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ABSTRACT

Dian Ferykawati. Improving Students’ Listening Comprehension by Using
Storytelling (A Classroom Action Research at Eighth Grade of SMP N 5
Surakarta in the Academic Year 2011/ 2012). Thesis, Surakarta: Teacher
Training and Education Faculty of Sebelas Maret University 2012.

The objectives of the research are: (1) to identify does and to what extent
the use of storytelling improve the students’ listening comprehension at the eighth
grade students of SMP N 5 Surakarta and (2) to describe the class situation when

The research e carried out at SMP ) rakarta. It was conducted
from October 3", 2014 to November 24", 2Q 1. The used in this research
is a classroom acti@n®} 3 esea S C8

planning,
researcher useo

through intern

cycle 1 and 2. Th s i
improvements of students hstemng comprehension after the action was
conducted. —

The research findings show storyteTlmg ‘could improve: (1) The students’
listening comprehension: (@) The 3 Yare ab1e%0 find the main idea; (b) They
are able to find the explicit ‘ They are able to find the implicit
meaning; (d) They could find the reference of the pronoun; and (e) They are able
to find the meaning of the words used; and (2) Class situation including: (a) the
teaching and learning process became more enjoyable for the students; and (b) the
situation in class became fun.

This research showed there are improvements in students® listening
comprehension and situation of the class. For that reason, it is recommended that
the English teacher should create an enjoyable situation in the teaching and
learning process so that the students can involve actively in class. By using
storytelling technique, the students will not be bored and the teaching and learning
process well, and the objectives can be achieved.




ABSTRAK

Dian Ferykawati. Meningkatkan Pemahaman Siswa dalam
Mendengarkan dengan Menggunakan Storytelling (Tindakan Penelitian di
Kelas VIII SMP N 5 Negeri Surakarta, Tahun Akademik 2011/2012). Skripsi,
Surakarta: Fakultas Keguruan dan Pendidikan Universitas Sebelas Maret 2012.

Tujuan dari penelitian ini adalah (1) untuk mengidentifikasi peningkatan
pemahaman siswa dalam mendengarkan selama dan setelah pelaksanaan
storytelling pada siswa kelas 8 SMP ,_ 5 Surakarta dan (2) untuk menggambarkan

ian dilakukan dalam
diri dari beberapa

dua siklus de to‘gl
3 uasi, dan refleksi.

tahapan, identifikasi 1{ :

Dalam  pengiimputag:==d peneliti Mg Kan grvasi, kuesioner,
wawancaragatatan _'}g gan, "?' dahites. T Ika Im proses belajar
dan mengaja |mula ! : aj jar dilakukan. Peneliti
menganalisis ni p | = I peningkatan pemahaman
siswa mendengarkan s ukan.

Untuk® mengi - meningkatkan
kemampuan pe an engidentifikasi situasi
kelas saat stor { menunjukkan bahwa
storytelling dapat mening plian fpemahaman siswa dalam
mendengarkan (@) Sls asan utama, (b) Siswa mampu

; €) Siswa_mamg lenemukan makna implisit (d)
Siswa mampu menemukan referensi¥dari kata ganti, dan (e) Siswa mampu
menemukan arti kata sukar, (2) Peningkatan situasi kelas meliputi: (a) Pengajaran
dan proses belajar menjadi lebih nyaman bagi para siswa, dan (b) Situasi di kelas
menjadi lebih menyenangkan.

Penelitian ini menunjukkan ada perbaikan dalam pemahaman siswa
dalam mendengarkan dan peningkatan situasi kelas. Untuk itu, disarankan bahwa
guru bahasa Inggris harus menciptakan situasi yang menyenangkan dalam proses
belajar mengajar sehingga siswa dapat terlibat secara aktif di dalam kelas. Dengan
menggunakan teknik storytelling, para siswa tidak akan merasa bosan. Secara
otomatis, proses belajar mengajar dapat berjalan dengan baik dan tujuan dapat
dicapai.




THE APPROVAL OF THE CONSULTANS

This thesis has been approved to be examined by the board of the Thesis
Examiners of the Teacher Training and Education Faculty of Sebelas Maret
University as a partial fulfillment of the requirements for the Undergraduate
Degree Education in English.

On
By
Consultant | Consultant Il
Dr. Ngadiso, M.Pd Drs. A. Handoko Pudjobroto
NIP. 19621231 198803 1 009 NIP. 19581026 198803 1 001



THE APPROVAL OF THE EXAMINERS

This thesis has been examined by the board of examiners of Teacher Training and
Education Faculty, Sebelas Maret University, Surakarta, and has been accepted as
a partial fulfillment of requirements for the Undergraduate Degree of English
Education.

Day :Tuesday

Date : 12", June
Board of Exal Signatures
1. Chair,
)
2.
)
3. Examiners I
Dr. Ngadiso, M.Pd ( )
NIP. 19621231 198803 1 009
4. Examiners Il:
Drs. A. Handoko Pudjobroto (o)

NIP. 19581026 198803 1 001

Teacher Training and Education Faculty
Sebelas Maret University

Dean,

Prof. Dr. M. Furgon Hidayatulloh, M.Pd
NIP 19600727 198702 1 001




perpustakaan.uns.ac.id digilib.uns.ac.id

MOTTO

A teacher is a model to his students

commut to user

Vi



DEDICATION

This paper is dedicated to:
My beloved father and mother

My inspiration, Koko

@% Siti ¢

n the gighth gr

MP N5 Surakarta

<
<
2
O
<
D
o
a

vii



ACKNOWLEDGEMENT

All praise and honor be to God, Allah SWT, who always gives the writer
His blessings, love, grace, and mercy to accomplish this paper. This paper is
written as a partial fulfillment of the requirement for getting the Degree of Sarjana

of Education in English.

The writer would i

is thesis.

writer permission to conductiff

7. Mrs. Ninuk S. E, the English teacher, who always helps, support, and gives
advice to the writer in conducting the research.

8. The eighth grade students of SMP N 5 Surakarta, who have helped the writer

to finish her research.

Needless to say, this paper is still far from being perfect. The writer will
accept gratefully every comment and suggestion. Hopefully, this thesis will give

benefit for everyone who concerns with action research.

Surakarta, June 2012

viii



TABLE OF CONTENT

D. Benefits of the Study
CHAPTER II: LITERATURE REVIEW

A. The Theoretical Description of Listening Comprehension......... 8
1. The Nature of LiStening ......cccccovvvveiiiiii e 8
2. Types of LiStening......cccccoeviiviiieiiiiie e 9
3. Listening Problems .......cccooviiiiiiei e 11
4. Effective LiSteNiNg ....cccoovviveeiiiiie e 13
5. Micro and Macro SKill in Listening ........c.ccccoovvvvievinennnn 14
6. Developing Listening SKillS...........ccccovviieeviiniee e 15
7. The Nature of Listening Comprehension ............c...cccvv... 17
8. The Process of Listening Comprehension ...............cccc..... 19
9. The Teaching of Listening Comprehension .............c........ 19
10. Construct of Listening Comprehension ............ccccccveveenne. 20



B. RECOUNTETEXE oo 21

1. The Definition of Recount TeXt.........cccoirvniiiiiiineiiinnns 21
2. The Organization of Recount Text .......ccccocvevvviiveevivineenne, 22
C. SEOrYLelliNg .oocveiiieeee e 22
1. The Definition of Storytelling..........cccoovvveiviiiiiii e, 22

D.

E.

F. The Technique of Collecting the Data...........c.cccceeveevvieveennen, 33

G. The Technique of Analyzingthe Data...........cccocvveveeivinnennnns 36

CHAPTER IV: RESEARCH OF IMPLEMENTATION

AL INEFOAUCTION .. 37

B. Research Implementation...........ccccooviivieiiiiii e 38
L. Planning .o 38
2. IMplementation..........cccvve i iiie e 39
3. ODBSEIVALION ... 45
4. REFIECHION ..ot 48

C. CYCIE TWO oottt enes 50
1. ReVISEd Plan ... 50
2. IMplementation..........ccovve i iiie e 52
3. ODBSEIVALION ..o 57



4. REFIECHION ..ooviiiicee e 60
D. Research Finding and DiSCUSSION ...........cccevvviiiveesiinieesinniiens 61
CHAPTER V: CONCLUSION, IMPLICATION, AND SUGGESTIONS

A, CONCIUSION ..o 66

B. IMPHCAtiON ....ccvviiceiee e 66

C. SUQQESTIONS .oocveiiiieie ettt 67
BIBLIOGRAPHY ............ £ TP 68
70

APPENDICES ........ o R,

Xi



perpustakaan.uns.ac.id digilib.uns.ac.id

LIST OF FIGURE

1. Figure 3.1 Steps in ACtion RESEAICH.........ccccvveiiieiiie e 31

commut to user

xii



N o gk~ w D Re

LIST OF TABLE

Table 4.1 Pre-teSt SCOMES....c.uviiiiiiiiie ittt 37
Table 4.2 the mean scores of each INAICALON............ccoovvvveiiiiiiiiiiic 37
Table 4.3 Problems in Listening Comprehension..........c..ccccoevvvevcivvneciinsinnnnn 38
Table 4.4 List of activities of cycle 1......cccooiviiiiiiiiiii e 39

Table 4.5 POSE-TESt 1 SCOIES......ciiveeeeieiie ettt ettt 48
Table 4.6 the mean !

Xiii



LIST OF APPENDICES

Appendix 1. Micro and Macro skill of Listening..........cccccceovevivveviiiiiiiciieeeenn 71
Appendix 2. Lesson Plan of Cycle 1

Appendix 3. Lesson Plan of Cycle 2
Appendix 4. List of Students’ Name
Appendix 5. Students’ Interview T}:an“s.(':ﬁpt Pre-Research

Appendix 17. the Data of POSt-tESt 1.0 oo 184
Appendix 18. the Data of POSt-ESt 2.....ccvevviciiieiiiic e 188
Appendix 19. Researcher’s Field note..........ccccooiiiiiiiiii e 192
Appendix 20. Teacher s DIAry........ccco oo 198
Appendix 21. Letter of PermisSion........ccccveieiiiiiii i 205
Appendix 22. PROtOGraphS. ... .cc.viii et 210

Xiv



CHAPTERII
INTRODUCTION

A. Background of the Study
In the process of teaching and learning English, students’ ability in

mastering the four language skills is getting more and more important each day.

language), reading ki anguage), speaking skill

.In ormto mas

and listen to'spoken I&ge.
Listening is on%the fundaments
which childrenjyoung ;@ple and adults gai

their informationgytheigunde

communicatig

language Skills. It is a medium through

 a large’ position of their education,

e human affairs, their

This decoding skill is an aural competence which is not easy to be
mastered. Many learners gain difficulties in mastering listening skill. It is an
active skill, because listeners do not only receive the things they hear but also do a
great constructive work and interpretative work by integrating the information
with the real world knowledge. Heijden (2003: 14-15) states that there are two
knowledge points of listening comprehension learning, that is knowledge of the
syntax of the target language and the knowledge of the real world.

Many language educators assume that listening is automatically acquired
while the learners learn to speak a language. Rost (1994: 1) states that unlike
speaking, however, through which we can record a child’s first words and even
measure the fluency of a person’s contribution to a conversation, listening is less

directly observed and less noticeable in both its development and its everyday use.



However, students need to learn how to listen to improve their listening
comprehension.

Listening is very important in language learning. Students understand the
content of spoken language by listening. The relationship between listening and
language learning is that language learning depends on listening. Listening

provides the aural input and enables learners to interact in spoken language. Rost

teaching. Most teachil

language learning.

discourse. Brown (1977: 146-14 ) states thato show that you had understood a
text , at least in part, an ability to memories the discourse, to identify a specific
word which had been uttered, to determine preceding noun phrase, a particular
pronoun referred to, and to identify the meaning of the words. Ideally, in listening
comprehension the students should be able to: (1) find the main idea, (2) find the
explicit meaning, (3) find the implicit meaning, (4) find the reference of the
pronoun, and (5) find the meaning of the words used.

In teaching listening, students usually encounter some difficulties, such as:
(1) cannot find the main idea (the students had difficulty in finding the main idea
from the story); the students always identify the main idea from the title, not from
the content of the story, for example, the story entitled “Going Fishing”, they also
state that the main idea from the story is going fishing; (2) cannot find the explicit

meaning (the students still cannot focus in deciding what is happening at any



given time); students just guess rather than focus on listening to the story, for
example, in the sentences “When | reached school, my name was taken down by
the teacher. He scolded me for being late. To my humiliation, | was made to stand
outside the class”, the question is “What did the teacher do for the first time when

the writer reached school?”. Almost the students answered “The teacher punish

the writer to stand outside the class”; (3) cannot find the implicit meaning (the

him, in the river near house

question is “What does @nde

interpret difficult Worg)' @ents e et fry to @Aterpret the difficult words based

on the context, for example, in the sentence “ ents took me to the festival.
They did not want to miss Itmthe students asked to translate the words
“miss”, almost the students answered “rindu”.

The problems which were faced by students in learning listening may also
be caused by many factors, such as teacher, crowded class situation, and students.
From the students, sometimes they did not pay attention to their teacher and
preoccupied with their own activities, they chatted with their friend, and they did
not ask when finding the difficulties. From the teacher, sometimes she only
applied one technique with the same learning step and she does not try to use
other technique with the different learning step to develop the skill they teach in
process teaching and learning. The other is because of the lack of the students’
vocabularies and the students’ listening strategy. They tried to understand the
content of spoken language word by word, rather than to link what they hear and

find the clue information. Besides, the teaching technique and teaching material



are the main factors causing the lack of students’ listening comprehension. The
technique which was used by the teacher is telling text twice or three times and
followed by several questions, rather than giving specific task to the students
before listening. It makes the students confused with their listening purpose.

One of the techniques that can be applied by the teacher is storytelling.
To overcome the problems the writer brings forward the technique of teaching
listening using storytelling, to impro{?é the students’ listening comprehension. It
facilitates the student get better mastery of listening. The writer wants to make
li's ﬁM a

as soon as they hear the formula “Once upon a time ..." they know what to expect

= %}
next. It meansistories @"mot' ting andyfun, a@can help develop positive

ing, so that they can

reduce stress in the class, proe I racy nd listening skill, help children to
develop thinking strategies and promote their social and emotional development —
and all while they engage in a rewarding and enjoyable activity.

Listening to story can motivate the students in learning foreign language.
Besides stories are motivating, rich in language experience and inexpensive, they
can create desire to continue learning. If the students listen carefully and are able
to understand the story well, they will be enthusiastic to listen to the next story.
And then the students will make an effort to find the meaning so that they listen to
the story with purpose. After finding the meaning in a story, automatically they
will be able to comprehend it.

Take a note in storytelling can help students to develop their listening
comprehension. In this session, the teacher told the title of the story and the

students were asked to predict the possible words that they might hear. By telling



the title, the students automatically have been able to find the general idea from
the story. In the first listening, as they were listening to the story, they were
circling those words that they have predicted correctly and they were asked to
write down a one-sentence which is described the story. They were also asked to

make a list of the events in sequence. Here, the students have been able to find the

explicit meaning from the story. Next, they were asked to make a note of the parts

written down by their own words. B singhe clues in every sentences which
they have written down and guides from the teacher, they will be able to find the
implicit meaning from the story.

Based on the pre-research conducted in the eighth grade students of SMP
N 5 Surakarta, the researcher finds that the students in learning English have low
listening skill as stated by the teacher. The eighth grade students of SMP N 5
Surakarta have mean score 5.59 in the first test, while the minimum score is 7.00.
It means that the mean score is less than the minimum score.

Based on the description above, the researcher is inspired to conduct an
action research at the eighth grade students of SMP N 5 Surakarta. Through action
research, the teacher and the researcher observed the students’ problem; and
observed the student’s listening comprehension improvement by the action

research’s cycle. Hopkins (1993: 1) states that Classroom Action Research (CAR)



is an act undertaken by teachers, to enhance their own or a colleague’s teaching,
to test the assumption of educational theory in practice, or as a means of
evaluating and implementing whole school priorities. This study is aimed at the

improvement of the students’ listening comprehension using storytelling.

B. The Problem Statements
The problems of this r lated as follows:

1. Can storytelling improve the students’ listening comprehension?

&

Basedyon the&b&em

study, they consist of %:
e

e - A
1. To identify the improvement of the students’ listening comprehension during

v

and after im
5 Surakarta.
2. To describe what h i hen English storytelling is
used in teaching and learning of listening comprehension.
D. Benefits of the Study
The research is expected to gain a clear result which is informative and has
beneficial contribution to all readers in general and the following parties in
particular.

1. For the writer; it can be an opportunity to apply her knowledge which is
gained from the lectures.

2. For students; the students’ English listening comprehension will increase, the
students are trained to be capable in listening using storytelling, and the
students are motivated to listen story frequently.

3. For teachers; the research result using action research can help the teacher to

choose the most effective technique of teaching listening comprehension.



There are many ways of teaching listening but not all of them are very helpful

to the students. Story telling is one of the techniques which can improve

students’ listening comprehension.

4. For the other researcher, it can be a reference for further similar study.




CHAPTER I
LITERATURE REVIEW

In this chapter, the main concepts dealing with the research will be
presented as the basic description in understanding the theory used in this
research. The concepts in this research are about the theoretical description of

listening comprehension and using storytelling.

speaker's accent or pronunciation, the speaker’s grammar and vocabulary, and

comprehension: of me%g. An able li ris capgof doing these four things
simultaneously: @ : _ _

speakers use words, they are “using arti ular words in particular ways on
particular occasions, and not simply to understand the words themselves. To
understand the message from spoken language, it is not enough to just understand
the words themselves; instead the coming sound needs to be processed involving
any available cues like background noises, the speakers, the setting to construct
meaning.

Listening is different from hearing. Listening is always an active process
in which listeners engage the attention and the activity of constructing a message
although they appear to be inactive while listening. It involves a deep
understanding of meanings that are sent to us in the form of sounds, words, and
sentence and these have to be processed by the brain. Listening demands attention
and a focus towards an action or activity which you would like to do after

listening. Hearing on the other hand, is thought of as passive condition. Hearing



is simply the act of perceiving sound by the ear. Rost (1994: 2) states that

listening is a process that is triggered by our attention. The purpose of attention is

to help us to organize and use what we see and hear.

A w Do

2. Types of Listening

In creating successful listening, it is very essential to expose a variety of

Listening for information
Listening to all detail information of passage.
Listening for result
Listen to recognize the information of passage.
It consists of assignment, direction, explanation, announcement, lecture, and
speeches.
Galvin in Rost (1994: 121) identifies four categories of listening as
follows:
Transactional listening: learning new information
Interactional listening: recognizing personal component of message.
Critical listening: evaluating reasoning and evidence).

Recreational listening: appreciating an event.
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Brown (1994: 242-244) states that there are six types of listening as

follow:

1.

2.

Reactive: role that reactive listening can play in an interactive classroom is in
brief choral or individual drills that focus on pronunciation.

Intensive:

a. Students listen for cues in certain choral or individual drills.

b. The teacher repeats a word o?senpence several times to “imprint” in the

students® mind.

or a longer stretch of

discour ifi le intonation, stress,

student is not to p i aid but rather to scan the
material selectively for certa
Extensive: this performance describes aims to develop a top-down listening,
global understanding of a spoken language.

Interactive: perform all five of the above types of listening as learners actively
participate in discussion, debates, conversation, role-plays, and other pair and
group work.

Furthermore, Derrington and Groom (2004: 42-43) mention there are five

types of listening as follows:

1.

Informative listening

The listeners’ aim is to concentrate on the message being given.

Appreciative listening

The listener gets a pleasure or satisfaction from listening to a certain type of

story for example.
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3. Critical listening
The listener may be trying to weigh up whether the speaker is credible,
whether the message being given is logical and whether they are being duped
or manipulated by the speaker.

4. Discriminative listening
The listener is able to identify and distinguish inferences or emotions through

the speaker’s change in voice tone, their use of pause, etc.

5. Emphatic listenin
The listener t
Moreov : mari ere are two type of listening.

They are interacti ' onse others and non-

1. Acuity of hearing
Some listeners have physical problems which prevent them from participating
fully or owing to environmental problems (such as noise), are not hearing
what is said.

2. Discrimination and auditory perception
Some listeners have problems with auditory memory (recalling what they have
just heard) and sequential memory (recalling the correct sequence of words or
utterances they have just heard).

3. Attention and concentration
Many listeners have difficulties following instruction owing to apparent
deficits in attention and correction and concentration. Such pupils may not be

adapting well to the numerous distraction in a typical classroom.
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4. Comprehension
Numerous listeners have difficulties with different aspects of listening
comprehension:
1) Factual or literal comprehension (identifying what was said or what facts
were stated)

2) Interpretation (categorizing new information or seeing cause-effect

relationship between fa

use the phonological code sufficiently well to identify which words were
being used by the speaker and how these organized into sentence.

2. Processing the complete text: the problem for the students that they were not
able to understood what they had listened to.

3. Problem with memorize

Anderson and Lynch (1988: 5) also suggest the following listening

problems:

1. The listeners may not hear adequately what has been said, for example to
complete background noise or unfamiliarity with the speakers’ accent.

2. Speech may contain words or phrases that the listeners can hear adequately
but are unable to understand because of serious problems with the syntax or

semantics of the foreign language.
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There are times when the listeners are perfectly able to hear and understand
the speaker but may have “switch off” consciously or unconsciously.

There are messages that attend to be fully comprehend and from which
listeners tries to construct a coherent interpretation.

Brewton (1962: 20-21) has proposed some suggestion which will help the

learners to listen intelligently and thoughtfully, such as:

a.

© g k~ w DN

Be ready to listen

Listen with open 1y

Listen from b

and dialogue. _ ;
Schema building task should prece e the |stening.

Strategies for effective listening should be incorporated into the material.
Learners should be given opportunities to progressively structure their
listening by listening to a text several time and by working trough increasingly
challenging listening task

Meanwhile in order in decide whether teaching learning process is

effective. Criteria for effectiveness need to be identified. Brown (1994: 292) states

that there are many different measures of course effectiveness and each measure

can be used be different purpose. For examples:

1.

Mastery at objectives; one of the effectiveness of a course is "How far have
the objectives been achieved?" To know whether the students have mastered
the objective at the end of the course can he assessed by the teacher's

observing students' during the process and recording on a scale.
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2. Performance on test; it is to measure the achievement. Such test might be unit
tests given at the end of each unit of teaching material.

3. Measures of acceptability: a course might lead to satisfactory achievement of
its objectives and good levels of performance on exit tests yet still he rated
negatively by teachers or students.

4. Retention rate or enrolment rate.

5. Efficiency of the course;

that oc_curred and #l
e (@%@h
u

Although Richa e effectiveness to measure the
be

|
i 3 ) itgc8 measurel the effectiveness of
. ! e, . i
teaching learning pr ag y in listening.

to smaller bitsiia ‘ 9 _ [Om-up process, and

ection of the number of problem

macro skill focusi petheflar inve in top-down approach to a
listening tasks.
1. Discriminate among the distinctive®ounds of English.

2. Retain chunks of language of different lengths in short-term memory.

3. Recognize English stress patterns, words in stressed and unstressed positions,
rhythmic structures, intonation contours, and their roles in signalling
information.

4. Recognize reduced forms of words.

5. Distinguish word boundaries, recognize a core of words, and interpret word
order patterns and their significance.

6. Process speech at different rate of delivery.

7. Process speech containing pauses, errors, corrections, and other performance
variables.

8. Recognize grammatical word classes (nouns, verb etc.) systems (e.g. tense,

agreement, pluralization), patterns, rules, and elliptical forms.
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9. Detect sentence constituents and distinguish between major and minor
constituents.

10. Recognize that a particular meaning may be expressed in different
grammatical forms.

11. Recognize cohesive devices in spoken discourse.

And the following are the macro skills — the skills of listening focusing on larger

1. Recognize the co

participants, goa

guessing the meaning of words from context, appealing for help, and signaling
comprehension or lack thereof.

Basically, listening is an activity done by listeners to process what is heard

into meaning. Listeners catch incoming sound then process in memory using some

strategies to construct meaning.

6. Developing Listening Skill
In second language instruction, the consistent and systematic use of
listening practice, through the use of oral interaction, by itself, constitutes a viable
holistic approach to language teaching. However, beyond this holistic view, we
can also take more analytic view of the kinds of specific listening skills that
learners need to develop. Rost (1994: 142) identifying component skills as

follows:
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a. Discriminating between sounds

b. Recognizing word

c. ldentifying stresses word and groupings of words

d. Identifying functions (such as apologizing) in conversation

e. Connecting linguistic cues to paralinguistic cues (intonation and stress) and to
non-linguistic cues (gesture and relevant objects) in order to construct

meaning

f. Using backgroun

the form) an

component skills, not the individual skills themselves. A person’s listening ability

is the integration of th‘e meption m, anal skills, and synthesis skills.
n

Perception skills Analysis skills Synthesis skills
Discriminating sounds Identifying grammatical Connecting linguistics and other
Recognizing word units identifying pragmatic ~ cue

units Using background knowledge

LISTENING ABILTY

According to Rost (1994: 118) there are several steps in developing
listening skills in schools. The steps are summarized as follows:
1. Recognizing the importance of listening and its pervasiveness in learning.
2. ldentifying listening problem

3. Preparing students for listening tasks
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4. Relating task to listening roles
5. Incorporating listening exercise into the school curriculum
6. Helping students with persistent listening problem
Rost (1994: 146) has proposed some general guidelines for teachers in
order to help learners develop their listening skill as follow:

a. Talk to the class using English

"IN
e. g§§rners
oppor nltlesi]:; heir o
f. Before each cg‘dem

e ofithe clas :
istening activiti ill eng

what is heard and to understand what

Brown (1977: 8) states that the traditional model of listening
comprehension supposes that there is an idea in a speaker’s head; he or she
encodes this into words; the listener hears the speakers® word, he or she
‘understand’ them. It means that the listeners now have the idea which the
speaker originally had. Understanding in this model presupposes an exchange of
ideas, mediated by language.

Thus, nature of listening comprehension means that the learner should be
encouraged to concentrate on an active process of listening for meanings. He
should also know that not every clue is equally important to the message.
Therefore, even when the listener misses a piece of language, he or she needs not
worry, there is other a good chance that other clues will make him understand the

message, or at least, enough of the message for his or her own aim.
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Brown (1997: 10) states that students learn language starting from
recognizing phonetic sounds, identifying the sounds as phonemes, and sorting out
the morphological structure (by identifying plural endings so on until become a
word). Then, by understanding the same procedure, the students recognize the
word into a phrase, a noun phrase, and continued by building up structures until

having a sentence. After that, they interpret a short paragraph until a long

The bottom=-up ) Gassi
sounds ft e

on
which is'¢alled p

meaning of the speaker using inco |g sounds as clues. In this reconstruction
process, the listeners use prior knowledge of the context and situation within
which listening takes place to make sense of what he or she hears.

Based on the theories above, the researcher formulated that listening
comprehension is ability in which a listener tries to understand and tries to get the
meaning of what the speakers has spoken by interpreting the sound coming to the
listeners correctly. Therefore, students can be said that they are master the
listening comprehension if they are able to: (1) find the main idea, (2) find the
explicit meaning, (3) find the implicit meaning, (4) find the reference of the

pronoun, and (5) find the meaning of the words used.
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8. The Process of Listening Comprehension
With a greater understanding of language quality and the development of
teaching theory, there has been recognition of the process of listening
comprehension as needing greater emphasis.
Listening is an invisible mental process, making it difficult to describe.

However, it is recognized by (Wipf, 1984) which states that listeners must

interpret stress and i C

within the immedi;

Krashen (2007: 1) states that S&cond anguage acquisition theory and the
development of foreign language competency rely heavily on two salient features;
language learning and language acquisition. Language learning refers to learning
foreign language knowledge consciously, including lessons in pronunciation,
grammar, and vocabulary. The language acquisition process is similar to what
occurs when children acquire their mother tongue, when language competence is
gained through natural language communication, normally with the stimulation of
much language information. Krashen maintains that language acquisition is much
more effective than language learning, since, in language acquisition, learners
really do break the fetters of mother tongue and use second language to express
thoughts and to communicate freely.

In the teaching of listening comprehension, especially of English listening,

teachers can apply both bottoms-up and top-down strategies, which are usually,
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apply by beginners. The students are introduced to words, phrases, and sentences
as well as the pronunciation and the intonation. Furthermore, the top-down
strategies can also be applied. In using these strategies in teaching listening
comprehension, teachers start by telling the students the story and asking them to
memorize the whole story and later learn to deal with individual words. The use of

these strategies in teaching listening comprehension appears in the teaching

activities, and post-listél
Rost (2006#20)

instruction is completed. At thistag students have time to think, to discuss,

and to write.

10. Construct of Listening Comprehension

Brown (1977: 146-147) states that to show that you had understood a text ,
at least in part, an ability to memories the discourse, to identify a specific word
which had been uttered, to determine preceding noun phrase, a particular pronoun
referred to, and to identify the meaning of the words. Therefore, students can be
said that they are master the listening comprehension if they are able to: (1) find
the main idea, (2) find the explicit meaning, (3) find the implicit meaning, (4) find
the reference of the pronoun, and (5) find the meaning of the words used.

Based on the theories above, the researcher formulated that listening

comprehension is ability in which a listener tries to understand and tries to get the
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meaning of what the speakers has spoken by interpreting the sound coming to the
listeners correctly. Listening is producing a sequence of events in particular order
and linked together, so that the listeners tries to catch every detail information
from the story in order to understand who told by the speaker, what is told, when
it happens, and where it happens. Listening is process in which a listeners tries to
get the point of what the speakers has spoken so that the listeners can draw

conclusion in order to understand es and implied meaning of the

story.

writing which tells real thing in daily life with chronological sequence from the
beginning to the end of events.

Mun. et al (2008: 6) state that the communicative purpose of recount text
is to record or provide factual information of an events happened in the past.
Besides, Astuti (2010: 38) states that the purpose of a recount text is to retell past
events or to sequence events in the order they happened. Based on the two
definitions, it can be concluded that the communicative purpose of a recount text
is to tell something happening in the past with chronological steps from the
beginning until the end of the real events.

Cicik and Marta (2012: 40) state that the characteristics of recount text are

as follows:
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Using noun and pronoun: I, my sister, and my friends.
Using action verbs: look, go, and laughed.
Using past tense: last Friday, | stayed, and He spent.

Using conjunction to arrange the events: when, then, and after.

ok~ 0w NP

Using linking verb: was, were, saw, and heard.

Examples of a recount text according to Mun. et al (2008: 6) are article,

Mun. et 3

According to M
parts, as follows:
1. Orientation: this part presents the background information on the who, when,

and where of the event.
2. Events or sequence of events: the events are presented in chronological order.
3. Re-orientation: the events starts to end, and the writer may provide an opinion
of what has happened.

C. Storytelling
1. The Definition of Storytelling

Serrat (2008: 10) states that storytelling is the vivid description of ideas,
beliefs, personal experiences, and life-lessons through stories or narratives that

evoke powerful emotions and insights.
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In addition, Zaro and Salaberri (1995: 5) state that storytelling is a relaxed
and entertaining activity and so it becomes enjoyable for everyone who in turn
creates a better attitude in the learner towards learning and using the language.

From the definitions above, it can be concluded that storytelling is the art
of telling story which is relaxed and entertaining activity. In storytelling, simpler

language is used, sentences are constructing shorter and things are repeated more

ey prefer working

a-world around them.

more activities that sophis icatéd

Storytelling is often for listeners because ideally, the story is intrinsically
engaging and the listener wants to know what is going in happen next. Zaro and
Salaberri (2003: 3) state that storytelling is closely linked to certain attitudinal
factors that should not be overlooking. Firstly, the motivation that the learners
toward the foreign language. This is vital creating a more permanent good attitude
towards language learning. Secondly, the activities based on stories develop an
attitude of co-operation learners and at the same time helps they feel confident in

using the foreign language.

3. The Importance of Storytelling

Hamilton and Weiss (2007: 1) state the reasons why use storytelling as a

teaching tool:
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a. Storytelling is the oldest form of education. Cultures have always told tales as
a way of passing down beliefs, tradition, and history to future generation.

b. Stories are the way we store information in the brain. A list of facts will be
forgotten, but stories are remembered. Stories also help us to organize
information.

c. Storytelling stimulates the imagination.

o

o

From the statements above¥the writer can conclude that stories in
language teaching have been approved to be one of teaching technique that helps
students, especially young learners, to know and to understand a language. It can
provide an ideal introduction to the foreign language which is presented in a
context that is familiar to the students. Stories can also be the starting- point for a

wide variety of related language and learning activities.

4. Techniques of Storytelling

In composing amusing atmosphere in storytelling, appropriate technique
should be selected. Ellis and Brewster (1991: 27-32) suggest techniques to present

story to the listeners as follows:
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1. Reading the story aloud
The activities included are:
1) Practice reading the story aloud several times before reading it to the
students.
2) Making sure everyone can see both your face and the illustration in the

story.

3) Read slowly and clea ivesyeur pupils time to think, ask questions,

and look at the'picture (if followed by picture)ymake comments. However
o P @%tor ’speeds up.
: art i i
e

gesture, mime, and by ma ing aximum use of the illustration to help
convey meaning.
3) Play the cassette twice or three times.

Zaro and Salaberri (1995: 5) states that one way of telling stories is simply
to read them aloud or to listen to pre-recorded tapes. However, storytelling in its
true form only takes place when the story is told to the class face to face when the
storyteller can use illustration, visual aids, and even mime and gesture to help
comprehension.

The technigues mentioned above suggest that in presenting story to the
students, teacher should apply certain ways that place students in a relaxed and
enjoyable way. The storyteller should be aware that children have only limited
concentration span so that the choosing of telling story techniques should always

consider the students’ condition.
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5. Choosing Stories

Before telling the story to the listeners, story needs to be chosen. There are
several considerations in choosing a story. According to Zaro and Salaberri (1995:
60), the considerations are:

1. Choose stories which relate to target areas in the syllabus, to areas of

language, and socio-cultural aspects.

of the language to

(1991: 16) classified

follows:

1. Gives an indication of language level based on the length and linguistic
complexity of the text.

2. Gives an indication of language level based on the difficulty of the activities
described in the notes for each story.

3. Gives an indication of language level based on the language level.

6. Advantages and Disadvantages of Using Storytelling

According to Doyle (2011: 1) there are several advantages in the using of
storytelling as the technique for teaching listening, as follows:
1. To sharpen the listeners” imagination

The listeners will make their own visualization from any story they heard.
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2. Giving effective media for listeners to learn moral values and ethnics as well
as stimulate them to have empathy.

3. To grow the listeners’ reading interest. Hearing a lot of stories is potential in
growing their interest in reading books. They might start from any story books
as their reading material.

Woodhouse (2008: 65) find that the advantages of using storytelling are
the following:

a. Gaining the students” attention.

exercise.

c. Studentsc

b. It may not suit with

c. Itrequires visualization skil

D. Rationale

Learning English is not easy. Learning English means mastering the four
language skills, they are listening, speaking, reading, and writing. This study
focuses on listening skill as it is the foundation of learning language. People might
not be able to speak, to read, to write without learning to listen first. Although
listening is important, unfortunately it tends to neglected. It is a due to assumption
that listening skill is automatically acquired when the learners learn to speak
language.

In teaching listening, students usually encounter some difficulties, such as

they cannot find the main idea, cannot find the explicit meaning, cannot find the
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implicit meaning, cannot find the reference of the pronoun, and cannot find the
meaning of the words used.

The problems which were faced by students in learning listening may also
be caused by many factors, such as teacher, crowded class situation, and students.

From the students, sometimes they did not pay attention to their teacher and

preoccupied with their own activities, they chatted with their friend, and they did

process teachin, , and leﬁ‘ﬂu?fg The other is because of the lack of the students’

vocabularies and the students hstenmg strategy; ﬁey tried to understand the

content of spoken Ia ge wor ther tha link what they hear and
find the clu nform esides, tﬁeao eachlng material

are the main factors causlng the lack of students hstenmg comprehenslon The

before listening. It ma stvtudens Afu: ir listening purpose.

In fulfilling the learners’ need to Iga‘ster listening skill, storytelling can be
among choices of techmquesMory can motivate the students in
learning foreign language. Besides stories are motivating, rich in language
experience and inexpensive, they can create desire to continue learning. If the
students listen carefully and are able to understand the story well, they will be
enthusiastic to listen to the next story. And then the students will make an effort to
find the meaning so that they listen to the story with purpose. After finding the
meaning in a story, automatically they will be able to comprehend it.

Take a note in storytelling can help students to develop their listening
comprehension. In this session, the teacher told the title of the story and the
students were asked to predict the possible words that they might hear. By telling
the title, the students automatically have been able to find the general idea from
the story. In the first listening, as they were listening to the story, they were

circling those words that they have predicted correctly and they were asked to
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write down a one-sentence which is described the story. They were also asked to
make a list of the events in sequence. Here, the students have been able to find the
explicit meaning from the story. Next, they were asked to make a note of the parts
of the text that cause confusion which will require special attention in the second
listening. And in the second listening, students were listening to the parts that

have caused confusion, write down any new information, and also write down any

Here, in the second i

information and the

It can be seen now that the use of storytel]ing can improve students’
listening comprehension. Storytelling improves listening comprehension in the
way that it gives the students’ fun as well as it facilitates students’ learning
process in amusing way and without any pressure. Besides, teaching language
using storytelling may create interesting and motivating atmosphere within the

activities.

E. Hypothesis
Based on the theories mentioned above, the hypothesis can be formulated
as follow: Students’ listening comprehension can be improved by using

storytelling.



CHAPTER I
RESEARCH METHODOLOGY

A. The Setting and the Time of the Research
The research took place at SMP N 5 Surakarta. The research was

conducted from October to November 2011.

B. The Subject of the Research

by participants in social situations in @rder to improve the rationality and justice
of their own social or educational practice, their understanding of these practice,
and the situation in which the practices are carried out. Similarly, Ebbutt (1985) in
Hopkins (1993: 45) states that action research is about the systematic study of
attempts to improve educational practice by groups of participants and by means
of their own practical actions and by means of their own reflection upon the
effects of those actions.

From the definitions above, classroom action research in this study then
means an educational attempt which is done by the writer to improve students’
listening comprehension in SMP N 5 Surakarta by using storytelling.

The research was conducted by the teacher herself and a collaborator. In
this research, both qualitative and quantitative methodologies were applied. The

qualitative methodology is used to describe the process of teaching and learning

30



31

listening. The quantitative is used to identify the improvement of the students’

listening comprehension based on the scores of the tests given twice.

D. The Model of Action Research
The model of classroom action research used in this study is based on the
model developed by Kemmis and McTaggart (1988: 11-14) in Burns (2009: 8).

According to the model the impleme on_of the classroom action research

includes four steps in th

1. Planning

what potenti

interventions into you
agreed period of img. The %Iervelﬁ)ns arev‘ritically informed” as you
question your assumptionMrent situation and plan new and
alternative ways of doing things.

3. Observation
This phase involves you and your collaborator in observing systematically the
effects of the action and documenting the context, actions and opinions of
those involved. It is a data collection phase where you use ‘open-eyed’ and
‘open-minded’ tools to collect information about what is happening.

4. Reflection
At this point, you reflect on, evaluate and describe the effects of the action in
order to make sense of what has happened and to understand the issue you
have explored more clearly. You may decide to do further cycles of AR to
improve the situation even more, or to share the “story’ of your research with

others as part of your ongoing professional development.
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Based on Kemmis and McTaggart (1988) in Burns (2009: 8), the model of

classroom action research can be illustrated at figure 3.1 as follows:

Reflect

CYCLE 1
Observe ,l"

Reflect

RHevised
Plan

CYCLE 2
Observe

/

Action

E. The Procedure of Action Research

a. ldentifying the Problem

In this stage, the writer as the researcher conducted a preliminary
observation at school. The preliminary observation included interview with the
English teacher and also the students. Then, a classroom observation was
conducted from the preliminary observation, it was identified that the teacher
technique in teaching listening was not interesting to the students.
b. Planning the Action

After identifying the problems, the writer made a lesson plan which
consisted of teaching steps that would be used in the teaching learning process and

prepared teaching material, and observation sheets. Besides, she also prepared
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tests. The tests were conducted to find out whether or not the students could
improve their listening comprehension. Thus, the tests’ result could also be used
to identify how effective the technique applied was.
c. Implementing the Action

In this stage, the writer implemented the teaching steps written in the
lesson plan. She conducted a listening comprehension teaching by using

storytelling technique.

The writer also took p
e. Reflecting _ ;
It was done after the tea 3 rning process finished. The writer
reflected what she had done. The researcher made an evaluation of all the
activities which had been carried out during the teaching and learning process. In
this step, she could find the strengths and weaknesses of the action done.
f. Revising the Plan
Based on the strengths and the weaknesses of the teaching learning process
which were found in the previous cycle, the writer revised the plan for the

following cycle.

F. The Technique of Collecting the Data
In this classroom action research, the techniques of collecting the data

were questionnaire, interview, observation, diaries, and test.
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1. Qualitative Data
To collect the data accurately, some methods are used by the researcher,
they are:
a. Questionnaire
William (2003: 1) states that questionnaire is used in a wide range of

setting to gather information about the opinions and behaviors of individuals.

responses.

b. Intervie

technique and the collabo ator 1§ an active participant. The function of

collaborator here is to evaluate the teachers’ teaching, offer suggestion on the
best way to teach, and also help her to create students® motivation in learning
English.

d. Researcher’ diaries

Diaries is a quick way of reporting the observations. They provide
continuing accounts of perceptions and thought processes, as well as critical
events or issues which have surfaced in the classroom. Diaries and journals
contain more subjective and personal reflections and interpretations than the
relatively formulized recording of notes. In this research, diaries or journals
are written by the researcher as the teacher to record his analysis,
interpretation, and reflection. They are used to observe the students’ behaviour
and development, materials, lesson plans, and everything related with teaching
activities.
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e. Listening tests

Test is a set of questions or exercises or other instruments to
measure knowledge, intelligence, ability of groups or individuals. The
researcher conducts tests consisting of post test 1 and post-test 2. Post-test
1 is done after the first cycle ends and the post-test 2 is held in the end of
the second cycle. The tests are used to measure students’ listening
comprehension from the achievement side.

b. Quantitative Data

In this research, the researcher used written test to measure the students’

achievement in Iisten‘g compre@apsMgave Wnd post-test to know

the students’ listening comprehension before and after teaching listening using
| & ..
storyte]lmg It has aim to know whether the students’ hstenmg comprehensmn is

r= Xt _‘Xt ‘ﬂ
S Gi
2. Internal reliability

e 1o 25

k_lk st )

(Ngadiso, 2006: 1-3).

G. Technique of Analyzing Data
After collected both qualitative and the quantitative data, the next step was
analyzing the data. For qualitative data, it analyzed using focusing on the
subjective to case data as stated by Lier in Nunan (1989: 6).
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Our knowledge of what actually goes on in classroom is extremely limited.
Itis relevant and valuable to increase that knowledge.
This only can be done by going into the classroom for data.

A w D Re

All data must be interpreted in the classroom context, i.e., the context of their
occurrence.

5. This context is not only a linguistic or cognitive one, it is also essentially a
social context.

Quantitative data is used to measure students’ listening comprehension, by
giving pre-test and est. Th - ﬁhe pos is calculated as follows:

5. ZX DN

n

L/

X = means

retest Seares
Y = means offposttest:seor
N = the number of sar%



CHAPTER IV
RESEARCH IMPLEMENTATION

This chapter presents the result of the action research. Research findings

are found from two cycles.

iminary activities were condugeted in SMP N 5 Surakarta.

In this stage,
It took place on 3, 2011 iviti e observation of the
teaching learni S, ‘ w withfthe English teacher.
Based on the
students’ listening comgrehensmn was still low. The students had difficulty in
finding: (1) mam&\(Z) i n nlnggghe i
the reference af the p

the students also seen@unln ] arti i teaching learning
occupied with their

icit meaning, (4)

used. In addition,

Table 4.1 Pre-test scores

No . Explanatlon Score
1. nghest score 7.14
2. Lowest score 2.86
3 Awverage 5.59

Table 4.2 the mean scores of each indicator is shown in the foIIowrng table

Indlcators o ) Average score o
ind the main idea 6.94
. Find the explicit meaning 4.86

¢ Find the implicit meaning 5.90
: Flnd the reference of the pronoun

There were some factors that may also cause the problems above. First,
teacher’s technique in delivering materials was not interesting, she only applied

one technique with the same learning steps and she did not try to use other

37
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techniques with the different learning steps to develop the skill she teach in
teaching and learning process. Second, from the students, sometimes they did not
pay attention to their teacher and preoccupied with their own activities, they
chatted with their friend, and they did not ask when finding the difficulties. Third,
crowded class situation. The other is because of the lack of the students’
vocabularies and the students’ listening strategy. They tried to understand the

content of spoken language than to link what they heard and

ing Comprchension
é Stud

Tislening —_—
The  students he students did not
difficulty in fi pay attention to their

teacher and

preoccupied with their

own activities.

The students chatted

with their friend.

3. The students did not
ask when finding the
difficulties.

4., The lacks of the

students’ vocabularies

and the students’
listening strategy.

the main idea,
detail informatio
implicit meaning,
reference  of
pronoun, and
meaning of the word
used.

B. Research Implementation
1. Planning
The writer made lesson plans for cycle 1. She prepared teaching material
based on the lesson plans. There were two topics which were based on the

syllabus in this cycle. They were experience and holiday.

The teaching of listening comprehension by using storytelling technique
was conducted in three steps. They were pre-listening, while-listening, and post-
listening. Three meetings were prepared for cycle 1. The meetings were conducted

three times a week. The writer also planned post-test to know the students’
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listening comprehension after the action research. The tests were multiple choice

tests. The list of activities of cycle 1 can be seen in Table 4.4.

Table 4.4 List of activities of cycle 1

IIIIII No Activities Objectives Indicator Meeting
1 The teacher tells the title and asked the | To grasp students® : Find the general | Meeting 1,
students to predict the content of the attention idea 2,and 3
story and write down the possible
IIIIIIIIIIIII words that they might hear.
2 The teacher tells the story shortly and To grasp students’ Meeting 1
the students were asked to circle thes# %
3 d the explicit : Meeting 1,
2,and 3
4 Meeting 1,
e |2and3
a, find
5 Meeting 1,
gofthe : 2,and 3
6 : Meeting 1,
" reference of the | 2, and 3
pronoun
7 e - Find the Meeting 1,
using their own words based on the list ™ actively implicit 2,and 3
of the events in sequence which they meaning
IIIIIIIIIIIII had written down.
8 Students were asked to answer the To make students - All indicators Meeting 1,
questions on the worksheet actively doing the 2,and 3
tasks
9 Students were asked to write the answer i To grasp students® Meeting 1,
on the whiteboard attention 2,and 3
10 The teacher helped the students correct | To give direct Meeting 1,
IIIIIIIIIIIIII their mistakes feedback 2,and 3
11 Students were asked to write the list of | To grasp students” | Find the explicit .| Meeting 2
events in sequence on the papers on the | attention meaning
whiteboard
12 The teacher summarized the lesson and : To give direct Meeting 1,
asked their problem during the lesson feedback 2,and 3

2. Implementation

The implementation of teaching by using storytelling technique was

conducted by the writer as the teacher.
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a. FEirst Meeting
The first meeting was conducted on Monday, November 7, 2011. The

topic was experience. The story was An Unforgettable Experience. The teaching
and learning process was divided into three parts, as follows:
1) Opening
First, the teacher opened the lesson with greeting. Then, the
students replied the greeting. Affer that, the teacher checked the students’

attendance and the students’ readiness and introduced the topic and also
il

%,

"a warming=tp actiVity by explaining

orksheet to all

wrote the students’ answers and its glish translation on the whiteboard.
After that, the teacher was telling the story to them. In the pre-listening,
the teacher was telling the story shortly. Then, the students were asked to
circle the words that they had written down correctly and they were asked
to write down a one-sentence which described the story.
b) While-listening

In the first listening, as the students were listening to the story, they
were asked to make a list of the events in sequence. Besides, they were
asked to make a note of the parts of the text that cause confusion which
will require special attention in the second listening. Next, in the second
listening, the students were asked to listen to the parts that have caused
confusion, write down any new information, make an outline from the

story, and also write down any difficult words they hear. Then, she wrote
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the words which they did not know. Then, she told the meaning of the
words to them and asked them to note it. Next, in the third listening, they
were asked to write down the sentence before and in which the reference
appears and also write down any new information.
c) Post-listening
After they got all of the detail information, they were asked to

retell the story usin ts in sequence which they had

written down their own words. Then one of them was asked to retell

the story.

they got difficulties or not in the first lesson. Some of them said “Yes, Miss”

and some of them said “Mshe ask%the students about the
problem they faced during thﬂesson.nslome of them said, “Caranya nemuin
implicit meaning gimana M the teacher gave the explanation
what the implicit meaning is and told how to find the implicit meaning of the

story. After that the teacher closed the lesson.

b. Second Meetin
The second meeting was on Thursday, November 10, 2011. The topic

was experience. The story was My First Flight. The teaching and learning process
was divided into three parts, as follows:
1) Opening
First, the teacher opened the lesson with greeting. Then, the
students replied the greeting. After that, the teacher checked the students’
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attendance and the students’ readiness and introduced the topic and also
explained the purpose of learning.
2) Main activities
a) Pre-listening
First, the teacher conducted a warming up activity by asking some
questions related to the topic. After that the teacher gave worksheet to all
students. Then, the te

ivity by telling the title and asked

redict the content of the story'and they were asked to tell

: " ndww sibl
Some of them sald, “Pergi liburan na awat

“Pergi aek at Miss”

that they might hear.
s”. The other said,

ndara Miss”. The

while another sald «
teach nelth fused e}he pre ns. took all of the
students’ answers then as ed stu ents to ﬁn out the correct answer by

to make a list of the events equnce. Finishing the storytelling, she
asked them whether or not they caught all of the detail information of the
story. All students were quiet. They looked confused with the story. The
researcher decided to retell the story. The students seemed to understand
the story. Though there were still four or six students, especially those who
sat in the back row, who had a chat with the friends next to them. Because
there were many students who paid attention than who had a chat, this
situation was neglected by her. She continued the story.

After retelling the story, the teacher asked whether they caught all
of the detail information or not. All students were quiet, it means that they
did not catch all of them. The researcher decided to retell the story again in
order they could take a note of the missing information and also write

down any difficult words they hear. Then, she wrote the words which they
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did not know. Then, she told the meaning of the words to them and asked
them to note it.
c) Post-listening
After they got all of the detail information, they were asked to
write the list of the events in sequence on the papers on the whiteboard.
Everyone looked shy, but the teacher gave encouragement so they were
courageous to come i n their answer. The researcher

corrected the students’ mistakes. The students were asked to retell the

their mistakes.
3) Closing

The teacher summarized the lesson and asked the students whether

they got difficulties or not. Some of them said “Yes, Miss” and some of them
said “No, Miss”. The teacher gave reflection from the lesson. Then, she asked
the students about the problem they were faced during the lesson. After that

the teacher closed the lesson.

c. Third Meeting
The third meeting was on Saturday, November 12, 2011. The topic was

holiday. The teaching and learning process was divided into three parts, as

follows:
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1) Opening

First, the teacher opened the lesson with greeting. Then, the
students replied the greeting. After that, the teacher checked the students’
attendance and the students’ readiness and introduced the topic and also
explained the purpose of learning.

2) Main activities

The teacher began telling the story entitled Visiting Bali. In the

first listening, as the students were listening to the story, they were asked
to make a list of the events in sequence. Finishing the storytelling, she
asked them whether or not they caught all of the detail information of the
story. Almost of them looked confused with the story. The researcher
decided to retell the story twice in order they could take a note of the
missing information, make an outline from the story, and also write down
any difficult words they hear. Then, she wrote the words which they did
not know. Then, she told the meaning of the words to them and asked
them to note it.
c) Post-listening

After they got all of the detail information, they were asked to

retell the story using the list of the events in sequence which they had
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written down by their own words. Then, one of them was asking to retell
the story. The researcher corrected the students’ mistakes. Next, they were
asked to answer the questions on the worksheet. The teacher moved
around the class to help them if they had difficulties. There were several
students who asked her questions if they did not understand about

something. These questions were answered by the teacher loudly so that

all students could li ion. After giving the times for
students to anSwer the questlons she askedithe students to write the

helped them correct

the
|Z(Kh sson an ked
they got 'fﬁcultles or not. Some o them said Yes Miss” and some of them

1 [
said “No, Miss”. The teacher ave reﬂectlon from the lesson. Then, she asked

After conducting three™n
post-test, on Monday, November 14, 2011. The aim of this meeting was to
evaluate the students’ capability in listening comprehension. The mean score of

this first post-test was 7.35.

3. Observation

During the implementation of storytelling technique, the researcher and

her collaborator observed the teaching and learning process and the students’
response toward the technique. The observation was conducted during the
teaching and learning process. The observation was very important to do because
it could be used to know the students’ progress during the implementation of

storytelling technigque. The focus of the observation is the students, the researcher,
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the teaching and learning process, and the class situation. The result of the
observation of each meeting in cycle 1 is described as follows:
a. FEirst Meeting
In this first meeting, the students looked eager to follow the lesson. In the
opening, all of the students paid attention to the teacher’s explanation about the

topic and the purpose of learning. In the main activities, the teacher conducted a

predict the contentofithe st rite
hear, they were nthusi i

tongue to answer it. 1 ‘
stor;%

foieto

attention to th

from the sto

the problem they faced during the 168on :'- the teacher gave the explanation

about their problem.

b. Second Meeting
The researcher began the class by introducing the topic and explaining

the purpose of learning. In the main activities, the teacher conducted a warming
up activity by asking questions related to the topic. In this meeting, the teacher
prepared some papers and stuck it on the whiteboard and numbered them. After
that, the teacher began the activity by telling the title and the teacher asked the
students to predict the content of the story and write down the possible words that
they might hear. When the teacher was telling story to them, all of them paid
attention to the story, but some students looked confused with the story. Some

students were not enthusiastic with the lesson, especially those who sat in the back
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row, who had a chat with the friends next to them. Finishing the storytelling, the
teacher asked some students to write the list of the events in sequence on the
papers and on the whiteboard. Everyone looked shy, but the teacher gave
encouragement so they were courageous to come forward to write down their
answer. Then, all of the students were asked to retell the story together. Next, they
were asked to answer the questions on the worksheet and on the whiteboard, and

the teacher helped them cor thetrmistakes. In closing, the students asked

P
began o -

about the problem

explanation aboutth

e

resear
the purpose of learni _
up activity by sking%tions relat ic. t, the teacher began

the activity byitelling @itle : _ students to tell their

made a list of the events in seq nce ake an outline from the story, and wrote
down any difficult words they hear. From the list of the even that they had written
down, they were asked to retell the story by their own words. And from the
difficult words, the teacher told the meaning to them and asked them to note it.
Finishing the storytelling, the teacher asked one of the students to retell the story
in front of the class. Next, they were asked to answer the questions on the
worksheet and on the whiteboard, and the teacher helped them correct their
mistakes. In closing, the students asked about the problem they faced during the

lesson and the teacher gave the explanation about their problem.

d. Fourth Meetin
In the fourth meeting, Monday, November 14, 2011, the students did

the post-test of cycle 1. The post-test was aimed to know the improvement in
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students” listening comprehension. The most significant indicators which
improved were finding the implicit meaning and the reference of the pronoun.
Almost all of them passed the minimal learning achievement criteria (7), although
some of them did not pass the minimal learning achievement criteria (7).
However, some students still had problems in finding the explicit meaning, the
meaning of the word used, and the main idea. For problem in finding the explicit
meaning, it is caused by a lack of ‘the students’ confidence in answering the

questions. It can be seen from the students’ answer sheet, they have already
out hW‘s@m&%r wark"fyfriend next to her/him,
she/he replaced V@ ' 0

Based on T ult of post-test,of cv&he researcher reports that

Table 4.6 the mean dicator i hown in the following table
. P8  Wibicaor iy 64 Average score
1 Find the main idea¢ : 6.94
2. Find the explicit meaning 6.73
3. Find the implicit meaning 7.90
4 Find the reference of the pronoun 8.90
IIIIIIIIIIIIIIIII 5. . . i Find the meaning of the word used 6.77

The above data show the students’ progress in listening comprehension.
The score of finding the main idea is 6.94, the score of finding the explicit
meaning is 6.73, the score of finding the implicit meaning is 7.90, the score of
finding the reference of the pronoun is 8.90, and the score of finding the meaning
of the word used is 6.77. In short, there were three indicators of listening
comprehension under the KKM (7), those are: finding the main idea, finding the

explicit meaning, and finding the meaning of the word.



