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ABSTRACT

Dini Restu Profita. K2206002. IMPROVING ENGLISH VOCABULARY
MASTERY BY USING CROSSWORD PUZZLE (A Classroom Action
Research at the Fourth Grade Student of SD Negeri Pakurejo, Bulu, Temanggung
in the Academic Year 2011/2012). A Thesis, Surakarta: Teacher Training and
Education Faculty of Sebelas Maret University, 2012

The objectives of this research are finding out: (1) The improvement of the

students’ vocabulary mastery through crossword puzzles and (2) The effect of

ss when teachlni’l\é%bulary

The action - eri Pakurejo, Bulu,

ay 2012#There
S Bot@irst cyele and the second

teaching learning pro y using crossword puzzles

is done.

ere 20 students in

ying the problem,

e data were assembling
the data, coding the -‘!,.r-' pari he data, 4building interpretations and

reporting the outcomes.

The result of this action research shows the improvement of students’
vocabulary mastery and the effect of teaching learning process. The improvement
of students’ vocabulary mastery could be seen in the increase of the mean score of
pre-test: 50, post-test 1: 69 and post-test 2: 80. The students could memorize the
vocabularies taught and their meanings and pronounce the words correctly. So,
the students’ pronunciations improved. The effect of teaching learning process
was be indicated by the following evidences: the students were more active in
following the lesson; most of the students were not ashamed to answer the
question; students became less noisy so that they could focus more on the lesson

and could actively follow teacher’s instruction.
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CHAPTER |

INTRODUCTION

A. Background of the problem

Language is very importan

human life. It is used by people to

of the internat nglish i d and Ie@ed much by people in the
world. In Indonesia Er@h is_the eign Igage learned and taught in

university. Wilkins

(1983: 153) affirms tha revel : age occupies a position in

primary level of education.

English in Indonesia has been taught to the students since they were in the
elementary school and even in the kindergarten until university. It because
teaching English for primary level of schooling is important. Brewster (1992: 23-
24) states the reason for starting to learn a foreign language earlier. First, teaching
English for children is aimed at increasing the total number of tear spent learning
the language. Second, the way in which foreign language is taught will take

account of the methods and the pace of primary school teaching. Third, the



indisputable fact that young children have a greater facility for understanding and
imitating what they hear than adolescent.

Thus, the teaching of English as a foreign language for primary level
students in Indonesia is very important. English which is learned in state schools,

however, is automatically taught differently compared to that taught in private

( Kurikulum tahun 2004 V ata ajar n Bahasa Inggris untuk SD/MI)

Based on curriculum, the aim of teaching English is to develop the
students’ ability in communication. Then, teaching English is needed for
preparing the globalization era and developing the science. So, we can increase
the competition with world community. To master all, they should prepare them
self with vocabularies. Vocabulary is one of the language component that support
the student in learning language.

Vocabulary according to Webster (1990: 1320) is a sum or stock of words

employed by a language, group, individual, or work or in a field of knowledge.



Vocabulary plays important role in learning language. It is implemented an all
kind of language skill such as listening, speaking, reading and writing. Candlin in
Taylor (1990, ix) states that vocabulary is central to language teaching and
learning.

Vocabulary is used by people as the basic knowledge of learning language

in order to make commtnication and interaction a g them in their daily life.

communicatio iSi S0meone or stud§0 master the vocabulary of

characteristic of young learners, teacher should not only use the textbook methods
in teaching English language. Burns and Broman (1975: 42) argue that in primary
years, English as a second language should be taught orally, informally, and it an
atmosphere of play. In student of primary level of schooling, it is needed to teach
English in atmosphere of play. For presenting language to children, it can be
enjoyable and appropriate situation based on children’s experience.

One of the technique in teaching vocabulary is using crossword puzzles.
Webster (1990: 310) states that crossword puzzle is a puzzle on which word are

filled into a pattern of numbered squares in answer to correspondingly numbered



clues and in such away that the words read across and down. Case (1994: 5)
states that puzzle are useful for language learners because the enjoyment,
satisfaction, reflection, and play can focus learners attention on the language in a
concentrated but nonstressful way.

Based on the observation, the writer finds out that the students” vocabulary

mastery in SD Negeri rejo is still low, abou

ﬁrl

students get the bad mark

s in vocabulary. The

e stugnts’ vocabulary mastery needs improvement.
v W w

So, the writer brings the way of teaching vocabulary by using crossword puzzles,

Based on the fact,

to improve the students’ vocabulary mastery. It facilitates the students to get
better mastery of vocabulary. Because crossword puzzle is useful and enjoyable
technique for student in learning vocabulary. A puzzle involves less stress. The
puzzle is perceived as fair and interesting, it remains an enjoyable activity. It help
the student to remember words and write the words correctly.

Based on the problem found in SD Negeri Pakurejo and the theories
starting that improving students’ vocabulary mastery can be done through

crossword puzzles, the writer conducted an action research entitled:



IMPROVING ENGLISH VOCABULARY MASTERY BY USING
CROSSWORD PUZZLE
(An Action Research at the fourth Grade of SD Negeri Pakurejo, Bulu,

Temanggung in Academic Year 2009/2010)

Problem Stateme

@mﬁ@ a

puz@es rove the students’ _v'o'(a)'ulary mastery?

The problem that

Based onithe prob n s , active search are aimed to
find out :
1. The improvement of the stugnts’ vocabulary mastery through crossword

- v v
puzzles.
2. The effect when teaching vocabulary by using crossword puzzles.
D. Benefits of the Study

The research result is expected to be able to give some benefits for the
teacher and the students as follow:
1. Forthe students, they can improve their vocabulary mastery. Then the student

can implement in the next chapter of English such as listening, speaking,

reading and writing.



For the teacher, they can use crossword puzzles as a technique of teaching
vocabulary. In teaching vocabulary, they use many techniques, but not all
these technique can improve students’ vocabulary mastery. So by the research
result, the teacher is more selective in choose the useful technique in teaching

vocabulary.




CHAPTER 11

THEORITICAL REVIEW

There are & ccordingito The Random House

\efiniie S
b, s
-
|isf:§uage, VMS th% of a language. Vocabulary
ed as “a sum or stock of words employed by“a, language, group,
it L=

- .
individual, or work or 1'1& field of knowledge”(Webster, 1990: 1320).

Dictionary of E

can also be def]

&

ate'the def@n of v@cabulary in general.

0 f ds uses by a person,
class, or profession. Al indivi | different vocabularies, all
having much in common, yet ifferent. The most basic of these
vocabularies are often designated as hearing, speaking, reading and writing. Words
are symbols of ideas; to express and communicate ideas, one needs facility in the use
of words. Teacher must give attention to developing the vocabularies of each child
through carefully planned instruction and, to do so, must be aware of what words are
and how concept are formed.

Vocabulary is really needed in both English teaching learning.

Coady (1997: 5) states that vocabulary is central of language and of critical



importance to typical language learner. While Candlin in Taylor (1990, ix) states that
vocabulary is central to language teaching and learning.
Haycraft (1997: 44) argues the distinction vocabulary in language teaching.

He makes a distinction between active vocabulary and passive vocabulary. Active

vocabulary is words which the student understand, cafiypronoun correctly and uses

stock of words
employed by a | nguag@oup, indiv knowledge. And it
is especially forbeginner hecause 8 asic matter in language

learning.

2. Vocabulary Mastery

In all languages, a vocabulary plays an important role in learning and
understanding language. Webster states,” Vocabulary is a sum or stock of words
employed by a language, group, individual, or work or in a field of knowledge”(1990:
1320). Then Burns and Broman (1975: 295) also state that vocabulary is the stock of
words uses by a person, class, or profession. Almost every individual uses several
different vocabularies, all having much in common, yet each distinctly different.
From the definition above, it can be concluded that vocabulary is stock of words uses

by every individual in understanding the language.



According to The Random House Dictionary of English Language, mastery is
expert skill or knowledge. Mastery can also be defined as skill or knowledge that
makes one master of a subject (Webster, 1990: 732). Based on Longman Dictionary

of Contemporary English, mastery is great skill or knowledge in a particular subject

mastery is the agtion o; “subject. i The Oxford English
Dictionary, mas ery@ or know i . g ster.

It can“be conc&!\that sterx.igpert in"understanding the
meaning of the words, %ellingt e sightswords, in@g the words into sentences

Language is the most important in human life to communicate to each other.
Without language life is silence and lonely. The most part of language is word. The
word makes the one lives in the world is significant. We can imagine that nothing
word in our life. The conversation may not be recognized. So the words plays an
important role in construction language. Taylor says:

In order to live in the world, we must name it. Names are essential for the

construction of reality for without a name it is difficult to accept the existence

of an object, an event, a feeling. Naming is the mean whereby we attempt to
order and structure the chaos and flux of existence which would otherwise be

an undifferentiated mass. By assigning names we impose a pattern and a
meaning which allows us to manipulate the world (1990: 1)
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Sapir in Lado (1979: 75) says that the linguistic student should never make
the mistake of identifying a language with its dictionary. On the other hands, one
cannot deny or ignore the existence of the word as a tangible unit of language. Based

on statement above, we can say that words cannot be separated from language. In

mastering vocabulary, students will produce many sentence either in spoken or

written easily. So they can communicate to other people fluently and they can explain

their idea conveniently. Then the successful in learning language will come true.

4. Teaching Vocabulary
It is important for students to enrich vocabulary continually because
vocabulary is the most important component of language to improve English as a
second language. According to Burns and Broman (1975: 296-311) there are

numerous ways of teaching vocabulary technique:
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Firsthand Experiences
Concrete experiences permit the words to be associated with real situation;
consequently school should try to extend the experiences of children. The nature

and quality of educative experiences that children meet both inside or outside the

Teacher should tr¥,t 1 hildren lack, because

n ea@onceal

Books &
Books are notherg ifi , particularly books

Context Clues
Children who read extensively can learn many words just through use of context.
Wide reading provides the opportunity for context to illuminate word meaning
when it is essential to the on-flow of though. Through a variety of reading
material, the reader can begin to recognize the subtleties and varied meanings of
words.

The structure of the phrase, sentence or paragraph often serves as a clue to the
meaning of what is written. Rhetorical aid are also guides to reading
comprehension of paragraph, conjunction and certain adverb being very common

links.
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d. Visual and Other Instructional Aids and Materials
Visual aids should be utilized frequently, not only to illustrate words that have
been used but to suggest other words. Other instructional aids and materials

include the thesaurus and trade books. In addition to many children’s

dictionaries, begin thesauri are now availab help children enrich their

The selection of tex i d verbiage and explain new
terms clearly when they are introduced is one important way of reducing the
vocabulary problem to teachable proportions.

Oral and Written expression

Teacher should encourage variety in oral and written expression. A conscious
effort needs to be made by teachers to encourage use of words that express
though exactly, rather than words that perform omnibus service.

Teacher-model

The teacher can use new words, sometimes in reading aloud, sometimes in

providing explanation. New words use in oral reports may be taught also.
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Particularly in the primary years, when most pupils are mainly occupied with
developing recognition of words already in their understanding, reading, and
speaking vocabulary, the teacher needs to read and tell many stories to the group.

In reading to children, it is inadvisable to simplify the vocabulary. After reading

The best way to develop a real understanding of figurative or indirect language is

through practice in paraphrasing.

Other Recommended Activity

The following items maybe listed in vocabulary notebooks: new words heard in
conversation or discussion, adjectives that are vivid and effective, new words
encountered in general reading, descriptive words heard over radio or television.
A learning station is also an appropriate means of providing children with further

experience in classifying words into descriptive categories.
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Based on Haycraft (1997: 44) there are certain guidelines on which the choice

of vocabulary can be based:

a.

Commonest Words

It is important to choose words that are commonly used, or the words that

students need. Anyginusual word you teach will the place of a useful one in

the studem: 8 ming The teacher is ?l_gedllere by th
gy

e textbook where vocabulary

val lable.

Q

is graded, and list o;th

Students” Needs §

0es some research on his own
with a dictionary.

Students’ language

If you are teaching a class from one language group, a knowledge of their
language will tell you which words are similar in their language and English and
therefore easily learnt. It is needed to be careful with word that sound the same in
the students” language, but in fact mean something quite different in English.
Word Building

It is often worth choosing a word because a general rule can be formed, such as

teach-teacher, work-worker.
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e. Topic Areas
In many ways, it is easier to teach vocabulary which belong to one area of
sequence, as the student will be able to form a pattern of interrelated words in his

mind. Beware, however, of being carried away by the teaching situation.

f. Cross Reference

A lot of wor W %uati ecialization. You thus
make the a| Iicati%n r and usefula vise the vocabulary

‘going to’ you are likely to introduce a vocabulary connected with plans. This is
the most natural wa 0sevocabulary u have still got to be careful

that you choose common words, and not too many of them.

F. Review of Crossword Puzzle
1. Definition of Crossword Puzzle
Webster (1990: 310) states that crossword puzzle is a puzzle on which word
are filled into a pattern of numbered squares in answer to correspondingly numbered
clues and in such away that the words read across and down. According to The

Random House Dictionary of English Language, crossword puzzle is a puzzle on
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which word corresponding to numbered clues or definition are fitted into a pattern of
horizontal and vertical squares so that most letters form part of two words.

Case (1994: 5) states that puzzles are useful for language learners because the
enjoyment, satisfaction, reflection, and play can focus learners attention on the

language in a concentratéd but nonstressful way.

Nation (198

know.

corresponding to numbered clues are fitted into a pattern of horizontal and vertical

squares to measure somebody’s knowledge.

2. Types of Crossword Puzzle
According to Case (1994: 5), not all puzzle are involve language. Among
puzzle which do involve language, some are not particularly suitable for foreign
language learning. There are, however, many widely-known puzzle types which adapt
well to the language learning context, for example:

a. Crosswords in various formats.
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b. Anagrams and other re-arrangements of letters
¢. Find-the-word grids and other ways of concealing words
d. Riddles and puzzles based on jokes

e. Puzzles involving sorting and categorizing

language in a ncentr&but no
Crossward puz%,'

says:

Puzzles are helpful complement to exercises. Exercises are useful and
necessary. However, an exercise may be perceived as a test and make learners
feel guilty or inadequate if they are unable to get all the answers right. A
puzzles involve less stress. Solver do not necessarily expert to find every
single answer, although they hope to do so. The solution may have to be
consulted for one or two answer, but as long as the puzzles is perceived as fair
and interesting, it remains an enjoyable activity.(1994: 5)

4. Teaching Vocabulary by Using Crossword Puzzles
According to Case (1994: 5), the puzzles are designed to be incorporated

alongside the practice the student. In the classroom, puzzles can be used in the way
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students would normally use in written exercises or reading comprehension tasks.

They are:

a.

Crossword puzzles can be done by students individually. All students have the

same puzzles, or some students have one puzzle. Another students are comparing

on the same puzzlg

different ¢ ups,% -

Or each group ma&vsas
three puzzles), Wi%‘l

groups.

students are solving the puzzle, and use this blackboard grid in the checking of
the solution.

Most of the puzzles are self-contained, the final aim is to arrive at the solution.
Some, however, are accompanied by a question which can lead on to brief
follow-up discussion if desired.

Crossword puzzles may also be used for homework, as they can provide an
enjoyable supplement to exercises, reinforcing the language areas the students

have been practising in class.
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f.  Crossword puzzles may also used in a self-access centre, if the school has one. In
this case, it would be useful to make the indexes available to the users, so that

they themselves can also locate the particular puzzles they may wish to do.

characteristic of young lea

1. Young learners are only just beginning their schooling, so that teachers have a
major opportunity to mould their expectation of life in school.

2. As a group they are potentially more differentiated that secondary or adult
learners, for they are closer to their varied home cultures and new to the
conformity increasingly imposed across cultural groupings by the school.

3. They tend to be keen and enthusiastic learners, without the inhibitions which
older children sometimes bring to their schooling.

4. Their learning can be closely linked with their development of ideas and concept,

because it is so close to their initial experience of formal schooling.
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5. They need physical movement and activity as much as stimulation for their

thinking, and the closer together these can be, the better.

Learning English as second language for student is more difficult than the

mother tongue or traditional language itself. Most of ‘the student and secondary or

Al Ty,
learning activity/and fi@my fail Ive thg@em faced, it is necessary for
teacher to congern i ary level student. The ch@ has®a good potential in

=

learning Eng

. Pretenging the blank piece of paper, nothing negative’s or positive’s
thinking. So thisiis the %.opportu i

their b@ith the useful activity such

as learning foreign language. Brumfit argues that “children are learning all the time

without having the worries W ults™*(1995: vi). It mean that in
N
ties. Childre

that age, they doesn’t have resgonﬁ) n doesn’t have a some problem

{/V
that destroy their way of thinking. So they can learn language easily. Phillips also
argues that “Young children are quickly to learn words, slower to learn
structure”(1993: 74). The children is more able to analyze the language they hear and
see. Actually, it is good opportunity to the language as one of they learn in their class.
Brumfit (1995: vii) states the main explanation for better learning that have been
suggested are these:

1. That the brain is more adaptable before puberty than after, and that acquisition of

language is possible without self-consciousness at an early age.
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2. That children have fewer negative attitudes to foreign languages and cultures
than adults, and that consequently they are better motivated than adults.
3. That children’s language learning is more closely integrated with real

communication because it depends more on the immediate physical environment

galearning, compared with

rtingtthe earlier start in

4. Appreciably more children will be eager to study a foreign language later on.
5. The student who began early will be much further along in high school and in

college.

H. Review of Effective Teaching
The common reason of teaching students are to transfer the knowledge or new
information to student. The effective teaching the students are indicated by the
students’ achievement. In teaching the students, there are several ways and several

combination of to reach the effective teaching.
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1. Teacher
Teacher is the most important figure in education. The effective teacher is

one of important element in determining the effective teaching. Sadker and sadker

(1997: 47) state that effective teacher must be more than good classroom

0. Actively monitor student progress.

h. Ensure that students have sufficient time to practice skill.

i. Involve all student in discussions (not just volunteers).

j- All both higher- and lower-order questions as appropriate to abjectives of the
lesson.

k. Use adequate wait time.

I.  Provide clear academic feedback.

m. Teach content at a level that ensure a high rate of success.

n. Vary student activities and procedures.
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0. Hold high expectations for students.
p. Are enthusiastic about teaching and their subject matter.
g. Have high regard for students and treat them with respect.

r.  Connect new learning to prior knowledge.

developed the followings
a. Allocated time
Is the mount of time a teacher schedules for a particular subject.
b. Engaged time
Is that part of allocated time in which students are actively involved with
academic subject matter.
¢. Academic learning time

Is engaged time with a high succes rate.



24

3. Classroom Management
Classroom management is a skill that can lead to high student achivement.
It involve planning effectively, establishing rule that are reasonable and not

excessive in number, and arranging the classroom so that instruction goes

two basic principles for setting class rules: they should be few in number and they

should seem fair and reasonable to students.

Good manager also carefully arrange their classroom to minimize
disturbance and make sure that instruction can proceed efficiently. They set up
their rooms according to the following principles:

a. Teacher shoul be able to see all students at all times.
b. Teaching materials and supplies should be readily available.
c¢. High-traffic areas should be free of congestion.

d. Student should be able to see instructional presentations.
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e. Procedures and routines should be actively taught in the same way that
academic content is taught.
Based on Nunan (1988: 147), it is important for classroom observation to

be systematic. This can be facilitated by checklists such as :

a. There were no culgléiral misunderstandings.

j. The pacing of the lesson was appropriate.

k. There was enough variety in the lesson.

I. The teacher do not talk too much.

m. Error correction and feedback was appropriate.

n. There was genuine communication.

0. There was teacher skill in organising group work.
p. There was opportunity for controlled practice.

g. Student were enthusiastic.

r. General classroom management was good.
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4. The Pedagogical Cycle
Arno Bellack in Sadker and sadker (1997: 48) argues that he has analyzed

verbal exchanges between teacher and students and likened them to a pedagogical

game. The game is 80 cyclical and occurs so frequantly that many teachers and

need a road map G
2) Review.
Help students review prior learning before presenting new information. If
there is confusion. Reteach.
3) Motivation.
Creat an ‘“anticipatory set” that motivates students to listen to the
presentation. This can be done through an intriguing question, an anecdote, a

joke, or interesting teaching materials.
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4) Transition.
Relate new information to previously attained student knowledge and
experience. Provide ties and connections that will help students integrate old

and new information.

5) Clarification.

Break down®a la i ( date students with too

much oung®children and slower
learne

6) Examples
Give several e%s and _ ain paints and ideas.

they are supposedio ( ak i ation into small segment.

8) Enthusiasm.
Demonstrate personal enthusiasm for the academic content. Make it clear
why the information is interesting and important.

9) Closure.

Close the lesson with a brief review or summary.
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b. Question.
The teacher asks a question. Good questioning is at the very core of

good teaching. As Jhon Dewey said:

ul use of the question more
for in it we have the guide
Mimagination, the stimulus

e lower level of

ntiate

b) Students are working on drill and practice.

¢) Students are reviewing previously learned information.

2) A higher-order question
Is one that requires more demanding thought for response. These questions
may ask for evaluations, comparisons, causal relationship, problem solving,
or divergent, open ended thinking.
Ask high-order question when:
a) A content base has been establish and you want student to manipulate

information in more sophisticated ways.
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b) Students are working on problem-solving skill.
¢) Students are involve in creative or affective discussion.
d) Student are ask to make judgment about quality, aesthetics, or ethics.

¢. Respond.

5) More students voluntarily participate in discussion.

6) There are fewer discipline problems.
7) Student achivement increases on written tests that measure more complex

levels of thinking.

Ornstein and lasley (2000: 43) state that the teacher should look for
nonverbal student behavior to determine wether the student is attentive
(engaged in an appropriate activity) or inattentive (not engaged). This

awareness on the part of the teacher should take place regardless of the
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classroom activity. Below are cues that are useful in recognizing attentiveness

and inattentiveness.

Attentive behaviors :

1
2)
3)
4)
5)
6)

7)

1
2)
3)
4)
5)
6)
7)
8)

9

Raising a hand to volunteer a response.

Maintaining eye contect with the teacher.

ent study period.

Doodling with a pencil; drawing instead of doing the assigned activity.
Laying head on desk.

Gazing out the window or at someone in the hallway.

Staring fixxedly at an object not related to a class activity.

Sitting with elbows on desk or hands underneath thight.

Poking or annoying a classmate.

Being unprepared (with pencil, pen, notebook).

10) Tipping the chair back and forth.
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d. React

The teacher reacts to the student’s answer and provides feedback. The teacher

generally use four types of reactions :

1)

2)

3)

4)

Praise.

Positive com s about student work.

ﬁnmﬁ,%

Comment sug__h as _‘,‘uh-huh”‘a-nld “okay”, which acknowledge that student

%

Comment thaténcourage aymore @ onse or encourage

Criticism.

A clear stateme

5. Variety in Process and Content

Variety is the spice of live, the saying goes. The spice of lesson also,

variety is related to teaching effectiveness and student achievement. Effective

teacher provide variety in both process and content. In elementary school,

variety in content involves moving from one subject area to another.
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I. Rationale
In a fact, there are a lot of teaching methodologies and techniques teaching
which can be used but not all them are helpful for the students. Concerning with the

characteristic of young learners, teacher _should not only use the textbook methods in

teaching English langu urns and Broman (1975: argue that in primary years,

informally, and it an
atmosphere of t is needed to teach

English in at ildren, it can be

enjoyable and appropriate situation based on children’s experience.
= =

eaching cabula§ using crossword puzzles.

are useful for language learners because the enjoyment, satisfaction, reflection, and
play can focus learners attention on the language in a concentrated but nonstressful
way.

Puzzles are helpful complement to exercises which are useful and necessary.
A puzzle involves less stress. The puzzle is perceived as fair and interesting, it

remains an enjoyable activity.
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J. Action Hypothesis
Considering the theory underlying vocabulary and the using of crossword
puzzles, the hypothesis is: the use of crossword puzzles can improve the student’s

vocabulary mastery and give good effect in teaching learning process of the 4th grade

011/2012 Academic Year.

students of SD Negeri P

rejo, Bulu, Temanggung in 2



CHAPTER 111

RESEARCH METHODOLOGY

K. The Setting of the Research

The writer conducted the gresearch in SD Negeri Pakurejo, Bulu,

ic year 2011/2012. 1t was congducted at 7" May 2012 until

u Ay hr@W% q
2

The subj S the fourt@de students of SD Negeri

Temanggung, in acad

31" May 2012. ning process in the

classroom of fg

Pakurejo, Bulu, dentswere20, consisting 6 boys

and 14 girls.

M. The Methods of the Research

The research method in this study is an action research. For starting point,
it is necessary to give a definition of action research. Mills (2000: 6) says that
action research is any systematic inquiry conducted by teacher researchers,
principals, school counselors, or other stakeholders in teaching or learning
environment, to gather information about the way that their particular schools
operate, how they teach, and how well the students learn. This information is
gathered with the goal of gaining insight, developing reflective practice, effecting

positive change in the school environment (and on educational practices in

34
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general), and improving students outcomes and the lives of those involves. Elliot
(1991: 69) defines that action research is the study of social situation with a view
to improving the quality of action within it. It aims to feed practical judgement in
concrete situation, and the validity of the theories or hypotheses it generates

depends not so much on scientific test of truth, as on their usefulness in helping

people to act more inte

Nunan (1992 %Wt resear as a distinctive feature
that is affected by pIa@ne anges Ve, a prim% ibility for deciding on

ently and skillfully.

courses of cri to lead to improvement,
and for evaluating th&?ﬂlt i emmis and Mc
Taggart (1988 argue that t@re three characteristic of

action research.®I' hey are®)WACt arried out by practitioners ( for
our purposes, classro & athe tside researchers; 2). Action
aimed at changing system.
According to Cohen and Manion (1985) in Nunan (1992: 18), action research is
first and foremost situational, being concerned with the identification and solution
of problem in specific context.the identification of collaboration is an important
feature of this type of research and the aim of action research is to improve the
current state of affairs.

Elliott (1991: 9) makes some characteristics of action research based on
his experience as follow:
1. It is a process which is initiated by practising teachers in response to a

particular practical situation they confront.
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2. The practical situation is one in which their traditional curriculum practices
have been destabilized and rendered problematic by the development of
student resistance or refusal to learn.

3. The innovation propose arouse controversy with staff group, because they

challenge the fundamental beliefs embodied in existing practices about the

nature of learning ing and evaluation.

4. lssues are clari W\ﬂm&ﬁ a
I
characterized by mutual respect and tolerance for other” view, in the absence

- J N TG

nstraints on the discussion’s outcomes,

collegial discourse,

5. tested in practice
f group.
6. down approach to

Burns ( 1995: 9-10) gives the reason why action research should be
regarded as an acceptable and viable alternative to experimental educational
research as follow:

1. Itisasystematic form of investigation.
2. The research is grounded, or in other words embedded within a real social
context, in our case that of the language classroom within a large-scale

organization.
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3. The data collection methods used are generally multidimensional, allowing
for a variety of data collection tool and methods as well as the perspective of
different participants in the research context.

4. Itis genuinely exploratory and interpretive and responds to real and pressing

question which are central to the success of the curriculum innovation.

5. It breaks down thestfaditional dichotomy betv researcher and practitioner

Based on th

ition of action research propesed bysthe expert above,
o IS a séﬁc action in the field of

Is, school counselors, or

problem or change

Action research | ; sonducted in cycles. As there are
many expert give the definition of action research, there are many expert that give
the models of action research too. In this research, the writer followed Kemmis
and McTaggart model of action research. They refer to four basic steps or moment
of action research: planning, action, observation and reflection. Their action

research spiral is presented in the following scheme:



38

CYCLE1

CYCLE2

Figure 1 simple'a

N. The Procedure of the Research
The procedures of action research in this research are as follow:
Identifying the problem
The problem about the student’s vocabulary is still low.
Planning
Having identified the problem, the writers then makes some plan to

prepare everything related to the action.
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Acting
In this section, the teacher conducts the teaching and learning activity of
vocabulary using crossword puzzles.
Observing
During the teaching learning process, the teacher observes the teaching
and learning process in the classroom. Then the teacher can create the
better way of teachin
Reflecting

aninall

After observing, the teacher gives a test to measure the students’
“ !“-"'-JJ”

test and the observation, the

find the weakness

\%

In this research, nt to collect the data. They

are: observation, interview, researcher’s diaries, photograph and test.

1.

Observation

The observation was done by the teacher as a researcher. The aim is to know
the student’s behavior and activity that happened during the teaching and
learning process. The observation was focused on the student’s motivation in
learning English. Then the researchers make field note of all activity done.
Interview

Interview is the way to know everything about teaching and learning process
and the situation during teaching and learning process. Here the researcher
done the interview with the English teacher and the students.

Field Notes

Field notes are some notes written by the researcher during teaching and

learning process to record the analysis, interpretation and reflection. It was
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used to observe the students’ behavior, students’ development and everything
related to teaching learning activity.

Photograph

Photograph are to record activities happen in the class. It could give the real
description about teaching learning process.

Test

. P . . .
Test is used to measure the improvement of students’ achievement in

vocabulary mastefy. This research used pre-test'and post-test in each cycle.

(1999:157) give s
given as follows:
a. Assembling the Data
The first step was assembling the data that have been collected
over the period of research: field notes, interviews, questionnaire
and the result of reading tests. At this stage, the researcher selected
the data to know which can be grouped for teacher analysis.
b. Coding the data
When coding the data, researcher reduces large amount of data that
have been collected to make it more manageable categories. In this
step, the researcher made some code label to all variables. For
example, dealing with the classroom situation, the researcher
labeled it with code: CS.
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¢. Comparing the data
After all the data have been categorized, the researcher compared
the data to see any frequencies of occurrences, behaviors, or
responses during the research.

d. Building interpretations

This is the stage where the researcher moves beyond describing,

descriptive statistics. It is used to hether there is improvement of students’

vocabulary mastery or not. The formula of the mean of the pre-test and the post-test

is as follows:
X=X Y=Y
N N
Where:

X = means of pre-test scores
Y= means of post-test scores

N = the number of sample



CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

This chapter presents the prior situation of the research, research

implementation and research result as well as its discussion. This action research

and interview results, the researcher found these problems: 1) the students’
vocabulary mastery was still low: 2) the effect of teaching English was not good.
From the observation and interview results in pre-research, the researcher
found a fact that the English teacher taught English by using a textbook. She
taught manually. When she was teaching English, she wrote the words from
textbook on the blackboard. She read and pronounced the word correctly and then
asked the students to repeat after her. In this way, the teacher did not raise

students” motivation. She did not take another way that was useful for students.

42
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As the result, the students were not active in the teaching learning process.
In addition, the students’ score for English was low. About 75% students get the
bad score (less than six). The students’ mean score was 50 in the scale of 0-100.
The writer concluded that the students” vocabulary mastery was still low.

The problems above could make the classroom situation inefficient. The

students were not actiVe€. They kept silent when™theacher asked them some

eydlid m@% .
made them bored andgM s

taught the students by using crossword puzzles, while the English teacher
observed the class situation.

The classroom action research was conducted in two cycles. Each cycle
was conducted in three meetings. Each meeting was about 70 minutes. The first
cycle was conducted from 7" May 2012 until 17" May 2012. The second cycle
was conducted from 21% May 2012 until 31% May 2012. This research was

conducted about one month.
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1. Cycle 1

Table 4.1 Research Implementation of cycle 1

Problem Identified

1. The students’ vocabulary mastery was still low
2. The the effect of teaching English was not good.

Proposed Solution

Teacher and the researcher used crossword puzzles in
teaching vocabulary.

Class used for AR

Cycle

Implementation Cycle

Class IV

Three meetings

Planning

cher prépared the lesson plans, the

Action

Observation

ed paper to all groups.

to students how, to spell and pronunce

@tudent A

She explained to

1. Th students paid attention in teaching learning
activity because the students took part in that
activity.

2. The use of crossword puzzles warmed up the
students’ motivation to learn English.

3. The use of crossword puzzles built enjoyment
situation because it was simple and easy for
students. So, they could enjoy as they were
playing a game.

4. The class was alive as the students actively
followed the teacher’s instruction.

5. Some of students were brave to write the letter on
the blackboard and speak up the English word.

The negative results:

1. Some students fell into chaos and confussion in
arranging the groups.

2. Some students had to struggle to come to the front
of the class to write the letter on the blackboard.

3. The class was noisy.
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Reflection

Revising the plan

7.

Some students still had difficulty in pronuncing
the words.

Some students still had difficulty in remembering
the words and their meaning.

Some students were afraid to answer the
questions.

Some students twitted the those who failed to
answer the questions correctly.

The achievement of students” post-test 1:

The students’ mean score of post-test 1 was 69.

he reflections were:

The researcher should warm up the studens’
motivation to be active in teaching learning
process.

The researcher should pay more attention to the
students who made chaos and noise during
teaching and learning process.

The cycle involves: (1) identifying the problem; (2) planning the action;

(3) implementing the action; (4) observing the action; (5) reflecting the

observation result; (6) revising the plan. The steps of the cycles can be explained

as follows:
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a. ldentifying the problem
According to the pre-research, the researcher found out a lot of problems
faced by the students in learning English, especially vocabulary mastery. The
problems were identified as follows: (1) the students’ vocabulary mastery was still

low; (2) the effect of teaching English was not good. The causes of these problems

To solve ied 1 nt an action research
by using crossword puzzles, an appropriate Q:hm’que to improve students’
vocabulary mastery. Bem, the researcher conducted a
pretest to know the students’ vocabulary mastery. The test consisted of 10
multiple choice items, 5 matching items and 5 pronunciation test items. The
pretest was held on Saturday, 5t May 2012. The result of the pretest was bad.
The students’” mean score was 50.

Before starting the action, the researcher made lesson plans and the

teaching materials for the first cycle. She implemented the action plan, while the

teacher observed the teaching learning process in the classroom.
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¢. Implementing the action
The researcher implemented the action by using crossword puzzzles. The

first cycle was conducted in three meetings.

1) The first meeting

The first meeting was aimed

prove the English vocabulary such as

introducing the words, spelling, pronunciation and the meaning of the words.

The lesson star re readyato study, Researcher

] chec& students’ attendance. The

looked busy with themselves. There were girls who walk around the classroom.

The researcher then had them go back to their seats. The researcher told the
students that this time she would teach them about the human body.

After that, the researcher began the activity. First of all, she asked the the
students to work in pairs. The studens made noise and became confused. Some
student could easily find their partners, some others could not. Some of them did
not get any partner. Finally, the researcher helped them to find their partner. After

that, the researcher drew empty boxes on the blackboard.
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After all students have got a partner, the researcher began distributing
folded paper to all pairs. Researchers asked a student of a pair to open a folded
paper and wrote the letter written on the paper onto the blackboard. The student

was ashamed to come forward. So, the researcher persuaded him to write on the

blackboard. This activity was continued to the next pairs until all the empty box

They even challenged, "Lalu, yang bener gimana, Bu?” Then, the researcher read
these words with correct pronunciation. There were some students who say "oh",
may be they were surprised. Students also repeated what the researchers said. and
they repeatedly mimicked till they could make it correct.

The researcher said “eye” and asked the students “Who knows the
meaning of eye?” There was a boy named “F’replied "mata". The researcher
thumbed up to “F” as a sign of his correct answer. The other students said "Oh,
it's eye." The researcher said “yes”. The researcher asked the students about the

meaning of other words one by one. But they answered "I don’t know". The
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researcher touched her eye while saying "eye". Students were asked to imitate her.
Then, the researcher touched other the parts of her body while saying their name
and the students imitated the same way.

After that, the researcher repeated the question to the students about the

meaning of the word "eye, cheek, ear, hair, head, neck, and knee". They just said

their meaning.

The second meeting was'a prove the English vocabulary such as
introducing the words, spelling, pronunciation and the meaning of the words. The
lesson started at 7 a.m. when the students were ready to study, the researcher
addressed the students by saying hello and asked the class leader to lead them
pray. Then the researcher checked the presence of the students. The day, all
students were present. The students had got used to being taught by the

researcher. They even would ask her, "What lesson will you teach today, Mom?"

The researcher told the students that the day's lesson was about the human body.
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The researcher then asked the students to sit down with their partners just
as what they did in the previous meeting. After all students had found their
partners, the researcher drew empty boxes on the blackboard.

After that, the researcher began distributing folded paper to all pairs.

Before the researcher asked the first pair to open its folded paper, another pair

asked for her permissi 0 open its folded paper-amd write the letter that was

them to read the word. The first word was "hand". They read /hen/, almost right.
The word "face" was pronounced /fas/, like its spelling. In addition, the other
word, like "tooth" was pronounced /tot/ in accordance with its spelling. The
researcher confirmed the pronunciation, by giving examples of correct the
pronunciation of the words. Students also imitated what the researcher said. They
repeatedly mimicked till they could pronounced the words correctly.

Then, the researcher said "hand" and asked the students "What is the
meaning of hand?" All the students were silent, they did not know the answer. She

then asked them another question, she said "face" and asked the students "Who
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knows the meaning of face?" Student C said, "hidung". Even though her answer
was wrong, the researcher appreciated her. The researcher told the students not to
be afraid to answer even though their answer was wrong. The researcher then
asked the meaning of other words one by one. But they answered, "l do not

know". The researcher held her hands while saying "hands". Students were asked

ed other parts of her body®

the students did the @m&@ v

The resea jon to @dents

rand toothed hey only answered "I do

to imitate. Then, she tQ ile saying their names and

about the meaning of

mention their names and meanings.

3) The third meeting
The third meeting was conducted on 14" May 2012 with the same topic
“human body”. The third meeting was aimed to improve the English vocabulary
such as introducing the words, spelling, pronunciation and the meaning of the
words. Before she began the activity, she asked the class leader to lead them pray.
The researcher asked students to sit with their partners.
After all students had sat with their partners, the researcher began

distributing folded paper to all pairs. She asked the first pair to open a folded
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paper and wrote the letter that was written on it to the blackboard. It was followed
by the rest pairs until all of the blank boxes had been filled with letters and formed
a word in English. The researcher asked the students that received an empty
folded paper (not inscribed letters) to spell out the letters written on the

blackboard. Noone would like to spell, they handed it over to each other. Finally,

the researcher asked themto spell. They also spelled™@ut the letters together.

The researgkh

how to pronunce the words. The researcher pronounced the words correctly.
Students also imitated what the researcher said. They repeatedly mimicked till
they could correctly pronounced the words. Researchers asked the students "who
knows the meaning of this word?". They simultaneously answered "no". Hearing
it, the researcher and the students giggled. The researcher held parts of her body
one by one while saying the words. Students were asked to imitate.

Researcher repeated the question to the students about the meaning of the
word "finger, tongue, tooth, eyebrow, mouth and arm". From the previous

modeling, there were some students who captured and predicted the meaning of
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the words. When researcher asked them about the meaning of the word "finger,
tongue and tooth", they answered correctly. The researcher said the meaning of
the words in Indonesian language. Researchers asked more the meaning of the
word is in Bahasa Indonesia, they could answer correctly. Researcher asked over

and over - again. Next, the researcher held one of parts of her body and asked the

students to mention t ames and meanings. A hat, she asked the students

to do an exercise, i uestion.

nting t?%action
ti hindgning
crossword puzzles. T% aching Iearnir@ocess y using crossword

Ea
eacher’s instruction. They actively imitated what the

—

students actively follow
teachers said and tried to focumming activity. They paid attention
in teaching learning activity because they took part in this activity. It was simple
and easy for students. So, the student could enjoy the activity. The use of
crossword puzzles warmed up the students’ motivation to learn English. They
were enthusiastic to struggle to come forward to the class. They were confident to
write the letters on the blackboard and speak up the English word. They could
answer the question although their answer was often false.

The results of post-test showed an improvement comparing with the pre-
test. They could do the task and answer the question. The main score of the pre-

test was 50, while the post-test one score was 69 from the level 0-100.
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There were several problems coming from students. For one thing, the
students were noisy. It saw when the teacher divided the students into some pairs,
they fell into chaos and confusion. For another thing, some of the students had
difficulty in pronuncing the words and remembering the English words and their

meaning. Furthermore, some students were still afraid to answer the questions

According to the observatior

noisy and did not pay attention the the teacher’s instructions. The causes of the

v -
problem were: 1) the researchMudent to fill the crossword puzzle
by letter which write in folded paper and it can not trigger the students’ memory
to remember the word, 2) in practicing pronunciation, the researcher asked all the
students to imitate what teacher say collectively and it can not control the
pronunciation individually, 3) the researcher did not pay more attention to the

students who made chaos and noisy during teaching and learning process.

f. Revising the Plan
Based on the result of reflection above, the teacher and the researcher
planned to solve the problem which had occurred in cycle one. The researcher

planned to change the form of crossword puzzle. In first cycle, the researcher
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made a game to fulfill the crossword puzzle. The researcher used folded paper as
media. And the researcher found some problem. The researcher solved the
problem with solution in second cycle, the researcher would not make a game. To
trigger the students’ memory about the English word, the researcher would ask the

student to fill the uncomplete crossword puzzles by their knowledge. By using it,

Table 4.2 Research Imp

Cycle Two Three meetings

Planning The researcher prepared the lesson plans, the teaching material

and students’ worksheet for the second cycle.

1. The researcher introduced English words (part of the body)
to the students by using crossword puzzles.

2. She taught more to students how to pronunce words
correctly.

3. She explained more to the students about the meaning of the
word.

4. She gave post-test two to the students.

Action

Observation

The observation results were:

1. The students could pronunce the word correctly.

2. The students could remembered the vocabularies taught and
its meaning.

3. The students were more active in following the lesson.

4. The use of crossword puzzles built positive interactions
among the member of each pairs.
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Reflection

General Reflectiong

5. Most of the students were not ashamed to answer the
question.

6. The students were easier in doing the post-test two.

7. The score of post — test two was increase

The reflections were:

1. Most of the students could pronunce the word correctly.

2. Most of the students remembered the vocabularies taught and
its meaning.

3. The stud ere active in following the lesson.

e students were not ashamed to answer the question.

The students” mean score of post-test two was 80

' _, crqssword uzzles could improve student’s
@3' stery effectl methode in teaching
@ rning Each of th research showed an

ent The mean score of students test from pre-test,
0. T udents

t and it aning.

of tea Iearnl

Stude shamed’ to answer the question. There

were W in the first cycle, though. Those
weaknesses were revised in the next cycle. The researcher
decided to stop the cycle as the cycle two showed a better
improvement on the students™ vocabulary mastery.

2. For the next study, crossword puzzles is an appropriate
methode to solve the learning problems especially
vocabulary. crossword puzzles is an effective methode which
can be used to increase the teaching learning process.

uld pronunce the

remember the
y using crossword
process was good.

a. ldentifying the problem

Based on the result of first cycle, there were several problems. The

problems were: 1) the students still had difficulty in remembering the English

word and its meaning, 2) the students had difficulty in pronouncing the words,3)

the students were still afraid to answer the question, 4) the students blamed the
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other student who made mistake in answering the question, 5) The students were
noisy and did not pay attention the the teacher’s instructions.
b. Planning the action
The researcher discussed the problems with her collaborator. She and

teacher planned to solve the problem. She prepared the materials, lesson plan, and

other equipments related to the action before cofducting cycle two with the

teacher. From the S more on teaching
pronunciation, and motivated the

students to ans

asked the class leader to lead them pray. Then, she checked the students’
attendance. She told the students about the activity the day. The activity was
different from the previous meeting, but still used crossword puzzles.

The researcher asked the students to sit with their partners. She drew the
blank boxes on the blackboard. She wrote some letters inside the boxes. Some of
the boxes were empty. The empty boxes would be filled by students.

The researcher asked one of the students in the first pair to come forward
and write the letter on the blank box correctly. The first group could fill it

properly. Next, she gave the turn for the second pair, who filled incorrectly. The



58

box should contain the letter "C, H, E, E, K" but rather the students write the letter
"A" so that it became "C, H, E, A, K". Then the researcher erased the wrong
letters, and handed it over to the third groups to come forward. The third pair
wrote letters correctly. Then followed by the fourth, fifth and sixth group to write

into blank boxes the correct letters that form the word "ear, hair, head". When it

came to the turn for the#seventh pair, no one of the Students would come forward

because they did We@%e resea
and they also shook thgir S, meg

P
%o the front,of the class and wrote/letters in the empty

cher asked the eight pair

members confidently

the words with the correct pronunciation. There were some words that were read
incorrectly such as "hair” and “ear". The researcher also read these words with
correct pronunciation. The students also repeated what the researchers said. She
asked all groups (group 1 to 10) to pronunce the words correctly one by one. She
randomly pointed out the student to pronunce the word correctly. This was
repeated several times.

The researcher asked the students about the meaning of the words in

Bahasa Indonesia. All the students said the meaning of the words correctly. The



59

researcher praised them. They were so happy. They clapped their hands and said,
"yee".
The research explained to the students about the function of certain parts

of the body. For example, "eye is for seeing, ear is for hearing ". Students imitated

what the researcher read. The researcher mentioned each part of her body and

asked its function. St s mentioned the functioshpof these parts of the body

The second meeting was conducted on wednesday, 23 May 2012. The
second meeting of cycle two focused more on teaching pronunciation. The topic was
the parts of body. The researcher greeted the student and checked the students’
attendance. Before doing the lesson, the researcher asked the students some
vocabulary, to remind the students of the vocabularies they had learnt in the
previous meeting. The students could answer the questions.

The researcher then asked the students to sit with their partners as usual.
Just like the previous days, the researcher wrote several letters in the blank boxes

and left some boxes empty to be filled by students.
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The researcher asked the first pair to come forward and write letters on a
blank box. The first pair could fill it properly. Next, followed by second pair and
the answer was correct. Turning to third pair, the member of the pairs fought to
come forward. Finally, the researchers gave them permission to come forward and

fill in two different boxes. Both students were able to write correctly. Turning to

the fourth pair, the
appreciated their willingne (@m rd left blank box to be filled,
and the last tur W&SJ(M : i r wrote: correctly. Here the
researcher felt rou@use stude be active . following the lesson.

The search&ﬁed the si>o and tenth groups to

S5

read the wordlin turnizFhe third gre

to 10) to pronunce the words correctly one by one. She asked students to pronunce
the word correctly one by one. This was repeated several times. The researcher
held her body parts and asked the students to mention their names with the correct
pronunciation. This was repeated several times.

Then, the researcher asked the first pair about the meaning of the word
"leg" in Bahasa Indonesia. They could answer correctly. Researchers also gave
her thumb-up to the first group. The researcher asked the last group about the
meaning of the word "hands” and “nose". They were able to answer correctly. She

also asked the students about the meaning of the word "face". There were male
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students named “F” loudly replied correctly. Researcher also asked Student F
about the meaning of the word "lip". He could answer correctly. Once again,
researcher praised him. Then she asked about the meaning of the word "elbow".
They answered correctly. Finally, the esearcher repeated the same questions and

students answered correctly.

The last meeting”of C

spelling, pronunciation and the meaning of the words. The researcher entered the
class at 7 a.m. She greeted the students and checked their attendance. Before
doing the lesson, the researcher asked the students some vocabulary, to remind the
students of the vocabularies they learnt in the previous meeting. The students
could answer the questions.

Researcher asked students to sit with their partners as usual. Just like the
previous days, the researchers wrote several letters in the blank boxes and left

some empty boxes to be filled by students.
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As usual, the researcher asked the first pair to come forward. The first
pair was eventually to go ahead and write letters in the empty box correctly. It was
followed by the second to the eight groups. There was also a pair that wrote the
wrong answer, the fourth pair. Seeing his friend wrote wrong answers, the other

students laughed and said "phew". Researcher told the students not to mock and

laugh at each other.

The resea

students if they wanted to read. There were three students who raised their hands,
namely: Student A, Student L and Student C. She let them to read in turn. They all
could pronunce the word correctly.

The researcher then mentioned each part of the body and asked the
meaning to the students one by one. All students answered correctly.
Next, the researcher explained to the students about the function of certain parts of
the body. For example, the "mouth is for speaking, tongue is for tasting”. Students
imitated what the researchers read. The researcher held parts of her body, and the

students mentioned their names and functions properly. She repeated this several
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times. After that, she asked the students to do an exercise, the multiple choice
question.
d. Observing the Action
The observation toward the research implementation in Cycle 2 was also
done by the collaborator. The teaching learning process by using crossword

puzzles in the cycle also showed the students’ improvement on vocabulary

Third, students became less noisy. They could focus more on the lesson. Fourth,

the use of crossword puzzles in teaching learning activity could warm up the
students’ motivation to learn English. Finally, the students paid attention in
teaching learning activity because the student took part in that activity. It built an
enjoyable situation because it was simple and easy for students. So, they could
actively follow teacher’s instruction.
e. Reflecting the observation result
Based on the observation result, teacher and the researcher reflected the

implementation of cycle two as follows: 1) the students could pronunce the word
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correctly, 2) the students remembered the vocabularies taught and their meaning,
3) the students were active in following the lesson and became more focused on
the lesson, 4) the students were not ashamed to answer the question.

The teacher and the researcher concluded that the use of crossword

puzzles could improve student’s vocabulary mastery and make the teaching

learning activity effecti ach cycle of the rese

The achievement of ﬂ%% students’WoM%aste ased. The mean score
of post test ong was 9__9. mean, of po s 80. The students
e t@d corl

bt

students’ pronunciations improved. The students could remember the vocabularies

—

showed an improvement.

could prono

crossword puzzles built the students’ motivation in following the lesson. So, the
v W v
students could focus more on teaching learning activity. Most of the students were
not ashamed to answer the question given by the researcher.
f. Revising the plan

The teacher and researcher decided to stop the cycle as the cycle two

showed a better improvement on the students’ vocabulary mastery.

C. Research Result
After analyzing the research results from several sources of data: pre-

research observation, field notes, research diary, photograph, the score of pre-test
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and the post test, lesson plan, interview results, students” diary and questioners,

the researcher got several findings which answered the research questions. The

research findings included the improvement of students® vocabulary mastery. The

findings can be seen in the table below:

Table 4.3 Research Findings

Research Findings

Before Action Researc

After Action Research

1. Factor Causing Low:

1. The
vocabulary

improvement
a. The

b. The achievement of
students test score

s the students

» The

had
difficulty in pronouncing
the words.

had
difficulty in
remembering the words
the and its meaning.
students  had
difficulty in doing the
test.

s The achievement of the

students” vocabulary test
was low. The mean
score of pre-test was 50

» The students’ vocabulary
mastery improved

s The students  could
pronounce the  word
correctly.

e The students  could
remember the

vocabularies taught and
its meaning.

* The students found it
easier to do the test.

* The achievement of the
students’ vocabulary
mastery increased.

* The mean score of post
test one was 69

» The mean score of post

o test two was 80




66

2. The effect of teaching | The effect of teaching The effect of teaching
learning process learning process was not | learning  process  was
good. good.

» The students were noisy | = The student were not
during teaccing learning noisy during teaccing
process learning process

s The students  were | « The students were active
passive in  teaccing in following the lesson.
learning process e The student paid

ts did not pay attention to the teacher’s
instructions.

¢ The students were not

ashamed to answer the

estion.

e students respect to
students  who
answered the question.

The table abo%hows gs of thsearc which include: 1)

5 ~
crossword puzzles could improve students’ vocabulary mastery, 2) crossword

e st@’ motivation;n teachi

The improvement of students’ va:abular? mastery could also be seen through
their test-result which are illustrated on'the graph below:

Table 4.4 The graph of students’ test result

puzzles could wa g learning process.

90
80
70
60
50
40
30
20
10
o0 -

pre-test post-test 1 post-test 2
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The illustration on the graph shows that there was an improvement of
students’ test-result after the researcher used crossword puzzles in teaching
vocabulary. The mean score of the pre-test was 50. The mean score of post-test 1
increased to 69, and the mean score of post-test 2 increased to 80. The result of
the students’ test score indicated that using crossword puzzles in teaching new
English words was an appropriate technique in improving students’ vocabulary

mastery.

(1) The teacher used th
The technique that teacher used cannot motivate the student to learning English.
(3) The source that teacher used was limited, only from a textbook. It made the
students feel so bored. So, they were not active and did not pay attention in
teaching learning process.

Based on the problem found, one of the appropriate method in teaching
vocabulary is using crossword puzzles. The use of crossword puzzle could
improve English vocabulary mastery especially in spelling, pronuncing, using and
meaning. Crossword puzzle was a method to introduce the new word to students

especially young learner. In this activity, the students write the blank box with the
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letter. After the letter could form an English word, the teacher spelled it followed
by students. There was a distinction between English language and Indonesian
language. In English language, the written was different with the pronunciation.

So, the teacher taught how to pronunce the word correctly. The students imitated

after the teacher till they could pronunce the word correctly. To introduce an

eyebrow, tongue, and toe. They practiced to pronunce the word although they
made mistakes in pronuncing the words. The result was not good enough. The
mean score of pre-test was 50. The mean score of post-test 1 was 69. Some of the
students had difficulty in pronuncing the words and remembering the English
word and its meaning.

Based on the classroom situation, the effect of teaching learning process
was better than before. It could be seen through their paticipating in teaching
learning process. The students were more active although there were some

students who made noisy. It was seen when the teacher divided the students into



69

some group. They fell into chaos and confusion. The students actively followed
the teacher’s instruction. They actively imitated what the teachers said and tried to
pay attention in teaching learning activity because they took part in this activity.
They were enthusiastic to struggle to come forward to the class. Some students

bravely wrote letters on the blackboard and spook up the English word. They

show the improvement of students’ vocabulary mastery and the effectiveness of

teaching learning pr he improvement of stu!ents’ vocabulary mastery

included: 1) The mean s
memorize the words and its meaning; 3) The students could pronounce the words
correctly. The effect of teaching learning process could be indicated by: 1) The
students were more active in following the lesson; 2) Most of the students were
not ashamed to answer the question; 3) The students became less noisy; 4) They
could focus more on the lesson and could be actively follow teacher’s instruction.
The students could pronunce the word correctly and more fluently than before. So,
the students” pronunciations increased. The students could memorize the

vocabularies taught and their meaning.
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From the discussion above, it can be stated that the use of crossword
puzzles in teaching learning activity could warm up the students’ motivation to
learn English. The students paid attention in teaching learning activity because the
student took part in that activity. It built enjoyable situation because it was simple

and easy for students. So, they could actively follow teacher’s instruction.

It could be c using cossword puzzles

learning process of

using cossword uzzzlgs good effeet.in teac earningprocess.



CHAPTERV

CONCLUSION, IMPLICATION AND SUGGESTIONS

This chapter presents the conclusion, implication and suggestions of the

Action Research conducted in the fourth grade students of SD Negeri Pakurejo,

Bulu, Temanggung i emic year of 2010/ They are presented as the

final discussion fr

the, improvement of

i
students” vocabulary mastery and the effect of teaching learning process; the
= W\ r B

improvement of students’ vocabulary mastery could be seen in the increasing of

the students’ pronunciations increased.
v

of teaching learning process
could be indicated by: The students were more active in following the lesson,
most of the students were not ashamed to answer the question, students became
less noisy so, they could focus more on the lesson and could be actively follow

teacher’s instruction.

From the statements, it can be concluded that crossword puzzle is able to
improve the students’ vocabulary mastery and the teaching learning process of

using cossword puzzzles give good effect to students.
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B. Implication
In teaching vocabulary to children, the appropriate technique or method
could give good effect in process and result of teaching and learning process.
Based on the result’s discussion, the researcher concludes that the teaching

vocabulary by using crossword puzzle as a medium can improve the students’

vocabulary mastery. T, aracteristics of crossw uzzle are: interesting and

focus to join t ivelyninwvo i ing process in the

classroom. So, ing eross i ingteaching vocabulary,

Based on the research findings, the researcher would like to give some
suggestions related to the teaching of writing.
1. Forthe Teachers
The teacher can use crossword puzzles as a technique of teaching vocabulary.
In teaching vocabulary, the teacher should be creative in using various
techniques and media. The teacher should be more selective in choose the
useful technique in teaching vocabulary. They should also create a good
atmosphere in the class, so that the teaching and learning process can run

well.
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2. For the Students
They can improve their vocabulary mastery. They should practice more in
learning English. They can implement in the next chapter of English such as
listening, speaking, reading and writing.

3. For Institution




