
the way the brain does. The brain processes the words in a more meaning based than form
based. There are vocabulary labeling, categorizing, and network building process happening
inside the brain.

This research was conducted to solve the vocabulary learning problems faced by the
second year students of Akper Pemkab. Trenggalek in the academic year of 2014/2015. Related
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to vocabulary learning, vocabulary in ESP Classroom, in this case nursing, involves clinical
setting in which nurses will have to use their English in communication and literature reading. A
study conducted in a Japanese private hospital in 1998 by Watanabe (as cited in Yamanaka and
Parker, 2005) shows the needs of English in the hospital are very great. It means that, nurses as
a part of hospital staff needs to master the general communicative skills in English.

Based on the test conducted in the classroom, the researcher found out that the score of
English test is still far from good. The students were having difficulty in arranging sentences
because they did not have sufficient collection of vocabulary. They could not recall the
vocabulary learned during the lessons. In the pre-test conducted prior the research, the mean
score is 66.08 with spelling with 73.79, pronunciation 38.87, meaning 69.49, and use 67.65. It
shows that all of the vocabulary aspects need improvement especially pronunciation aspect with
the lowest score.

Low score of the pre-test happened because the students did not have an effective
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Vocabulary is a set of common words WhICh are meanmgful and have their own rule in
certain language, and is used to make up the four language skills in oral and print form. As in
Kamil and Hiebert (2005), vocabulary is based on its form, oral and print forms, and its uses,
productive and receptive words. Therefore, vocabulary includes the four aspects of form,
pronunciation, meaning, and use.

Gains and Redman (1986) elaborated the pieces of word meaning into several aspects;
conceptual meaning deals with the polysemy, homonymy, and synonymy, affective meaning
deals with the attitudinal and emotional factors of vocabulary, style, register and dialect, sense
relations, multi-word verbs, idioms, and collocation. Ur (1991) adds more aspects of word
meaning such as denotation, connotation, and appropriateness, and meaning relationships.
Therefore, learning a word is rich and complicated. A word cannot be seen only from one
meaning but there is another meaning behind meaning.

There are two kinds of vocabulary; receptive vocabulary and productive vocabulary.
Receptive vocabulary is the words used in listening and reading while productive vocabulary is
the words used in writing and speaking (Hiebert and Kamil, 2005). Thornbury (2005) mentions
that the basic measurement of knowing a word is knowing the form of the word and its
meaning. Schmitt (2002) adds grammatical knowledge as the contribution of word form and
meaning to vocabulary acquisition. Learners acquire vocabulary in verbal and written exposure.
When a word is exposed verbally, a learner may learn the pronunciation and some of the
syllables. Conversely, when exposed in written-form, a learner captures the form of the word.
Schmitt (2002) states that the two main process of vocabulary acquisition are explicit learning



and accidental learning. Explicit learning means learning vocabulary is purposely focused and
done. Accidental learning happens when learners are exposed to the use of the language. The
results vary depending on the L1, age, amount of exposure, motivation and culture.

Learning is remembering (Thornbury: 2002). A learner needs to both increase the number
of the vocabulary and remember them. Memory itself involves the past and the past in the
present (Peng, 2005:166). It is the process of recollecting and remembering facts, images, and
past experience (Hudman, 2006).

Memorizing includes three stages to reach permanent storage: a) Sensory memory which is
related to every sense of stimulus which indexes with human senses such as touch, vision, smell,
and hearing (Hudmon, 2006). The information is limited in the duration of seconds and
presented to the various sensory systems as the memory undergoes further processing, b) Short-
term memory which deals with the capacity for short term retention on which the retention is
consistent (Gains and Redman, 1996), and c) Long-term memory. Hudmon (2006) states that
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The implementation of the teghni he“principles of designing vocabulary
lesson which makes the technlque effe N | the learner master vocabulary. The
format of the book is quite flexible as long as it is easy to use and carry. The procedure differs
from each experts. Schmitt (2002) involves word pairs, vocabulary knowledge enrichment,
recycling, expanding the word’s information, expanding rehearsals, free activities, and review.
Thornbury (2000) elaborates the procedure into notebook preparation, good and bad record
exemplification, discussion, vocabulary recording, and vocabulary checking. In this research,
the researcher collaborate both procedure into three stages: a) introduction of the technique
including notebook preparation and good and bad record exemplification, b) expanding the
word’s knowledge including word pairs and vocabulary knowledge enrichment, and discussion,
c¢) expanding rehearsals including recycling, reviewing, and free activities.

Teaching and learning activities should have a positive environment. Frases (1998) stated
that “better achievement in a variety of outcome measures was found in classes perceived as
having great cohesiveness, satisfaction, and goal direction and less disorganization and friction.”
The positive classroom can be seen from the three dimension of class climate by Moon’s
Scheme. The first is relationship dimension which focuses on the experience of the individual
student in the classroom. The second is personal development which focuses on the academic
aspects of classroom related to teaching and learning. The third is system maintenance and
change which focuses on the teacher control, the classroom organization, the class rule clarity
and strictness.



RESEARCH METHOD

This study took place in Akademi Keperawatan Pemerintah Kabupaten Trenggalek. The address
of the institution is at JIn. Dr. Soedomo No. 5 Post code: 66312 Trenggalek Jawa Timur.
Akademi Keperawatan Pemerintah Kabupaten Trenggalek is located near the Dr. Soedomo
Hospital, the central public hospital in the town where people in the area would come when they
need medical help.

The subject of the study is the fourth semester students of the academic year of
2014/2015. In this case, English is first taught in two semesters in the second year of the
students period of study in the academy. There are two classes of the fourth semester students;
class A and class B. The class chosen is class B. Class B was chosen for the low average score
of the final test of the previous semester. The total number of students is 34 students with 12
males and 22 females. The students varred from drfferent social background Most of the
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on their score in the pre-test and post- te nstudents in the high score group, one students
with the middle score group, and two students from the low score group.

The form of documents used in this study was paper-based or electronics including
students’ statements during the interviews and questionnaires, syllabus documents, lesson plans,
observations journals records, the result of the tests, and the students’ vocabulary records. In
this research, the researcher used questionnaire to find out the class climate in the application of
Keeping Records as the vocabulary storage technique in improving long-term memory in
vocabulary mastery. In this research, the test was done three times; the pre-test, post-test after
cycle 1 and post-test after cycle 2.

The quantitative data was analyzed using descriptive technique by using simple
mathematical procedures to simplify, summarize, and categorize the data. The qualitative data
was analyzed using categorization, data synthesis, and data familiarization.

Picture 1. Formula of Analyzing Quantitative Data

X = Z”A and V= Z”y

In which:

x = mean of pre-test score
A = mean of post-test score
N = number of score

Z x = sum of pre-test score
Z_v = sum ot post-test score




RESULTS AND DISCUSSION

The research was done from the 5" of May 2015 until the 19" of June 2015 in two cycles. The
first cycle consists of four meetings and the second cycle consists of three meetings followed by
a post-test to measure the success of the technique. The post tests were done a week after each
cycle finished to measure the long-term memory. There were a total of 34 students involved in
the research. They are the second year student of Nursing Academy in Trenggalek East Java in
the academic year of 2014/2015.
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Based on the mean score in each indicator from the post-test 1, the improvement of the
students’ achievement varies. The improvement of spelling aspect decreases from 72.79 into
72.06. The decrease is not significant with only 0.73 difference but this number shows that
memorizing spelling using Keeping Records technique is not effective. The students’ ability
does not improve. They stay at the same level. Pronunciation aspects improve the highest
among the vocabulary indicators. The students’ skill in pronunciation improves 32% from 37.87
into 55.30. The score is evidently very low but the improvement is very high. It means that
Keeping Records Technique helps the students to master pronunciation. The frequent drilling
takes a big role in improving the pronunciation orally. However, in writing, they are very
lacking because there is a big difference in sounds between English and Bahasa Indonesia as
well as Javanese, the two languages the students use every day. The problem is in adjusting the
sounds in English and the students’ native language.

In the meaning aspect, there is 20% improvement from the score of 69.49 into 83.33. It
means that the technique has succeeded in improving the students’ score in the aspect and that
the technique is definitely effective in improving the long-term memory. Meanwhile, the use
aspect deals with a decrease of 6% from the score of 67.65 into 63.26. The students could not
make use of the technique maximally in applying the vocabulary in context. There were lack of
practice in this area during the implementation of the technique.

The progress of the class climate in cycle 1 shows positive improvement in all aspects.
Compared with the time before the action, the students and the teacher improve in their own



ways. The students become more active in participation and assignments. The teacher felt easier
to handle the students because they can let the students do what they want when doing the
assignment. The teacher was also more active in helping the students improve their vocabulary
knowledge by guiding and monitoring intensively. The teacher directly gave solutions to
students’ problem regarding the way they record and master the words learned.

In cycle 2, the improvement happens in all aspects of vocabulary; spelling with 12%
improvement, pronunciation with 25% improvement, meaning with 6% improvement, and use
with 26% improvement. After the implementation of cycle 2 the mean score of the test
increased 12 % which shows that the students could improve their spelling using the notebook.
After the implementation of cycle 1 and cycle 2, the students’ spelling ability improves 11%
using the technique.

Mean Score in Post-Test 2
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It is clear that keeping records technique has succeeded in improving the students’ long-term
memory in vocabulary mastery with such huge improvement.



The focus of the use of keeping records technigue in this research is helping the student
store vocabulary knowledge permanently in their brain. It can be seen from the mean score of
the students’ post-tests in the table below.

Table 1.1 Students’ Achievement Progress during the Research

Progress
Post- Progress Post- Overall
Aspect Pre-Test Test1 After Cyclel = Test2 C?f:tler Progress
Mean 61.95 68.49 11% 82.5 17% 25%

score

In this case, the test was designed to measure both the students’ long-term memory and
vocabulary mastery. The test itself took place a week after the action. From the results of the
post -test, there is 25% |mprovement as a Whole brmgmg up the mean score from 61 95 into
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students automatically rehearse the words contlnuously WhICh is then stored into their mmd
permanently. However, after the first cycle, the spelling improvement was not seen. It is
because the students were still adapting with the new method in which they were in the process
of understanding a new concept of the technique, did semantic maps, and recording numerous
words.

Table 1.2. Progress in Spelling Aspect

Aspect Pre-Test Post-Test | Progress After Post- Progress After Overall
P 1 Cycle 1 Test 2 Cycle 2 Progress
Spelling 72.79 72.06 -1% 82 12% 11%

In cycle 2, the spelling aspect improved significantly after the teacher added the frequency
of the drilling. Their mean score after the action improves 11% from the pre-test from 72.79 into
82.00. This percentage shows that Keeping records help the students recognize the form of the
words better. In this case, they also began to understand of how the technique work and after
many reviews and sentence productions in which 78% of the students agreed that keeping
records technique improve their spelling skills.

Pronunciation is the aspect which has the biggest improvement after the action. 33% of the
students strongly agreed that keeping records technique improve their pronunciation skill while
the other 58% has the same opinion. In the test, the overall progress of pronunciation is 49%
from the score 37.87 into 74. From the beginning, before the action, the students did not have



the knowledge of phonetic transcription at all. The action has improved the students’
pronunciation skill. The improvement is seen in the following table:

Table 1.3. Progress in Pronunciation

Progress Progre
Aspect Pre- Post- Afgter Post- ss Overall
P Test Test1 Test 2 After Progress
Cycle 1
Cycle 2
Pronunciation 37.87 55.3 32% 74 25% 49%

During the cycle 1, The student got difficulty in synching the sounds, forms, and their
native language. They mixed the sound /I/ with the sounds /e/, /a/, /&/ and /i/. Other sounds
which confused the students were /dj/, /j/, /8, /d/, and /J/. Those were new symbols for
unfamiliar to the students. After the cycle 2, the confusion was solved. The teacher shows the
students how to use the keyword method byg#Synching the English’ sounds and forms with
Javanese words. P 4
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The result of the post-test 1'shows % decrease in the mean score. Its
shows that the action in the cycle idha g'students’ vocabulary mastery. In
cycle 2, the teacher uses different way i words in context. The teacher uses a

song’s lyric and an article as the Vocablary sources. The students learn the words in real
context and they could apply it in their own sentences.

Table 1.5. Progress in Use
Post- | Progress = Post- = Progress

Pre- Overall
Aspect Test After Test After

Test 1 Cycle 1 2 Cycle 2 Progress
Use 67.65 63.26 -6% 85 26% 20%

The post-test shows 26% improvement from the previous cycle. The improvement was quite
high increasing the mean score from 63.26 into 85. It means that the students were able to use
the words in the correct context.

From the questionnaire, the students felt that keeping records technique was fun with
14.71% of the students strongly agreed and 52.94% agree. The technique is a new method
which challenges the students and pulls their interest in recording and memorizing vocabulary
knowledge in a creative way. There are about 60% of the students agreed to continue using the
notebook after the research finished.

Using keeping records technique, the students were able to explore their own ability and
memorize words fully using their own notebook. Indeed, they had more responsibility, but they
could handle the responsibility by having. their.own target in finishing and creating the best
vocabulary record. They were involved in all activities which made them enjoyed the class



more. They could improve their emotional relationship as well. However, their competitiveness
was not really improved. It can be seen from the questionnaire that 61.76% of the students feels
that the competitiveness in the class existed in a moderate level. The students tend to rely on
each other instead of trying to get more attention from the teacher. The students were reluctant
to participate individual drilling.

Keeping records technique improves students’ participation and involvement. More than
55% of the students feel that they could participate the class activity and that they were involved
in those activities. Those were all active assignments in which the students, willing or not,
would do. During the class activities, the teacher gave instructions, rules, and procedures to the
students. Most students with 70% agree that those instructions, rules, and procedures are clear
and understandable. During the action, the students could show themselves more to the teacher
and gave more attention. In this case, 80% of the students feel that they got the same treatment
from the teacher. No one felt that they were treated unfalrly
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CONCLUSION
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