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ABTRACT

HeniAmbarwati.  X2209019: IMPROVING STUDENTS’ VOCABULARY
MASTERY THROUGH OUTDOOR ACTIVITIES (A classroom Action Research on
the fifth Grade Students of SD Negeri 1 Baleraksa in Academic year 2010/2011). Teacher
Training and Education Faculty. SebelasMaret University.

students of SD Neger’

low score of vocab an action research was
conducted by us 8’ vocabulary mastery. The
objectives of thi ; i e, ulary mastery using outdoor

activities and

Thi ay 2011. The
subjects @ leraksa, in the
2010/201 on. Ingeach cycle, the
procedure of the res ion, and reflection
In collecting ] ] sel erview and test.
The field no ' : ' ati 1d by the teacher

as an observet. The in -u iCeW QWL dents. The tests
were pre-test, [ G e writer analyzed
the test results b and post-test

The result of t mplementation of outdoor
activities can improve stery. The result shows the

difference between the students ab111 y before and after the action. Based on the
research observation,field notes, interview, and test result, the students make
improvement in vocabulary mastery. The testscore results show the improvement
of the students’ achievement before and after the action in cycle 1 and cycle 2
The pre-test mean score was 61.30 increasing to 76.76 in the post test. Second,
there were also improvements in students’ response in learning English. During
the action, the students paid good participation to the lesson. It was proved by
their activeness in doing all the assignments. They could collaborate well with
other students and fully participated in the lesson. Based on these results, it can be
concluded that teaching English vocabulary by using outdoor activitiescan
improve the students’ vocabulary mastery and students response.
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CHAPTER 1

INTRODUCTION

ind of the Study

In the past, Ei education, i.e. Junior high School

R ’
and Senior Hig ) vadays, VET; een extended to primary level
of education El lement: Indonesia. Many

reasons pfomoting irstly, young
learner as i ; (19974 v) have more
opportunities: than are Like §they n learn anything
every time w ies. n get thésinformation not only from

teaching-learning process is y S t also parent’s duty. He

e time without having the

them in learning. Secondly, teaching English in early age is very useful to prepare
the students in entering the next level. Elementary school is the foundation to
reach higher level. If they can learn well in it, they can enter the next level easier.
Parents and teachers must give more attention in this level of study. Thirdly it is
useful to prepare them to face globalization era.

At elementary school, English is introduced to the students, they have to
learn its vocabulary because it is the most important element that will become the
basic competence to get other competences like listening, speaking, reading, and
writing. Coady and Huckin (1997: 5) say, “Vocabulary is central to language and
of critical importance to the typical language learner”. The fact in elementary
school show that most students in this level still have difficulties in learning

English, especially in mastering vocabulary. Mastering vocabulary in learning



language is basic, so is it in English. The importance of mastering vocabulary as
stated by McCarty (1990) is that it is the experience of most language teacher that
the single, biggest component of any language course is vocabulary. Without
having proportional vocabulary, students will get difficulties in using English. It is

because verbal communication needs words to express meaning. In addition he

also states “No matter how well udents learn grammar, no matter how

successfully the sou L2 are mastered, without wOtds to express a wide range

of meaning, communication i j ied_out in any meaningful

T}

way”.

Considering the , 1t is better to
introduce n bsorb miew vocabularies
more €3] al, teaching
vocabula ch mganing then they
have to me ) to introduce the English
words clearly: and co@y, an imi and practice them easily

feel bored with the old teaching technique because it is far from their natural
intuition. Naturally they like playing, that is the fact that most parent and teachers
forget it. Outdoor activity can be a good choice to teachers to attract them. They
can give them information while they are playing. When they enjoy the outdoor
activity, it will be easier for them to memorize the word they learn. By means of
this activity, they will think that English is not a difficult subject learn.

English teachers do not create an interesting circumstance in teaching
learning process, whereas children learn more in interesting one. In this case
Curtain and Pesola (1994) in Suyanto (2005: 4) state:

“Pada hakikatnya menurut Curtain and Pesola (1994) anak-anak akan
belajar bahasa asing dengan baik apabila proses belajar terjadi dalam
konteks yang komunikatif dan bermakna bagi mereka. Untuk anak-anak,



konteks ini meliputi situasi sosial, cultural, permainan, nyanyian, dongeng,
dan pengalaman-pengalaman kesenian, kerajinan dan olahraga”.
Based on the statement above, it is important for the teacher to create an

enjoyable circumstance in learning process. All the activities above like singing,
games, storytelling, art, and sports can be done outdoor. The teacher can mix all

the activities to provide an interesting circumstance in gives the students chance to

1.

2. The students got difficulties in writing down the word in correct spelling.
3. The students got difficulties in memorizing and mentioning the meaning of
words.

4. The students could not use the words grammarbased on the context correctly
Generally the students had the same difficulties in mastering vocabulary. It

can be seen from the students’ mistakes in each indicator of vocabulary mastery.

Most of the students could not pronounce the words fluently, for example the

students pronounced “bright” like the original writing /bright/, whereas they

should pronounce /bralt/. They also got difficulties to spell the words. Only few

b

students spelt the word “light, ride > correctly. Most of the students spelt the
words like what they heard, such as they wrote “people” with “pipel”, they wrote

“duck” with “dak”. The students didnot know and remember the meaning of



English words. For example, they didnot know the meaning of driver, soldier,etc.
And the most mistakes of the students were in using the words grammar. Most of
the students were still confused to use the word grammar based on the context.
For example, in the sentence “He ...... on street. ’the students’ answer is walk or
walks. They also cannot differentiate the use of word grammar in simple present

tense.

The causes why those problems arosewere, first, lack of language input

from the teacher was low. Second,

most of the students bored in the class.

To overcome those problems, the teacher should present the English
lesson as interestingly as possible. The elementary teacher should try to introduce
vocabulary as an interesting subject to them. She should create an interesting and
joyful atmosphere in the learning activities. Students can better understand a thing
when they experience it themselves. It is better to let them learn from their own
experience. One of the wise she can do to attract the students’ interest is by
outdoor activity. In order to make English vocabulary easy to remember, the
teacher may use original realia that can be found in the environment through
outdoor activity.

Outdoor activities are an activites that can be done by people in general to

relieve from feeling of boredom. It is more interesting than indoor activity. When



we are doing outdoor activities, we can get more motivation to learn something
(Patmonodewo, 2003:112). In the teaching learning process, outdoor activities are
essential for children’s health and well-being. The sense of peace and warmth of
the sun on their backs and watching a butterfly lend gently on a flower are
immeasurable. In outdoor activity the children can do many activities, such as
running, jumping, climbing and playifig,out door. The time the children spend in

outdoor activity evegyday covers ways to enrich the objective of the course and

1.

English vocabulary;

2. They get difficulties in pronouncing, memorizing, spelling the new
English words;

3. They rely on the teacher explanation about the meaning of the English
vocabularies;

4. They have low motivation to find out the meaning by themselves;

5. They feel bored in the teaching learning process that it does not give
them a chance to be active in the class;

6. They just memorize the certain words given by their teacher without

knowing the things referred;



C. Problem Limitation

In this research, the researcher has to limit the problem to make the

research not too broad. There are many ways to teach but the researcher focused

on using outdoor activities technique to improve the students’ vocabulary mastery

F. The Benefits of the Research

The researcher hopes that this research will have some benefits in the
English teaching learning process, especially in teaching vocabulary. There are
two kinds of benefits in this research, theoretical and practical.

1. Theoretical Benefit

a. The result of the research can be used as an input in increasing
English vocabulary;

b. The result of the research can be used as a reference for those
who want to conduct a research in increasing English

vocabulary.



2. Practical Benefit
a. For teachers, by using outdoor activities in teaching English
especially vocabulary the teacher can determine better teaching
process and the English teacher can use the result of the
research when they teach their students.

b. The result of the #€search can be the reference for those who

o conduct a research in increasing English vocabulary.



CHAPTER I1

THEORITICAL REVIEW

A. Teaching to Young Learners

Young Learner

1. The Definition o

schooling in the age of eleven or twelve year olds. The years of primay school

are extremely important in children’s intelellectual physical emotional and
social development. The researcher focused on fifth grade students of

elementary school.

2. The Characteristic of Young Learners

Young learners have their own special characteristics that differentiate
them from adult learners. These characteristics should be known and understood
by the teacher to give contribution to improve the quality of teaching and learning
process. In relation to this, Scoot and Yteberg (2000:2-3) mention the other

characteristic of young learners, that:



They know that world is governed by rules;

They understand situations more quickly than they understand the
language use;

They use language skills long before they aware of them;

Their own understanding comes through hands, eyes and ears. The

Young children love to play, and learn best when they are enjoying

themselves. But they also take themselves seriously and like to think
that what they are doing is real “real” world,;

Young children are enthusiastic and positive about learning.

In relation to this, Halliwell (1992:3-5) clarifies the characteristic of

children:

a.

Children are already very good, interpreting meaning without
necessarily understanding the individual words. They are able to
understand what is being said to them even before they understand the

individual word;



b.

1.

10

Children already have great skill in using limited language creatively;
in this early stage of their mother tongue development children excel
at making a little language;

Children frequently learn indirectly rather than directly. In their ages
or of the primary school level, the children capacity for conscious

learning form and grammatical patterns is still relatively undeveloped;

more tgmply
or fantasy and i

Children are developing conceptually; they develop their way of
thinking from the concrete to the abstract thing.

Children no real linguistic, different from the adult learners that
already have certain purpose in learning language, for instances, to
have a better job, children rarely heve such needs in learning a
foreign language. They learn subjects what school provides for
them.

. Children are still developing. They are developing common skill
such as turn taking and the use of body language. Children learn
more slowly. They are in the process many things such as

developing knowledge about the worlds, developing awareness of
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the concepts, acquiring multyplicity of skills and developing of their
first language.

4. Children are very egocentric. They tent to resolve around
themselves. Children are preoccupied with their own likes and
dislikes, their own family and friend and then their own world.

5. Children get bored easi hildren have no choice to attend school.

ique in teachihg learnifig process such as

ung
an releaseﬂem from the feeling of

7. Children are better mimics. It will take them more confident in

attemping the sound of foreign language and they also delighted in
playing the sound.

8. Children forget quickly. That is why repetition during teaching
learning process needs to be done by teacher to have appropiate
technique in presenting the materials so the students can grasp it
easily. For example learning in outdoor class, they can get a lot of

vocabulary broader than if they study in the classroom.

Based on the characteristics of children mentional above, it can be
concluded that children have their own characteristics that differentiate them from

adult. Children like to play, they like fun, and their concentration span is limited.
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They need an interesting way of teaching learning process that allows them to be
active. The characteristic of the children not only implicate them having the
tendency to have fun all the time but also they have desire to know something.
They have big curiosity about things around them. They are vey enthusiastic
about learning anything including language.

It just the same with the childfén.in the subject researched; they get bored

ng process. Children’s motiViition is the important factor

in the class and the le

problem.

order to make the students are able to use English either oral or written
English.

Teaching according to Jack Richard (1996: 29) is a complex process which
can be conceptualized in a number of different ways. Traditionally,
languageteaching has been described in terms of what teachers do; that is, in
terms of the actions and behaviors which teacher carry out in the classroom and
effect of these on learners. While according to Brindley in J. Richard (1996-34-
35) states learning as follows:

a. Learning consists of acquiring organizing principles through encountering

experience. It can be assume that learning consist of acquiring a body of

language.



13

b. For learners, learning a language consists of forming hypotheses about the
language input to which they will be exposed, these hypotheses being
constantly modified in the direction of the target.

c. Learning a language consists of learning the structural rules of the language
and the vocabulary through such activities as memorization, reading and

writing.

Johnson in ard et. al. (1996: 3) states that there are three different

0 i i funication and
ction'in “realXso¢ial sityations).

them into real contact with the objects will be an effective technique to

introduce English vocabulary. They will learn better in their interesting
circumstance. Outdoor activity is an effective technique in improving
children’s vocabulary mastery without ignores their characteristic and their

nature.

B. General View of Vocabulary

1. The Definition of Vocabulary

Talking about vocabulary, there is general perception that vocabulary is

always related to words and dictionary. Vocabulary is central of language and
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of critical importance to typical language learner. Without sufficient
vocabulary, people cannot communicate effectively or express his ideas in both
oral and written form. Vocabulary becomes important because it can be used as
basic foundation to construct a word into a good sequence of sentence.

Therefore, the students should have to obtain vocabulary mastery.

of vocabulary by sey€ral scientist and researcher. Thete are some definitions of

vocabularies. Hate d Br at the te

ilar language o ds that individual

of vocabulary refers to

Pearson Educational Measurement

(http://education.pearsonassessments.com/research/fag 2b.htm) defines

mastery as level of performance that show that a student has demonstrated the
knowledge, skills, and abilities, for a unit of instruction or subject area as
defined by a recognized standard. It means that mastery is defined as how the
students can apply their knowledge about certain subject. In similarly with

Hornby (1984:777) who defines mastery as skill or thorough knowledge.

In conclusion mastery can be defined as an ability to use skill and
knowledge on certain subject. Referring to the previous definition of

vocabulary, vocabulary mastery can be defined as an ability to use skill and
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knowledge on numbers of words with its meaning by individual of particular

language.

In relation to vocabulary mastery, Ur (1998:60-62) mentions several
factors that both teacher learners must give their attention to, they are as

follows:

Form

. Collocation

The collocation typical of particular item are another factor that makes a
particular combination sound “right” or “wrong” in a given contexts. So,
this is become an important information that the teacher should give a

special attention on.

d. Aspect of meaning

1. Denotation, connotation, appropriateness

Denotation is the meaning of a word that primarily refers to in the real
world. It is often the sort of definition in dictionary. For example the
word “dog” denotes a kind of animal; more specifically, a common,
domestic carnivorous mammal. Meanwhile, a less obvious component

of the meaning of an item its connotation. The associations, or positive
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or negative feelings it evokes, which may or may not be indicated in a
dictionary definition. For example is the word “dog”. As understood by
most British people, it has positive connotation of friendship and
loyalty, whereas, for Arabic people, it has negative associations of dirt

and inferiority.

- needs to b m is the appropriate one to

or a learner to know

item that are the “same kind of thing”; super-ordinates (general
concepts that “cover specific items”); and translation (words expression
in the learners’ mother tongue that are equivalent in meaning to the

item being taught).

e. Word formation
Vocabulary whether one word or multi word, can often be broken down
into their component of words. Exactly how these words are put together is
another piece of useful information, Teachers may to teach the common
prefixes and suffixes. However, they should be warned that in many

common words the affixes no longer have any obvious connection with
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their root meaning. Another way vocabulary items are built is by
combining two words to make one item (a single compound word, or two
separate words).

Vocabulary mastery means that as how the students can apply their
knowledge about certain subject. Vocabulary mastery can be defined as an

ability to use skill and knowledge on numbers of words with its meaning

derstand and

speaking and writing.

Similarly Haycraft in Hatch and Brown (1997:44) also differentiate active
and passive vocabulary. He states that active vocabulary is words that student
can understand the pronounce correctly and use constructively in speaking and
writing. Meanwhile, passive vocabulay is words that the students recogize and
understand when they occur in context, but which learners cannot produce

correctly by themselves.

Further, Aebersold and Field(1997:139) also give the same distinction
between active and passive vocabulary but in the different name. They called
them as receptive and productive vocabulary. Receptive vocabulary is
vocabulary that readers recognize when they see it but do not use when they

speak or write. It means readers understand general sense of the meaning of
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words but they are not sure of its meaning or nuances of meaning. Meanwhile,
productive vocabulary is the vocabulary that people actually use to speak and

write.

From the description given by three language experts above, it can be

concluded that active vocabulary is dealing with productive learning, speaking

and writing and the passive 3 dealing with receptive learning, reading
and listening. The writer concludes that the teacherust know the kinds of

vocabulary, becg he ki iff in using to language

They purpos tidents to bring

meaning and to tak i bols. To reach

teaching vocabulary is not only teaching the students to memorize the words but

also bring them to analyze and create the words in writing.

Wallace (1982: 207) explains that teaching vocabulary has to be following
thing:

a. Aims

The aim is to make the teacher easy to formulate the materials, which will

be taught to the students.
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b. Quantity

The teacher has decided the number of vocabulary items to be learned. The
learners will confuse or discouraged if they got many words. Therefore,
the teacher should select new words, which can easy to understand by the

learners.

c. Need

In teaching vocabulary, the teacher has to choose the words really needed

The teacher should tell the students that they have to use the words
appropriately. The use of words depends on the situation in which they are
using and depends on the person to whom they are speaking.

Furthermore, in teaching vocabulary the teacher can introduce the list of
vocabulary that is taken from the book. The teacher uses and add other vocabulary
which relevant to the students, by doing that hopefully the students will reach
more vocabularies in their minds, not only those which are written in the book but
also from other source. Craft (1987:45) states that to choose vocabulary, it should
consider several guidelines, there are: (1) commonest words, they are the words
which are commonly used or the words that students need. By teaching common

words the students will often find the best ways to comprehend the words and it

will be easy for them to memorize. (2) Student needs. If the students need to know
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the words they will be motivated to learn, because motivation can ensure the use

of words in communication.

The researcher draws conclusions that teaching vocabulary is not only
teaching students memorize the word, but also how to use the word in the

sentence or for communication. The teachers have to the strategies and guidelines

one’s vocabulary develops in

understanding the texts

g language is basic, so is

difficulties in using English. It is because vocabulary plays necessary role and
understanding the language.

Furthermore, vocabulary has an important role in language skills such as
listening, reading, speaking, and writing. Nation quoted by Scmitt and McCarty
(1997: 6) state that vocabulary knowledge is only one component of language
skills such as reading and speaking. In reading ability, vocabulary helps learners
in comprehending the text. In writing, it helps them to expand their ideas based on
the topic sentence that they want. In listening, they comprehend and understand
what other speaks. In speaking ability, vocabulary facilities the learners to explain
their ideas orally. In addition according to Hatch and Brown (1995: 1) vocabulary

is a list or set words that might use in individual speakers.



21

It means that vocabulary has important roles in communication. If
someone does not recognize the meaning of the key word that is used by his
partner, he is unable to participate in the conversation. It means that although the
learners know syntax, grammar, or other elements of language but do not know
the meaning of the words used, they will get difficulties in the conversation. The

teaching learning process for youngglearner has the simple aim than used it in

communication, to make the student use the language eorrectly and have enough

e_next level of study. If

use it in all of language skill

such as reading, writin the same, it can
help them to's ST 1ge ammar etc

mi \gado i : hildren who
come in contact wit eign 1a res offit quite easy and

other are e remel ﬁcult elem similar to his native

language wil i i that are different will be

casily.

C. Teaching Technique Suitable for Children

Related to the importance of vocabulary in English teaching and learning
process and the role of vocabulary which has great influence toward other skill,
teachers encounter challenges of how to teach vocabulary effectively. Teachers
may have different techniques in teaching English vocabulary to the children.

Giving more attention in the techniques used in teaching vocabulary is
extremely important. Teachers should select the technique carefully in order to be
successful in achieving the goals of instruction. According to Harmer (1998:161),

there are some media that teachers may use in teaching vocabulary namely:
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Realia

One way of presenting vocabulary is to bring the things they represent into
the classroom. It means that by bringing realia into the classroom. Words
like ruler, books, pens, bags, etc can obviously be presented in this way.

The teacher holds up the object, says the word and then gets the students to

repeat.

Pictures

using pictures.
Picture i ing of ¥e items. They can

zines pictures,

meaning. The teacher can present the meaning of empty by contrasting it
with full, cold by contrasting it with hot, big by contrasting it with small.
The teacher may present these concepts with pictures or mime, and
drawing attention to the contrast in meaning the teacher ensures student’
understanding.

Enumeration

Another sense relation is the relation of general and specific words. We
can use this to introduce meaning. For example, we can say clothes and
explain this by enumerating or listing various items of clothes. Other

examples are vegetables and animals.
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Differently, Harmer (1997:7) state that children need frequent changes of
activity: they need activities which are exciting and stimulate their curiosity: they
need to be involved in something active (they usually not sit and listen). The
children need appropriate teaching learning techniques that allow them to be what

they want. They can active in a good teaching learning process with a good

technique used by the teacher.

Ur (1996) suggests that vocabulary can be taught by (1) concise definition

(hyponyms);
(6) context

Outdoor activity is an activity that can be done to lose boredom.
According to Howard (1999:95), outdoor activity is an educational activity in
which a school group leaves the classroom and goes out into the community to the
actual source of information. Field trip is an educational trip a class makes

(www.answer.com/topic/field.trip).

That when the children study outdoor, they will:

1. Acquire theoretical knowledge of, and practical experience with various
types of environments and movement environments, and develop an
understanding of and insight into the interactions between people and

nature.
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2. Acquire theoretical practical skills that will allow them to stimulate
children to play, wonder, enjoy and master skills in nature, on the
children’s own terms.

3. Acquire the necessary knowledge to create a process-oriented learning

environment, and to stimulate independence, responsibility and creativity.

4. Further develop stic competence, capacity for critical
sight into pedaggical development work related to

5 betweenichildren and their
and the interplay

and theﬂnovem nt in nature in

tivitiespost-

s; firstly it provides

opportunity and text book
material they outdoor education,

book' critically based on their

through outdoor education, wt atribute to raising pupils’ awareness
about the local environment.

Learning is individual responsibility, yet teacher is responsible to create a
motivational situation. Children are learning by doing. Through active
involvement with their environment, children attempt to make sense of the world
around them. They learn by observing what happens when they interact with
material and other people. Children learn simple concepts and then use these
concepts to grasp more complex idea.

Outdoor activities give the student chance to be active. Learning activity
provide more vocabularies that be easier to memorize better than studying in the
common method. Outdoor activity can be conducted as an intermezzo activity, the

teacher can conduct this technique once or twice a month. The point is that this
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technique increase student’s motivation in learning new vocabulary, especially

English vocabulary.

According to Hammerman (1995) outdoor activities are an approach
toward achieving the goals and objectives of the curriculum, which involves (1)

an extension of the classroom to an outdoor laboratory; (2) a series of direct

living situations, w

program that invg

3. In that location, agher i ¢ thing that are suitable with the
topic in English the students listen it, and this time the teacher combined
the other techniques such as games, songs, pictures, and puzzle;

4. The teacher repeat the words more then once, students will also pronounce
the word then try to memorize it;

5. After the students know the word and know how to pronounce the words
then the teacher will test the students by saying the word and ask the
students to touch or pick up the things;

6. When the lesson is over the students go back to the class together with the

teacher.
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Various possible activities during outdoor activities, among others are:
1. Observation and simple research in the surrounding area where pupils
would compare and test the theory on real life situation;
Interview people in the street or at works;
Outdoor games;

Camping at the deforested

DA

) N Baleraksa 1, the fifth

grade students got lowe g in English lesson were about

lesson is 6.3. The problem of the students in English lesson that they got some
difficulties in mastering vocabulary. The indicators of vocabulary mastery can be

seen as follows:

1. The students could not pronounce the words correctly.
2. The students got difficulties in correct spelling.
3. The students got difficulties in memorizing and mentioning the meaning of
words.
4. The students could not use the words based on the context correctly.
There are some causes of the students’ problem in mastering vocabulary.
First, lack of language input from the teacher which made the students’
vocabulary mastery was low. Second, there was limited of time to practice

pronunciation in the class. Third, the students have low confidence to speak up in
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the class, most of students were still unwilling tried to speak English. Fourth, lack
of interest from the students to the English lesson, and fifth there was no media
that was used by the teacher to support or guide and motivate the students in
learning English. The researcher identified that the teacher still used “general

technique” in teaching English that is usually applied by almost teacher. The

English teacher just explained the ish words in ordinary ways then she asked

meaningful and communicative because the students learn while doing something.
They learn with concrete objects in their environment, so they have many
educational experiences. Concrete experiences permit the words to be associated
with real situation, so the students can memorize the words easier. The mistakes
of pronunciation and spelling can be solved in the follow up activities in the
classroom after outdoor activities. In conclusion, the writer assumes that the
problems of mastering vocabulary in English language learning of young children

can be solved by using outdoor activities.
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F. Hypothesis

Considering on theory of vocabulary mastery and outdoor activities, the
hypothesis of this study is using outdoor activities can improve English

vocabulary of the fifth students in SDN 1 BaleraksaKarangmoncol.

commlil lo user
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CHAPTER III

RESEARCH METHODOLOGY

A. Place and Time of Study

KarangmoncolPurbe

2011.

23 male students.

C. The Method of The Research

The research method used in this study is an action research. There are
some definitions about action research. Mill (2000: 6), action research is any
systematic inquiry conducted by teacher, researcher, principals, school counselor,
or other stakeholders in teaching and learning environment, to gather information
about the ways that their particular schools operate: how they teach and how will

their students learn.

While Burns (1994: 293) states that action research is the application of
fact finding to practical problem solving in a social situation with a view to

improving the quality of action within it, involving the collaboration and
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cooperation of researcher, practitioners and laymen. Kemmis and McTaggart in
Nunan(1992:17) state that the three defining characteristics of action research are
firstly, that it is carried out by practitioners rather than outside researchers;
secondly, that is collaborative; and thirdly that it is aimed at changing things.
Another definition defined by Wiersma(2000: 11) is, “action research is a research
usually conducted by teacher, administgator, or other educational professional for

solving a specific problem or for providing informatiofgfor decision making at the

"

local level”. The research is desi gne i er effective ways dealing with real
bl :‘\ A\ .1,\.1.

1.

pecific situation.

2. It is evaluating and reflective as it aims to bring about change and
improvement in practice.

3. Itis participatory as it provides for collaborative investigation by
teams of colleagues, practitioners, and researchers.

4. Changes in practicing are based on the collection of information or

data which provides the impetus for changes.

In this study, the researcher conduct her action research through teaching
English vocabulary to the fifth grade students of SDN 1 BaleraksaKarangmoncol
by means of outdoor activities. In doing her research, the researcher cooperate

with the classroom teacher of the school.
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D. The Model of Action Research

Kemmis and McTaggart(1988) in Burns (1999: 32) state that action
research occurs through a dynamic and complementary process which consist of
four fundamental steps in a spiraling process. Based on Hopkin’s view (1993: 48),

the modal of action research can be illustrated as follow:

E. The Procedure of Action Research

The procedures of action research are explained as follow:
1. Identifying the Problem
In this step, the researcher identify the problem occurring in the
class. The problem refers to the problem faced by the students in
vocabulary. To identify the problem, the researcher will observe the
teaching learning process, interviewed the teacher and conducted a

pre-test.
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2. Carrying out the real action research
This classroom action research uses the model developed by
Kemmis and Taggart (in Hopkins, 1993: 48). There are four steps in
this model namely; planning, implementing the action, observing, and

reflecting.

Each of the phases couldybe explained briefly as follow:

5) Preparing a test (to know whether students’ vocabulary
improves or not.
b. Action

1) Giving pre-test.

2) Teaching vocabulary by outdoor activity. Before the
teacher ask the student go to outdoor, the students are in the
class with the teacher and then they notify the new English
vocabulary that are suitable with the topic. After they
understand the words, to lose the boredom and to strength
the memorizing of the students, they went to the location

chooses to carry out outdoor activities.
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3) Giving occasion to the students to ask any difficulties or
problem.

4) Asking the students as some question orally and students
have to answer orally about the theme.

5) Giving post-test.

post test, it

improves or not.
3. Doing evaluation
When the whole teaching process has been done, the students are
given test. Then, the writer finds the mean of score. By analyzing the
test result, the writer can find whether there is an improvement of the

students’ vocabulary mastery or not.

F. The Technique of Collecting Data

In the classroom action research, the data collected by the researcher were
qualitative and quantitative data. According to Wallace (1998: 38) quantitative is

broadly used to describe what can be counted or measured and can therefore can
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be considered ‘objective’. Qualitative is used to describe data which are not
amenable to being counted or measured in an objective way, and are therefore
‘subjective’.
To obtain qualitative data, the researcher did observation, interview, field-
notes, and photographs.
1. Observation
With the help g

e observer the researcher obServed the whole activities

difficult material in vocabulary learning and the teacher’s technique that
was boring. Meanwhile, the teacher’s problems were the big numbers of the
students in classroom, she felt difficult to use some interesting media to
support the materials. Then, the interview held at the end of the second
cycle was aimed to get information about the result of action
implementation. The result of the last interview showed that there were
improvement in students’ vocabulary mastery and classroom situation.
3.Field-notes

Notes or field notes are descriptions and accounts of events in the research
context which are written in a relatively factual and objective style. Field

note is used to make note what all happens when learning process.
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4. Photographs
Photographs are a way of greatly enhancing classroom analysis and
providing visual stimuli which can be integrated into reporting and
presenting the research to others.
To obtain the quantitative data, the researcher gave test. The test was in the

form of written test and in the t of objective test. In this research, the

researcher gave pre- i the beginning of the teaching learning process and

from o ation, finterview, field-

period of the research. The researcher collected field notes, researcher’s
diaries, and photographs.
b. Coding the Data

Once there had been some overall examination of the data, categories or
codes can be developed to identify patterns more specifically. From the
coding the researcher known about the information related to students’
reaction, attitude and enthusiasm in learning vocabulary using outdoor
activity.
c. Comparing the Data

Once the data had been categorized in some way, comparisons were
made to see whether themes or patterns were repeated or developed across

different data gathering techniques.
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In this step the researcher compared the data gained from observation,
interview, field note, photographs and test. It is done by identifying the
relationship and connection between the different the researcher perception
with the students’ reaction and the other participants to take the relation
between them whether there were same perception among of students’

information, the participant (whe

ke a role to observe), and the researcher

perception.

categorizing, coding

aring tg, mal

e. Reporting @omes
final s involvel
earcher )

h for others.

found the mean score of the pre-test and the post-test in each cycle. The
pretest and the post test had the same items. It consists of the vocabulary
material that had been taught to the students previously. The results of pre-
test and post-test were analyzed to compare the mean score in order know the
difference before and after the cycle. The mean of the pre-test and post-test
scores are used to analyze the teaching and learning process. Then, the
researcher compared those scores. The improvement could be seen from the
score in post-test which was higher than the score in the pre-test.

The mean of the pre-test and the post-test can be calculated with the formulas

as follows:
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|M

2z

~ =means of pre-test score
=means of post-test score
N = numbers of sample
After calculating the data, the,mean of pre-test scores x is compared with




CHAPTER IV

THE RESULT OF THE STUDY

This chapter presents the result of the action research. In this action

research, the researcher worked collaberatively with the English teacher. It was

important for the res€archer to share the informati®n about her study to the

she also becan cague fi T the design, to plan, to

search entified e occurﬁ the ¢lass through the
while t]‘@acm g'learning precess was'handled by the teacher and

learned that the students had problems in mastering English vocabulary. The
English teacher said that the fifth grade was active students, but they still had
difficulties in mastering English vocabulary. It can be seen from the indicators
like: (1) The students could not pronounce the words correctly; (2) The
students got difficulties in writing down the words in correct spelling; (3) The
students got difficulties in memorizing and mentioning the meaning of word;
(4) The students could not use the words grammar based on the context
correctly.

Based on the pre-observation result, the researcher found some problems
arisen in the classroom. Some students showed no interest in English class so

that the class was difficult to control. Some students seem pay attention to the

38
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teacher but actually they day dreaming. They did non-academic activities
rather-than focusing to the lesson and the students were passive in the class.
From the result of the vocabulary mastery test was: out of 37 students 8
student got score 40-50, 12 students got score 51-60, 6 students got score 61-
70,8 student got score 71-80, 1 students got score 81-90 and 2 students got

score 91-100. The mean score o pretest is 61,30. It was different from the

teacher’ statementg®hen the researcher interview@@ her. The students’ score
was lower than t ini . 1d achieyed

From
those problems

arose wet 1 motivati ini he lesson. Some

then she asked students to do the assignment. They just learned literal meaning
of the words without having relevant exposure to the things referred. The
teacher do not applied different technique when she realized that most of the
students are bored in the class.

Looking at the problems faced by the students and the causes of the
problems, it could be concluded that most of the students of class V had
problems in vocabulary mastery. To solve that problem, the researcher gave
some treatments using outdoor activities to improve vocabulary mastery to the
fifth grade students of SD Negeri 1 Baleraksa.

The researcher believes that the use of outdoor activities can improve
vocabulary mastery because outdoor activities give the student chance to be

active. Learning activity provide more vocabularies that easier to memorize
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better than studying in the common method. The point is that this technique
increase student’s motivation in learning new vocabulary, especially English
vocabulary.

. Research Implementation

In this action research, the researcher worked collaboratively with the

English teacher. It was importan the researcher to share the information

about her study togthe English teacher. owevér e English teacher was not

only as the obsefyer but she 2 ¢_for the researcher that

two meetings. eti c esml he/first cycle was conducted
in 23, 24, and 25

2011 and 27 May 2011 with the topic “Food and Drink”.

Each cycle in this action research consists of six steps. They are
identifying the problems, planning the action, implementing the action,
reflecting the action and revising the plan. All of them will be explained as
follows:

1. The First Cycle
a. Planning the Action
The researcher made planning the action on the first cycle based on the
problems that were identified during the pre-research observation,
interview and test such as students’ difficulty in remembering new
words, students’ pronunciation were not accepted, low of interest in

English class and their attitude in the classroom. Looking at those
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problems, the researcher made a plan to conduct a study by focusing on
improving the students’ vocabulary mastery by using pictures and realia.
The study aimed at helping the students to master English vocabulary by
showing realia, picture, and object in the classroom.

The first material was about clothes and costumes. The researcher
used pictures and realia in_ghis, treatment. The researcher asked several

¢ students what they are

questions reldted to the topic to introduce

attention during

the name of the

remembering to the new words. The researcher divided the class into
several group to discuss the dialogue and let them to make their own
dialogue. By practicing dialog in front of the class also can improve the
students’ confidence.She checked their understanding by checking their
dialogue and gave them several questions. Before the end of the meeting;
she asked their understanding about what they just learn. At last, a
homework in group to practice next meeting. It can support them to study
at home.

To make the action systematic, the researcher prepared the plan
covering lesson plan, teaching material, and media (pictures and realia

related to the topic). The material was about clothes and costumes.
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The researcher planned pre-test and post-test to know the students
vocabulary improvement before and after the action research. The tests
were multiple choice tests and subjective test. The pre test was conducted
on Saturday, 21 May 2011. From the pre-test result, the mean of the
students score was61.30. The researcher then made lesson plans for cycle

1. The teaching materials_w@se based on the new topic; “Clothes and

Costumes”.

question orally to the students. It focused their attention on the topic that

would be learnt that day. For example, “Do you know kinds of clothes
and costumes? Mention that you wear! The situation was very noisy and
most of the students did not pay attention to the teacher’s question. H
said “hello” and they kept silent. The teacher asked the same questions
and a few students raised their hand in reaction to the question. H asked

one of them to share her idea.

Student : “Sayatahu Miss, sepatu, rok, topi, t-shirt
H : “So what’s your wears Riska?”
Student . “Hmm, sayamemakairok, baju, shirt shoes”

H 1 “Good”
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The teacher asked another student what he had already known about
the topic, and he answered in Indonesian because of his limited English

vocabulary.

Then in main activity, H gave the explanation about the topic

discussed. Focusing on pronunciation and meaning, H explained clothes

sitting in the )b ds atlah satu contoh kalimat
“Rias

inconveniently “We student SD N 1 Baleraksa”, “salahyabu?” Then H

sederhana  mengguna Bahasa  Inggris! Answered
explained the way to make a simple sentence in English by writing down
the rule in the blackboard. After explaining how to make simple
sentences, she asked the students to write down in their book. H then
conducted an attractive game after explaining the rule. H divided the
class into 6 groups, each contained a t shirt seller, short seller, shoes
seller, jacket seller and a buyer. H asked them to make a simple sentence
related their job, and then gave them a colorful picture of clothes and
costumes. H asked one group as a volunteer to practice the dialogue in
front of the class. Because of the limited time, the lesson should be

finished in few minute later. As the closing activity, H asked the students,
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still in their groups, to make a good dialogue at home and asked them to
practice the dialogue in the next meeting when they study outside of the
classroom with realia. The students looked very enthusiastic to play

outside.

2. Second Meeting (outdoor class)

outside the classroom. The teacher still used the same topic. To
memorize the words, she asked them several questions and let the
student answer orally its purpose to improve their pronunciation.
Besides memorizing the words, she asked them about the simple
sentences. It could be expressed through dialogue which had already
been made at home. The teacher asked one or two groups to practice
their dialogue in front of class. She corrected the students’

pronunciation and the simple sentence they made.

After a few moments, she took the students to study outside class.
She divided the class into several groups based on the groups of the last
meeting. She used the things around the environment as the media to

improve their vocabulary. She let them enjoy the learning process
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outside the class. She walked around to check the students’ words and
attention. Before the end of the class, she asked their understanding
about the topic. She also asked their feeling when they were studying

outside the classroom.

b. Implementing the Action

d each other,

students raised

pelajari”.

Then, H showed some picture and some clothes. The students were
very enthusiastic with the realia that she brought. H showed them one by
one. Sometime she showed a picture first and then the realia or vice
versa. Some students stood up when H asked the name of the thing she
brought. All of the students could answer the question. It looked
different from the previous meeting when just a few students could
mention the names of clothes and costumes. However, the class were
still crowded because of the limited place for them when they stood up
and gathered to answer the questions. H divided the class into 6 groups
to practice the game. H took the students outside the classroom. The
class was held in west of the school because the school garden and the

yard were repaired. In fact, this school has a wide park in front and in the
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east side of the school. Here the students usually played around when
they were doing sport or in the playtime. SD 1 NegeriBaleraksa is
located next to TK Pertiwi. The kindergartens’ yard is wide and has no a
lot of flower, trees and large playground. H asked the students together
with their group and tried to practice the dialogue according to their job.

H gave the picture and realiéigto each group. Then the student practiced

the dialoguef they were happy to play oufSide, with a certain group

“standing

student §re disappointed to hear

belajar diluar kela
All students said “ Asyik bu, tidak membosankan, banyak pemandangan
dan angin yang semilir....”

The students laughed together. They listened to the teacher
carefully. H asked the students once again about clothes and costumes.
Some student answered the question enthusiastically. The bell rang; H
closed the class and gives them homework to make a list of words
related to the topic.

3. The third meeting (first post-test)
The third meeting of cycle 1 was conducted on 25 May 2011.
Topic: Clothes and Costumes

Kinds of test: Objective test (25 items)
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c. Observing the Action
During the implementation of vocabulary learning using outdoor
activities as the technique, the researcher observed and wrote all the
activities in the field note. Besides, the researcher also used interview and
photograph as the technique in observing the action. In the first cycle the

teaching learning process

1. The researcher presented vocabulary

the other ones could ne
In the first meeting, there were some problems faced. There were some
students who paid less attention. They did not concentrate when the
teacher explained the material. They looked confused with the new
material from the teacher. They chatted with their friends when the
researcher was far from them. Only few students brought dictionaries.
They usually brought the dictionary only when the teacher asked them.
The students did not understand about how to make simple sentences
and they were still confused with some difficult words. Moreover, they
didn’t ask the teacher or their friend about their difficulties. It seemed
better when the teacher divided the class into several group, they can

shared their idea with their friends. Several group talked to each other
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because most of them did not pay attention to the lesson. In this case, the

control of the teacher was still low.
2. The Second Meeting

During the meeting, the teaching learning process was better than
the previous one. The students’ motivation also increased. They were

took them doing outdoor

d difficulties in

ised Indonesian

this table:

Table 1. The Improvement in Achievement Score

Score
Pre-Test Post-Test 1
Total Score 2268 2774
Sum of the Students 37 37
Students’ Mean Score 61.30 74.97
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The improvement in the pronunciation aspect also happened; it is
appeared in the daily performance evaluation. In the end of meeting
most of students could pronounced the words which they couldn’t

pronounce previously.

The researcher splat up value data gotten from the test to be more

specific based on the.voe : ect tested. It can be seen from table

37

Students’ 3 . 46.49

Mean

Score

The improvement in the pronunciation aspect also happened; it is
appeared in the daily performance evaluation. In the end of meeting
most of students could pronounced the words which they couldn’t

pronounce previously.
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d. Reflecting the Action

After analyzing the observation result in cycle 1, the
researcher noted that the implementation of outdoor activities in
vocabulary teaching learning process give strengths and

weaknesses. They are as follows:

meeting.

2. Weakness

First, they did not concentrate when the teacher explained the
material. They looked confused with the new material from the
teacher. So theteachermust be activetocreatean excitinglearning
process.

Second, there were out of control when learning process, it
made the class was noisy. To overcome this problem, teacher
should be interactive with the students.

Third, the students could only pronounce some words that

explained by the teacher.
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Fourth, they sometimes enjoy with their self, not focusing when
learning process. But, generally, the teaching learning process
ran well.
e. Revising the Plan
To solve the problems happened in the cycle 1, the
researcher revised pnext action plan. In the next cycle, the
prove the students’

in teaching learning

researcher; she just paid attention to certain student who was able to
answer the question and ignored the student sitting in the back. In the
second cycle, she would conduct the topic in two meetings. Before
starting the lesson, she took several pictures about the topic. She asked
them the name of the things, its purpose to improve their pronunciation.
When the students found difficulties, she gave some simple sentences
as the clue, its purpose to make they clearly what the meaning. To make
the student interested in the lesson, she used realia, and bring real object
such as mango, apple, orange, banana, soft drink, bread etc.

Then, she mentioned the name of the thing she took in English
without mentioning it in Indonesian. She lets the students mention name

one by one. The researcher explained simple sentences related with the
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topic. She also explained the expressions that supported the topic, like
how to ask the price of the thing and how to answer it. In the last
meeting, she used a group discussion to give students chance to share
with their friend. She also used the same treatment, but in this cycle she
divided the group based on the score of the pre-test, its purpose to make
condition balance. To make¥the students active, she put the low-ranked

and the hig

anked students togeher into ong,group. She asked them to

iends in other groups. If

bus,and it would

took 2

> cycle

> lesson started at
her began the teaching
learning proce ing gethef, checking the students’

Then H showed them the pictures of food and drink. Without
telling the name of the things in Indonesian, H told them in English one
by one. After a few moments, H gave the chance to the students to
mention the pictures by themselves.

H :“Sekarang Miss Heni akan tunjukan gambarnya satu
persatu dan kalian sebutkan apa bahasa Inggrisnya”
H :”What the picture is it?”
The students  :”mango, apple, grape”
H :"Sekarang dari benda-benda di sekitar kita, what is
it? ’(She asked themango out of the class)
The students  : “Mango, Miss”
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To make students active and interested in the lesson, H used the
realia around them, for example; mango, rambutan, guava, etc. The
students became active in answering the questions and paid attention to
the teachers’ explanation. H asked them to practice the dialogue taken
from their book in front of the class. The first group still found

difficulties,”Miss kedepanwpasboleh bawa buku ya?” H answered, “Ya

untuk perta ali boleh membawa buku, sételah ini coba belajar gak

Tos th1s problem d1v ed the g based ‘On the score of
first p est. si ked stidents and high-

kedepan untuk mempraktikan dialog, jadi kalian pas maju nanti bisa
mempraktekannya dengan benar.” Because the time was limited H
gave them homework to make a dialogue and study at home. Before
closing the meeting that day, H reviewed the material. H asked the
students one by one by taking a picture of food and drink and
sometimes she used the things around the class. She closed the lesson
that day.

2. Second Meeting (outdoor)

The second meeting of cycle 2 was conducted in 27 May 2011.
The lesson started at 7.15 a.m. and ended at 09.15 a.m. It was the last

meeting for the researcher in doing the action in the class.
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From the first meeting in the cycle 2, she found that the learning
environment made the students pay less attention to the lesson. The
class was crowded when a group practiced the dialogue in front of the
class. In this meeting the researcher focused her teaching to make them

active in discussion to share their idea in a group. In the meeting, the

researcher continued the stepyby asking the students to work in pair and

learning. The researcher used test to measure how far the students’
vocabulary mastery improved. Meanwhile, interview after the action
was done to know how far students’ response useoutdoor activities in
learning vocabulary. The researcher also took photographs taken and
made field notes to observe everything happened in the class during
teaching learning process in the cycle 2.

1. First Meeting

In the first meeting of cycle two, the students did not totally focus
their attention on the lesson, but it was better than the first cycle. They
were able to answer the question given by the teacher enthusiastically.
When practicing the dialogue in front of the class, they were more

confident than in the first cycle. The students seemed better to share



55

with their group. They could collaborate well with their friend to do the
assignment in a group. Some groups were still noisy and the students in
the groups talked with their friend when the teacher focused her
attention on another group. Their vocabularies improved and their
pronunciation was better than before. It can be seen from their

enthusiasm in answering guestion from the teacher. They sometimes

answer to answer
lesson. They enjoyed the learning process and the important thing was
their motivation in learning English increased.

From the post test cycle 2 conducted, there was improvement in the
students’ achievement than the post test cycle 1. It can be proved by the
test score in post test 2 which is higher than in post test 1. The

improvement can be seen from this table:
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Table 1. The Improvement in Achievement Score

Score

Post-Test 1 Post-Test 2

Total Score 2774 2840

37

Spelling
Total Score 2690 1720 2740 2450
Sum of the | 37 37 37 37
Students

Students’ 72.71 46.49 74.05 66.21

Mean Score

There was also an improvement in the students’ pronunciation; it is
looked in every meeting. In this second cycle, the researcher concludes
that the students’ pronunciation was improved much better than the first

cycle
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In the meeting, the researcher tried to create a new condition in the
class. Teaching learning process took place in a good environment. The
students studied in their group. It was a new experience for the students
in learning English although a problem was still encountered. The
problem was that the students tended to give less attention to the lesson

itself while they were busymwith their activity and talked with their

vocabulary mastery and students’ learning activity. From the result of

the action research, the researcher concluded that outdoor activity is
suitable to improve the students’ vocabulary mastery in the fifth grade
student of SD Negeri 1 Baleraksa . It is important for the researcher to
know about the problems of the students in learning English, so they
can design appropriate technique in teaching and learning process for a

better result.



58

The Improvement of the Students’ Achievement in Teaching Learning

Process using Outdoor Activities

Source of the
Data

Before
Implementing the
Action

Observation,
interview and
test.

ocbulary
Master

pronouncing
ds correg
ey could not
ronoun

ficulties |
ling the

aspect was
35,14.

3. The students got
difficulties to
understand and
remember the
meaning of the
words. They did
not remember
the words that
the teacher
taught in
previous lesson.

After Implementing the Action

Vocabuary Mastery

/
] he N ACTLS ':.(!‘ i ! ] C Stud W N
NN, T

. The students

Cycle 1

Cycle 2

Vocabulary Mastery

ounce
bout

the
25%

e stu ould
spell the ]
correct t there

students’ mean
score of spelling
aspect was 46,49.

understood and
remembered the
meaning of words
correctly, but they
still asked to the
other friends. The
students’ mean
score of meaning
aspect was 72,71.

1.

The students could
pronounce the
words about 75-
80%.

. Most of the

students could spell
the words correctly.
They also could
arrange the simple
dialogue correct
word. The students’
mean score of
spelling aspect was
66,21.

. The students

understood and
remembered the
meaning of words
correctly. They
remembered what
the teacher taught
in previous lesson.
They also could
mention the
meaning of words
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The students’
mean score of
meaning aspect
was 50,54.

4. The students
could not use the

4. About 40% of the

students could use

the words in 4,
ssimple dialogue

correctly without
asking the other
friends. The
students’ mean
score of meaning
aspect was 74,05.

The students could
use the words in
simple sentences
correctly about 75-
80%.

Observation
and Interview

e mean score of

post-test 2 was 76,76

2. The students
did not have
full
concentration
during teaching
learning
process.

Students response

learning
ess. They did
not confident to
answer or ask the
questions.

. The students had 2.

more
concentration to
do the exercises,
but they still got
difficulties in
understanding the
instruction of the
activity and the

. Most of the

students were more
active and
enthusiastic during
teaching learning
process. They were
more confident to
answer and ask the
question to the
researcher,especiall
y when they work
in group.

The students had
more concentration
to do the exercises.
They understood
the instruction of
the activity and the
exercises well.
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3. The students

excercises.

. The students did

3. The students did

liked doing non not do the non- not do the non-
academic academic activity academic activity
activity during during the lesson. during the lesson.
the lesson. They felt more
motivated to join
the lesson
enthusiastically.

76.76. There ismuch improvement in students’ vocabulary mastery.

Moreover,the students’ response increased when outdoor activity were

conducted. The students looked very interested and enthusiastic when the

researcher told them that they would learn outside the classroom. The students

did the activity actively. The improvement of the students’ response could also

be seen by the students’ enthusiasm and their curiosity to the objects they saw.

They asked the researcher and answered the researcher’s questions actively.

They also competed with their friends in answering the questions.

Considering the facts of some improvements dealing with teaching

vocabulary using outdoor activity above, finally, the researcher decided to stop

the cycle. There were some reasons for stopping this research in two cycles.

They were as follows:
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The improvement of students’ vocabulary mastery.

The students’ improvement of vocabulary mastery can be seen from
the students’ score of the tests. The mean score of pre-test was 61.30 and it
increased up to 74.97 in post-testl. While, the mean score of post-test 1 was

74.97 and it increased up to 76.76 in final post-test.

The improvement of s vocabulary mastery can also be seen

from the imprg ent of mean score of eac dicator. Furthermore, the

because the students were bored with the way the teacher delivered the
materials. After conducting this research, it can be seen that the students
became excited, enthusiastic, and happy during teaching and learning
process. The students paid more attention to the lesson and they were very
attracted to do the tasks during the teaching and learning process.

From the analyzes of the data, field note, research observation report,
documentation, interview with the teacher and with the students, the score
of the students pre-test and post-test, she obtained some findings which can
answer the research questions as mentioned in chapter 1. The questions are
1) Can the outdoor activities improve the student’s English vocabulary
mastery? 2) What is the response of the students when outdoor activities are

used?
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C. Discussion
This section presents the discussion of the research finding concerning
on the students responses toward the teaching vocabulary by using outdoor
activities and problems faced by the researcher during the research.
In cycle 1, the researcher conducted activities in teaching learning
vocabulary process by usinggictures and realia combined with other
activities such a§"dialog and game. There were nprovements dealing with

the students’

practice dialogs in front of the class. Although there were improvements,
there were still some problems in cycle 1. The students’ spelling skill was
still low and they understood and remembered the meaning of words
correctly, but they still asked to the other friends. It was seen from the post-
test cycle 1 result especially in the subjective questions. For the answer
‘belt” some of students answered ‘bel’, for the answer ‘pajama’ there some
students answered ‘pajama’ and for the answer ‘gown’ they answer ‘gown’.

Second, the researcher still had difficulty in handling the students in
the classroom. Some of them did not concentrate in the presenting by the
researcher. Not all of the students involved in the activity. Some of them

chatted and moved around. It made the class was noisy.
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Realizing the problems, the researcher use outdoor activities to make
the students’ spelling skill improved. The result of the activity in this cycle
was satisfying. Some benefits were gotten, the class condition was more
active, the students were enjoyed to do game and practice the dialogue so it
was easier for researcher to control and manage them. The students looked

more attractive to join the . It can be seen from the students’

responses whengthe researcher explained the lessén. The researcher used the

the researcher

-

vocabulary
mastery. It ca icipation in the

lessonjand fro > pre-test that showed an

post-te

witdoor ag

use o

problems they faced in learning process and the benefits of using outdoor

activities in teaching vocabulary.



CHAPTER V

CONCLUSION, IMPLICATION, AND SUGGESTION

This chapter presents the conclusion, implication and suggestion as an

students’ test scores. From the results of the test, it could be seen that the mean of
pre-test score (61.30) improved to 74.97in post-test 1, and it increased to 76.76 in
post-test 2.

2. Outdoor activities could improve students’ response.

Based on the results of the observation, during the teaching and learning
process the students paid more attention to the researcher’s explanation about the
lesson. They were more focused and active to do the activity in learning process.
The students’ activities are: (1) making a competition with other groups,
discussing the task with their group, using dialogue; (2) answering the questions
enthusiastically; (3) asking the questions about the lesson and the rules of
assignments. Moreover, the students participated more in responding or even

answering the teacher’s questions in teaching and learning process. The center of

64
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the teaching and learning process was no longer the teacher but the learners. The

teacher played roles as facilitator, motivator, planner, manager, group organizer.
In addition, the researcher also found out that outdoor activities technique

had many benefits for the students and the teacher in learning process. The

benefits of conducting outdoor activities in teaching and learning are: outdoor

activities give children a chance to ¢ ience hands-on learning while also being

introduced to new e

onments; outdoor activities te ique attracts the students’

chi ng learfi€rs, it is V@impo tant for teacher to
choose an iate ique. has @nderst d the children’

has to create a fun and enjoyable activity in order that children can learn well.
Using outdoor activities, students become active learners with their experiences
from learning process. The implementation of outdoor activities in teaching
vocabulary is very effective to improve students’ vocabulary.

Based on the conclusion and the supported data had been collected and
analyzed in this research, there were improvements in students’ vocabulary
mastery using outdoor activities technique. The researcher can imply that outdoor
activities are an effective technique in teaching vocabulary to the students.

C. Suggestion
In accordance with the conclusion stated above, the researcher proposes
some suggestions which are hoped to be inputs to the instructional process.

1. To the teacher
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The teacher needs to identify the students’ behavior first before
presenting the lesson. This aimed to choose an appropriate technique.

The teacher should be able to develop a good atmosphere in the class,
so that the students learn at comfortable situation. The English teacher can

apply outdoor activities technique in the teaching English as a variation to

and education. The institution should provide facilities that support the

instructional process. The institution should also give an opportunity to the
teachers to express a brand new idea in teaching English. By providing the
facilities and giving the teacher opportunity to express their ideas, the

teaching learning process will run well.



