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Abstract
This research aims at revealing whether: (1) Peer Editing is more effectwe than Collaborative Writing to teach
writing; (2) the students having high creativitystiawve , albility than those having low creativity; and (3)
there is an interaction between teachingffcchniques and students” creativityin teaching writing. This research was
conducted in the second semester of t |
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INTRODUCTION
Byrne (1997: 1) defines writing as the bination of letters: making marks on
flat surface of some kind but it is more than of graphic symbols, just as speech is more

than the production of the sound. In writing, a writer does not just write one sentences or a number of
unrelated sentences. The writer has to be able to produce a sequence of sentences arranged in a particular
order and linked together in certain ways, so that they will form a coherent whole. According to Harris
(1993: 10), writing is a process that occurs over a period of time, particularly if the writer takes account
the sometimes extended periods of thinking that precede initial draft. Meanwhile, Bell and Burnaby in
Nunan (1998: 36) says that writing is an extremely complex cognitive activity in which the writer is
required to demonstrate control of a number of variables simultaneously. At the sentence level these
include control of content, format, sentence structure, vocabulary, punctuation, spelling, and letter
formation. Beyond the sentence, the writer must be able to structure and integrate information into
cohesive and coherent paragraphs and texts. Those statements actually imply that writing is a process that
occurs over a period of time to produce a sequence of sentences arranged in a particular order and linked
together in certain ways that is cohesive and coherent to discover and organize ideas that requires
communicative or interactive process between writer and reader, so it requires the control of content,
sentence structure (grammar), vocabulary, organization, and mechanics (punctuation, spelling, and letter
formation).



To make students be able to write the target language in the classroom is not easy. The difficulties of
students to write may be as a result of some reasons such as students’ reluctance, lack of motivation,
creativity, and uninteresting teaching technique. In addition, the use of English for writing is not simple,
because the writer should also master several elements which are important such as: grammar,
vocabulary, spelling, content, and organization. Teachers are supposed to be creative in developing their
teaching learning process to create good atmosphere of teaching writing.

One of the techniques that can be used in teaching writing is cooperative learning. Joyce (2009: 1) states
that in cooperative learning students are grouped together to accomplish significant cooperative task.
Cooperative learning is a learning activity which demands the students’ active participation in a form of
group work to gain the objective of learning. Aceerding to Barkley, et al. (2005: 5) the fuction of

one another. Slavin (2009: 5) states that using of Cooperative Learning is for increasing students

achievement, developing the relagofsip et g@m tudentgp@eeepting to students who have low
competence in learning and ingreasing en .
a

s that Cooperative Learning
is one of the effective method in le g learg improve their knowledge
through Cooperative Learning. ﬁ

editing, also called as peerfrevi gaperative Learning strategies. In this
Cooperative Learning, student pai _ idegitori edback oneach other’s essays, reports,
arguments, or other writing r@ ; . Acgereling to Lee (2009: 130) peer editing

‘ ' and vocabulary. According to
' ments, questions or inquiries
that learners offer each other after ré@din@@ny piece of writing e aim of producing ‘reading based
_ iting refers to engaging learners in the
process of sharing their ideas and receiving as - f constructive comments and suggestions for
improving a piece of writing. This means that peer feedback is not only about how a student makes
correction on his or her friend’s writing, but it is also about how a students’ criticism, suggestion, and

point a view generate meaningful improvement toward other students’ writing. Based on the explanation
above, this technique allows the students to help to improve, correct and edit students’ writing related to
writing contents, organizational patterns, grammatical features structures and appropriate word choice.

Collaborative Writing is another technique that can be used to teach writing. Barkley, et al, (2005: 256)
define that in collaborative writing, students pairs or triads write a formal paper together. Each student
contributes at each stage of the writing process: brainstorming ideas; gathering and organizing
information; and drafting, revising, and editing the writing. It means that in pairs or triads, students will
produce better work than when they work alone. Furthermore, Bosley in Benjamin (2004: 71) defines
collaborative writing as two or more people working together to produce one written document in a
situation in which a group takes responsibility for having produced the document. From the situation, they
set a common goal for the group, and specification of the goal is negotiated during the process. In this
technique students together with their friends make a paper.



Another factor that also determines the success of teaching writing is the students’ creativity. According
to Jones and Wyse (2004: 20) the composition of writing usually requires considerable amounts of
creativity. It indicates that creativity is an important aspect needed to produce writing form. It influences
and contributes to the students’ achievement. In addition, the creativity that has influential factor to yield
a good writing is verbal creativity. It is an ability to think creatively and measure one’s fluency,
flexibility, and originality of a verbal form, which deals with words and sentences. Moreover, verbal
creativity is an ability to form and create new ideas and then combine them into something new referring
to the existing information.

The objectives of the research are: (1) To reveal whether peer editing is more effective than collaborative
writing to teach writing to the eleventh grade studegis of SMA Neger| 3 Wonogm in the academlc year

that those having low learning creativi
academic year 2015/2016; (3) Tg

The research method used
the researcher used quasi-e
already exist at that senior hig
Post- Test Only Design. In

experimental group and control group were given a post test in the form of writing test. The result was
analyzed by comparing the post-test scores of both groups by using ANOVA or F-test and then by using
Tukey test.

The population of this research is the eleventh grade students of SMA Negeri 3 Wonogiri in the academic
year of 2015/ 2016. The number of the students of the eleventh grade is 324 students. There are eleven
classes, consisting of 1 superior science class, 4 regular science classes, and 6 regular social science
classes. This research has two classes, one class as the experimental group and one as the control group.
Each class consists of 23 students, so there are 46 students as sample. In this research, the researcher used
cluster random sampling. The researcher used two instruments of collecting data in this study. There are
writing test and creativity test. The techniques used in analyzing the data are descriptive analysis and
inferential analysis. To know the normality and the homogeneity of the data, the researcher used
normality and homogeneity test.

FINDING AND DISCUSSION

From the result of the writing test, the data description of experimental class taught using Peer Editing
Technique (A;) shows that the mean of the data is'75;48./Then, the mode of the data is 73,79. The median



of the data is 74,92 and the standard deviation of the data is 8,04. The data description of control class
taught using Collaborative Writing Technique (A,) shows that the mean of the data is 71,13. Then, the
mode of the data is 75,22. The median of the data is 71,58, and the standard deviation of the data is 5,96.
The data description of students having high creativity (B;) shows that the mean of the data is 74,5. Then,
the mode of the data is 76,38. The median of the data is 75,22, and the standard deviation of the data is
8,34. The data description of students having low creativity (B,) shows that the mean of the data is 72,23.
Then, the mode of the data is 75,13. The median of the data is 73,07, and the standard deviation of the
data is 5,67. The data description of students having high creativity taught using Peer Editing Technique
(A4B;) shows that the mean of the data is 81,5. Then, the mode of the data is 77,5. The median of the data
is 79,5, and the standard deviation of the data is 5,39. The data description of students having high
creativity taught using Collaborative Writing Technigue (A,B1) shows that the mean of the data is 68,17.

is 4, 96 The data description of stud ts having low creativi ing Peer Editing Technique (A1B>)
| : L e , ' . The median of the data is 69,
and the standard deviation of data oesCrpLi dents having low creativity

No Data Result

1 Aq Normal (L,<Ly)
2 A, Normal (L,<Ly)
3 = Normal (L,<Ly)
4 B, Normal (L,<Ly)
5 AB; 12 0,2157 0,242 Normal (L,<Ly)
6 A;B; 12 0,1820 0,242 Normai (Lo<Ly)
7 A1B, 11 0,1596 0,249 Normal (L,<L)
8 AB, 11 0,1163 0,249 Normal (L,<L)

The result of normality test using Liliefors formula shows that all of the values of L, are lower than L; so
it can be concluded that all data are in normal distribution.

The Homogeneity test is used to examine whether the data are homogenous or not, in other word it is used
to check whether the researcher population has the same variance or not. The data are homogenous if the
result of x,” is lower than x at the significance level of a = 0,05. The result of homogeneity test can be
seen below:

Table 2 The Result of Homogeneity Test

Sample | df 1/(df) s Log s (df)Log s?
1 11 0,09 28,99 1,462285 16,08513

2 10 0,1 22,42 1,3506 13,506004

3 11 0,09 26,02 1,415353 15,568881

4 10 0,1 18,27 1,261803 12,618034
57,778048




%2 = (In10) {B - Z(ni 1) logsiz} = (2,3026)(58,04 — 57,778048) = 0,6089

The result shows that y,° (0,6089) is lower than y? (7,81), it can be concluded that the data are
homogenous.

ANOVA is used to examine the significant effect of two independent variables on dependent variable. If
the result of ANOVA test states that F, is higher than F,or F,> F; the null hypothesis (H,) is rejected. It
means that there is a significant effect of two independent variables on dependent variable. The summary
of ANOVA factorial design 2 x 2 as can be seen in table 3.

Source of Variation Fo F.05)
Between column (A; and A) ' 180.0217 ; 3( 7.47 4.08
Between rows (B; and By) SSRUSNTE5 587 8 4,51 4.08
Columns by rows (Interagtion A and B i ] L o ) 41.02 4.08

Between groups
Within groups (error vg
Total Variance (tota

a. The result of F, (between columins) is 7,44z8h [ { ificance o 0,05 is 4,08 in which F,
(7,47) is higher than F, (4,08). It Miean \VpOLNes| s rejected. Then, it can be
ifi i i echnique and Collaborative
Writing Technique in teaching Wi
students taught by using Peer Editigg ¥
by using Collaborative \Writing Techpigtie
more effective than Collaborative Writing

gr than mean score of students taught
luded that Peer Editing Technique is

b. The result of the Fo etween rows) i 4,51 and the F at the level significance o 0,05 is 4,08 in which F,
(4,51) is higher than F; (4,08). It means that the null hypothesis (H,) is rejected. Then, it can be
concluded that there is significant difference between the students having high creativity and those
having low creativity. Because the mean score of students having high creativity (74,67) is higher than
mean score of students having low creativity (71,59), it can be concluded that the students having high
level of creativity have better writing ability than those who have low creativity.

C. The result of the the Fy (ineraction) IS 41,02 and the F; at the level of significance a 0,05 is 4,08 in which
Fo (41,02) is higher than F; (4,08). It means that the null hypothesis (H,) is rejected. It can be
concluded than there is interaction between teaching techniques and students’ creativity toward
students’ writing ability. The interaction happened because Peer Editing Technique is more
appropriate technique for students having high creativity, and Collaborative Writing Technique is
more appropriate for students having low creativity.

The second test in testing the hypothesis is the Tukey test. It is used to prove the interaction between
groups by comparing mean of every treatment with other means. It is used to identify which means are
significance different from the other. It is explained on the table 4 below.



Table 4 The Summary of the Mean

Creativity Peer Editing Collaborative Average
(AL) Writing (A2)
High (B1) 81.08 68.25 74.67
Low (B2) 68.73 74.45 71.59
Average 75.17 71.22
The result of Tukey test can be seen in table 5 below.
Table 5 The Summary of Tuckey Test
Between Group Jo o} Status
Al - A2 3.87 2.92 Significant
B1-B2 3.01 2.92 Significant
Al1B1 - A2B1 9.0 Significant

AlB2 - A28 Significant
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. The result of the q, is 9,06 and the g at the level significance o 0,05 is 3,08 in which g, (9,06) is higher
than ¢, (3,08). It can be concluded that students having high creativity taught by using Peer Editing
Technique is significantly different from the students having high creativity taught by using
Collaborative Writing Technigue. Because the mean score of the students having high creativity taught
by using Peer Editing Technique (81,08) is higher than the mean score of students having high
creativity taught by using Collaborative Writing Technique (68,25), it can be concluded that Peer
Editing Technique is more effective than Collaborative Writing Technique to teach writing for
students who have high level of creativity.

. The result of the q, is 3,87 and the q; at the level significance a 0,05 is 3,11 in which g, (3,87) is higher
than g, (3,11). It can be concluded that teaching writing by using Peer Editing Technique to the
students having low creativity taught by using Collaborative Writing Technique. Because the mean
score of the students having low creativity taught by using Collaborative Writing Technique (74,45) is
higher than mean score of students having low creativity taught by using Peer Editing Technique
(68,73), it can be concluded that Collaborative Writing Technique is more effective than Peer Editing
Technique to teach writing for students who have low level of creativity.

The discussion is based on the hypothesis of the research. The discussions are explained as follows:
1. From the result of ANOVA test, it can be seen the different effect on the students’ writing ability

between those who were taught by using Peer Editing Technique and those who were taught by using



Collaborative Writing Technique. It shows that there is a significance difference of teaching technique.
On the other hand, analyzed further from the result of Tuckey test shows the students’ writing ability
taught by using Peer Editing Technique is significantly different from the students taught by using
Collaborative Writing Technique. The students who were taught by using Peer Editing Technique
have better writing ability than students who were taught by using Collaborative Writing Technigue.

Feedback is considered an important enabling startegy for ESL writers. It is thus important to
understand what students think of feedback and how it can assist writers in writing better essay
(Maarof et all, 2011:29). Peer editing refers to a peer commenting on another students’ paper on the
aspects of content, organisation, vocabulary, grammar, and mechanics of writing (Maarof et all,
2011:31). Peer Editing is an interactive process of reading and commenting on a classmate’s writing.
In this technlque the students pairs Crltlcally review and prowde editorial feedback on each other’s

ts ang educes affective filters such as

0

critical evolution skills that they an apply to their own Erltmg (Berkley et all, 2005: 251). Moreover,
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each other before they do depend er Editing Technique helps teach the
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critical evaluation skills that th
Different from the process of Pe dorative Writing Technique student
pairs write a paper together. In this st write paper without exchange their

paper with their friends’ papers. They revigé gt héir own work. They can not learn from other
groups, they just sharing with their group.

. Creativity is an innovative process to generate ideas, possibilities, approaches, products that are useful
in solving problems and communicating with others. Everyone has a different level of creativity which
affects their ways of thinking, their behavior, and their competences in all aspects of life. Based on this
research, it is revealed that creativity plays an important role in helping students express their ideas in
the written form especially in the form of analytical exposition text. From the data analysis, it shows
that the students with high creativity have better writing ability than students with low creativity.

Creativity plays an important role to produce a good and understandable writing. Creativity is the
activity to convey something new. Suharnan (2011: 7) states that creativity is a thinking process to
create new ideas, approaches, products that are useful for solving problem and environment. He adds
that creativity must have a new aspect (idea, thought, activity, action or product and a useful aspect.
Writing activity involves students’ creativity since creativity can allow them to generate new ideas in
solving an existing problem. In producing a piece of writing, the students need some creativity.
According to Jones and Wyse (2004: 20) the composition of writing usually requires considerable
amounts of creativity. It means that in producing a piece of writing, students need amount of
creativity. It indicates that creativity determine students’ writing ability.



The students having high level of creativity have better writing ability than those who have low
creativity. It is because their creativity helps them to express and develop their idea and analyze their
writing. The students with high level of creativity are able to involve both mental and social processes
in order to yield newly developed ideas to convey and share. One’s creativity can be seen in his/her
eagerness to take part in an activity enthusiastically, to come up with new and fresh idea, to behave
assertively, and to share with others.

On the other hand, the students with low level of creativity will just write what he sees, reads, and
listens without being able to think what is beyond. They are unable to come up with their own fresh
idea and opinions when learning. These are some of the reasons why their writing scores are less than
those having high creativity. Their low creativity makes them unable to express their ideas better. This
can be seen from the results of their writing ablllty in which the scores of both control and

ANOVA test. The result of daly apalysh Mnows THEH ey 1 ipteraction between teaching
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This process needs amount of créa n nd Sternberg, 2006: 80) states that
creativity is the capamty and wiII| unicate new ideas, sensitive to the

ideas. Those characteristics make the students easy to do the Peer Edltlng Technique that emphasize
on the process of reading and commenting on the others writing and give them chance to share their
knowledge, teach each other and become independent learner. Peer Editing Technique needs the
students to find the problems, mistakes, and weakness and solve the problems with the new ideas. For
the students having high creativity, Peer Editing Technique is more effective than Collaborative
Writing Technique in teaching writing because the students who have high creativity find no problem
at all to come up with their fresh, original, and new ideas when they share and discuss with other that
they can be more active.

In Collaborative Writing Technique student pairs write a paper together. In this technique the student
pairs just write paper without exchange their paper with their friends’ papers. They revise and edit
their own work. It makes the students do not be aware about the mistakes that they made in their work.
For the students having low creativity, Collaborative Writing Technique is better than Peer Editing
Technique in teaching writing because the students who have low creativity do not need to give
comment and do some correction on their friends’ work; they just revise and edit their work. in this
case Peer Editing Technique is better for the students who have high creativity than those who have
low creativity and Collaborative Writing Technique is better for the students who have low creativity
than those who have high creativity. Therefore, it can be concluded that there is an interaction between
teaching technique and creativity for teaching writing.



CONCLUSION AND SUGGESTION

The researcher sums up the result of discussion as follows:

1. In general, Peer Editing Technique is more effective than Collaborative Writing Technique. Students
taught by using Peer Editing Technique have better writing ability than those taught by using
Collaborative Writing Technique for the eleventh grade students of SMA Negeri 3 Wonogiri in the
academis year of 2015/2016.

2. In general, the students having high creativity have better writing ability than those having low
creativity for the eleventh grade students of SMA Negeri 3 Wonogiri in the academis year of
2015/2016.

. There is an interaction between teaching techuigc dents’ creatmty in teachmg writing for the

ondu
from

Deer editing. Besides, the
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such as content, organization, vocab ics as factors measured in writing.

The students have to be more active ing
editing activity. The students should write the &
in order to imrove their writing ability.

3. For other researcher

It is expected to other researcher to conduct research about writing ability by using Peer Editing
Technique for different population and by using different students’ condition. It is used to enrich the
theories in English teaching and support the effectiveness of Peer Editing Technique especially in
teaching writing.
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