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This study is concerned with the interaction analysis on the speaking 

classroom for the tenth grade students of SMA Negeri 7 Surakarta. It concentrates 

on the percentage of teacher talk time and students talk time in the speaking 

classroom interactions. The other dimension explored by the writer is to find out 

the pattern of interactions. More specifically, she also presents the kinds of 

problems occurring in the speaking classroom interaction. 

This research is done using qualitative method. Therefore, the data are 

analyzed and interpreted in descriptive method. The writer conducts the 

observation on teaching-learning process of speaking at SMA Negeri 7 Surakarta 

on February – March 2007. The observations are held three times. Each of the 

observation is recorded and then is changed into transcriptions. The writer takes 

three components as the sources of data in this research: (1) events, (2) informant, 

and (3) written documents. The instruments of collecting the data are observations, 

interview, and documents. In analyzing the data, the writer uses ‘interactive model 

of analysis’ that includes three main components, namely the reductions of the 

data, the display of data, and drawing conclusion. 

The result of the research shows that the percentage of teacher’s talk 

time is higher than students’ talk time in the speaking classroom interactions. 

Teacher’s talk time is 62.3%, while the students’ talk time is 22.3%, the rest 

percentage goes for confusion, silence, and laughter. The teacher takes most of the 

time, he initiates the major of interaction by asking questions (category 4), giving 

explanations (category 5), giving directions (category 6), and praising or 

encouraging (category 2). 

The interaction pattern happening in the classroom shows that the 

teacher is active while the students are passive. His open-ended questioning is the 



 

most pattern of interaction happening in the speaking classroom. The teacher 

dominates the classroom organization by giving questions to his students in order 

to increase the students’ response.  

The writer also finds some factors which become problem in realizing a 

good teacher-students interactions. The problems are in the students’ awareness, 

problems in vocabulary mastery and problems in grammar mastery. 

Based on the result study, the writer suggests that hopefully the teacher 

and the students would improve the quality of their interactions. The teacher 

should create the classroom interactions in which a good interaction can take 

place. He should also create some activities which lead toward greater 

communicative ability. On the other hand, the students should be more active and 

‘throw away’ their anxiety in expressing their speaking skill. 
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CHAPTER I 

INTRODUCTION 

 

Background of the Study 

In the classroom students do their educational activity – learning – but 

they also do another activity like playing and socializing with their friends. 

Classroom is a small miniature of wide society filled in with many elements. 

Classroom is a real social context where its elements (teacher and learner) enter 

into equally real social relationship each other, but, in the sense of education, it’s 

an artificial environment for teaching, learning, and using a foreign language.  

The process of teaching and learning is the most common element in the 

language classroom. Language teaching, in a simple word, can be defined as the 

activities which are intended to bring about language learning. It is assumed that 

language teaching is proposed to help people to learn and use the language. 

According to Dewey in Risk (1958: 6), language teaching is the direction or the 

guidance of learning. Learning, as every body knows, refers to the acquisition of 

knowledge and skill. Based on these definitions, then, language learning will be 

placed in appropriate definition as the learning to have knowledge and skill in 

language. 

The process of teaching and learning almost occurs in the classroom. 

Tsui (1995: 1) defines classroom as a place where more than two people gather 

together for the purpose of learning, with one having the role of the teacher. 

Classroom is not a place where the teacher just carries out predetermined routines, 



 

but rather than a place where various elements interact one another. These 

elements are the teacher with their educational background, the students, 

experience, knowledge, and expectation and also the activity in the classroom. 

Language learning occurs through meaningful interaction. Interaction, 

then, will certainly involves students. In other words, it can be said that language 

learning is a two-way interaction between all the elements in class. Those 

elements handle the same significant role in deciding whether the learning will 

achieve its aim or not. Each element cannot dominate the others. The teacher, then, 

handles a significant role in creating an atmosphere that stimulates students to 

participate in the classroom. The teacher also has to plan certain activities and 

interactions in order to achieve or produce a particular behavioral outcome. 

According to Anderson, as quoted by Skinner (1984: 4-6), the teacher’s 

role in the classroom can be described under three broad categories: (1) Selecting 

and organizing material (The teacher has to select and organize the material to be 

learned); (2) Guiding and directing learning; and (3) Evaluation to know how well 

he has done as a teacher and how well his students have learned. 

One important element, besides the teacher, is the students that also play 

many significant roles. In the language classroom, the students can be positioned 

as object; but sometime they have to put themselves as subject. It means that they 

are not only as receiver but also as an independent one who can speak up, give 

ideas, and contribute to language in the classroom. As Chaudron’s opinion (1998: 

9) learners have their own initiative, productivity, and strategies in classroom 



 

learning rather than passive absorption of the teachers’ information of precise 

adherence to the performance of classroom activities. 

In the speaking classroom, the teacher and the students have significant 

roles to the process of teaching and learning. These elements (teacher and 

students) constantly interact one another in which the teacher and the students are 

the main subjects. In speaking class, the teacher is not allowed to dominate the 

class where he keeps talking or giving more question. Each element has as much 

to contribute as very other participant in determining the direction and outcome of 

the interaction.  

Interaction simply means communication which implies more than one 

person. The importance of interaction is explained by Rivers (1981: 160-162): 

“Through interaction, students can increase their language store as they 

listen to or read authentic material, or even the output of their fellow 

students in discussion, skits, joint problem solving tasks, or dialogue 

journals. In interaction, students can use all they possess of the language – 

all they have learned or casually absorbed – in real-life exchange. Even at an 

elementary stage, they learn in this way to exploit the elasticity of language” 

(Brown, 1994: 159). 

 

Ellis (1988: 94) states the role of interaction into following points: (1) 

when learners are addressed by fully component speakers of language, the latter 

adjust both the formal and discourse levels of the language they use. Learners also 

employ certain strategies to enable communication to take place; (2) there is 



 

insufficient evidence to decide whether these interactional modifications are 

responsible for the route learners follow in Foreign Language Development (FLD) 

or Second Language Development (SLD), although it would seem unlikely that 

those are the major determining factors. There is an evidence to suggest that the 

types of learners’ interactions developed by the influence of the rate progress; and 

(3) Interaction contributes to development because it is the means by which the 

learner is able to crack the code. 

In the speaking classroom, interaction should be encouraged. In other 

words, it is the teacher’s responsibility to promote the interactive language 

teaching in the class. In the interaction, however, teacher should not dominate the 

class, instead facilitate students in practicing speaking as much as they possibly 

can. As Rivers says: 

“For the genuine interaction language learning requires, however, 
individuals (teachers as well as students) must appreciate the uniqueness of 
other individuals with their special needs – not manipulating or directing or 
deciding how they can or will learn, but encouraging them and drawing 
them out (educating), and building up their confidence and enjoyment in 
what they are doing”. (1987: 9)  

 
From the explanation above, we know that interaction in the language 

classroom is very important in the process of teaching and learning. In the 

speaking classroom, how the teaching-learning process run well also depends on 

the interaction between the teacher and the students. Therefore, understanding the 

interaction happening in the speaking classroom is also very important. Based on 

the description above, the writer is interested to study the interaction in a language 

classroom – especially speaking – of the tenth grade in the Senior High School. 

 



 

 Identification of the Problem 

Related to the background of the study, there are some problems that 

may arise. The writer identifies the problems as follows: 

 

How is the English teaching process at SMA Negeri 7 Surakarta? 

How is the English learning process at SMA Negeri 7 Surakarta? 

How is the interaction between the teacher and the students in the Speaking 

classroom? 

What kinds of feedback does the teacher use in the speaking classroom 

interaction? 

What are the problems faced by the teacher in the speaking classroom interaction? 

What can English teacher do to overcome the problems? 

How can the teacher and the students overcome the problems? 

  

Limitation of the Problem 

In order to reach the expected goal, the writer limits the problems on the 

following terms: 

The study is limited to the pattern of interaction happening in the speaking 

classroom. 

The writer stresses the analysis on the percentage of teacher’s talk and student’s 

talk in the speaking classroom interaction. 

The population of the research is limited to the tenth grade students of SMA 

Negeri 7 Surakarta. 



 

The method used in this study is descriptive method and the data are analyzed by 

using FLint system. 

 

The Formulation of the Problem 

The problem discussed can be stated as follows: 

How is the percentage of the teacher’s talk and the student’s talk occurring in the 

speaking classroom interaction? 

What patterns of interaction happen in the speaking classroom interaction? 

What kinds of problems occur in the speaking classroom interaction? 

 

The Objective of the Study 

This study is intended to describe the interaction between the teacher 

and the learners in the speaking classroom at the tenth grade of SMA Negeri 7 

Surakarta in academic year 2006/2007. The elements of this interaction include 

teacher’s talk, students’ talk, feedback and errors in the speaking classroom. From 

these elements, the researcher gets the percentage of time used by the teacher and 

the students. Then, she concludes the patterns of interaction which happen in the 

speaking classroom.  More specifically it also considers what kinds of problems 

occur in the speaking classroom interaction involving the teacher and the students. 

 

The Benefit of the Study 

From this study, it is expected that the result of the research can give a 

contribution to the language teaching and learning in general. To the researcher, 



 

many new valuable experiences in language education are useful for her 

preparation to be an English teacher in the future. To the teacher and the students, 

this study is very useful because they will get much information related to their 

activities in the classroom, especially in what patterns are the interactions between 

the teacher and the students happened in the speaking classroom. The teacher can 

also identify the problems arising in the speaking interaction and able to overcome 

them. Hopefully, the description of the interaction in the speaking classroom can 

give a valuable input to improve the quality of language teaching and learning.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

CHAPTER II 

THEORETICAL REVIEW 

 

Communicative Language Teaching 

 

The Meaning of Teaching and Communicative Language Teaching 

Brown (1994: 7) states that teaching is showing or helping someone to 

learn how to do something, giving instructions, guiding in the study of something, 

providing with knowledge, causing to know or understand. Furthermore, Risk 

(1958: 6) insists that there should be no learning-teaching situation without a 

teacher and a student. From these definitions it can be concluded that teaching is 

guiding and facilitating someone to learn, enabling the learner to learn and also 

setting the condition for learning. In a teaching activity there must be an 

interaction at least between the teacher and the students, the relationship between 

them should be friendly, cooperative, and conducive, so the objective of teaching 

can be achieved. 

According to Stern (1996: 21), language teaching is the activities which 

are intended to bring about language learning. In addition, Hymes in Richard and 

Rodgers (1998: 69) says that the goal of language teaching is aimed to develop 

communicative competence; language teaching should be communicative for 

getting better result, and enabling the students to be more active. These concepts 

result in communicative language teaching (CLT) as stated by Littlewood that one 

of the most characteristic features of communicative language teaching is that it 



 

pays systematic attention to functional as well as structural aspects of language. 

The communicative view of language insists that the goal of foreign language 

teaching is communicative ability. 

Moreover, Nunan (1991: 297) as quoted by Brown (1994: 78), offers 

five features to characterize communicative language teaching: 

a. An emphasize on learning to communicate through interaction in the target 

language. 

b. The introduction of authentic texts into the learning situation. 

c. The provision of the learners to focus, not only on languages but also on the 

learning process itself. 

d. An enhancement of the learner’s own personal experience as important 

contributing elements to classroom learning. 

e. An attempt to link classroom language learning with language action outside 

the classroom. 

It is nevertheless difficult to synthesize all of the various definitions that 

have been offered by many linguists. For the sake of simplicity and directness, 

Brown (1994: 245) offers the four interconnected characteristics as a definition of 

CLT: 

a. Classroom goals are focused on all of the components of communicative 

competence and not restricted to grammatical or linguistic competence. 

b. Language techniques are designed to engage learners in the pragmatic, 

authentic, functional use of language for meaningful purposes. 



 

c. Fluency and accuracy are seen as complementary principles underlying 

communicative techniques. At time fluency may have to take on more 

importance than accuracy in order to keep learners meaningfully engaged in 

language use. 

d. In the communicative classroom, students ultimately have to use the language, 

productively and receptively, in unrehearsed context. 

 

Types of Activities in Learning and Teaching 

In CLT classroom, there are some types of activities, which can be 

conducted. Even, it is unlimited as long as it can lead to communicative 

competence. Littlewood (1992: 20-21) suggests two major types of 

communicative activity: 

Functional Communicative Activities 

The main purpose of the activity is that learners should use the language 

they have known in order to get meanings across as effectively as possible. 

Success is measured primarily according to whether they cope with the 

communicative demands of the immediate situation. 

Social Interaction Analysis 

The speaker should choose language which is not only functionally 

effective, but also appropriate to the social situation he is in. Speaker or learner 

must still aim to convey meanings effectively, but must also pay greater attention 

to the social in which the interaction takes place. 

 



 

The Effective Teaching 

Howard (1968: 19-20) lists some principles of effective teaching as 

follows: 

The teacher should know the subject well enough so that he or she can conduct 

unit plans and assignments, research activities, a variety of lessons, problem 

solving, and can locate material and guide students to it without omissions or 

lack of sureness. 

The teacher must also like what he teaches and like teaching as a profession. 

Know the children, their previous experiences, abilities, and achievement. 

Use a variety of methods in teaching. There is no single correct way to teach 

because it varies with teacher, the subject, and the class. 

 

The Role of Teacher 

Roles of the Teacher in General 

Teachers play very important roles in educational practice because it is 

the teachers who conduct a learning-teaching process, which is the core of the 

educational activity. One important is instruction about academic content to 

promote in student the development of knowledge about the world and the 

personal intelligence to use that knowledge for problem solving and creative 

efforts. According to Banton as quoted by Widdowson (1991: 181), in order to 

carry out this role, teachers draw their own conceptions, or personal theories, 

about how learning is fostered in the classroom. 



 

In CLT, teachers have two main roles. Breen and Candlin in Richard 

and Rodgers (1998: 77) describe the two main roles. Teacher as a facilitator – 

teacher facilitates the communication process between all participants in the 

classroom, and between these participants and the various activities and texts, and 

teacher as a participant – an independent participant within learning-teaching 

group. 

 

Types of Teachers’ Roles in the Classroom 

Wright (1997: 51-52) arranges the teachers’ role in the following figures 

to explain his theory: 

 

 

 

 

 

 

 

According to him, the teacher has two major roles in the classroom. The 

first is to create the conditions under which learning can take place: the social side 

of teaching and the second is to impact, by a variety of means, knowledge to their 

learners: the task-oriented side of teaching. 

The theory above is agreeable to Brown (1994: 160), who divides the 

roles of the teacher in the classroom into five major roles namely: the teacher as 

Manager 

Resources 
Guide 
Evaluator 
Organizer 

Instructor 



 

controller, director, facilitator, and resource. In detail description, the roles of the 

teacher can be seen as follows: 

1) The teacher as controller 

A teacher is expected as controller, he or she is always in charge every 

moment in the classroom. The controller determines what students do, when they 

should speak, and what language forms they should use. The teacher can often 

predict virtually all students’ responses because everything is mapped out ahead 

of time, with no leeway for going on tangents. 

2) The teacher as conductor 

Sometimes, interactive classroom time can legitimately be structured in 

such a way that the teacher is like a conductor of an orchestra or director of a 

drama. As students engage in either rehearsed or spontaneous language 

performance, it is teachers’ job to keep the process flowing smoothly and 

efficiently.  

3) The teacher as director 

This metaphor captures of teacher roles as one who plans lessons and 

modules and courses, one who structure the large, longer segments of classroom 

time, but who then allows each individual player to be creative within those 

parameters. A manager of successful cooperation, for example, keeps employees 

pointed forward goals, engage in ongoing evaluation and feedback but gives 

freedom to each person to work in their own individual areas of expertise. A 

language class should not be marked differently. 

 



 

4) Teacher as facilitator 

A less directive role might be described as facilitating the process of 

learning; creating learning easier for the students; helping them to omit obstacles, 

find shortcuts, and negotiate rough terrain. The facilitating role requires the 

teacher step from the managerial or directive role and allow students, with 

teacher’s guidance, to find their pathways to success. A facilitator capitalizes on 

the principle of intrinsic motivation by allowing students to discover language 

through using it pragmatically rather than telling them about language itself.   

5) The teacher as resource 

The implication of ‘resources’ role is that the students take the initiative 

to come to the teacher. He should know the subject well enough so that he can 

conduct activities. The teacher gives advices and counseling when the students 

seek it. The teacher should act as consultant or adviser, helping where necessary. 

 Richard and Rodgers, as quoted by Nunan (1998: 84), give their 

opinion concerning with the roles of the teacher. They point out that there are two 

perspectives in this case. First, some methods are totally teacher dependent, as 

source of language and direction. Second, others view the teacher as a catalyst, 

consultant, guide, and model of learning. According to them, the different 

perspectives of the teacher roles are related to the following issues: 

a) The types of functions teachers are expected to fulfill, e.g. whether that 

of practice director, counselor or model. 

b) The degree of control the teachers has over how learning takes place. 

c) The degree to which the teacher is responsible for content. 



 

d) The interactional patterns that develop between teachers and learners. 

Finally, yet importantly, Lynch (1989: 117) proposes the description of 

teachers’ role in language teaching and learning. He argues that in general roles of 

the teacher that have been studied in most detail so far including the following 

issues: 

a) The teacher as producer of language (e.g., teacher’s talk). 

b) The teacher as elicitor or encourager of learner language (e.g., 

questioning strategies). 

c) The teacher as arbitrer or corrector of learner language (error – 

handling). 

d) The teacher as explainer of language (metatalk, reformulation). 

In addition, Lynch (1989: 117-118) in explaining the items above says 

that the teachers’ role as language producers has been studied in work on 

teacher’s talk, which initially involves teachers’ modification of input, and then 

turns to investigations of discourse adjustments, leading on to recent research into 

the differential effects of the two on learners’ comprehension. The way that 

teachers elicit or encourage target language production by their students has 

formed the focus for studies of teacher questioning analysis. And the last other 

two aspects of teachers’ classroom performance (in their roles as explainer and 

arbiter/corrector), both involve the ways in which they respond to potential crisis 

points – points in the discourse where the learners either fail to understand the 

target language or fail to produce the target language acceptably. 

 



 

The Role of Learner 

a. The role of learner based on CLT and other teaching methods 

Nunan (1998: 80) quotes the analysis carried by Richard and Rodgers 

that their comprehensive analysis devotes considerable attention to learners and 

teacher roles. The following table is based on their analysis: 

Approach The role of learner 

1. Oral/situational 

 

2. Audio lingual 

 

3. Communicative 

 

4. Total Physical Response 

 

 

5. The Silent Way 

 

6. Communicative Language 

Learning 

 

7. The Natural Approach 

 

 

8. Suggestopedia 

 

- Learners listen to teacher and repeat; no control 

over content or methods. 

- Learners have little control; reacts to teacher 

direction; passive; reactive role. 

- Learners have an active, negotiative role; should 

contribute as well as receive 

- Learners are listener and performer; little 

influence over content and none over 

methodology. 

- Learners learn through systematic analysis; must 

become independent and autonomous. 

- Learners are members of social group or 

community; move from dependence to autonomy 

as learning progresses. 

- Learners play an active role and have relatively 

high degree of control over content language 

production. 

- Learners are passive, have little control over 

content or methods. 

 



 

 

Table1. The Roles of the Learner based on teaching methods 

The analysis above demonstrates the wide variety of learner roles which 

are possible in the language classroom. In CLT, the learner has a role as 

negotiator. This role enables the learner to negotiate the activities in classroom. 

He or she may negotiate between himself or herself, the learning process, and the 

object of learning. As described by Breen and Candlin in Richard and Rodgers 

(1998: 77) the learner’s role within CLT is the following: 

“The role of learner as negotiator – between the self, the learning process, 
and the object of learning – emerges from and interacts with the role of 
joint negotiator within the group and within the classroom procedures and 
activities which the group undertakes” 
 

Littlewood in Nunan (1998: 13) suggests some skills that need to be 

taken into consideration by the learner: 

1) The learner must attain as high as possible of linguistic competence. That 

is, he must develop skill in manipulating the linguistic system, to point 

where he can use it spontaneously and flexibly in order to express his 

intended message. 

2) The learner must distinguish between the forms he has mastered as a part 

of linguistic competence, and communicative function which they perform. 

3) The learner must develop skills and strategies for using language to 

communicate meaning as effective as possible in concrete situations. 

4) The learner must become aware of the social meaning of language forms. 

 

 



 

 

Interaction in the Speaking Classroom 

The Nature of Interaction 

Brown (1994: 159) defines interaction as the collaborative exchange of 

thoughts, feelings, or ideas between two or more people resulting in a reciprocal 

effect on each other. Interaction simply means communication. This includes 

talking and listening, head nods, gestures, glances, paths on the backs, frowns, and 

many other behaviors to which people assign meaning (Tubbs, 2001: 6) 

Thomas (1996: 7) says that although interaction is two-way process, it is 

not only in the form of action and reaction. Interaction is more than this, more 

than action followed by reaction. Interaction means acting reciprocally or acting 

upon each other. 

Interaction usually also deals with the interpersonal work relationship of 

school professionals, for example teacher and his or her students. Teacher and 

students interaction has important roles for teaching and learning activity in the 

classroom. One set of theories, presented by Tyson and Carroll (1970: 6), looks 

teaching process as a process of interaction. The teacher does something to the 

students; students do something in return. As a result of these reciprocal actions, 

the students learn. If this interpersonal relationship is good, it is assumed that 

learning will occur. On the contrary, if it is bad, the process of learning is not apt 

to occur; or if it does occur, it will in less degree and with less stability. 

  In this case, Tsui (1995: 6) says that these elements constantly interact 

with each other and make co-operative effort among them. Each participant 



 

(element) has as much to contribute as every other participant in determining the 

direction and outcome of the interaction. 

 

The Nature of Speaking 

Definition 

Students’ learning is considered to be successful if they can 

communicate effectively in their second or foreign language. Hadfield (1999: 7) 

says that speaking is kind of bridge for learners between classroom and the world 

outside. In order to build the bridge, in the speaking activities the teacher must 

give them practice opportunities for purposeful communication in meaningful 

situation. It means learning to speak in a second language will be facilitated when 

learners are actively engaged in attempting to communicate. Thus the teacher 

should give learners practice and oral exams to actualize their speaking mastery. 

As speaking is to communicate, it generally becomes the main goal for 

most people in learning a language. People who learn the language certainly 

intend to speak it, meaning that when a language learner wants to master a certain 

language, the first language skill he wants to acquire is the speaking ability. For 

developing speaking skill, there are three stages that should be learnt by the 

learner: setting up, speaking practice, and giving feedback. 

1) Setting up is important in speaking activities. When learners are working 

in pairs or small group they should know exactly what to do. If they are 

confused, much valuable speaking time will be wasted and no one will 



 

enjoy the lesson. It’s a good time for the teacher to know their difficulties 

in pronouncing some words or phrases.  

2) The type of learner-learner interaction in pairs or groups provides far more 

practice in using the language than the more traditional teacher-learner 

interaction. For example, like in this situation: a class consists of twenty 

learners do a twenty-minute activity where the teacher asks some 

questions to the learners. They have a total only about ten minutes’ 

speaking time to answer the teacher’s question. In contrast, a twenty-

minute activity where learners are working in-group, asking and answering 

each other’s question, it will give them many opportunities for practice.  

Speaking as Communicative Competence 

Chomsky states competence as the internalized knowledge of system of 

syntactic and phonological rules of the language that the ideal speaker-hearer 

possesses in the native language. Competence is the knowledge of the language 

system that a native speaker has acquired. Lyons in Brown (1996: 11) states that 

linguistic competence is the knowledge of particular languages, by virtue of which 

knowledge those who have it are able to produce and understand utterances in 

those languages. 

 Speaking is a skill which people are most frequently judged, and 

through this they may make or lose friends. It is a vehicle par excellence of social 

solidarity, social ranking, professional advancement and business. It is also a 

medium through which much language is learned (Bygate, 1997: vii). Learners 



 

must have knowledge of grammar and vocabulary so that they are able to speak. 

The application of this knowledge can be realized by their speaking ability. 

Bygate (1997: 4) states that there is a fundamental deference between 

knowledge and skill. Both can be understood and memorized, while only a skill 

can be imitated and practiced. He clarifies that skill can be seen from two basic 

ways. The first is motor-receptive skills that involve perceiving, recalling, and 

articulating in the correct order sound and structures of the language. The second 

is interaction skills that involve making decisions about communication, such as: 

what to say, how to say it, and whether to develop it, in accordance with one’s 

intentions while maintaining the desired relations with others. The notion what is 

right or wrong depend on such things as what people have decided to say, how 

successful they have been so far, whether it is useful for sorts of relation they 

intend to establish or maintain with their interlocutors. 

Interaction skills involve the ability to use language in order to satisfy 

particular demands. Bygate (1997:7) proposes two demands which can affect the 

nature of speech: the fact that speech takes place under the pressure time and the 

dimension of interpersonal interaction in conversation or it might call reciprocity 

conditions. 

In relation to this, Fraser states that when people use language, they 

characteristically do three things: they say something; they indicate how they 

intend the hearer to take what they said; and they have definite effects on the 

hearer as a result (Richard, 1983: 30). Considering what Fraser said, it can be 

concluded that language means something spoken. People usually speak or share 



 

ideas or their opinions with one another by using language. Almost all people in 

the world do this in order to persuade someone to do something, or sometimes to 

get to agree with them, or they may do it simply to maintain social contact. 

Speaking is an act to express one’s ideas, feeling, purpose, and thought 

orally. When the speakers communicate with someone, he communicates 

something – a message. The people who communicate the message, they may 

have a certain expectations as the response of person to whom they are addressing 

it. They send their message and select the linguistic elements to express it, so as to 

arouse in the receiver meaning they are trying to convey. A speaker selects 

different elements when the receiver is sympathetic from those he would select for 

hostile listener or one who needed to be persuaded. Those descriptions above are 

based on what River says: 

“In speaking, a senders are not conveying to the receiver a meaning clothes 
in words, but they are arousing within the receiver association and 
expectation which will enable that person to from an interpretation of 
intention of their anticipation of the reaction of the receiver has been ill 
founded, the message we intend to convey”. (River, 1968: 222) 

 
The reaction of the receiver (feedback) gives the speaker (emitter) 

indications of the meaning being extracted. As a result, the speaker adapts the 

message in mid utterance such as he may repeat, emphasize, or modify in order to 

arouse the kind of reaction he is seeking. Nida maintains the difficulties of 

conveying the message are compound when either the speaker or hearer, or both, 

are using a language they do not know very well, River (1668: 222). 

The message will be easy to be understood by the hearer if he knows the 

set of the rules of the languages. It can be said, the English communication will be 



 

running well if both the speaker and hearer use the rules and the function of 

language they have known in real communication. In this study, speaking 

competence means, the knowledge of the students in exposing their ideas through 

conversation, or speech by using English orally. 

Teaching Speaking 

Many language learners regard speaking ability as the measure of knowing 

a language. These learners define fluency as the ability to converse with others, 

much more than the ability to read, write, or comprehend oral language. They 

regard speaking as the most important skill they can acquire, and they assess their 

progress in terms of their accomplishments in spoken communication.  

Language learners need to recognize that speaking involves three areas of 

knowledge:  

1) Mechanics (pronunciation, grammar, and vocabulary): Using the right 

words in the right order with the correct pronunciation  

2) Functions (transaction and interaction): Knowing when clarity of message 

is essential (transaction/information exchange) and when precise 

understanding is not required (interaction/relationship building)  

3) Social and cultural rules and norms (turn-taking, rate of speech, length of 

pauses between speakers, relative roles of participants): Understanding 

how to take into account who is speaking to whom, in what circumstances, 

about what, and for what reason.  

In the communicative model of language teaching, instructors help their 

students develop this body of knowledge by providing authentic practice that 



 

prepares students for real-life communication situations. They help their students 

develop the ability to produce grammatically correct, logically connected 

sentences that are appropriate to specific contexts, and to do so using acceptable 

(that is, comprehensible) pronunciation.  

Speaking Activities 

Knowing that interaction is what communication is about, that is 

sending messages, receiving them, interpreting them depending on the 

context, negotiating meaning, the teachers have to design interesting and 

meaningful activities to motivate the students, so that, they would 

participate voluntarily in the activities. Below are the items that support 

speaking activities: 

1) Kinds of Speaking 

According to Blumental (1963: 49) there are two kinds of speaking: 

a) Impromptu Speaking 

It is a speaking which is done on the spur of the moment with 

no opportunity for preparation. Whatever the occasion, teacher will 

want to meet it with confidence and some degree of sophistication. 

It is valuable experience, since teacher realizes that none is any 

better prepared that himself. He will feel very little of the tension 

that sometimes precedes formal speaking situation. Impromptu 

speaking is also natural and enjoyable. It will help him gain poise in 

speaking before a group. Furthermore, it will help him to plan and 



 

phrase his ideas as he speaks, a valuable skill in all speaking 

situation. 

b) Extemporaneous Speaking 

It is speaking which is to be known before hand about the 

subject on which the learner may be called to speak. It is one which 

teacher selects or given a topic which he investigates thoroughly. 

Usually he thinks carefully about his subject, takes notes and 

organized his material. The speech is to be planned but to be 

memorized, so the speaking will seem spontaneously and natural. 

2) Types of Speaking Activities 

Effective teacher teaches students speaking activities that they can use to 

help themselves expand their knowledge of language and their confidence using it. 

There are many activities that can be used. The following are useful activities to 

develop the students’ oral expression (http://www.monografias.com/trabajos19/ 

classroom-speaking/classroom-speaking.shtml). 

a) Debate 

(1) Select the debate topic. Ask which students would like to be "pro" 

and which "con".  

(2) Select the two teams. Each team will have a "captain."  

(3) Allow the students enough time to prepare their arguments. They 

can speak from their notes, but they cannot read them.  

(4) Have the two teams sit in front of the class.  

http://www.monografias.com/trabajos19/


 

(5) The "captain" will give his presentation and summarize the team’s 

viewpoints at the end.  

(6) After each presentation, the rest of the group can ask questions on 

either team.  

(7) The teacher may also want to ask questions to the students.  

The different parts of the debate are: introduction, development, and 

conclusion. 

b) Panel 

(1) Panel members sit at a table in front of the class.  

(2) The spokesman, previously selected, introduces the topic and the 

participants.  

(3) The spokesman opens the discussion with an appropriate question 

or call on one of the members to begin.  

(4) Panel members talk about the topic in voices loud enough to be 

heard easily.  

(5) The spokesman is familiar with the material each participant wants 

to present and sees to it that all the points are covered in the 

discussion.  

After a period of time, the spokesman invites the rest of the group to 

participate, either by asking questions or by giving their viewpoints. 

c) Speech 



 

(1) Allow the student sufficient time to prepare his speech beforehand.  

(2) Have the student select the topic of his speech.  

(3) Limit time for the speech.  

(4) The student can write out his speech in advance and show it to the 

teacher to correct any mistake. The student practices the speech 

several times before presenting it in class.  

(5) The student can stand in front of the group, or you can permit him 

to sit down.  

(6) After the student has finished his speech, ask questions to the rest 

of the group about the speech.  

(7) The rest of the group can ask questions to the student who 

delivered the speech.  

d) Project Work 

(1) Discuss the subject of the project with the students. 

(2) Determine the final outcome of the project. 

(3) The students move out of the class to fulfill the tasks. 

(4) The students gather information. 

(5) The teacher prepares the students for the final task- practice of oral 

presentation, pronunciation of words, organization of the ideas, 

revision of the written work, etc. 

(6) The students present the project. 



 

(7) The students evaluate the project. 

(8) Suggestions are given to better the future project works. 

Interaction in the Speaking Classroom 

Classroom interaction is the actions interrelated and performed by the 

teacher and the learners during instruction. There are some purposed interactions 

in the speaking classroom, such as exchanging ideas or information, sharing 

feelings or experience, and socializing. Chaudron (1988: 131-136) notes that in 

recent years, a much greater role has been attributed to the interactive features of 

classroom behaviors, such as the following: 

a. Turn talking: in doing the interaction, the teacher and the students take turns to 

speak. The number of turns someone takes in an interaction is an indication of 

how actively he or she participates in it. 

b. Questioning and answering. The teacher’s question may facilitate the learners 

in their target language production. Whereas the learners’ response can be 

viewed as an effective attempt to promote learning. 

c. Negotiation of meaning. When understanding does not take place, either on 

the part of the learner or of the teacher, they can ask each other for 

clarification by means of comprehension checks, confirmation checks, or 

clarification requests (Chaudron, 1988: 131). 

d. Feedback. To enhance learning, it is necessary that the teacher gives the 

learners feedback which typically includes error correction. On the other hand, 

feedback may come from the part of the learner, for instance as a clarification 

request. 



 

Allwright and Breen, as quoted by Chaudron (1988: 10) states further 

that interaction is considered important for the following reasons: 

a. Only through interaction can the learner decompose the target language (TL) 

structure. 

b. Interaction gives learners the opportunities to incorporate TL structure into 

their own speech. 

c. The meaningfulness for learners of classroom event of any kind, whether 

thought of as interactive or not, will depend on the extent to which 

communication has been jointly constructed between the teacher and the 

learners.  

 

Interaction Analysis 

Aspect of Interaction 

1) Teacher Talk 

In language teaching and learning, what is called by ‘teacher talk’ is 

the language typically used by teachers in their communication. In simple 

word, according to Ellis (1988: 96), ‘teacher talk’ is special language the 

teacher uses when addressing learners in the classroom. Teacher talk is 

crucial and important, not only for the organization and management of 

the classroom but also for the process of acquisition. 

According to Flanders (1970), as quoted by Krypsin and Feldhusen 

(1974: 20), the section of ‘teacher talk’ is readily subdivided into two major 

categories:  indirect and direct. 



 

 

 

The example of indirect and direct categories 

Teacher’s statement Category  
1. “Would anyone like to explain this 

sentence?” 

2. “Billy! Take your seat!” 

Indirect 
Direct 

 

a) Indirect Teacher Talk 

Furthermore, Flanders describes the categories of indirect teacher 

talk into: 

(1) Accepting feeling. Accept and clarify the feeling of the 

students in a non-threatening manner. Feeling may be 

positive or negative. 

(2) Praises and Encourages. Praise and encourage students’ 

action or behavior, jokes to release tension, and nodding 

head or saying “hmm” or “go on” 

(3) Accepts or Uses Students Ideas. There are two teachers’ 

behaviors included in this category. The first aspect involves 

the teachers’ acceptance of the students ideas, e.g., “Ummm, 

I see your point”. The second aspect involves the teachers 

using a student’s ideas to further develop lesson. 

(4) Asking question. The most important key in creating an 

interactive language classroom is the initiation of interaction 



 

by the teacher. One of the best ways to develop the role as an 

initiator and sustainer of interaction is to develop a 

repertoire of questioning strategies. 

Similar to Flanders’ categories, Chaudron (1998: 32), as he has 

adapted from Flint system, also puts the term teacher talk into indirect 

and direct influence. He clarifies indirect teacher talk into following items: 

(1) Deals with feeling: in a non-threatening way, accepting, 

discussing, referring to, or communicating understanding of 

past, present, or future feelings of students. 

(2) Praises or Encourages: Praising, complementing, telling 

students why what they have to said or done is valued. 

Encouraging students to continue, trying to give them 

confidence. Confirming answers are correct. 

(3) Jokes: Intentional joking, kidding, making puns, attempting 

to be humorous, providing the joking is not at anyone’s 

expense. Unintentional humor is not included in this 

category. 

(4) Uses ideas of the students: Clarifying, using interpreting, 

summarizing the ideas of students. The ideas must be 

rephrased by the teacher but still recognized as being student 

contributions. 

(5) Repeat students response verbatim: Repeating the exact 



 

words of the students after they participate. 

(6) Ask questions: Asking question to which an answer is 

anticipated. Rhetorical questions are not included in this 

category. 

 

 

b) Direct Teacher Talk 

Based on Flanders categories, as quoted by Krypsin and Feldhusen 

(1974), direct teacher talk is divided into smaller and more meaningful 

unit: 

(1) Explaining or Informing 

Another component that takes up very significant portion of 

teacher talk is explanation. Informing or lecturing is 

generally used to get across important facts, opinions, 

concepts, or generalizations to the students. 

(2) Giving Direction or Commands 

This category is used when student compliance with the 

teacher’s statement results in some observable activity. 

Hence, direction or commands given by the teacher allow the 

student only minimal freedom in responding. The distinction 

between commands and directions depend on the freedom 

allowed to the students. Commands which are very explicit 



 

are more limiting; whereas directions are less demanding 

and voluntary in tone. 

(3) Scolding/Reprimanding or Defending Authority 

In general, teachers employ statements or criticism or 

reprimand in order to correct students’ misbehaving. Critical 

comments in calling attention to the inappropriate activity 

are intended to get students to modify their behavior. 

 

As a comparison, and not so different from Flanders, Flint’s 

system, as quoted by Chaudron (1998: 32), describes the direct 

influence on teacher talk into: 

(1) Giving Information: Giving information, facts, own opinion 

or ideas, lecturing, or asking rhetorical question. 

(2) Correcting without rejection: Telling the students who have 

made mistake the correct response without using words or 

intonation which communicate criticism. 

(3) Giving Direction: Giving direction, requests, or commands 

which students are expected to follow. 

(4) Directing pattern drills: Giving statements whish students 

are expected to repeat exactly, to make substitutions in, or to 

change from one form to another. 

(5) Criticizing students’ behavior: Rejecting the behavior of 



 

students; trying to change the non acceptable behavior; 

communicating anger, displeasure, annoyance, 

dissatisfaction with what the students are doing. 

(6) Criticizing students’ response: Telling the students his 

response is correct or acceptable and communicating by 

words or intonation criticism, displeasure, rejection. 

 

 

2) Students Talk 

A representative instrument for observation of students’ talk is classroom 

interaction. As quoted by Chaudron (1998: 32-33), the following are the items 

concerning with student talk in classroom interaction based on Flint system. 

a) Students’ response, specific: Responding to the teacher within a 

specific and limited range of available or previously shaped answer. 

b) Students’ response, choral: Choral response by the total class or part of 

the class 

c) Students’ response, open-ended or students initiated: Responding to 

the teacher with the students’ own ideas, opinion, reactions, feelings, 

giving one from among many possible answers which have been 

previously shaped but from which students must now make a selection.  

d) Silence: Pauses in the interaction. Periods of quiet during which there 

is no verbal interaction. 



 

e) Silence-AV: Silence in the interaction during which a piece of audio-

visual equipment is being used to communicate. 

f) Confusion, non-work oriented: More than one person at a time are 

talking, so the interaction cannot be recorded. Students are out-of order, 

they are not behaving as the teacher wishes, and they are not concerned 

with task at hand. 

g) Laughter: laughing, giggling by the class, individuals, and or the 

teacher. 

h) Uses English: using English by the teacher or students. 

i) Nonverbal: Nonverbal gestures or facial expressions by the teacher or 

the students who communicate without the use of words. 

Another simpler point of view is Flanders’ categories. As quoted by 

Krypsin and Feldhusen (1974), Flanders subdivides students talk into two 

categories depending on the students’ response. 

a) Student talk – Expected or predicable response: This category is when 

the student replies to a teacher’s question or direction based on the 

type of question or direction posed by the teacher. 

b) Student talk – Initiated response: In this case, the student is responsible 

for originating the verbal activity. It is when students volunteer 

statements or questions without being asked or induced by the teacher.  

 

Patterns of Interaction 

Ur (1998: 228) classifies some interaction patterns as follows: 



 

Group work 

Students work in small groups on tasks that entail interaction: conveying 

information, for example, or group decision-making. The teacher walks 

around listening, intervenes little if at all. 

Closed-ended teacher questioning (‘IRF’) 

Only one ‘right’ response gets approved. Sometimes cynically called the 

‘Guess what teacher wants you to say’ game. 

 

 

Individual work 

The teacher gives a task or set of tasks, and students work on them 

independently; the teacher walks around monitoring and assisting where 

necessary.  

Choral responses 

The teacher gives a model which is repeated by all the class in the chorus, 

or gives a cue which is responded to in chorus. 

Collaboration 

Students do the same sort of tasks as in ‘individual work’, but work 

together, usually in pairs, to try to achieve the best result they can. The 

teacher may or may not intervene. (Note that this is different from ‘Group 

work’, where the task itself necessitates interaction). 

Students initiates, teacher answer 



 

For example, in a guessing game: the students think of questions and the 

teacher responds but the teacher decides who asks. 

Full-class interaction 

The students debate a topic or do a language task as a class, the teacher 

may intervene occasionally, to stimulate participation or to monitor. 

Teacher talk 

This may involve some kind of silent students response, such as writing 

from dictation, but there is no initiative on the part of the students 

Self-access 

Students choose their own learning tasks, and work autonomously. 

Open-ended teacher questioning 

There are a number of possible ‘right’ answers, so that more students 

answer each cue. 

Methods of Interaction 

There are several methods of classroom interaction. Among the famous 

methods are Flanders’ Interaction Analysis Categories (FIAC), the foreign 

Language Interaction analysis (FLint) system, Brown Interaction Analysis System 

(BIAS), and Fanselow’s multidimensional system for observing interaction. 

1) Flanders’ Interaction Analysis Categories 

Flanders pioneering work on “interaction analysis” was developed in 

1970 (Allwright and Bailey, 1990: 10). It has been widely referred to and used as 

a model of classroom interaction analysis. Flanders used the term for his ten-

categories observation schedule, which is reprinted here (see table 2). 



 

Table 2: Flanders Interaction Analysis Categories (FIAC) 

 

INDIRECT 

INFLUENCE 

1. Accepts feeling 

2. Praises or encourages 

3. Accepts or uses ideas of students 

4. Asks questions 

 

 

 

TEACHER TALK 

 

DIRECT 

INFLUENCE 

5. Lecturing 

6. Giving directions 

7. Criticizing of justifying authority 

 

STUDENT TALK 

8. Students talk-response 

9. Students talk-initiation 

NO/ALL TALK 10. Silence or confusion 

Source: Allwright and Bailey (1991: 202) 

2) Foreign Language Interaction Analysis 

The Foreign Language Interaction Analysis system (FLint) was 

developed by Moskowitz in 1968 as a modification of Flanders’ Interaction 

Analysis Categories (Allwright and Bailey 1991: 202). Like FIAC, the system 

focuses its analysis on the verbal behaviors of the teacher and the learner during 

interaction. Interaction is, therefore, divided into teacher’s talk and student’s talk, 

as would be applicable in a foreign language classroom interaction. The complete 

plan of the analysis can be seen in the following figure: 

Table 3: Foreign Language interaction analysis (FLint) system 



 

 

 

INDIRECT 

INFLUENCE 

1. Deals with feelings 

2. Praises or encourage 

2a. Jokes 

3. Uses ideas of students 

3a. Repeats student response verbatim 

4. Asks question 

 

 

 

 

 

TEACHER TALK  

 

DIRECT 

INFLUENCE 

5. Gives information 

5a. Corrects without rejection 

6. Give directions 

6a. Directs pattern drills 

7. Criticizes student behavior 

7a. Criticizes student response 

 

 

STUDENT TALK 

8. Student response, specific 

8a. Student response, choral 

9. Student response, open-ended or student 

initiated 

 

 

NO/ALL TALK 

10.   Silence 

10a. Silence-AV 

11.   Confusion, work-oriented 

11a. Confusion, non-work-oriented 

Source: Allwright and Bailey (1991: 204-205) 

Moskowitz expanded and refined Flanders’ categories and then used 

FLint as a research tool, to pursue the issue of what constitutes ‘good’ language 

teaching, and as a feedback tool in teacher training. 

 

3) Brown Interaction Analysis System (BIAS) 

This system was developed by Brown and designed for use by teams of 

students and teachers in microteaching (Brown, 1975: 66). This system is simpler 

than both FIAC and FLint, with only seven categories, three types of teacher-talk, 



 

two of student-talk, one silence, and unclassified. The complete categories and the 

explanation of each are presented in the following figure: 

Table 4: Brown Interaction Analysis System (BIAS) 

 

TL 

TQ 

 

TR 

 

 

 

PR 

 

PV 

 

S 

X 

 

 

Teacher Lectures: describes, explains, narrates, directs 

Teacher Question: question about content or procedure which pupils are intended 

to answer. 

Teacher Response: accepts feelings of the class; describes past feelings and future 

in a non-threatening way. 

Praises, encourages, jokes with pupils. Accepts or uses pupils’ ideas. 

Builds upon pupil responses. Uses of mild criticism such as ‘no, not quite.’ 

Pupils Response: pupils’ direct and predictable response to teacher question and 

directions. 

Pupils Volunteer: pupils’ information, comments or questions 

Silence: pauses, short periods of silence. 

Unclassifiable: confusion in which communications cannot be understood. 

Unusual activities such as reprimanding or criticizing pupils. Demonstrating or 

short spates of blackboard work without accompanying teacher or pupil talk. 

 

Source: Brown (1975: 66-67) 

4) Fanselow’s Foci for Observing Communications Used in Settings 

(FOCUS) 

In 1977, Fanselow developed a multidimensional system of interaction 

analysis for either live observation or analysis from a recording. The system was 

called Foci for Observing Communications used in Settings (FOCUS). Instead of 



 

a temporal judgment, the unit of analysis is the pedagogical “move”, with the 

categories of pedagogical purposes, namely structuring, soliciting, responding, 

and reacting. The foci of the whole observation are formulated in the form of five 

questions as follow: 

Who communicate? (Teacher, individual/group of student class) 

What is the pedagogical purpose of the communication? (to structure, to 

solicit, to respond, to react). 

What mediums are used to communicate content? (linguistic, non-

linguistic, Para-linguistic) 

How are the medium used to communicate areas of content? (attend, 

characterize, present, relate, re-present) 

What areas of content are communicated? (language system, life, 

procedure, subject matter) 

The complete model of Fanselow’s categorization is shown in figure 5: 

 

 

 

 

Table 5: Fanselow’s Foci for Observing Communications Used in Settings (FOCUS) 

Q1 Q2 Q3 Q4 Q5 

Teacher to structure 
 
 
 
 
 
to solicit 
 

Linguistic 
- aural 
- visual 
- ideogram 
- transcribed 
- written 
- other 

 

Attend 
Characterize 
- differentiate 
- evaluate 
- examine 
- illustrate 
- label 

 

Language system 
- contextual 
- grammatical 
- literacy 
- meaning 
- mechanics of 

writing 
- sound 



 

- speech prod 
- unclassified 

Individual 
student 
 

 Non-linguistic 
- aural 
- visual 
- real 
- representational 
- schematic 
-  

Present 
- call words 
- change 
- medium 
- question 
- state 

Relate 
- explain 
- interpret 

Life 
- formula 
- imagination 
- personal 
- public 
- skills 
- social issues 

Group of 
students 

 Para-linguistic 
- aural 
- visual 
- real 
- symbolic 
-  

Represent 
- combine 
- imitate 
- paraphrase 
- sub and change 
- sub no change 
- transform 

Procedure 
- administration 
- cl..soc.behavior 
- teaching dir. 
- Teaching 

rationale 

class  - other  Subject matter 

Source: Chaudron (1988: 33-35) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

CHAPTER III 
RESEARCH METHODOLOGY 

 

Method of the Research 

It is very important to know and use the right method in order to get a 

good understanding about the problem being researched. In this research, the 

writer uses qualitative research. Qualitative research focuses to the student and 

teacher behavior and also the interaction between them in teaching learning 

process. In qualitative research, as suggested by Fraenkel & Wallen (2000: 502), 

the writer investigates the quality of relationship, activities, situation, or materials. 

To describe the interaction made between the teacher and the students in 

the classroom, the writer uses descriptive method. According to Lincoln and Guba 

in Moleong (2004: 6), one of the characteristics of qualitative study is descriptive. 

Brumfit and Mitchell (1995:11) give opinion over the aim of descriptive method. 

They mentioned that descriptive research aims at providing as accurate account as 

possible of what current practice is; how learners do learn, how teachers do teach, 

what classroom looks like, at a particular moment in a particular place. In practice, 

then, descriptive study will look at classroom in relation to sets of criteria. This 

theory is also supported by Narbuko and Ahmad (1999: 14) that descriptive 

research tries to solve the problem that occurred based on the data. 

Because the study discussed is related to the activity or process of 

teaching and learning in the classroom, the writer’s report is a qualitative report in 

the form of case study. As explained by Sutopo (2002: 502), one of the 



 

characteristics of qualitative study is presented in the form of case study. While, 

as mentioned by Mulyana (2000: 200), a case study is a description and 

explanation about many aspects of individual, group, organization (community), 

program, or social situation. In this case study, what individual, group, 

organization, program, or social situation meant here is the interaction in the 

process of teaching and learning in the classroom. The writer in case study tries to 

observe as much as possible the object by using many methods: interview, 

observation, and document analysis. 

 

The Place and Time of the Research 

The research is carried out at SMA Negeri 7 Surakarta from February 

until March 2007. It is based on consideration that this school has implemented 

each skill in English – listening, speaking, reading and writing – in separate 

schedule. This school, especially in the tenth grade has divided the English lesson 

by four different times. It supports the writer who investigated the interaction 

during teaching and learning process in the speaking classroom. 

The research is conducted on SMA Negeri 7 Surakarta in X-C class. It is 

located on Jl. Muhammad Yamin No. 79, Surakarta. For the description, it has 21 

classrooms, 7 classrooms for X grade, 7 classrooms for XI grade, and also 7 

classrooms for XII grade. Moreover, standard classrooms which represent a range 

of class size for 40 students characterize the classrooms in this school. SMA 

Negeri 7 Surakarta has many facilities that support the teacher and also the 

students in developing the quality of the teaching-learning process. It can be seen 



 

that every class is facilitated by Over Head Projector, Television, and VCD player. 

It also has language laboratory, science and social laboratory, and computers that 

are connected by internet network laboratory. 

There are many extracurricular activities which can be joined by students 

in this school, such as organization and leadership (OSIS), English conversation 

club, journalistic, religion activities, etc. 

 

Source of Data 

According to the form of the study, the data are descriptive data in the 

form of words. Lofland (1984: 47), as quoted by Moleong (2004: 122) says 

“sumber data utama dalam penelitian kualitatif ialah kata dan tindakan 

selebihnya adalah data tambahan seperti dokumen dan lain-lain”. In other word, 

the sources of data in qualitative research are words and events; the additional 

data can be documents and others. The research data in this study are collected in 

the form of information about interaction in the speaking classroom of tenth grade 

of SMA Negeri 7 Surakarta. The source of data in this research includes event, 

informant, and document. 

 

Event 

The event of this research is the process of language teaching and 

learning activity in the speaking classroom including teacher-learner interaction. 

The data that represent as teaching and learning process are collected in the 

second semester of two-semester sequence of courses in academic year 2006-2007. 



 

 

Informant 

Informant is a person who gives information about something, for 

example in doing research. The writer has the teacher and the students as ‘key 

informants’ to be interviewed. The teacher is Sri Wiyono, S. Pd, who conducts 

English class for the tenth year students as the first informant. For the second 

informant, the writer picks two students (pick out as representative data) as the 

informant in this research. 

 

Document 

Documents are the source of the data which supply the data in the form 

of words, pictures, or symbols. Lincoln and Guba (1981: 228) define document as 

every written material or film which is not prepared before because of someone’s 

request. The documents in this research are all written information concerning 

with interaction in the speaking classroom, such as lesson plan, handout book, 

students’ work sheet (LKS), article, field note, etc. In this research, the writer also 

uses tape recorder, and camera as the documentation. 

 

Population and Sampling 

Arikunto (1996: 115) quoting from Encyclopedia of Educational 

Evaluation, states that population was a set (or collection) of all elements 

possessing one or more attribute of interest. Population is all individuals which 



 

become the source of sampling. In this study, the population is all the tenth grade 

students of SMA Negeri 7 Surakarta. 

Sampling is the process of drawing a sample from population (Sutopo, 

2002: 82). Sampling is one technique that is used to select and focus the problem 

identified. Purposive sampling is used in qualitative research where the writer 

specifies the characteristics of a population of interest, and then tries to locate 

individuals who have those characteristics. In this research, the writer used 

purposive sampling method or criterion-based selection which tried to find out the 

data as much as possible through some different sources appropriate to the needs 

and purposes. The sample in this study was the students of X-C. It was based on 

the criteria that they have good achievement and performance in English lesson, 

especially in speaking. 

 

Technique of Collecting Data 

Observation 

One of the techniques of collecting data was observation. Observation is 

based direct experience, so that researchers can make a field note based on what 

they have seen; setting, manner, and whatever in accordance with real situation. 

Observation can be the way to avoid bias of information, because through 

observation researchers can check the situation directly.  Johnson and Christensen 

(2000: 148) define observation as the unobtrusive watching of behavioral patterns 

of people in certain situations to obtain information about the phenomenon of 

interest.  



 

There are two kinds of observation as Nurkamto (2003: 4) quotes from 

Spradley (1980: 58-62): nonparticipation observation and participation 

observation. In this research, the writer uses nonparticipation observation. The 

writer makes no effort to manipulate variables or to control the activities of 

individuals, but simply observes and records what happens as things naturally 

occur. The writer does not take much role and does not communicate with people 

being observed. 

Furthermore, the writer observes the implementation of speaking 

interactions for three times. The first observation was on February 14th 2007. The 

second observation was on February 19th 2007. The last observation was on 

February 28th 2007. In this case, all of the results of the observation were written 

in field note and recorded by using tape recorder. 

 

Interview 

Interviewing is an important way for a researcher to check the accuracy 

of (to verify or refute) the impressions he or she has gained through observation 

(Fraenkel and Wallen, 2000: 140). This definition is quite same as Mason and 

Bramble that define an interview as a verbal discussion conducted by one person 

with another for the purpose of obtaining information (1985: 266). Those are: to 

construct about people, phenomenon, event, organization, feeling, motivation, 

demand, affection, and other determination, reconstruct the determination as what 

was experienced; projected it as a hope in the future; verify, change and expand 



 

the information got from other people (triangulation); verify, change and expand 

the construction developed by the writer as member-check. 

In this research, the writer interviews the informant by using in-depth 

interviewing method. According to Sutopo (2002: 59), in-depth interviewing 

method is the most applicable in qualitative study. This activity is not done strictly, 

but it is carried out closely by using the focused questions that are arranged based 

on the observations. By using this technique, the writer gets reliable information 

from the informants (both teachers and students) honestly, especially that is 

related to the interaction in the speaking classroom and its problems.  

The writer has the teacher who conducts the English class for the tenth 

grade and also the students who are picked up as the interviewees in this research. 

The interview with the teacher was done twice. She held the first interview with 

the teacher on February 26th 2007 for about 20 minutes in the school library. She 

took the second interview on February 28th 2007 also in the school library. In the 

same day and place, she held the third and the fourth interview with the students. 

She also used tape recorder and took their photograph. 

 

Document Analysis 

Written documents are sources of research, which are often having 

important roles in qualitative research (Sutopo, 2002: 69). According to Guba and 

Lincoln (1981: 232-235) as quoted by Moleong (2004: 167), there are many 

reasons why document is used in the research such as: a document is a stable data, 

based on context and natural, and relatively cheap and easy to be collected. 



 

In this case, the writer analyzes the document in the form of lesson plan, 

handout book, student’s work sheet, and other related documents. In this research, 

the writer also uses tape recorder and camera as the documentation. 

 

The Validity and Reliability of Data 

The validity of the data is important in doing inquiry, to check the 

credibility of the data. Therefore, researchers have to be able to choose the exact 

ways to develop validity of their data. The concept of validity refers to the 

appropriateness and usefulness of the inferences researchers make based on the 

data they collect, while reliability refers to the consistency of these inferences 

over time (Fraenkel and Wallen, 2000: 506-507). The techniques uses are as 

follows: 

 

Triangulation 

Triangulation is general way that is used to develop the validity in 

qualitative inquiry. As stated by Moleong (2004: 178), triangulation technique is 

the technique to check the data by using something beyond the data. Related to 

this, Patton in Sutopo (2002: 78) states that there are four kinds of triangulation 

technique. They are source triangulation, investigator triangulation, 

methodological triangulation, and theoretical triangulation. In this study, the 

writer uses source triangulation. According to Patton, source triangulation means 

comparing and checking the trust degree of information from the different time 

and tools in qualitative method. 



 

 

Long Period of Time 

A researcher in qualitative method is the main instrument. As stated by 

Moleong (2004: 175-176), it is possible for the writer to get ‘high level trust’ with 

her data in long period of time. In a long period of time, the writer has an 

intensive relationship with the participant. Their relationship is equal and the 

writer tries to give her empathy. Related to this research, the writer observes the 

setting or situation of the classroom activities over period of time. She carries out 

the observation over a month to produce trustworthy data. 

 

Key Informant Review 

Review of key informant is the way of checking credibility of the 

collected data by communicating with the key informant to determine and justify 

their validity (Sutopo, 2000: 82). In this matter, the writer confirms the data 

display which has been arranged to the informant. It conducts in order to clarify 

whether the data were valid or not. 

 

Technique of Analyzing Data 

In analyzing the data, the writer uses an interactive model of analysis 

that consists of four steps as proposed by Miles and Huberman (1992: 16), they 

are collecting of the data, reduction of the data, display of the data, and conclusion 

drawing. Those components of analysis are interrelated during research process. 

 



 

Collecting Data 

Collecting data is the process which collects all data both numeric and 

words from observation, interview, and documents. It is conducted as long as data 

are still required. It is stooped if they are sufficient. 

 

Reduction Data 

In this research, the interactions in the speaking classroom is recorded, 

and then from the recorded material the writer conducts the next step that is called 

data reduction. According to Miles and Huberman (1992: 16), data reduction can 

be interpreted as the process of selection, simplification, and transformation of the 

data to the field notes. This activity involves synthesizing the information 

obtained from source of data into a coherent description. 

 

Displaying Data 

The next component is analyzing the data. This technique is used in 

arranging information, description or narration in order to draw the conclusion. By 

presenting the data, the writer considers what she should do – in addition, she 

could make the analysis or take the other actions – based on her understanding. In 

the form of narration, the data also can be enriched with pictures, tables, charts, 

diagram, etc. 

Conclusion Drawing 

The last activity is drawing conclusion and verification. This stage 

shows the final result of the research. Using the result of finding, the writer 



 

expects to be able to give clear descriptions about the teaching learning interaction 

happening in class  
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CHAPTER IV 
THE RESULT OF THE STUDY 

 

Research Finding 

In this chapter, the research finding presents and discusses the answer of 

the research problem. Here, the data which have been obtained in the field are 

reported based on three activities: (1) the observation of the classroom; (2) 

interview with informants; and (3) the analysis of the documents. 

 

The Interaction in the Speaking Classroom Interaction 

The Percentage of the Teacher’s Talk and the Students’ Talk in the Speaking 

Classroom Interaction 

During the lesson, the interaction occurring between the teacher and the 

students in the speaking classroom involves the teacher’s talk and the students’ 

talk. In analyzing the interaction in the speaking classroom, the writer applies the 

Foreign Language Interaction Analysis (FLint) system that is developed by 

Moskowitz as a modification of Flanders Interaction Analysis Categories (FIAC). 

The First Observation Data 

Below are the histograms of data in the first observation. Besides the 

data presented in the histogram, the writer also presents the result in the form of 

words. 
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From the chart above, it can be seen that the most frequent activity 

happening in the speaking class is category 5. The frequency of category 5 is 43. 

It shows that the dominant feature of speaking class is giving information, facts, 

own ideas or opinion, and lecturing. The teacher tends to give information and 

facts, he also lectures the students in the teaching-learning process.  The second-

big feature is asking question. The teacher asks many questions to the students in 

order to make the class more active.  

Below is the diagram of the percentage in the first observation. It is 

displayed for getting clearer description of each feature or category that occurs in 

the classroom. 
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From the data above, the teacher’s talk time mostly used is giving 

information, facts, or own ideas or lecturing (category 5). The percentage of the 

fifth category is 16%. The other activity employed by the teacher is asking 

questions. It is cited in category 4 that has14% of the percentage. Furthermore, the 

teacher also gives direction, requests, or commands in which students are 

expected to follow (category 6). The percentage of category 6 is 12%.  

The other features are giving praises (category 3) and jokes (category 

2a). Each of them has 5% and 6%. Moreover, the teacher criticizes the students’ 

behavior (category 7) and students’ response (category 7a). It shows that in the 

class, the students make non-acceptable behavior or response that make the 

teacher displeasure. 



 

The students’ talk is shown in the category 8, 8a and 9. The percentage 

of category 8, which is students’ specific response, is 7 %. While in category 8a 

(students’ response, choral) and category 9 (students’ response open ended/ 

initiated) have the same percentage, which is only 4 %. 

 

The Second Observation Data 
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The histogram above reveals that the activity happening frequently in 

the second observation is category 5. This category describes the teacher’s talk in 

giving information. It is followed by category 4 and 6: asking questions and 

giving direction. In this situation, it signs that the teacher speaks mostly in the 

class and high students’ responses are also shown in this situation. It is described 

in category 8, 8a, and 9 that also happened frequently in this second observation. 



 

It can be said that students’ participation in the classroom is quite high. In order to 

get clear comparison, below is the percentage of each category that happens in the 

second information. 
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From the pie-diagram above, it indicates that the teacher’s talk is still 

dominant in the proportion in the speaking classroom. It can be seen from 

category 4, 5, and 6. Each of them has 14%, 16%, and 12%. The teacher tends to 

give the students information, directions, and ask some questions. The teacher 

also seems to give his students with such as encouragement and praise (category 

2). It can motivate the students to be more active and perform their ability in the 

classroom. Here, this category has 8%. This step is equivalent with the students’ 

talk which are quite high in this proportion. Category 8, 8a and 9 show the 



 

students’ responses. The percentage of category 8 is 6%, category 8a is 7% and 

category 9 is 12%. 

Other features acted by the teacher are category 3 (using student’ idea), 

it has 4%; category 7 (criticizing students’ response), it has 3%; and category 7a 

which only has 1%. There are also category 10 (silence), 4%; category 11 

(confusion, work-oriented), 3%; category 11a (confusion non-work oriented), 3%; 

and category 12 (laughter), 2%. 

 

The Third Observation 

In the third observation, it is not so different from the previous 

observations. Teacher’s talk is still dominant in the overall activities at the 

classroom, although the students’ responses are going to increase in this section. 

For the clear description, below is the histogram of the third observation. 
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Looking at the histogram above, it can be seen that the 5th category  

(teacher’s lecture) and 4th category (teacher’s question) arise more than other 

categories. But, it is followed by students’ response open ended or initiated 

(category 9) and students’ response – choral (category 8a). It describes that the 

interaction between the teacher and the students in the class goes in balance.  

The teacher’s direction (category 6) also takes much time. It is followed 

by teacher’s encouragement or praises (category 2). In this observation, confusion 

happening in the class reduces (category 11 and category 11a). 

The diagram below shows the percentage of each feature happening in 

the third observation. 
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Category 5 and 4 take much proportion from the diagram above. 

Teacher tends to explain the topic discussed and then give the students questions. 



 

Category 5 takes 21% while category 4 takes 18%. The students also give good 

response. It is shown by the big percentage of category 8a and 9. The percentage 

of category 8a, that is students’ response – choral, is 8%, while the percentage of 

students’ initiated, labeled as category 9, is 16%. It is satisfying result, that the 

students want to express their ideas or answers in the class.  

The percentage of category 6 (teacher’s direction) is 8%, while category 

2 (teacher’s praises) has 7%. The teacher also gives jokes to the students. It is 

labeled as category 2a, and takes 3% proportion.  

In order to answer the problem statement, the writer presents the 

comparison of the percentage between teacher talk time and student talk time in 

the first, second, and third observation in the histogram below. 

The Percentage of Teacher Talk Time and Student Talk Time in 
the First Observation

No/ All Talk
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On the first observation, the data as shown in the above reveals that the 

percentage of the teacher talk time is 61%. Thus, the students talk time is 15% and 

no/ all talk time is 24%. It means that the teacher’s talk takes the biggest talk time 

in the classroom. Teacher dominates the overall activities in the classroom. 
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Teacher’s talk still employs a big percentage in the second observation. 

It can be seen from the amount of the proportion at the diagram above. The 

percentage of teacher’s talk is 61%, while students’ talk is 25% and no/ all talk is 

14%.  

The important point from the second observation is the students talk 

time grows significantly. It indicates that the students are brave enough to explore 

their ideas or answers. Nevertheless, the teacher should stimulate them with a lot 

of questions in order to make the interaction in the classroom run smoothly. 

The Percentage of Teacher Talk Time and Students Talk Time in the 
Third Observation
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From diagram above, it reveals that the teacher’s talk takes the biggest 

talk time in the class. The result is quite same with the two previous observations. 

Thus, it can be concluded that the teacher’s talk in the speaking classroom is 

dominant. The percentage takes more than 60%. While the students’ talk is going 

bigger from one to the next observation. It signs that the students’ response have 

increased, and it’s a good condition for teaching-learning process. 

Record of the Overall Observation 

In summary, the result of all the observations are presented in the 

following table: 

Observation Code Interaction Behavior 
1 2 3 

Total % 

1 Deals with feeling 0 0 1 1 0.3%
2 Praises/ Encourages 5 8 7 20 6.7%

2a Jokes 2 1 3 6 2.0%
3 Using students' idea 1 4 2 7 2.3%

3a Repeating students' response 1 2 2 5 1.7%
4 Asking questions 14 14 18 46 15.3%
5 Giving information 16 16 21 53 17.7%

5a Correcting without rejection 1 0 0 1 0.3%
6 Giving direction 12 12 8 32 10.7%

6a Direct pattern drills 0 0 0 0 0.0%
7 Criticizing students' behavior 6 3 1 10 3.3%

7a Criticizing students' response 3 1 2 6 2.0%

   Total 61 61 65 187 62.3%
8 Students' response, specific 7 6 3 16 5.3%

8a Students' response, choral 4 7 8 19 6.3%
9 Students' initiated 4 12 16 32 10.7%

   Total 15 25 27 67 22.3%
10 Silence 6 4 1 11 3.7%

10a Silence - AV 0 0 0 0 0.0%
11 Confusion, Work Oriented 6 3 2 11 3.7%

11a Confusion, Non-work Oriented 1 3 1 5 1.7%
12 Laughter 5 2 4 11 3.7%
e Using English 0 0 0 0 0.0%

NV Non Verbal 6 2 0 8 2.7%
   Total 24 14 8 46 15.3%

    100 100 100 300 100%



 

From the table above, we can see that the percentage of teacher’s talk in 

the speaking classroom interaction is 62.3%, while the students’ talk spends 

22.3% and for no/ all talk is 15.3%. 

To grasp the relative length of time spent for each interactive behavior, 

the result of the analysis is presented in a histogram as follows: 
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From the overall results of observations displayed in table above, it can 

be concluded that the most talk-time in the speaking classroom interaction is 

category 5 (teachers’ lecture). Moreover, the students’ response occupies 

significant amount from the first until the last observation.  

The relative percentage of talk-time for each category can be grasped 

through the following visual representation: 
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The diagram above displays the overall percentage from three times 

observation. It can be inferred, therefore, that the teacher is dominant in the 

process of interaction, even though the students also give enough opportunity to 

talk. They express their ideas in response to the teacher’s lecture or questions.  

 

Classification of Language Function in the Speaking Classroom Interaction 

Regarding to the diagram above, the writer reports the category mostly 

used in the speaking interaction. These categories are included in the form of 

language function. The use of language function is absolutely important in 

running the classroom communication activity. It plays a significant role in order 

to realize a better interaction. There are four kinds of language function, which are 

included in the category used for examining the talk time percentage, generally 

used or practiced by the teacher as presented in the following points.  

 

 



 

Explaining 

Major pedagogic function of teacher talk is to provide explanation. It 

takes up very important part of teacher’s talk, and informs that the role of the 

teacher is to make knowledge accessible to students. An example is described in 

this piece of classroom conversation. 

Based on the result of the observations, the writer found the teacher’s 

explanation takes much time. The total percentage of teacher’s explanation is 17%. 

An example is described in this piece of classroom conversation. 

T :  That’s all about giving invitation, okay? We have two situations. They 
are formal and informal situation. For each situation we have four 
expressions. Is that right?  

Ss :  Yes…!  
T : So, do you have any questions so far?  
X :  (silence)   
T :  No questions? Are you sure?  
X :  (silence)  
T :  Hayo ada pertanyaan atau tidak?  
S  :  Yang informal tadi, Pak?  
T :  Yang informal tadi bagaimana?  
  There are four expressions in informal situation. Can you…, Could 

you…,  
  Can you come to my house? Could you accompany me to the 

bookstore? Those are the examples. Is that right?  
  What is the next? 
S :  Let’s go ……  
T :  Let’s go to the beach, let’s go to the library, and soon, and soon, and 

what is the last one?  
S : How about……  
T :  How about……It’s always followed by V. ing.   
  Give me the example, please. 

(1st Observation, February 14th, 2007) 
 

In addition, according to the teacher’s statement, explaining something in a 

good and simple way will make the student understand easily what has been 

discussed in a class. 



 

“Oh, saya tidak jarang memberikan penjelasan-penjelasan bagaimana agar anak itu mudheng, mereka mengerti 
sebenarnya apa ta yang sedang kita bahas itu, topiknya apa, mereka harus bagaimana, apa membuat dialog atau 
disuruh mengerjakan soal. Sebisa mungkin saya memberikan penjelasan dengan cara yang mudah mereka mengerti. 
Kalau perlu saya biasanya explaining in Indonesian atau bahkan bahasa jawa” 

(1st Interview, February 26th, 2007) 

Asking Question 

One aspect of language function that has received a lot attention in the 

classroom interaction is teachers’ question. It is done in order to stimulate the 

students to explore their skills or to share their ideas. The result of this study 

shows that percentage of teacher’s question is 15%. Teacher frequently asks the 

students so that they speak up and answer the questions. 

As stated by the teacher, asking question is directed to the students. It is 

to persuade the students to explain their answer. 

“Saya sering kali bertanya pada siswa, pertama-tama saya 
menggunakan pertanyaan yang sifatnya itu explicit atau tercantum dalam text 
bacaan atau dalam suatu dialog. Setelah itu, baru saya mengembangkan 
pertanyaan-pertanyaan selanjutnya dengan materi-materi yang implicit yang 
merupakan efek/ implikasi dari materi yang saya ajarkan. Jadi anak-anak bisa 
mengexplore ide-ide atau jawaban-jawaban mereka tanpa harus terus mengacu 
pada text yang ada tapi based on their experience.” 

(1st Interview, February 26th, 2007) 

 
Giving Direction 

One of the most important roles of the teacher in the classroom is giving 

direction. In the classroom, teachers’ direction plays a significant role in creating 

classroom interaction. The classroom is filled in with ‘passive’ students, this 

forces the teacher to give more direction. The dialogue below is quoted as the 

illustration of the direction. 

S :  Dialognya yang panjang lebih baik.  
T :  Ya. Semakin panjang semakin baik.  
 :  Jangan seperti ini “Hi, how are you?” Oh, I’m fine thanks”. OK, let’s 

go!” Jangan seperti itu. That’s not good.  
 :  Okay? Do you know what I mean? Do it now!  



 

 :  At least four pairs! Discuss with your partner.  
X :  (Confusion, Work – oriented)  
T :  While you are discussing with your friends, I’ll check your presence.  
 :  Raise your hand please when I call your name!  
Ss :  Yes, sir…!  

(3rd Observation, February 29th, 2007) 

As written in the dialogue, the teacher gives the direction to facilitate 

the students in making the dialogue as well as they can do. He directs them to 

discuss with their tablemate and command to make their dialog longer because the 

longer dialogue will be better. 

This way is supported by the teacher’s statement. The teacher even 

gives the students direction in order to follow his commands. 

“Saya sering sekali memberikan arahan-arahan kepada siswa. Tidak 
jarang saya memberikan perintah-perintah. Agar apa, agar mereka mengukuti, 
menjalankan tugas yang saya berikan. Karena kadang mereka itu bandel, 
sehingga jika tidak disuruh mereka mbalelo.” 

(1st Interview, February 26th, 2007) 

Praising and Encouraging 

This language function is done by the teacher to show that the students 

have given correct and expected answer. The purpose is to give the student a high 

motivation to share their ideas bravely. 

“Praise/ reward itu dibutuhkan untuk memotivasi siswa. Dan menurut 
saya, ini menurut saya lho ya,,,praises itu diberikan sesering mungkin, tujuannya 
supaya mereka itu mempunyai keberanian untuk mengungkapkan ide. Namun 
perlu diingat bahwa praise perlu dengan senada dengan topik apa yang sedang 
kita bahas, artinya apa, ketika mereka mengungkapkan ide mereka sesuai dengan 
topk yang berjalan memang sudah sepantasnya kita beri penghargaan. Tapi, 
ketka mereka ngomong akan tetapi omongannya jauh dari yang kita inginkan ya 
setidaknya kita harus memperingatkan terlebih dahulu sebelum memberikan 
pujian kepada mereka”. 

(1st Interview, February 26th, 2007) 

The Recurring Pattern of Interaction 



 

As the writer looks closer to the observation records, she senses some 

recurring patterns of interaction. The patterns are on account of how teacher talks 

and students talk that has relation to each other.  

 

Pattern (4 – 8) 

It consists of a teacher questions (category 4) followed by students’ 

response, specific (category 8). This is common pattern found in the observation. 

Example: 

T :  Intan, what topic do you choose? 

S :  Topic number 3, Sir. 

(1st Observation, I 108, 137-138) 

Pattern (4 – 8 – 2) 

It frequently happens when the teacher’s question (category 4) is 

followed by student’s response or student’s answer (category 8) and then the 

teacher gives praise or encouragement (category 2) to their answer.  

Example: 

T :  Let me ask you then, what expression can be used in the formal 

situation if we want to invite someone? 

S :  Would you like to …… 

T : Good. 

(1st Observation, I 006, 8-10) 

 

Pattern (4 – 9) 



 

This is also common pattern happening in the observations. Teacher’s 

question (category 4) is followed by students’ response (category 9). 

Example: 

T :  What do you think with the price? 

S :  I think it’s not too expensive to me. 

T : So, will you buy the earring? 

S :  Yes. I will buy it. 

(3rd Observation, I 083, 117-120) 

Pattern 4 – 9 – 2  

At times, the students made an initiative talk (category 9) to response 

teacher’s question (Category 4) and followed by a praise or encouragement 

(category 2) from the teacher. 

T :  If you want to know your friend’s opinion about your dress, for 

example, what expression do you say? 

S : What do you think about my dress? 

T :  Yes, right. Excellent! 

(3rd Observation, I 009, 10-12) 

Pattern 5 – 4 – 9  

It consists of lecture (category 5) followed by teacher’s question 

(category 4). It happens in order to know whether the student can catch the 

teacher’s idea or not and closed by students’ response (category 9). 



 

T :  The first situation.  You have never gone to the National 

Monument. Your cousin in Jakarta invites you to come to Jakarta 

and he promises to take you to the monument. 

T :  What is National Monument? 

S :  Monas. 

(1st Observation, I 053, 64-66) 

Pattern 5 – 8a  

 It includes teacher’s lecture (category 5) responded by all students in 

the class or choral students’ response (category 8a). 

T :  Last Monday, I had told you that you have to be ready today. Is 

that right? 

Ss :  Yeessss….. 

(2nd Observation, I 073, 101-102) 

Pattern 5 – 9  

This happens when lecture (category 5) was not always followed by 

students’ response, but by students’ initiative (category 9). 

T :  After you’ve finished, practice it and I’ll give you point. 

S :  Dinilai, Pak? 

T :  You’ve practiced with your friend, so, I think you’ll able to 

answer my questions. 

S :  Salah nggak apa-apa ya, Pak? 

(3rd Observation, I 051, 78-79, 91-92) 

 



 

Pattern 4 – 8a – 2 – 3a  

A student’s response (category 8a) following the teacher’s question 

(category 4) was subsequently followed by a praise or encouragement (category 2) 

from the teacher. The teacher repeats the exact words of the students after they 

participate (category 3a) to give stress that student’s response is right. 

T : How about going to playing football or how about playing 

football? 

S :  How about playing football. 

T : Right.  

T :  How about playing football.  

(2nd Observation, 142-145) 

Pattern 2a – 12  

It constitutes of attempting to be humorous by the teacher (category 2) 

and followed by laughing of the class (category 12). 

T :  Ya Ampuuun… Tapi juga sekarang cari HP juga mudah, murah 

lagi… Lha kalo jaman saya dulu, mau nembak cewek gitu pake 

surat, sampulnya merah jambu, Sekarang? Cukup sms “Sayang,, 

mau ga jadi pacarku?” 

S :  (laughter). 

(3rd Observation, I 126, 169-170) 

 

 

 



 

Problem Related to the Interaction 

Interaction in the classroom has very significant influences in the 

process of language teaching and learning. How is the progress of a lesson, 

whether it is successful or not, largely depends on the interaction. Therefore, the 

basic purpose of the interaction between teacher and students is carrying out 

classroom activities in order to reach the goal of teaching and learning.  

However, what actually occurred in the field as found in the classroom 

is rather different from the theory. In fact, the expected interaction does not run 

smoothly. Based on the analysis of the research data, here the writer tries to list 

some problems that are found in the speaking classroom interaction. 

Students don’t want to take a risk 

In a classroom, students might have a worry about what they will do. It 

is one reason why they only take a small portion in the classroom interaction. 

Actually, they have ideas in their mind, but they don’t express it because they are 

afraid to make some mistakes. If a student makes some mistakes, other students 

will mock him, so that is the biggest reason why a student hesitates to share their 

ideas.  

According to students’ opinion, one of the reasons is that they do not 

have bravery enough to ask or answer the question because they didn’t want to 

take a risk. 

Researcher  :  Saya amati, selama KBM untuk menjawab pertanyaan dari 
guru kebanyakan harus ditunjuk terlebih dahulu, mengapa 
begitu sulit sepertinya untuk mengungkapkan pendapat atau 
jawaban Adik? 

Student :  Pertama takut, takut diejek temen-temen kalo salah… 
(2nd Interview, March 3rd, 2007) 



 

Related to the students’ statement, their behavior of being ‘passive’ is 

influenced by the environment around them, especially their friends. It is a 

shameful for them in giving incorrect statement or answer. They do not want to 

take a risk of being misapprehended. What is said by the students is agreeable to 

the teacher, as commented in the following statement. 

Researcher :  Jadi apakah 2 faktor tersebut (malu atau takut) yang menjadi 
penyebabnya? 

Teacher :  Ya. Memang kedua hal tersebut yang menyebabkan siswa tidak 
mau mengungkapkan pendapatnya. Ada kelas yang suka 
mengejek, sehingga membuat temannya yang ingin 
mengungkapkan pendapat mereka jadi takut atau malu seperti 
itu. 

(2nd Interview, February 28th, 2007) 

Commenting on this case, the teacher argues that the internal factor 

influences the students for being ‘silence’. The teacher always teases them in 

order to motivate them so that they want to ‘throw away’ their ‘bad habit’. It is 

proved with his statement 

“Dan kalau sudah seperti itu, mereka tidak mau menjawab atau diam saja, 
biasanya saya ‘teasing’ them, mengejek mereka. Saya berkata “just it that you 
can do? That’s all?” Bahkan untuk kelas-kelas yang benar-benar pasif, saya bisa 
saja sampai mengatakan “class B is the most passive class in this school.” 
Dengan demikian siswa yang merasa mampu, mereka akan membela diri.” 

(2nd Interview, February 28th, 2007) 
 

Problem in Vocabulary Mastery 

Limited vocabulary mastery is a big problem for some students. In 

certain case, actually they had already understood the purpose of teacher 

(teacher’s question) and knew the answer. However, they did not give the answer 

because they did not know how to answer the question in appropriate English. It is 

stated by the student: 



 

Researcher : Selama ini faktor apakah yang bisa menyebabkan Anda atau 
teman-teman Anda itu sulit mengungkapkan ide? 

Student :  Ya, karena nggak bisa ngomongnya mbak. Karena bingung 
ngomongnya, saya tidak tahu gimana ngungkapinnya. Walo 
sebenernya tu tahu jawabannya. Jadi tu tau maksudnya tapi ga 
bisa ngomongnya seperti itu lah…… 

Researcher :  Jadi karena keterbatasan vocab Anda begitu? 
Student :  Ya begitulah. Kita taunya cuma yes and no. 
    (laughter) 

(2nd Interview, March 3rd, 2007) 
 

In many ways, the teacher agrees what the student says. He realize that 

difficult words in English make the students thought English is difficult. He tries 

to solve the problem by interacting with them in fun atmosphere when they are 

studying and ask them to read and read. He also asks the students to bring their 

dictionary in every English time.  

Researcher : Jadi apa usaha Bapak mengenai masalah keterbatasan 
kosakata ini? Apakah mereka harus menghafal atau 
bagaimana? 

Teacher : Oh, untuk masalah menghafalkan, saya rasa itu bukan cara 
yang baik, itu kegiatan yang sangat menjemukan. Ini menurut 
saya lho ya… Cara yang paling efektif ya mengajak mereka 
membaca dan membaca, kalau ada kata-kata yang sulit, saya 
menyuruh mereka untuk membuka kamus. Dalam hal ini, saya 
mewajibkan siswa saya untuk membawa kamus di setiap 
pelajaran Bahasa Inggris. Dan, sepanjang mereka mengikuti 
pelajaran, pasti akan ada peningkatan. 

(2nd Interview, February 28th, 2007) 
Problem in Grammar Mastery 

English is not perfect without grammar. To make a good sentence we 

must take much attention on grammar. That is why some students think that 

English is a difficult lesson. They feel that they don’t have in grammar mastery. 

This problem is explained by a student’s statement below: 

Researcher  : Menurut Anda, dalam bahasa Inggris selain harus menguasai 
banyak kosakata (vocab), hal lain apa yang menurut Anda sulit 
untuk mempelajarinya. 



 

Student : Grammarnya itu lho mbak. Apalagi kalo speaking, kita mau 
ngomong apa kan harus mikir dulu, pake past ato present? 
Kadang malah jadi bingung, dan kayaknya kalo ngga terbiasa 
susah banget… 

(2nd Interview, March 3rd, 2007) 

Similarly with the student’s statement above, that one of a big problems 

faced by the student is grammar, the teacher states the same opinion: 

Researcher : Sebenarnya faktor apa yang menyebabkan siswa mengalami 
kesulitan dalam kelas speaking ini? 

Teacher : ………….tetapi secara keseluruhan, tetap kosakata yang 
memegang peranan penting, dan yang kedua adalah grammar. 
Anak-anak sering bingung untuk menerapkan grammar yang 
tepat dalam merangkai sebuah kalimat. 

 (2nd Interview, February 28th, 2007) 
 
 
 

The Discussion of Research Finding 

In the research finding, the writer has discussed some theories 

concerning with the interaction between the teacher and the student in the 

speaking classroom, which has been observed and studied in many dimension. In 

order to justify the research finding, the writer tries to discuss it with the other 

relevant references. 

It is not surprisingly that the writer finds a reality that the teacher 

dominates most of the classroom interaction. He always initiates the interaction by 

his major questions or explanations to control the activities. On the other hand, the 

students’ talk increases when the teacher’s talk also takes a high part in the 

classroom interaction. The teacher often stimulates them by giving questions and 

directions. He even gives them praises and encourages. 



 

Classroom activities that develop learners’ ability to express themselves 

through speech would, therefore, seem an important component of a language 

course. Ur (1998: 120) states that there are 4 characteristics for a successful 

speaking activity.  

a. Learners talk a lot. As much as possible the period of time allotted to the 

activity is in fact occupied by learner talk. This may seem obvious, but 

often most time is taken up with teacher talk or pauses 

b. Participation is even. Classroom discussion is not dominated by a minority 

of talkative participants: all get a chance to speak, and contributions are 

fairly evenly distributed. 

c. Motivation is high. Learners are eager to speak; because they are 

interested in topic and have something new to say about it, or because they 

want to contribute to achieving a task objective. 

d. Language is of an acceptable level. Learners express themselves in 

utterances that are relevant, easily comprehensible to each other, and of an 

acceptable level of language accuracy. 

Moving to the language function which has been found by the writer in 

the speaking classroom interaction, questioning takes up a very high percentage of 

the teacher’s talk. Adapting from Ur (1998: 229), there are various reason why a 

teacher might ask a question in the classroom: 

a. To provide a model for language or thinking. 

b. To find out something from the learners (facts, ideas, opinions). 

c. To check or test understanding, knowledge or skill. 



 

d. To get learners to be active in their learning. 

e. To direct attention to the topic being learned. 

f. To inform the class via the answers of the stronger learners rather then 

through the teacher’s input. 

g. To provide weaker learners with an opportunity to participate. 

h. To stimulate thinking (logical, reflective or imaginative); to probe more 

deeply into issues. 

i. To get learners to review and practice previously learnt material.  

j. To encourage self-expression. 

k. To communicate to learners that the teacher is genuinely interested in what 

they think. 

 Another language function that is commonly used in the interaction is 

explaining. The teacher also tends to explain or informing. It takes significant 

portion of interaction. Informing or lecturing is generally used to get across 

important facts, opinions, concepts, or generalization to students.  

The writer just describes the pattern of interaction in the speaking 

classroom based on the transcript made from the teacher and students utterances 

in the teaching-learning process. It shows that the teacher often make his initiative 

by asking questions or explaining the topic discussed and followed by students’ 

response. The teacher also gives a task which is discussing together in pairs or 

group. 

 Ur (1998: 228) describes some interaction patterns that may be occur in 

the classroom. Interaction in a classroom can be different one to another, it based 



 

on the activity which happen in the class. One of them is collaboration, that is, 

students do the same sort of tasks but work together, usually in pairs, to try to 

achieve the best results they can. The teacher may or may not intervene. Moreover, 

open-ended teacher questioning; there are a number of possible ‘right answers, so 

that more students answer each cue, is the most pattern happens in the speaking 

classroom interaction that the writer found. 

Analyzing the observation in the speaking classroom interaction, it can 

be concluded that the structure and the content of teacher – students interaction 

are mutually constructed by both the teacher and the students. The teacher may 

proposes for asking question to get the students engage with the lesson actively 

through speech or the students share their ideas in the class. 

The last problem that will be discussed here is the problem occurring in 

the interaction. Based on the data analysis the problems of interaction are; (1) the 

students do not want to take a risk, (2) problem in vocabulary mastery; and (3) 

problem in grammar mastery. 

It could be said here that there is often a gap between what we want to 

achieve as the goal of teaching and what actually happens as a reality. It happens 

because many problems affect in realizing the goal. Risk (1958: 5), writes the 

following outline of the kinds of problems which will be faced by a good teacher: 

a. Problems concerning the learners (students) as individuals and 

personalities. 

b. Problems concerning the nature and importance of learning experience. 



 

c. Problems concerning the nature and importance of learning adaptations or 

outcomes from different kinds of experience. 

d. Problems concerning the need of youth (students) and adult. 

e. Problems concerning the planning of a curriculum to take care of these 

needs. 

f. Problems concerning the planning, selecting, directing, and evaluating of 

classroom learning experiences (methods of teaching). 

g. Problems concerning the motivation and guidance of students. 

h. Problems concerning classroom management and related activities. 

i. Problems concerning administrative duties and extra class activities. 

j. Problems concerning school and community relationship which affect 

every teacher. 

In a speaking classroom, the problems below are related with speaking 

activities: 

a. Inhibition. Unlike reading, writing and listening activities, speaking 

requires some degree of real-time exposure to an audience. Learners are 

often inhibited about trying to say things in a foreign language in the 

classroom: worried about making mistakes, fearful of criticism or losing 

face, or simply shy of the attention that their speech attracts. 

b. Nothing to say. Even if they are not inhibited, you often hear learners 

complain that they cannot think of anything to say: they have no motive to 

express themselves beyond the guilty feeling that they should be speaking. 



 

c. Low or uneven participation. Only one participant can talk at a time if he 

or she is to be heard; and in a large group this means that each one will 

have only very little talking time. This problem is compounded by the 

tendency of some learners to dominate, while others speak very little or 

not at all. 

d. Mother-tongue use. In class where all, or number of, the learners share the 

same mother tongue, they may tend to use it: because it is easier, because 

it feels unnatural to speak to one another in a foreign language, and 

because they feel less ‘exposed’ if they are speaking their mother tongue. 

If they are talking in small groups it can be quite difficult to get some 

classes-particularly the less disciplined or motivated ones-to keep the 

target language. 

Considering that fact, there are many big duties that should be done by 

the teacher and the students in bringing a good communication in the classroom. 

The teacher should improve his role to manage the classroom interaction. As 

stated by Wright (1997: 51-52), that the teacher has two major roles in the 

classroom: 

a. To create the conditions under which learning can take place: the social 

side of teaching. 

b. To impact, by a variety of means, knowledge to their learner: the task-

oriented side of teaching. 



 

In other perspective, Littlewood (1992: 92) suggests more detail 

description about how to bring a good communication in the classroom. 

According to him, there are many steps that must be taken by the teacher. 

a. As general overseer of his student’s learning, he must aim to coordinate 

the activities so that they form a coherent progression, leading towards 

greater communicative ability. 

b. As classroom manager, he is responsible for grouping activities into 

‘lesson’ and for ensuring that these are satisfactorily organized at the 

practical level. This includes deciding on his own role within each activity. 

c. In many activities, he may perform the familiar role of language instructor: 

he will present new language, exercise direct control over the learner’s 

performance, evaluate and correct it, and so on. 

d. In other, he will not intervene after initiating the proceedings, but will let 

learning take place through independent activity. 

e. While such independent activity is in progress, he may act as consultant or 

adviser, helping where necessary. He may also move about the classroom 

in order to monitor the strengths and weaknesses of the learners, as a basis 

for planning future learning activities. 

f. He will sometimes wish to participate in an activity as ‘communicator’ 

with the learners. In the role, he can stimulate and present new language, 

without taking the main initiative for learning away from the learners 

themselves. 



 

On the other hand, the student is also hoped to develop their 

participation to be more active in joining the teaching and learning process. 

Recommended by Rubin & Johnson (1982) in Nunan (1989: 47-48), there are 

strategies which characterize good language learner: 

a. Good learners find their own way. 

b. Good learners organize information about language. 

c. Good learners are creative and experiment with language. 

d. Good learners made their own opportunities, and find strategies for getting 

practice in using the language inside and outside the classroom. 

e. Good learners to live with uncertainty and develop strategies for making 

sense of target language without wanting to understand every word. 

f. Good learners use mnemonics to recall what has been learned. 

g. Good learners make errors work. 

h. Good learners use linguistic knowledge, including knowledge of their first 

language in mastering a second language. 

i. Good learners let the context (extra linguistic knowledge) help them in 

comprehension. 

j. Good learners learn to make intelligent guesses. 

k. Good learners learn chunks of language as whole and formulized routines 

to help them perform ‘beyond their competence’. 

l. Good learners learn production technique (e.g. technique in conversation). 

m. Good learners learn different style of speech and writing and learn to vary 

their language according to the formality of the situation. 



 

Finally, it is a big hope from the writer that by actuating many steps and 

strategies, as stated in the discussion above, the problem that mostly occurs in the 

interaction can be anticipated or at least may be reduced. With fewer problems, 

teacher-students interaction in the language classroom will run smoothly and 

naturally. The implication is, as we all hope, there will be a good language 

teaching and learning process in general. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

CHAPTER V 
CONCLUSION AND RECOMMENDATION 

 

A. Conclusion 

This chapter presents the final conclusion of the research. The writer 

presents the conclusions in a brief statement in order to facilitate the readers who 

want to study this piece of writing. 

The teacher talk time is longer that students talk time. This can be seen 

from the classroom interaction which is still dominated by the teacher. As my 

research finding has shown, the teacher’s talk takes 62.3% of the time available 

within one hour of teaching-learning process, while the students’ talk takes only 

22.3%. The rest is no/ all talk. It includes silence, confusion and laughter which 

have the percentage of the talk time 15.3%.  

The teacher’s talk mostly used are asking question (category 4), giving 

information (category 5), giving direction (category 6), and praising or 

encouraging (category 2a). The 15.3% of students’ talk is used largely for 

responding to the teachers’ question or lecture (category 8), but the amount of 

them are quite same with the students’ initiation (category 9).  

Dealing with the pattern of the interaction, here the writer says that the 

teacher is very active, students are only receptive. The teachers’ talk is dominant 

in the classroom, so the interaction goes unbalance. Open-ended teacher 

questioning and collaboration are probably the useful solution. It is a good idea to 

let the learners prepare their answers or tasks in advance individually, or in pairs, 

or through a full-class brainstorm of ideas.  



 

In the research, the writer finds there are some factors which become a 

problem in realizing a good interaction. The problems are: (1) the students do not 

want to take a risk; (2) problem in vocabulary mastery; and (3) problem in 

grammar mastery. 

Not so surprisingly, the classroom observation has revealed that the 

teacher tends to do most talking. About the teacher domination, whether this is 

good or not, will depend on what one believes about the role of language input in 

acquisition. If one believes that learners learn best by actually practicing in the 

target language; one will probably try to structure classroom activities so that the 

amount of learner talk increases at the expense of teacher talk. If one, on the other 

hand, believes that teacher talk is valuable source of comprehensive input, one 

will be much less worried by teacher domination. 

 

 

B. Implication 

Knowing that interaction is what communication is about, that is 

sending, receiving, and interpreting messages depending on the context, the 

teacher has to design interesting and meaningful activities to motivate the students, 

so that they would participate voluntarily in the activities.  

Various activities like conversations, debate, role-play, or other creative 

practice should be established in the classroom. Besides, stimulating the students 

by giving them motivation is also important because if the students are not 



 

interesting in learning, they will fail in their attempt to bridge the communicative 

meaning. 

In short, the teacher should make such of creative classroom activities 

that will increase students’ talk and promote interactions among students for 

communication purposes. He should also motivate the students in order to get an 

improvement in their achievement. On the other hands, the students should make 

their move in exploring their speaking skill by ‘throwing away’ their awareness in 

making mistakes so that, the interaction between teacher and students will run 

smoothly in the classroom.  

 

C. Suggestions  

After analyzing the data and making the conclusion, the writer has some 

recommendation, for both the teacher and the students in order that they can make 

a good interaction in English language teaching and learning process, especially in 

Speaking. Those suggestions can be described as follows: 

1. To the Teacher 

a. The teacher should create the classroom condition in which a good 

interaction can take place. He should apply the interesting techniques and 

method such as games, group work, debates, plays, drama, etc, which lead 

toward greater communication ability. 

b. The teacher should make a lesson for ensuring that these are satisfactorily 

prepared at the practical level. In this matter, he has to organize the 

material as well as possible. He may use or arrange it from many source 



 

materials, such as: handout, students work sheet, audio visual aids, or 

other sources related to the topic, in order to give a wide perspective and 

reference and enrich his knowledge in language. 

 

2. To the students 

a. The students should be more actively involved in the classroom interaction. 

They have to make their own opportunities, and find strategies for getting 

practice in using and practicing the language inside or outside the 

classroom. 

b. The students should find their own technique or way to learn. In this case, 

they may organize information about the language, creative, experiment 

with language, and want to take a risk, for example, making error. They 

should throw away their bad habits of being afraid to ask questions when 

they face problems, either to their teacher, friends or even to their parents 

if it is needed. 

c. The students should realize the importance of learning language functions 

as one element in building a good interaction. In this case, they have to 

consider the common language function used in daily activities, enriching 

their vocabularies, and improving their skill, especially in speaking. 

d. The students should increase their motivation in studying English. They 

must encourage themselves to study hard, learn, use and practice the 

language. 
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Appendix 1 
Instrumen Wawancara dengan Guru 

 

Pada kesempatan ini, saya ingin menggali informasi lebih dalam mengenai 

interaksi yang terjadi dalam kelas speaking Bapak. Lebih lanjut nantinya saya 

juga ingin mengetahui tentang masalah-masalah ataupun kendala-kendala yang 

muncul dalam kelas speaking serta solusi-solusi untuk memecahkannya. 

Pertanyaan-pertanyaan berikut berkaitan dengan aspek-aspek interaksi 

yang terjadi selama proses belajar-mengajar di kelas speaking. 

Dealing with Teacher Talk 

1. Deals with feeling 

Siswa sering kali mempunyai perasaan-perasaan (seneng, sedih, atau nervous) 

dalam mengikuti pelajaran. Bagaimana Bapak memahami perasaan siswa 

tersebut? 

2. Praises/ Encourages 

Apakah dalam kelas speaking Bapak memberi siswa dorongan, bahwa ide/ 

jawaban yang mereka ungkapkan sangat bagus dan mencoba meningkatkan 

rasa percaya diri mereka? Bagaimana Bapak melakukannya? 

3. Jokes 

Dalam kelas tidak selamanya suasana dibangun dalam keadaan serius atau 

tegang, benar kan? Apakah bapak sering membuat jokes-jokes atau humor-

humor untuk mencairkan suasana kelas? Apa tujuan Bapak membuat jokes-

jokes tersebut? 

4. Using Students’ Idea 

Siswa sering kali muncul dengan begitu banyak ide-ide bagus. Apakah Bapak 

menanggapai positif ide-ide mereka? Atau bahkan mengembangkan dan 

menyempurnakan ide mereka itu? Sejauh mana Bapak menggunakan ide-ide 

mereka? 

5. Repeating Students’ Response 

Setelah siswa merespon pertanyaan dari Bapak, apakah Bapak mengulangi 

beberapa kata-kata yang penting atas jawaban mereka? 



 

6. Asking Question 

Ø Apakah Bapak sering bertanya kepada siswa dalam kelas speaking? 

Ø Bagaimana siswa menjawab pertanyaan Bapak? 

Ø Apakah siswa akan bisa mengantisipasi berbagai pertanyaan yang bapak 

ajukan? 

7. Giving Information 

Ø Apakah Bapak memberi informasi dan fakta-fakta setiap kali mengajar? 

Ø Apakah Bapak juga menambahkannya dengan pendapat Bapak sendiri? 

8. Correcting without Rejection 

Siswa kadang kalanya membuat kesalahan atas jawaban-jawaban yang mereka 

ungkapkan. Bagaimana cara Bapak memberi tahu mereka? Apakah Bapak 

memberitahukan langsung sebenarnya jawaban mereka belum begitu tepat? 

Bagaimana cara Bapak dalam memberikan jawaban yang benar? 

9. Giving Direction 

Apakah Bapak memberikan arahan, perintah-perintah yang harus siswa ikuti? 

Bagaimana agar perintah Bapak tersebut dapat secara baik dilaksanakan oleh 

siswa?  

10. Direct Pattern Drills 

Apakah dalam kelas speaking Bapak memberikan latihan dengan cara 

pengulangan? Latihan-latihan dengan mengubah bentuk suatu kalimat menjadi 

bentuk lain yang berbeda? Bagaimana bentuk latihan-latihan yang sering 

Bapak gunakan? 

11. Criticizing Students’ Behavior 

Siswa kadang kala juga melakukan tindakan-tindakan yang mungkin 

memunculkan kemarahan.  

Apakah hal itu sering terjadi? Apa saja yang Bapak lakukan untuk menegur 

tindakan mereka? 

12. Criticizing Students’ Response 

Jawaban-jawaban yang diberikan kadang tepat tetapi juga kurang tepat. 

Apakah Bapak memberitahukan kepada mereka bahwa jawaban mereka benar 

maupun salah dengan intonasi yang sedikit mengkritik? 



 

Dealing with Students’ talk 

1. Students’ Response – specific 

Respon siswa atas berbagai pertanyaan dari Bapak ada beragam. Bagaimana 

respon siswa atas berbagai pertanyaan Bapak? Apakah siswa merespon 

dengan jawaban yang spesifik dan mengena? 

2. Students’ response – choral  

Bagaimana tindakan siswa apabila mereka ragu-ragu atau tidak bisa dalam 

menjawab pertanyaan Bapak? Apakah siswa sering menjawab pertanyaan-

pertanyaan secara bersama-sama? 

3. Students’ response, open ended/ student initiated 

Bagaimana dengan siswa yang atas inisiatif mereka sendiri ingin menjawab 

berbagai pertanyaan bapak dengan ide-ide brilian yang muncul di kepala 

mereka? Apakah mereka juga langsung memberikan reaksi yang positif? 

Apakah mereka cukup berani dan mempunyai rasa percaya diri tinggi 

memberikan jawaban atas pertanyaan yang diajukan? 

 

No/ All Talk 

1. Silence 

Apakah di kelas speaking pernah terjadi ‘kebisuan’ sementara? Interaksi yang 

tengah terjadi berhenti karena tidak ada yang berbicara? Apa yang Bapak 

lakukan apabila hal tersebut terjadi? 

2. Silence – AV  

Sebuah keheningan terjadi karena siswa Bapak sedang menggunakan media 

audio-visual. Apakah hal itu pernah terjadi? Apakah penggunaan media audio-

visual sering Bapak lakukan? 

3. Confusion, work oriented 

Terkadang, kondisi kelas menjadi diluar kendali. Apakah pernah terjadi suatu 

kondisi dimana siswa secara beramai-ramai berebut bicara dan ingin 

berpartisipasi mengungkapkan pendapatnya? Bagaimana cara Bapak 

mengatasinya? 

 



 

4. Confusion, non-work oriented 

Kondisi suatu kelas kadang tidak bisa diprediksi. Apakah kondisi dimana 

siswa benar-benar diluar kendali dan bertindak diluar yang Bapak kehendaki 

pernah terjadi? Tindakan apa yang Bapak lakukan? 

5. Laughter 

Pada saat kelas dalam keadaan santai, apakah Bapak dibarengi dengan siswa 

sering kali tertawa bersama-sama? 

6. Using English 

Dalam kelas speaking ini, apakah penggunaan Bahasa Inggris bisa dikatakan 

dominan daripada penggunaan Bahasa Indonesia? 

7. Non Verbal 

Tidak selamanya siswa mengerti dengan apa yang Bapak jelaskan. Apakah 

bapak juga menggunakan gerak tubuh agar komunikasi yang terjadi tetap 

berjalan? Bisakah Bapak memberi beberapa contoh? 

 

Objek observasi saya dalam melakukan pengamatan disini adalah interaksi antara 

guru dan murid dalam kelas speaking. Untuk itu saya ingin menanyakan lebih 

jauh tentang masalah-masalah yang muncul dalam berinteraksi di dalam kelas 

speaking serta solusi-solusi untuk memecahkannya. 

1. Dalam kelas speaking, semestinya tidak hanya guru yang aktif berbicara, 

siswa pun mesti ikut aktif berbicara. Apakah hal ini sudah terpenuhi dalam 

kelas speaking Bapak? 

2. Untuk siswa yang kurang aktif berbicara, menurut Bapak faktor-faktor apa 

saja yang menyebabkannya? 

3. Cara apa saja yang sudah Bapak tempuh agar siswa mau ikut berperan aktif 

berbicara dan mampu mengungkapkan ide-ide mereka? 

4. Dalam pengamatan yang sudah saya lakukan, hanya sedikit siswa yang dengan 

percaya diri mengungkapkan berbagai ide mereka dan yang lain harus 

‘ditunjuk’ terlebih dahulu agar mau menjawab pertanyaan yang Bapak berikan. 

Menurut Bapak, mengapa hal tersebut terjadi? 



 

5. Bagaimana Bapak memotivasi mereka agar mereka dengan segala 

kemampuan yang mereka miliki berani mengungkapkan ide tanpa harus 

‘ditunjuk’ terlebih dahulu? Karena saya amati, sebenarnya mereka mampu dan 

bisa menjawab pertanyaan-pertanyaan dari Bapak. 

6. Apakah masalah keterbatasan vocab/ kosakata yang siswa miliki juga menjadi 

salah satu kendala terhambatnya komunikasi dalm berinteraksi di dalam kelas? 

7. Bagaimana solusi Bapak berkenaan dengan masalah tersebut? 

8. Selain faktor dari sudut siswa, apakah ada faktor-faktor lain yang 

menyebabkan  terjadinya kendala berinteraksi di dalam kelas speaking? Bisa 

disebutkan faktor-faktor apa sajakah itu? 

9. Apakah selama ini metode mengajar yang Bapak terapkan dalam kelas 

speaking menimbulkan kendala yang signifikan? Jika ya, langkah apa yang 

akan Bapak lakukan untuk meminimalisasi kendala yang terjadi? 

10. Menurut Bapak, apakah dari sisi materi juga bisa menyebabkan terhambatnya 

siswa untuk bisa berperan aktif dalam berbicara? Bagaimana usaha Bapak 

untuk mengatasi hal tersebut? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Instrumen Wawancara dengan Siswa 
 

Pada kesempatan kali ini, saya ingin menggali informasi lebih dalam 

mengenai interaksi yang terjadi dalam kelas bahasa Inggris, khususnya untuk 

speaking yang diampu oleh Bapak Sri Wiyono. Lebih lanjut, nanti saya juga ingin 

mengetahui tentang masalah-masalah yang muncul dalam kelas speaking serta 

solusi-solusi untuk memecahkannya. 

Pertanyaan-pertanyaan berikut berkaitan dengan aspek-aspek interaksi 

yang terjadi selama proses belajar-mengajar di kelas speaking. 

 

Dealing with Teacher Talk 

1. Deals with feeling 

Anda sebagai siswa sering kali mempunyai perasaan-perasaan seperti takut, 

nervous, seneng, atau perasaan yang lain. Apakah guru Anda memahami 

perasaan yang biasa siswa rasakan itu? Bagaimana caranya? 

2. Praises/ Encourages 

Apakah guru Anda sering memberikan pujian atas suatu ide/ jawaban 

memuaskan yang siswa ungkapkan? Apakah juga meningkatkan rasa percaya 

diri siswa? Bagaimana guru melakukannya? 

3. Jokes 

Apakah guru sering membuat humor-humor ketika mengajar di kelas? Anda 

tahu mengapa guru membuat lelucon-lelucon tersebut? 

4. Using students’ idea 

Anda pasti ada kalanya mengungkapkan ide-ide atau pendapat Anda, Apakah 

guru menanggapi positif pendapat yang Anda ungkapkan tersebut? Sejauh 

mana guru biasanya menggunakan ide-ide Anda? 



 

5. Repeating students’ response 

Anda menjawab pertanyaan dari guru Anda, bagaimana reaksi guru setelah 

itu? Apakah guru mengulangi beberapa kata-kata penting dari jawaban Anda? 

6. Asking questions 

Apakah guru Anda sering memberikan pertanyaan-pertanyaan ketika kelas 

speaking ini sedang berlangsung? Bagaimana antisipasi Anda untuk 

menjawabnya? 

7. Giving information 

Apakah guru Anda sering memberikan informasi-informasi tambahan disertai 

dengan pendapatnya dalam kelas speaking? Informasi-informasi yang 

bagaimana yang biasanya muncul? 

8. Correcting without rejection 

Kadang-kadang jawaban-jawaban yang Anda berikan tidak sepenuhnya benar, 

Bagaimana pak guru mengatakannya kepada Anda? Bagaimana cara guru 

membenarkan jawaban Anda? 

9. Giving direction 

Apakah Pak guru sering memberikan arahan, perintah-perintah kepada siswa 

agar mematuhinya? Menurut Anda, bagaimana seharusnya arahan itu 

disampaikan agar semua siswa bisa menjalankannya? 

10. Direct pattern drills 

Apakah guru Anda sering memberikan latihan yang berupa bentuk 

pengulangan? Misalnya, ada suatu percakapan dan Anda disuruh 

mengulanginya beberapa kali.  Bagaimana biasanya bentuk latihan soal yang 

tidak berupa pengulangan? 



 

11. Criticizing students’ behavior 

Kadang kala, siswa sering membuat ulah yang mungkin memunculkan 

kemarahan. Apakah hal itu sering terjadi? Tindakan apa yang biasanya guru 

Anda lakukan untuk menegur siswa yang merbuat onar? 

12. Criticizing students’ response 

Kadang-kadang, Anda memberikan jawaban yang kurang tepat. Apa yang 

biasanya guru lakukan ketika Anda memberikan jawaban yang salah? 

 

 

 

Dealing with Student Talk 

1. Students’ response – specific 

Ketika guru Anda mengajukan sebuah pertanyaan, beragam respon muncul 

dari beberapa siswa. Bagaimana respon Anda atas sebuah pertanyaan yang 

diajukan oleh guru Anda? Apakah jawaban yang anda berikan sudah spesifik 

dan mengena? 

2. Students’ response – choral 

Bagaimana tindakan Anda apabila Anda ragu-ragu atau tidak bisa dalam 

menjawab pertanyaan guru Anda? Bagaimana jika Anda tidak bisa menjawab 

pertanyaan dari guru? Apakah Anda dengan siswa yang lain sering menjawab 

pertanyaan-pertanyaan secara bersama-sama? 

3. Students’ response, open enden’ students initiated 

Apakah Anda sering mengemukakan ide-ide Anda atas inisiatif Anda sendiri? 

Apakah Anda merasa punya rasa percaya diri untuk mengemukakan beberapa 

ide Anda? Bagaimana reaksi Anda apabila ada kesempatan bagi Anda untuk 

mengemukakan ide-ide Anda? 

 



 

No/ All Talk 

1. Silence 

Apakah di kelas speaking pernah terjadi ‘kebisuan’ sementara? Interaksi yang 

tengah terjadi berhenti karena tidak ada yang berbicara? Apa yang guru Anda 

lakukan apabila hal tersebut terjadi? 

2. Silence – AV  

Sebuah keheningan terjadi karena siswa guru Anda sedang menggunakan 

media audio-visual. Apakah hal itu pernah terjadi? Apakah penggunaan media 

audio-visual sering Bapak lakukan? 

3. Confusion, work oriented 

Terkadang, kondisi kelas menjadi diluar kendali. Apakah pernah terjadi suatu 

kondisi dimana Anda dan teman-teman Anda secara beramai-ramai berebut 

bicara dan ingin berpartisipasi mengungkapkan pendapat? Bagaimana cara 

guru Anda mengatasinya? 

4. Confusion, non-work oriented 

Kondisi suatu kelas kadang tidak bisa diprediksi. Apakah kondisi dimana 

siswa benar-benar diluar kendali dan bertindak diluar kehendak guru pernah 

terjadi? Tindakan apa yang guru Anda lakukan? 

5. Laughter 

Pada saat kelas dalam keadaan santai, apakah Anda bersama-sama guru sering 

kali tertawa bersama-sama? 

6. Using English 

Dalam kelas speaking ini, apakah penggunaan Bahasa Inggris Anda bisa 

dikatakan dominan daripada penggunaan Bahasa Indonesia? 

7. Non Verbal 

Tidak selamanya Anda mengerti dengan apa yang guru Anda jelaskan. 

Apakah guru Anda pernah menggunakan gerak tubuh agar komunikasi yang 

terjadi tetap berjalan? Bisakah Anda memberi beberapa contoh?  

 



 

Untuk selanjutnya, saya akan menanyakan beberapa hal yang berhubungan 

dengan kendala-kendala yang terjadi selama interaksi berlangsung dalam kelas 

speaking, serta solusi-solusi untuk memecahkannya. 

 

Objek observasi saya dalam melakukan pengamatan disini adalah interaksi antara 

guru dan murid dalam kelas speaking. Untuk itu saya ingin menanyakan lebih 

jauh tentang masalah-masalah yang muncul dalam berinteraksi di dalam kelas 

speaking serta solusi-solusi untuk memecahkannya. 

 

1. Dalam kelas speaking, semestinya tidak hanya guru yang aktif berbicara, 

siswa pun mesti ikut aktif berbicara. Menurut Anda, apakah hal ini sudah 

terpenuhi dalam kelas speaking? 

2. Apakah Anda termasuk siswa yang aktif berbicara atau kurang aktif? Menurut 

Anda faktor-faktor apa saja yang menyebabkan seorang siswa kurang aktif 

berbicara ataupun mengemukakan ide-ide mereka? 

3. Menurut Anda, cara apa saja yang sudah guru Anda tempuh untuk membuat 

siswa agar mau ikut berperan aktif berbicara dan mampu mengungkapkan ide-

ide mereka? 

4. Dalam pengamatan yang sudah saya lakukan, hanya sedikit siswa yang dengan 

percaya diri mengungkapkan berbagai ide mereka dan yang lain harus 

‘ditunjuk’ terlebih dahulu agar mau menjawab pertanyaan yang diberikan oleh 

guru. Menurut Anda, mengapa hal tersebut terjadi? 

5. Bagaimana selama ini guru memotivasi Anda dan teman-teman Anda agar 

Anda dengan segala kemampuan yang Anda miliki berani mengungkapkan ide 

tanpa harus ‘ditunjuk’ terlebih dahulu? Karena saya amati, sebenarnya Banyak 

siswa yang mampu dan bisa menjawab pertanyaan-pertanyaan dari guru. 

6. Apakah masalah vocab/ kosakata menjadi salah satu kendala terhambatnya 

komunikasi dalm berinteraksi di dalam kelas? 

7. Jika Ya, bagaimana solusi Anda untuk memperbanyak perbendaharaan vocab/ 

kosakata agar bisa berkomunikasi lebih baik? 



 

8. Selain faktor dari sudut siswa, apakah ada faktor-faktor lain yang 

menyebabkan  terjadinya kendala berinteraksi di dalam kelas speaking? Bisa 

disebutkan faktor-faktor apa sajakah itu? Misalnya dari sisi guru Anda 

mungkin? 

9. Apakah selama ini Anda merasa metode mengajar yang guru Anda terapkan 

dalam kelas speaking menimbulkan kendala yang signifikan? Jika ya, menurut 

anda, langkah apa saja yang mestinya guru lakukan untuk meminimalisasi 

kendala yang terjadi? 

10. Menurut Anda, apakah dari sisi materi juga bisa menyebabkan terhambatnya 

siswa untuk bisa berperan aktif dalam berbicara/ mengungkapkan pendapat? 

Bagaimana seharusnya seorang guru dalam menyampaikan sebuah materi agar 

dapat diikuti seluruh siswa dengan baik? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 



 

Appendix 2 
 

The FLint System table, for counting the percentage of the teacher’s and students’ 
talk in the speaking classroom interaction. 

 

 

INDIRECT 

INFLUENCE 

12. Deals with feelings 

13. Praises or encourage 

 2a. Jokes 

14. Uses ideas of students 

 3a. Repeats student response verbatim 

15. Asks question 

 

 

 

 

 

TEACHER TALK  

 

DIRECT 

INFLUENCE 

16. Gives information 

5a. Corrects without rejection 

17. Give directions 

6a. Directs pattern drills 

18. Criticizes student behavior 

7a. Criticizes student response 

 

 

STUDENT TALK 

19. Student response, specific 

8a. Student response, choral 

20. Student response, open-ended or student 

initiated 

 

 

NO/ALL TALK 

21.   Silence 

10a. Silence-AV 

22.   Confusion, work-oriented 

11a. Confusion, non-work-oriented 

23. Laughter 

24. Use English 

25. Non Verbal  

 

 

 

 

 

 



 

Ø Teacher Talk 

Categories Code Explanation 

Deals with 

feeling 
1 

In a non-threatening way, accepting, discussing, referring to, or 

communicating understanding of past, present, or future 

feelings of students. 

Praises/ 

Encourages 
2 

Praising, complementing, telling students why what they have 

to said or done is valued. Encouraging students to continue, 

trying to give them confidence. Confirming answers are 

correct. 

Jokes 2a 
Intentional joking, kidding, making puns, attempting to be 

humorous, providing the joking is not at anyone’s expense. 

Unintentional humor is not included in this category. 

Using 

students’ 

idea 

3 
Clarifying, using interpreting, summarizing the ideas of 

students. The ideas must be rephrased by the teacher but still 

recognized as being student contributions. 

Repeating 

students’ 

response 

3a 
Repeating the exact words of the students after they 

participate. 

In
di

re
ct

 T
ea

ch
er

 T
al

k 

Asking 

questions 
4 

Asking question to which an answer is anticipated. Rhetorical 

questions are not included in this category. 

Giving 

information 
5 

Giving information, facts, own opinion or ideas, lecturing, or 

asking rhetorical question. 

Correcting 

without 

rejection 

5a 
Telling the students who have made mistake the correct 

response without using words or intonation which 

communicate criticism. 

Giving 

direction 
6 

Giving direction, requests, or commands which students are 

expected to follow. 

Direct pattern 

drills 
6a 

Giving statements whish students are expected to repeat 

exactly, to make substitutions in, or to change from one form to 

another. D
ir

ec
t 

Te
ac

he
r 

Ta
lk

 

Criticizing 

students’ 

behavior 

7 
Rejecting the behavior of students; trying to change the non 

acceptable behavior; communicating anger, displeasure, 

annoyance, dissatisfaction with what the students are doing. 



 

Criticizing 

students’ 

response 

7a 
Telling the students his response is correct or acceptable and 

communicating by words or intonation criticism, displeasure, 

rejection. 

Ø Students’ Talk 

Categories Code Explanation 
Students’ 

response, 

specific 

8 
Responding to the teacher within a specific and limited range 

of available or previously shaped answer. 

Students’ 

response 

Choral 

8a 
Choral response by the total class or part of the class 

St
ud

en
ts

 T
al

k 

Students’ 

response, 

open ended/ 

student 

initiated 

9 

Responding to the teacher with the students’ own ideas, 

opinion, reactions, feelings, giving one from among many 

possible answers which have been previously shaped but from 

which students must now make a selection. 

Silence 10 
Pauses in the interaction. Periods of quiet during which there is 

no verbal interaction. 

Silence-AV 10a 
Silence in the interaction during which a piece of audio-visual 

equipment is being used to communicate. 

Confusion, 

work oriented 
11 

More than one person at a time are talking, so the interaction 

cannot be recorded. Students calling out excitedly, eager to 

participate or response, concerned with task at hand.  

Confusion, 

non-work 

oriented 

11a 

More than one person at a time are talking, so the interaction 

cannot be recorded. Students are out-of order, they are not 

behaving as the teacher wishes, and they are not concerned 

with task at hand. 

Laughter  12 Laughing, giggling by the class, individuals, and or the teacher. 

N
o/

 a
ll 

Ta
lk

 

Using 

English 
e 

Using English (the native language) by the teacher or 

students. This category is always combined with one of 

the 15 categories, from 1 to 9. 



 

Non verbal nv 

Nonverbal gestures or facial expressions by the teacher or the 

students who communicate without the use of words. This 

category is always combined with one of the categories 

of teacher or students’ behavior. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Appendix 3 
 
Transcript Speaking Teaching-Learning Activities in the Classroom 
1st Observation on February 14th 2007. 
 

T : Teacher 

S : Student 

Ss : Students 

 

I 001 T 1 : Good morning students. (Category 5) 

I 002 Ss 2 : Good morning, Sir.  (Category 8a) 

I 003 T 3 : What is our topic last meeting? (Category 4) 

I 004 Ss 4 : Giving invitation. (Category 8a) 

I 005 T 5 : Alright. (Category 2) 

   6 : Our last discussion is about giving invitation. (Category 3) 

   7 : Formal and informal invitation (Category 5) 

I 006 T 8 : Let me ask you then, what expression can be 

used in the formal situation if we want to 

invite someone? (Category 4) 

I 007 S 9 : Would you like to …… (Category 8) 

I 008 T 10 : Good. (Category 2) 

11 : Would you like to ……and then? (Category 3a) 

I 009 S 12 : Would you mind …… (Category 8) 

I 010 T 13 : Ok. Would you mind.  (Category 3a) 

14 : Would you mind is always followed by …? (Category 4) 

I 011 Ss 15 : V.ing (Category 8a) 

I 012 T 16 : Can you give some examples? (Category 6) 

I 013 S 17 : Would you mind having lunch with me? (Category 9) 

I 014 T 18 : very good. (Category 2) 

19 : For the next expression, we have I’d like to 

invite you to …… (Category 5) 

20 : And the last expression is? (Category 4) 



 

I 015 S 21 : I wonder …… (Category 3) 

I 016 T 22 : I wonder if we like to come to…… (Category 3) 

23 : Now, how about the informal one? (Category 4) 

I 017 S 24 : Can you …, Could you… (Category 8) 

I 018 T 25 : Can you, Could you, and then? (Category 3a) 

I 019 S 26 : Let’s go… (Category 8) 

I 020 T 27 : And what is the last expression? (Category 4) 

I 021 S 28 : How about …… (Category 8) 

I 022 T 29 : How about is always followed by……? (Category 4) 

I 023 Ss 30 : V. ing (Category 8a) 

I 024 T 31 : That’s all about giving invitation, okay? We 

have two situations. They are formal and 

informal situation. For each situation we 

have four expressions.  (Category 5) 

   32 : Is that right? (Category 5) 

I 025 Ss 33 : Yes…! (Category 8a) 

I 026 T 34 : So, do you have any questions so far? (Category 6) 

I 027 X 35 : (silence)  (Category 10) 

I 028 T 36 : No questions? Are you sure? (Category 3) 

I 029 X 37 : (silence) (Category 10) 

I 030 T 38 : Hayo ada pertanyaan atau tidak? (Category 6) 

I 031 S  39 : Yang informal tadi, Pak? (Category 9) 

I 032 T 40 : Yang informal tadi bagaimana? (Category 3) 

   41 : There are four expression in informal 

situation. Can you…, Could you…,  (Category 5) 

   42 : Can you come to my house? Could you 

accompany me to the bookstore? Those are 

the examples. Is that right? (Category 5) 

43 : What is the next? (Category 4) 

I 033 S 44 : Let’s go …… (Category 8) 



 

I 034 T 45 : Let’s go to the beach, let’s go to the library, 

and soon, and soon, and what is the last one? (Category 5) 

I 035 S 46 : How about…… (Category 8) 

I 036 T 47 : How about…… (Category 3a) 

48 : It’s always followed by V. ing.  (Category 5) 

49 : Give me the example, please. (Category 6) 

I 037 S 50 : How about going to the beach. (Category 9) 

I 038 S 51 : How about going for fishing. (Category 9) 

I 039 T 52 : Very good. (Category 2) 

   53 : Now, do you understand? (Category 4) 

I 040 Ss 54 : Yes…! (Category 8a) 

I 041 T 55 : Ok. Now I’ll ask you to make some practice. (Category 5) 

I 042 T  56 : have you done this one? (Category 5) 

   57 : The last task? (Category 4) 

I 043 Ss 58 : Not yet (Category 8a) 

I 045 T 59 : Now, pay attention to the last task! (Category 6) 

   60 : What do you have to do? (Category 4) 

I 050 S 61 : Make a dialogue, Sir (Category 9) 

I 051 T 62 : Make a dialogue based on the following 

situation. There are five different situations 

for you. (Category 5) 

I 052 X 63 : (silence) (Category 10) 

I 053 T 64 : The first situation, You have never gone to 

the National Monument. Your cousin in 

Jakarta invites you to come to Jakarta and he 

promises to take you to the monument. (Category 5) 

65 : What is National Monument? (Category 4) 

I 054 Ss 66 : Monas (Category 9) 

I 055 T 67 : Yes, right. (Category 2) 

   68 : The second, You have planned to go 

swimming with your brother next Sunday 



 

when your close friends ask you to come to 

his house on Sunday. (Category 5) 

I 056 X 69 : (silence) (Category 10) 

I 057 T  70 : The next situation: You are really hungry 

while your friend invited you to have lunch 

together. (Category 5) 

71 : Are you hungry? (Category 4) 

I 058 Ss 72 : Yeess… (Category 8a) 

I 059 T 73 : So do I. (Category 2a) 

I 060 Ss 74 : (Laughter) (Category 12) 

I 061 T 75 : What do you think about this situation? (Category 4) 

76 : Do you agree or disagree? (Category 4) 

I 062 Ss 77 : Agree…! (Category 8a) 

I 063 T 78 : Okay, absolutely. (Category 2) 

79 : Yeah, the fourth situation, Tomorrow you are 

having an English test. Tonight, your friend 

asks you to accompany him/her to hang out at 

the city center. (Category 5) 

80 : Do you know hang out? (Category 4) 

I 064 S 81 : Maen. (Category 9) 

I 065 S 82 : Nongkrong. (Category 9) 

I 066 S 83 : Kumpul-kumpul. (Category 9) 

I 067 T 84 : Ok, go on to the last situation, You friend 

invite you to play football this afternoon, but 

you ankle is sprained. (Category 5) 

   85 : What is sprained? (Category 4) 

I 068 S 86 : Kesleo (Category 9) 

I 069 T 87 : Ya, kesleo atau bengkak atau terkilir, ya 

seperti itu. (Category 3) 

I 070 X 88 : (silence) (Category 10) 



 

I 071 T 89 : Now, choose one situation and then make a 

dialogue with your partner. (Category 6) 

90 : Do you understand? (Category 4) 

I 072 S 91 : Dikerjakan sendiri-sendiri, Pak? (Category 9) 

I 073 T 92 : No, do it with your partner. And your partner 

will be your tablemate. (Category 3) 

   93 : Use your name and your friend. (Category 6) 

I 074 S 94 : Sir,,, (Hafid don’t have a tablemate) (Category 9) 

I 075 T 95 : Oh, for you Hafid, you have to make it by 

yourself! (Category 5) 

I 076 S 96 : Astaghfirullah… (Category 9) 

I 077 Ss 97 : (Laughter) (Category 12) 

I 078 T 98 : After you’ve made your dialogue, you have 

to perform it in front of the class. (Category 6) 

I 079 X 99 : (Confusion, non work oriented) (Category 11a) 

I 080 T 100 : Do you understand? (Category 4) 

I 081 Ss 101 : Yess… (Category 8a) 

I 082 T 102 : I’ll give you twenty minutes to discuss it 

with your partner! (Category 5) 

103 : Let’s do it now! (Category 6) 

I 083 X 104 : (confusion, work-oriented) (Category 11) 

I 084 T 105 : Oh, ya! I almost forgot! The longer the better!
 (Category 5) 

I 085 Ss 106 : Yess..! (Category 8a) 

I 086 T 107 : Apa coba? (Category 2) 

I 087 S 108 : Dialognya yang panjang lebih baik. (Category 9) 

I 088 T 109 : Ya. Semakin panjang semakin baik. (Category 3) 

110 : Jangan seperti ini “hi, how are you?” oh, I’m 

fine thanks”. “Ok, Let’s go!” Jangan seperti 

itu. That’s not good. (Category 5) 

111 : Okay? Do you know what I mean? Do it 

now! (Category 6) 



 

112 : At least four pairs! Discuss with your partner.

 (Category 6) 

I 089 X 113 : (Confusion, Work – oriented) (Category 11) 

I 090 T 114 : While you are discussing with your friend, 

I’ll check your presence. (Category 5) 

   115 :  Raise your hand please when I call your 

name! (Category 6) 

I 091 Ss 116 : Yes, sir…! (Category 8a) 

    (Starting call the students’ name one by one) 

I 092 X 117  : (Confusion, Work – oriented) (Category 11) 

I 093 T 118  : Have you finished? (Category 4) 

I 094 Ss 119  : Not yet, Sir! (Category 8a) 
I 095 T 120 : (Counting down) Time is up for you. 3, 2, 1, 

Stop working, please! (Category 6) 

I 096 S 121 : (suasana gaduh) (Category 11a) 

I 097 T 122 : Attention please! (Category 7) 

123 : (Hit the table) (Category NV) 

124 : Now, its time for you to perform your 

dialogue. (Category 6) 

125 : Are you ready? (Category 4) 

I 098 S 126 : (Ramai) (Category 11a) 

I 099 T 127 : Stop talking please! (Category 7) 

128 : Who will play the first time? (Category 4) 

I 100 S 129 : (Ramai) (Category 11a) 

I 101 T 130 : Ya, siapa yang ingin tampil pertama kali? (Category 7) 

I 102 S 131 : (Ramai) (Category 11a) 

I 103 T 132 : Intan, are you ready to perform your 

dialogue? (Category 6) 

I 104 S 133 : Yes, but…… (Category 9) 

I 105 T 134 : Just try first, come on! (Category 2) 

I 106 S 135 : Okay, we’ll try. (Category 9) 



 

I 107 T 136 : The other. Please, try to appreciate your 

friend! (Category 7) 

137 : Ok, Intan, What topic do you choose? (Category 4) 

I 108 S 138 : Topic number 3, Sir. (Category 8) 

I 109 T 139 : Ok, Go on! (Category 6) 

I 110 S 140 : (Performing dialogue in front or the class) (Category 11) 

I 111 T 141 : Yap. Very good. Nice Play. (Category 2) 

   142 : Give applause to your friend! (Category 6) 

I 112 Ss 143 : (giving applause) (Category nv) 

I 113 T 144 : Next, who will perform to the class? (Category 5) 

I 114 X 145 : (silence) (Category 10) 

I 115 T 146 : Oh my God, Come On! (Category 7) 

147 : I’ll give you point for your performance. So, 

you have to show your dialogue! (Category 5) 

I 116 Ss 148 : (Suasana gaduh) (Category 11a) 

I 117 T 149 : No one? (Category 5) 

I 118 S 150 : Next week aja pak, belum selesai…. (Category 9) 

I 119 T 151 : No! We still have 5 minutes! (Category 7a) 

  T 152 : Tito, Have you finished your dialogue? (Category 4) 

I 120 S 153 : Yes,,, but…… (Category 9) 

I 121 T 154 : Don’t worry be happy. I’m not a monster. I 

won’t bite you. Gak akan ku gigit koq… (Category 2a) 

I 122 Ss 155 : (laughter) (Category 12) 

I 123 T 156 : Come on! (Category 6) 

I 124 S 157 : (come to the class) (Category nv)  

I 125 T 158 : Gur kon maju ngono angel eram to? (Category 7) 

159 : Kalian tidak usah takut! (Category 2) 

160 : Don’t be afraid! Don’t be afraid to make 

some mistakes. OK! (Category 2) 

I 126 X 161 : (Silence) (Category 10) 

I 127 T 162 : Ok, Tito, Come to the class please? (Category 6) 



 

   163 : What topic do you choose? (Category 4) 

I 128 S 164 : Topic number 5, Sir. (Category 8) 

I 129 T 165 : Ok, So, Do you accept or refuse the 

invitation? (Category 4) 

I 130 S 166 : I refuse the invitation. (Category 9) 

I 131 T 167 : Why do you refuse it? (Category 4) 

I 132 S 168 : Because my ankle is sprained (Category 9)  

I 133 T 169 : Ok. Good. (Category 2) 

   170 : Go on. (Category 6) 

I 134 S 171 : (Performing dialogue in front or the class) (Category 11) 

I 135 T 172 : Yap. Very good. You and your partner are 

brave enough. I am appreciate it (Category 2) 

   173 : But, please, be expressive. Ok? Jangan biasa-

biasa saja. Yang lebih ekspresif. Kalau 

memang kaki anda sakit ya, beraktinglah 

seperti orang sakit beneran.  (Category 6) 

I 136 S 174 : Yes, I will try, Sir.  (Category 9) 

I 137 T 175 : Oh, the bell has rang. I’m afraid we’ve to 

continue our discussion on the next meeting. (Category 5) 

I 140 S 176 : Besok dikumpulkan Pak? (Category 9) 

I 141 T 178 : Yes, of course! (Category 3) 
179 : Make as best as you can! (Category 6) 

180 : Remember, the longer the better. (Category 5) 

I 142 Ss 181 : Yaaa Paakk,,, (Category 8a) 

I 143 T 182 : Ok, See you on the next meeting. (Category 5) 

I 144 Ss 183 : See you… (Category 8a) 

 

 

 

2nd Observation on February 14th 2007. 
 
T : Teacher 



 

S : Student 

Ss : Students 

 

I 001 T 1 : Ok, students, we’ll continue our last topic.  (Category 5) 

   2 : Do you know what? (Category 4) 

I 002 Ss 3 : Giving invitation. (Category 8a) 

I 003 T 4 : Yap, Good.  (Category 2) 

   5 : What kinds of invitation? (Category 4) 

I 004 Ss 6 : formal and informal. (Category 8a) 

I 005 T 7 : Right.  (Category 2) 

   8 : Formal and informal invitation.  (Category 3a) 

I 006 T 9 : Ok, who will perform the dialogue in front  

      of the class? (Category 6) 

I 007 S 10 : (Raise the hands up) (Category nv) 

I 008 T 11 : Ok, come on. Come here. (Category 6) 

I 009 T 12 : What topic both of you choose? (Category 4) 

I 010 S 13 : Topic number 4, Sir. (Category 8) 

I 011 T 14 : Ok. Are you ready? One, two, three, Go! (Category 6) 

I 012 S 15  : (performing dialogue in front of the class) (Category 11) 

I 013 T 16 : Give applause to your friends! (Category 6) 

I 014 Ss 17 : (Claps their hands together) (Category nv) 

I 015 S 18 : (But there are some students hit the table,  

not clap the hand.) (Category 11a) 

I 016 T 19 : I ask you to give applause! I don’t ask you to  

      hit the table! (Category 7) 

I 017 Ss 20 : (Silence) (Category 10) 

I 018 T 21 : Ok, who’s the next? (Category 4) 

I 019 S 22 : I’m, Sir. (Category 8) 

I 020 T 23 : Ok, come on.  (Category 6) 

   24 : What topic do you choose? (Category 4) 

I 021 S 25 : Number 5. (Category 8) 



 

I 022 T 26 : Ok. Topic number 5. Are you ready?  (Category 6) 

   27 : Here we are. One, two three, Go! (Category 6) 

I 023 S 28 : (Performing dialogue in front of the class) (Category 11) 

I 024 T 29 : Very Good. (Category 2) 

I 025 T 30 : Yak! Sekali lagi yaa,, Perhatikan dulu!  

      Kemaren saya janji apa to? Anda boleh 

membuat dramatisasi kan? Jadi terserah 

Anda berekspresi.  (Category 5) 

31 : But please, try to be…. What is so called….  

   Relax, ok? (Category 6) 

I 026 Ss 32 : Okey, Sir. (Category 8a) 

I 027 T 33 : Selanjutnya, Ahmed and Eko (Category 6) 

I 028 S 34 : (Performing dialogue in front of the class) (Category 11) 

I 029 T 35 : Ok, Good! (Category 2) 

     36 : Try to be relax, ok? You’re in hurry.  (Category 6) 

      37 : Jangan seperti orang dikejar ayam. Weeessss…(Category 2a) 

I 030 Ss 38 : (Laughter) (Category 12) 

I 031 T 39 : Who’s the next group? (Category 4) 

I 032 S 40 : (Raise his hand) (Category nv) 

I 033  T 41 : Ok, Abdullah and Tiko. (Category 6) 

I 034  S 42 : (The students laugh because Abdullah bring a ball as his property)

I 035 T 43 : Woww, woww,, Are you going to perform 

your dialog or playing football? (Category 5) 

I 036 S 44 : No, we want to perform, Sir. (Category 9) 

I 037 T 45 : Okay, What topic? (Category 4) 

I 038 S 46 : The fifth topic. (Category 8) 

I 039 T 47 : Go on! (Category 6) 

I 040 S 48 : (Some students laugh because their friend 

forget the dialogue) (Category 12) 

I 041 T 49 : Kalian jangan membuat mereka grogi! (Category 7) 

50 : Jangan dengarkan mereka!  (Category 6) 



 

51  One, two, three, Go! (Category 6) 

I 039 S 52 : (Performing dialogue in front of the class) (Category 11) 

I 040 T&S 53 : (Giving applause) (Category nv) 

I 041 T 54 : In a dialog, we must have, first prologue, the 

main idea after that we have closing. (Category 5) 

   55 : Like “hi, how are you”. “Fine thanks”. “If 

you have time, would you like to have lunch 

after school?” And then, “Good bye” (Category 5) 

   56 : So, we have what? (Category 5) 

 57 : Beginning, the main idea and finally closing (Category 5) 

I 042 T 58 : Ok, next! Who? (Category 4) 

I 043 S 59 : Tiko. (Category 8) 

I 044 T 60 : Okey, are you sure? Really? (Category 4) 

I 045 S 61 : Iya pak. (Category 8) 

I 046 S 62 : (Performing dialogue in front of the class) (Category 11) 

I 047 T 63 : The next? Pujiwati, who’s your partner? (Category 4) 

I 048 S 64 : (the students laugh because Pujiwati’s 

partner is her boy friend) (Category 12) 

I 049 T 65 : Mesti lhooo,, benci aku! (Category 7) 

   66 : Try to appreciate your friend okay? (Category 7) 

   67 : Ok. Go! (Category 6) 

I 050 S 68 : (Performing dialogue in front of the class) (Category 11) 

I 051 Ss 69 : (Giving applause) (Category nv) 

I 052 T 70 : Are you serious? (Category 3) 

I 053 S 71 : (just smile) (Category nv) 

I 054 T 72 : Oh my God,, the most romantic sound! (Category 2) 

I 055 Ss 73 : Cyeeee……… (Category 8a) 

I 056 T 74 : Ya, kalo kita ga melihat mereka, mestinya 

kita curiga. Habis yang cowok serius banget 

sih,, suaranya itu lho, serak-serak jemek.. (Category 2a) 

I 057 Ss 75 : Hahaha… (Laughter) (Category 12) 



 

I 058 T 76 : Yak. That’s good.  (Category 2) 

   77 : Here you are (mengembalikan buku pekerjaan) (Category 5). 

I 059 T 78 : The next? (Category 4) 

I 060 X 79 : (silence) (Category 10) 

I 061 T 80 : Come on!!  (Category 2) 

81 : As I told you, just consider it’s as an audition. (Category 5 ) 

82 : You’re the actor and I’m the director.  (Category 5) 

83 : You’ll play like in ‘sinetron’. (Category 5) 

   84 : What’s the title? Mayat penuh belatung. (Category 2a) 

I 062 S 85 : Hahaha……… (Laughter) (Category 12) 

I 063 T 86 : Anggap saja kita ini audisi. Saya 

sutradaranya, anda bintang filmnya. Iya 

kan? Kita sedang bermain sinetron “mayat 

penuh belatung”. (Category 2a) 

I 064 S 87 : Hahaha……… (Laughter) (Category 12)  

I 065 X 88 : (silence) (Category 10) 

I 066 T 89 : Ok the next? (Category 4) 

I 067 X 90 : (silence) (Category 10) 

I 068 T 91 : Oh my God!!  (Category 7) 

92 : Come on!! (Category 2) 

93 : No body?? (Category 7) 

   (There’s a students who want to perform) 

   94 :Ok, come on!! Ayooo,, kamu bisaaa..!! (Category 2) 

I 069 X 95 : (silence) (Category 10) 

I 070 T 96 : Time is yours, time is yours, okay? (Category 2) 

   97 : If you wont to play and the time is up. It’s all 

up to you. (Category 5) 

I 071 X 98 : (silence) (Category 10) 

I 072 T 99 : (Clap his hand. Announcing the students) (Category nv) 

   100 : Students, attention please! (Category 6) 



 

   101 : Last Monday, I had told you that you have to 

be ready today. Is that right? (Category 5) 

I 073 Ss 102 : yeeessss,,, (Category 8a) 

I 074 T 103 : Come on, don’t be afraid! (Category 2) 

I 075 Ss 104 : Okay, Sir. (Category 8a) 

I 076 T 105 : Ayu where are you? Fenty? (Category 5) 

   106 : Oh my god,,, (Category 7) 

   107 : Ok? That’s all? (Category 7) 

I 077 X 108 : (silence) (Category 10) 

I 078 T 109 : We have eleven pairs so far. Eleven. One 

two three……(counting) oh, so many! (Category 5) 

   110 : Come on!! Oh my God…!! (Category 7) 

(Finally, there is a group will perform their dialogue) 

I 079 T 111 : Sssttttt… (Guru menempelkan jari di 

mulutnya, memperingatkan siswa yang lain 

agar memperhatikan temannya). (Category nv) 

I 080 T 112 : You choose topic number ….? (Category 4) 

I 081 S 113 : Three (Category 8) 

I 082 T 114 : You are very happy.  (Category 5) 

115 : So do I.  (Category 5) 

116 : Hahaha… (Category 12) 

I 083 S 117 : hahaha… (Laughter) (Category 12) 

I 084 T 118 : Ok, are you ready? Let’s go! (Category 6) 

I 085  S 119 : (Performing dialogue in front of the class) (Category 11) 

I 086 T 120 : Tadi dialog atau mau berkelahi?  (Category 5) 

121 : (memperagakan dialog murid kembali 

dengan nada seperti 2 orang yang akan berkelahi 

“hi, how are you” “What do you want?”)  (Category 5a) 

   122 : Oh my God! (Category 5a) 

   123 : Tadi, Nur’aini dan Dennis ya? (Category 5) 

I 087 Ss 124 : (silence) (Category 10) 



 

I 089 T 125 : The next? (Category 4) 

I 090 S 126 : I will, Sir. (Category 9) 

I 091 T 127 : Are you sure? (Category 4) 

   128 : Amadita and Farida.  (Category 5) 

   129 : What topic do you choose? (Category 4) 

I 092 S 130 : Belum pak… (Category 9) 

I 093 T 131 : ok, now, are you ready now?  (Category 4) 

   132 : Go..! (Category 6) 

I 094 S 133 : (Performing dialogue in front of the class) (Category 11) 

I 095 T 134 : Kok mesti semuanya sama ya? Semuanya 

seperti tergesa-gesa dikejarayam? (Category 7a) 

   135 : Just relax! (Category 6) 

I 096 X 136 : (silence) (Category 10) 

I 097 T 137 : Next?  (Category 4) 

   138 : Dodi and ……… (Category 4) 

I 098 S 139 : Doni pak… (Category 9) 

I 099 T 140 : Ohh, double D? Come on! (Category 6) 

I 100 S 141 : (Performing dialogue in front of the class) (Category 11) 

I 101 T 142 : How about going to playing football or how 

about playing football? (Category 4) 

I 102 Ss 143 : How about playing football. (Category 8a) 

I 103 T 144 : Right. (Category 2) 

   145 : How about playing football. (Category 3a) 

I 104 X 146 : (silence) (Category 10) 

I 105 T 147 : Ok, Next? You? (Category 6) 

I 106 S 148 : Yes. (Category 8) 

I 107 T 149 : Okay. Siska and Ady, are you ready? (Category 4) 

   150 :  1, 2, 3 Go! (Category 6) 

I 108 S 151 : (Performing dialogue in front of the class) (Category 11) 

I 109 T 152 : Where is the invitation? (Category 5) 



 

 153  : I’ll go to the canteen. Do you want to the 

canteen?    (Category 7a) 

   154 : Come on. (Category 7a) 
I 110 S 155 : (Laughter) (Category 12) 

I 111 T 156 : Hey, where’s your invitation? You miss the 

invitation. (Category 7a) 

   157 : You should put “would you like to go to the 

canteen together with me”. Etc. Okay? (Category 6) 

I 112 X 158 : (Silence) (Category 10) 

I 113 T 159 : yes, the next? Come on! (Category 6) 

   160 : (Sambil mengetok-ngetok meja) (Category nv) 

I 114 X 161 :  (Silence) (Category 10) 

I 115 T 162 : Guys…. Where are you? (Category 7) 

163 : Hey, Eko, What are you doing? (Category 7) 

(Dengan nada membentak, memperingatkan siswa yang sedang mengganggu 

temannya) 

I 116 Ss 164 : (Laughter) (Category 12) 

I 117 T 165 : I’m thought that you are doing…… Do you 

know what is so called …… (Category 5) 

   166 :  Next, I still have 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 

11, 12,… 14 students. (Category 5) 

   167 : Guys,,, Come on!  (Category 7) 

168 : (Kembali mengetuk-ngetuk meja)  (Category nv) 

I 118 T 169 : Adi fadilah. Where are you?  (Category 4) 

I 119 S 170 : (Menunjukkan jari) (Category nv) 

I 120 T 171 : Who is your partner? (Category 4) 

I I21 S 172 : Dia pak. (Category 9) 

I 122 T 173 : Are you ready to come to the class?  (Category 4) 

I 123 S 174 : Okay. (Category 8) 



 

I 124 T 175 : You don’t have a lot of time Adi and Yudi. (Category 5) 

   176 : The other! Quiet, Please! (Category 6) 

   177 : Ok. 1, 2, 3, Go! (Category 6)  

I 125 S 178 : (Performing dialogue in front of the class) (Category 11) 

I 126 T 179 : You are too flat. You know too flat? Terlalu 

datar-datar saja!  (Category 5) 

(Sambil mempraktekkan kembali dialod 

siswa tadi dengan ekspresi yang datar-datar 

saja)  

I 127 T 180 : Ok Then? (Category 5) 

I 128 S 181 : (Menunjukkan tangan) (Category nv) 

I 129 T 182 : Ahmad Faiz. (Category 6) 

   183 : Ok, Come on! (Category 6) 

I 130 S 184 : (Performing dialogue in front of the class) (Category 11) 

I 131 T 185 : You choose topic number five, right? (Category 5) 

I 132 S 186 : Yes. (Category 8) 

I 133 T 187 : Ok, if you choose topic number 5, “Oh, I’m 

sorry my ankle is sprained” (Category 5) 

188 : You have to show that your ankle is 

sprained! (Category 6)     

(sambil memberi contoh ekspresi orang yang 

angkelnya sakit). 

I 134 S 189 : Ok, begini ya pak (memperagakan juga) (Category 9) 

I 135 Ss 190 : (Laughter) (Category 12) 

I 136 T 191 : Fenty, where is Fenty? (Category 5) 

I 137 S 192 : (Menunjukkan jari dan maju kedepan) (Category nv) 

I 138 T 193 : Okay… You choose topic…… (Category 5) 

   194 : Number 2, right? (Category 5) 

I 139 S 195 : Yes, Sir, number 2.  (Category 9) 

I 140 S 196 : (Performing dialogue in front of the class) (Category 11) 

I 141 T 197 : Fenty and Putri.  (Category 5) 



 

   198 : Are you hungry? (Category 4) 

I 142 S 199 : Yeah,, (Category 8) 

I 143 T 200 : Makane,,,  (Category 7a) 

201 : Hi fenty how are you?  (Category 7a) 

  (memperagakan orang yang kelaparan) 

I 145 Ss 202 : (Laughter) (Category 12) 

I 146 X 203 : (Silence) (Category10) 

I 147 T 204 : Eka. Where is Eka? (Category 4) 

I 148 S 205 : Yes, Sir (Category 8) 

I 149 T 206 : The other, stop talking, please!! (Category 7) 

I 150 S 207 :(Performing dialogue in front of the class) (Category 11) 

I 151 T 208 : You are performing a dialogue or you are 

reading a text? (Category 7) 

(Sambil mempraktekkan dialog mereka yang 

seperti orang membaca buku, tanpa 

ekspresi) 

   209 :Where is the expression? (Category 4) 

I 152 X 210 : (Silence) (Category 10) 

I 153 T 211 : Muhammad Rio.  (Category 5) 

   212 : Who is your partner? (Category 4) 

I 154 S 213 : Elga pak. (Category 8) 

I 155 T 214 : Hayo bajunya dirapikan dulu itu! (Category 7) 

   215 : Ready? Oke, Go! (Category 6) 

I 156 S 216 : Yes. (Category 8) 

I 157  S 217 : (Performing dialogue in front of the class) (Category 11) 

I 158 T 218 : I want invite you or I want to invite you? (Category 4) 

I 159 Ss 219 : I want to invite you. (Category 8a) 

I 160 T 220 : Yep. Right.  (Category 2) 

   221 : I want to invite you to have lunch together 

with me. (Category 3a) 

I 161 X 222 : (silence) (Category 10) 



 

I 162 T 223 : Nuria? Where are you? (Category 5) 

I 163 S 224 : Yes sir. (Category 4) 

I 164 T 225 : Ready? Go! (Category 6) 

I 165 S 226 : (Performing dialogue in front of the class) (Category 11) 

I 166 T 227 : What is the English of ‘ sudahkah kamu 

makan siang?” (Category 4) 

I 167 S 228 : Have you eating? (Category 9) 

I 168 T 229 : No. (Category 7a) 

I 169 S 230 : Have you lunch? (Category 9) 

I 170 T 231 : No. (Category 7a) 

   232 : Yang benar, Have you had lunch or have you 

got lunch. (Category 5) 

I 170 X 233 : (silence) (Category 10) 

I 171 T 234 : Ok, Right, everyone had performed the  

dialogue. (Category 5) 

   235 : But once again, all of you is forgot, what?  (Category 5) 

I 172 S 236 : Apa pak? (Category 9) 

I 173 T 237 : Expression and intonation. (Category 5) 

   238 : You are reading a text. (Category 5) 

I 174 Ss 239 : (menganggukkan kepala tanda mengerti) (Category nv) 

I 175 T 240 : Or even not, you are too flat, too fast, and 

too nervous! Right? (Category 5) 

I 176 Ss 241 : yaa pak. (Category 8a) 

I 177 T 242 : Ok, for the next meeting, we’ll make longer 

and longer dialog. We’ll make a bigger 

group and perform a drama (Category 5) 

I 178 Ss 243 : haaahhh… (Category 11a) 

I 179 T 244 : Ujian tagihan kita kapan?  (Category 4) 

   245 : Monday or Wednesday? (Category 4) 

I 180 Ss 246 : Wednesday aja pak. (Category 8a) 

I 181 T 247 : Are you sure? On the last time like this? (Category 3) 



 

I 182 Ss 248 : (Ramai….. bicara sendiri-sendiri) (Category 11a) 

I 183 T 249 : Who choose Monday? (Category 4) 

   250 : Raise your hand! (Category 6) 

   251 : Who choose Wednesday? (Category 4) 

 (murid banyak yang memilih hari Rabu untuk 

ulangan mereka) 

I 184 T 252 : Ok, the test will be on Wednesday with 

‘giving invitation’ as the material Okay? (Category 5) 

I 185 Ss 253 : Okeee… (Category 8a) 

I 186 T 254 : Ok, time’s up. Do you have any question? (Category 4) 

I 187 S 255 : Nooo… (Category 8a) 

I 188 T 256 : Ok. Good bye. See you next time. (Category 5) 

I 189 Ss 257 : See you. (Category 8a) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

3rd Observation on February 14th 2007. 
 
I 001 T  1 : Good morning, class. How are you today? (Category 5) 

I 002 Ss  2 : Good morning. Sir. I’m fine. (Category 9) 

I 003 T 3 : Are you ready to study English now? (Category 1) 

I 004 Ss 4 : Yess…! (Category 8a) 

I 005 T 5 : Okay. Today we are going to make a practice. 

It will be interesting for you. (Category 5) 

I 006 S 6 : Apa Pak? (Category 9) 

I 007 T 7 : We’ll have a game. (Category 5) 

I 008 Ss 8 : Yeeahh… (Category 8a) 

I 009 T 9 : Before that, I’ll explain you about expressing 

opinion  and asking opinion.  (Category 5) 

   10 : If you want to know your friend’s opinion 

about your dress, for example, what 

expression do you say? (Category 4) 

I 010 S 11 : What do you think about my dress? (Category 9) 

I 011 T 12 : Yes. Right. Excellent! (Category 2) 

   13 : “What do you think about ……” jadi itu 

ekspresi yang kita gunakan untuk apa? (Category 5) 

14 :  Menanyakan pendapat seseorang.  (Category 5) 

   15 : Temanku yang baik hati, menurutmu baju 

yang aku pake ini gimana? Cocok ndak? (Category 5) 

I 012 Ss 16 : (laughter) (Category 12) 

I 013 T 17 : Misalnya lagi, for other examples “What do 

you think about my new hair?” or “ What do 

you think about my new shoes?” and soon. (Category 5) 

18 : Can you give me another example please? (Category 6) 

I 014 S 19 : What do you think about my new HP? (Category 9) 

I 015 T 20 : What do you think about my new HP? (Category 3a) 

   21 : Great. (Category 2) 



 

I 016 T 22 : Jadi bisa ya menanyakan sesuatu kepada 

orang lain?  (Category 3) 

I 017  S 23 : Yaaa, Pak… (Category 8a) 

I 018 T 24 : Now, how do you express your opinion? Jika 

kita ditanya opini kita, lalu, bagaimana 

menjawabnya? Misalnya kalau kita ditanya 

“What do you think about my new HP?” (Category 6) 

25 :  What does your replay? (Category 4) 

I 019 S 26 : I think your HP is expensive. (Category 9) 

I 020 T 27 : Very good. (Category 2) 

28 : I think your HP is expensive. (Category 3a) 

29 : I think your HP is so cute. (Category 3) 

30 : Wah, Hpmu kayaknya mahal dehh. (Category 5) 

31 : Jadi begitu yaa..! (Category 6) 

I 021 Ss 32 : Yaaa… (Category 8a) 

I 022 T 33 : For asking someone’s opinion, we can use 

“What do you think about … …” or “What 

do you think with ……”  (Category 5) 

   34 : And we can use “I think ……” for 

expressing opinion. (Category 5) 

35 : Now, look at my picture! (Category 6) 

36 : What do you think with this bag? (Category 4) 

I 023 X 37 : (silence) (Category 10) 

I 024 T 38 : Come on, give your opinion! (Category 2) 

39 : Raise your hand, please! (Category 6) 

40 : Yes, Dea? (Category 6) 

I 025 S 41 : I think it is cheap. (Category 9) 
I 026 T 42 : I think it is cheap. (Category 3a)  

   43 : I think your bag is cheap. (Category 3) 

   44 : Yep. Good answer. (Category 2) 

I 027 T 45 : Now, I’ll distribute some pictures for you. (Category 5) 



 

   46 : Please, make a group! Emm,, consist of four 

okay?  (Category 6) 

   47 : Group of four! (Category 6) 

   48 :  Don’t be noisy! (Category 7) 

I 028 X 49 : (confusion) (Category 11) 

I 029 T 50 : Hayo, jangan ramai! Dengan teman belakang 

ato depannya kan gampang to!  (Category 7) 

51 : Senengane kok repot. (Category 7a) 

I 030 S 52 : (laughter) (Category 12) 

I 031 T 53 : Okay, Pay attention please! (Category 6)  

   54 : I’ll explain the procedure. (Category 5) 

   55 :  One group will get six pictures. You will see 

goods, like bag, may be, and you’ll find the 

price of that bag. (Category 5) 

   56 :  Put the cards on the table. After that, choose 

one. In turn, ask your friend’s opinion about 

that picture. (Category 5) 

I 032 S 57 : Can you give me an example, Sir? (Category 9) 

I 033 T 58 : Okay, be patient please… (Category 6) 

   59 : I haven’t finished my explanation yet. (Category 5) 

   60 : After you share your opinion about the 

picture. You have to decide whether you buy 

it or not. Don’t forget give a reasonable 

reason. (Category 5) 

I 034 S 61 : (bingung) (Category 11) 

I 035 T 62 : Jadi tiap group akan dibagikan berapa kartu? (Category 4) 

I 036 Ss 63 : Enam. (Category 8a) 

I 037 T 64 : Setelah itu, masing-masing anggota 

kelompok mengambil satu kartu saja. Anda 

akan menemukan sebuah barang dengan 

harganya.  (Category 5) 



 

65 :  Misalnya di kartu ini. What picture is it? (Category 4) 

I 038 Ss 66 : Computer (Category 8a) 

I 039 T 67 : How much does it cost? (Category 4) 

I 040 Ss 68 : Five million. (Category 8a) 

I 041 T 69 : What do you think about this computer? (Category 4) 

I 042 S 70 : I think it is very expensive. (Category 9) 

I 043 T 71 : Okay. So, will you buy it? (Category 4) 

   72 : If no give your reason, if yes, you have to 

explain your good reason too! (Category 5) 

   73 : Will you buy it? (Category 4) 

I 044 S 74 : No. (Category 8) 

I 045 T 75 : Why? (Category 4) 

I 046 S 76 : Because I don’t have enough money. (Category 9) 

I 047 T 77 : Good. (Category 2) 

78 : Because you don’t have enough money, you 

won’t but this computer (Category 3) 

79 : Seperti itu ya! Setelah masing-masing 

mendapat barang yang ada di kartu anda. 

Tanya pendapat teman Anda bagaimana 

barang itu. Lalu, tanyakan lagi, kamu mau beli 

ndak? Gantian, satu-satu menanyakan 

pendapat temannya. (Category 5) 

80 : Do you understand now? (Category 4) 

I 048 S 81 : Yes! (Category 8) 
I 049 T 82 : Let’s do it now!  (Category 6) 

   83 : I’ll give you 15 minutes to discuss it with 

your group! (Category 5) 

I 050 S 84 : Okay. (Category 8a) 

I 051 T 85 : After you’ve finished, practice it and I’ll give 

you point.  (Category 5) 

I 052 S 86 : Dinilai Pak? (Category 9) 



 

I 053 T 87 : Oh yes, absolutely. (Category 7a) 

88 : Your time is short!  (Category 5) 

89 : Do it now! (Category 6) 

   90 : Do you have any question so far? (Category 4) 

I 054 S 91 : Bahasa Inggrisnya anting-anting apa Pak? (Category 9) 

I 056 T 92 : Check your dictionary! (Category 6) 

   93 : Yang lain, can you help your friend? He 

doesn’t know the English of ‘anting-anting’ (Category 5) 

I 057 S 94 : Earring. (Category 8) 

I 058 T 95 : Yes, correct.  (Category 7a) 

   96 : Earring. (Category 3a) 

   97 : Any other questions? (Category 4) 

I 059 S 98 : (mulai berdiskusi dengan kelompoknya 

masing-masing) 

  - 15 minutes later -  (Category 11) 

I 060 T 99 : Okay, time is up! I’ll ask you one by one 

about your opinion you’ve discussed with 

your group. (Category 5) 

   100 : You’ve practiced with your friend, so, I think 

you’ll able to answer my question. (Category 5) 

I 061 S 101 : Salah ndak pa-pa ya Pak? (Category 9) 

I 062 T 102 : Don’t worry. (Category 2) 

   103 : Just try as best as you can. (Category 2) 

   104 : Asal Anda sudah berani menjawab saja, 

sudah menjadi nilai lebih untuk Anda. (Category 5) 

I 063 S 105 : (ramai) (Category 11a) 

I 064 T 106 : Are you ready? (Category 4) 

I 065 Ss 107 : Yes… (Category 8a) 

I 066 T  108 : I’ll call you one by one. (Category 5) 

   109 : the first turn, goes to……Dennis, Where are 

you? (Category 4) 



 

I 067 S 110 : Yes, Sir. (Category 8) 

I 068 T 111 : Dennis, What goods do you get? (Category 4) 

I 069 S 112 : I get a bag (Category 9) 

I 070 T 113 : What do you think about the price of the 

goods? (Category 4) 

I 071 S 114 : I think it is cheap (Category 9) 

I 072 T 115 : Will you buy it? (Category 4) 

I 073 S 116 : Of course. Because I want it to bring my 

books. (Category 9) 

I 074 T 117 : Oke. Good (Category 2) 

   118 : You want to buy the bag, because it is used 

to bring your books (Category 3) 

   119 : Nah, mudah kan? (Category 5) 

I 075 S 120 : Kalau nanti alasannya salah ga papa ya Pak. (Category 9) 

I 076 T 121 : As I’ve said before, don’t worry. Don’t be 

afraid to make some mistakes, okay? (Category 2) 

I 078 Ss 122 : yes sir. (Category 8a) 

I 079 T 123 : Ok, the next turn…… Rani. (Category 6) 

   124 : Rani, what goods do you get? (Category 4) 

1 080 S 125 : I get earrings (Category 9) 

I 081 T 126 : Oh, very nice.  (Category 2) 

   127 : Do you like it? (Category 4) 

I 082 S 128 : Yes, I like it. (Category 9) 

I 083 T 129 : What do you think with the price? (Category 4) 

I 084 S 130 : I think it’s not too expensive for me. (Category 9) 

I 085 T 131 : So, will you buy the earring?  (Category 4) 

I  086 S 132 : Yes. I’ll buy it. (Category 9) 

I 087 T 133 : Can you give me your reason? (Category 4) 

I 088 S 134 : Because…… (Category 9) 

   135 : Because I like accessories. And I like to 

collect it. (Category 9) 



 

I 089 T 136 : oh, really? (Category 4) 

I 090 S 137 : Yes. (Category 9) 

I 091 T 138 : Emang kowe nduwe piro? (Category 2a) 

I 092 Ss 139 : (laughter) (Category 12) 

I 093 T 140 : Ok, thank you, Rani. (Category 2) 

I 094 T 141 : Go on to the next turn. (Category 5) 

   142 : Here we go, Dea. (Category 6) 

   143 : Are you ready? (Category 4) 

I 095 S 144 : Yes, I am. (Category 9) 

I 096 T 145 : Okay, What goods do you get? (Category 4) 

I 097 S 146 : I get T-shirt (Category 9) 

I 098 T 147 : What do you think about it? (Category 4) 

I 099 S 148 : I think it is beautiful T-Shirt (Category 9) 

I 100 T 149 : And how about the price? (Category 4) 

I 101 S 150 : I think the price is too cheap for me. (Category 9) 

I 102 T 151 : Oh Why? Will you buy it then? (Category 4) 

I 103 S 152 : Yes of course. Because I am a rich girl. So, I 

can buy it easily. (Category 9) 

I 104 T 153 : Wah, kalau kaya emang bisa beli apa-apa ya? 

Tinggal tunjuk ini-itu, gampang. (Category 2a) 

   154 : Beda dengan waktu saya sekolah dulu. Dari 

keluarga yang kaya banget engga, tapi juga 

ga miskin-miskin banget, berkecukupan gitu 

deh,, Kalo emang lagi pengen beli apa gitu, 

buku gitu ya misalnya, harus ngumpulin dari 

uang jajan. Huhuhu… kasian deh gue…… (Category 2a)  

I 105 Ss 155 : (laughter) (Category 12) 

I 106 T 156 : Wah, jadi anak jaman sekarang kayaknya 

serba enak, bener ngga? (Category 5) 

I 107 Ss 157 : Ngaakk…… (Category 8a) 



 

I 108 T 158 : Lho, knapa? Bukannya mau apa-apa tinggal 

minta? (Category 5) 

I 109 Ss 159 : Ngga juga, Pak…… (Category 8a) 

I 110 T 160 : Ya udah dehh,,, (Category 2a) 

   161 : Oke, we’ll continue the dialogue! Tadi itu 

intermezzo yaa… (Category 5) 

   162 : Now, your turn Tito! (Category 6) 

I 111 S 163 : Siap, Pak (Category 9) 

I 112 Ss 164 : (laughter) (Category 12) 

I 113 T 165 : Wah, sudah siap perang ya? (Category 2a) 

I 114 Ss 166 : (laughter) (Category 12) 

I 115 T 167 : Oke, go on (Category 6) 

   168 : What goods do you get, Tito? (Category 4) 

I 116 S 169 : I have a hand phone, Sir. (Category 9) 

I 117  T 170 : Oh, it’s nice goods!  (Category 2) 

   171 : What do you think about it? (Category 4) 

I 118 S 172 : I think it is important for me? (Category 9) 

I 119 T 173 : Oh yeah? (Category 2) 

   174 : Can you tell me why it is so important for 

you? (Category 4) 

I 120 S 175 : Yaa,, because it is for communication. (Category 9) 

I 121 T 176 : Okay, How about the price? (Category 4) 

I 122 S 177 : I think it’s expensive enough. (Category 9) 

I 123 T 178 : So, will you buy it? (Category 4) 

I 124 S 179 : Yes, because I need it. (Category 9) 

I 125 T 180 : Ok, thank you. (Category 2) 

I 126 T 181 : Anak jaman sekarang…… HP bukan barang 

mewah lagi ya? Hampir semuanya punya 

HP kan? Hayo ngaku, siapa yang ga punya? (Category 5)  

I 127 S 182 : Ga ada Pak,,, (Category 8a) 



 

I 128 T 183 : Ya Ampuuun… Tapi juga sekarang cari HP 

juga mudah, murah lagi… Lha kalo jaman 

saya dulu, mau nembak cewek gitu pake 

surat, sampulnya merah jambu, Sekarang? 

Cukup sms “Sayang,, mau ga jadi pacarku?” (Category 2a) 

I 129 Ss 184 : (laughter) (Category 12) 

I 130 T 185 : Tobaat deehhh… (Category 2a) 

I 131 Ss 186 : (laughter) (Category 12) 

I 132 T 187 : Oh,, Time is up. We’ll continue this session 

on the next meeting, okay? (Category 5)  

I 133 Ss 188 : Yeeee…… (Category 8a) 

I 134 T 189 : Yang belom dapat jatah, don’t be happy. 

You have to be ready on the next meeting. (Category 5) 

I 135 Ss 190 : Yes, Sir…… (Category 8a) 

I 136 T 191 : We’ve to end our lesson today. See you on 

the next occasion. Bye… (Category 5)  

I 137 Ss 192 : See you… (Category 8a) 

    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Appendix 4 

Interview with the Teacher   

 

1st interview, February 26th 2007 

Researcher  : Tias Risaning Asmara (TR) 

Teacher : Sri Wiyono, S. Pd   (SW) 

 

TR :  Deals with feeling – Bagaimana Bapak memahami perasaan-perasaan yang 

sedang dialami siswa Bapak? Mungkin pada saat pelajaran, diantara 

mereka ada yang nervous? 

SW :  Ketika kita melihat sebagian siswa yang tidak berani bersuara, kita harus 

menyadarinya dan harus bisa memotivasinya. Dan kita bisa melihat, kalau 

sebenarnya mereka itu pengen ngomong, tetapi tidak berani 

mengungkapkannya.  

  Itu terlihat dari raut muka mereka. Untuk menghadapi siswa yang seperti 

itu, kita yang harus mendekatkan diri kepada mereka, memberi mereka 

motivasi, stimulan – rangsangan-rangsangan, agar supaya mereka berani 

berbicara, berani mengungkapkan ide mereka, paling tidak, berani 

menjawab pertanyaan kita – itu dulu. 

TR :  Praise and Encouragement – seberapa sering Bapak memberi pujian 

kepada siswa? 

SW :  Praise atau reward, itu dibutuhkan untuk memotivasi siswa. Dan menurut 

saya, ini menurut saya pribadi lho ya… praise itu dibutuhkan sesering 

mungkin, tujuannya supaya mereka mempunyai keberanian untuk 

mengunngkapkan ide. 

  Namun perlu diingat bahwa praise perlu senada dengan topik apa yang 

sedang kita bahas. Artinya apa, ketika mereka mengungkapkan ide mereka 

sesuai dengan topik yang berjalan, memang sudah sepantasnya kita beri 

penghargaan, tapi, ketika mereka berani ngomong tetapi isinya jauh dari 

yang kita inginkan ya setidaknya kita harus memperingatkan terlebih 

dahulu sebelum memberikan pujian kepada mereka. 



 

TR : Bagaimana dengan encouragement? 

SW : Biasanya berupa ungkapan atau istilahnya itu slenthingan. Kalau saya 

lebih senang menggunakan istilah slenthingan atau sindiran seperti itu. 

Artinya apa, mereka sebenarnya bisa, tau, namun tidak berani, hanya itu 

saja masalahnya. Untuk itu diperlukan sindiran yang bersiafat mendidik. 

TR : Jokes – Dalam pengamatan Saya, Bapak seringkali menggunakan jokes. 

Apa tujuan Bapak? 

SW : Pertama, jelas untuk cooling down. Yang kedua, I just want make my class 

relax, enjoy and meaningful. That’s my main purpose. Jadi tidak ada kesan 

takut untuk mengungkapkan pendapat, ide, menjawab pertanyaan, bahkan 

kalau bisa mereka punya inisiatif untuk bertanya. 

TR :  Jadi sering ya, ada siswa yang dengan inisiatifnya sendiri, mengungkapkan 

pendapat mereka? 

SW : Ya. Terkadang mereka berani bertanya tentang sesuatu yang merupakan 

next discussion dari apa yang kita bahas. 

TR : Repeating Students’ Response –  Setelah siswa merespon pertanyaan dari 

Bapak, apakah Bapak mengulangi beberapa kata-kata yang penting atas 

jawaban mereka? 

SW : Iya. Maksudnya jelas, yang pertama adalah untuk memperjelas jawaban 

yang diungkapkan oleh siswa tadi. Kedua, untuk menentukan letak 

kebenaran atau kesalahan dari anak itu. Repeating students’ response itu 

sering saya lakukan dan menurut pendapat saya itu perlu. 

TR : Asking Questions – Bagaimana bentuk pertanyaan yang biasa Bapak 

berikan kepada siswa? 

SW : Pertama kali, saya menggunakan pertanyaan-pertanyaan yang sifatnya itu 

explicit atau tercantum baik itu di dalam text bacaan ataupun dalam 

listening material yang ada. Setelah itu baru mengembangkan pertanyaan-

pertanyaan selanjutnya dengan materi-materi yang implicit, tidak 

tercantum atau merupakan bentu, efek, implikasi dari materi yang kita 

ajarkan. Jadi anak-anak bisa mengexplore ide-ide atau jawaban-jawaban 



 

mereka tanpa harus terus mengacu pada text yang ada tapi based on their 

experience. 

TR : Giving Information – Apakah Bapak sering memberikan informasi di luar 

pelajaran? 

SW : Oh, ya. Saya berpendapat bahwa bahasa itu luas. Mengapa luas? Karena 

mencakup semua lingkup studi yang lain. Artinya apa, ketika membahas 

bahasa, kita bisa mengambil pokok bahasan dari matematika, biologi, 

fisika, sehingga tidak jarang saya menambah pembahasan dengan disiplin 

ilmu yang lain. Dan bahkan kalau perlu saya memasukkan apa namanya 

itu ……, istilahnya nilai sosial, tentang value, moral, tidak jarang saya 

juga memberikan informasi tentang apa yang bisa mereka lakukan apabila 

mereka bisa menguasai salah satu dari bidang tersebut. Misalkan saja 

mereka panda di bidang Bahasa Inggris apa yang bisa mereka lakukan di 

kemudian harinya, kalau mereka pandai matematika, what he can do for 

do next future. 

TR : Giving Explanations – Apakah Bapak juga memberikan penjelasan apabila 

ada suatu bahasan atau topik yang kurang dimengerti siswa? 

SW : Oh, saya tidak jarang memberikan penjelasan-penjelasan bagaimana agar 

anak itu mudheng, mereka mengerti sebenarnya apa to yang sedang kita 

bahas itu, topiknya apa, mereka harus bagaimana, apa membuat dialog 

atau disuruh mengerjakan soal. Sebisa mungkin saya memberikan 

penjelasan dengan cara yang mudah mereka mengerti. Kalau perlu saya 

biasanya explaining in Indonesian atau bahkan bahasa jawa. 

TR : Apakah Bapak memberi perintah, arahan yang harus dipatuhi siswa? 

SW : Saya sering sekali memberikan arahan-arahan kepada siswa. Tidak jarang 

saya memberikan perintah-perintah. Agar apa, agar mereka mengukuti, 

menjalankan tugas yang saya berikan. Karena kadang mereka itu bandel, 

sehingga jika tidak disuruh mereka mbalelo 

TR : Correcting Students’ Response – Siswa kadang kalanya membuat 

kesalahan atas jawaban-jawaban yang mereka ungkapkan. Bagaimana cara 

Bapak correcting their answers? 



 

SW : Pertama, ketika mereka memberi jawaban, yang saya lakukan adalah 

mengulangi jawaban mereka, kemudian sebelum saya menjelaskan 

jawaban mereka yang salah atau tidak tepat, saya akan memancing dulu, 

kira-kira jawaban mereka itu sudah benar atau tidak, dengan cara 

menanyakan pada siswa tersebut atau siswa lain apa jawaban itu sudah 

benar atau belum. 

  Misalkan saja ya, When did he go last night? Terus ada siswa yang 

menjawab He go to the market to buy some books. Kemudian saya akan 

bertanya What do you think about last night? Siswa itu mengkoreksi 

jawabannya oh, sorry Sir, it must be he went to the market to buy some 

books last night Jadi sebelum saya memberi pernyataan, bahwa jawaban 

itu salah atau benar saya memberikan petunjuk, clue, yang bisa dipakai 

untuk menemukan jawaban yang tepat. 

TR : Direct Pattern Drills –  Apakah Bapak menggunakan latihan dalam bentuk 

pengulangan atau mengubah dari satu bentuk ke bentuk yang lain? 

SW : Wah, kalau itu tahap SMP saya kira. Tetapi untuk SMA, biasanya 

langsung dalam bentuk dialog. Artinya, mereka membuat suatu naskah, 

kemudian kita teliti dahulu, secara structural grammarnya sudah benar atau 

masih salah, secara pragmatic benar atau tidak meaningnya, setelah itu 

kita baru melihat performance mereka di depan kelas. 

TR : Criticizing Students’ Behavior – Apabila ada tindakan siswa yang mungkin 

menimbulkan kemarahan, bagaimana tindakan Bapak? 

SW : ha ha… (laughter), Ya memang mengajar bahasa itu tidak lepas dari 

behavior ya. Nah, sedapat mungkin kita memberi contoh dulu kepada 

mereka, bagaimana berbahasa dan bertingkah laku yang baik, dan ketika 

terjadi penyimpangan, mau tak mau peran kontrol harus jalan. Kita harus 

memperingatkan dulu, tetapi jangan langsung memvonis hanya berupa 

teguran. Jadi jangan langsung “itu tidak baik”, “itu tidak sopan”, kita 

peringatkan saja dulu “apakah seperti itu sikap seorang yang terpelajar?” 

TR : Students’ Response – Bagaimana dengan jawaban-jawaban yang sudah 

diberikan oleh siswa? Apakah jawaban mereka sudah spesifik? 



 

SW : Memang secara umum sudah tepat, namun kelemahan jawaban mereka itu 

to the point, jadi mereka itu kurang mampu mengembangkan ide. 

Misalnya, I ask “How many times did the man ask his son?” Jawaban 

mereka cuma “two times”. Menurut saya, jawaban yang to the point itu 

sudah cukup bagus, akan tetapi kurang memenuhi syarat. Karena apa? 

Ketika mereka dituntut untuk mengembangkan ide, mereka akan kesulitan. 

Maka dari itu, setiap kali ada kesempatan saya selalu meminta mereka 

untuk memberikan jawaban secara full answer. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

2nd interview, February 28th 2007 

 

TR : Apakah di kelas speaking pernah terjadi ‘kebisuan’ sementara? Interaksi 

yang tengah terjadi berhenti karena tidak ada yang berbicara? 

SW : Oh, tidak hanya pernah, sering malah. Ya kadang-kadang yang terjadi 

seperti itu. Ya karena itu tadi, mereka tidak berani mengungkapkan ide 

mereka. Nah, disinilah kita harus berani memberikan rangsangan-

rangsangan, baik itu langsung dalam Bahasa Indonesia ataupun dalam 

jokes atau guyonan. 

TR : Tidak selamanya siswa mengerti dengan apa yang Bapak jelaskan. Apakah 

bapak juga menggunakan gerak tubuh agar komunikasi yang terjadi tetap 

berjalan? 

SW : Ya. Saya tidak jarang menggunakan gerak tubuh, misalkan gesture, mimik 

muka, tangan, bahkan mungkin berakting sekalian. I have to do that. 

Karena untuk memancing perhatian mereka. Menarik perhatian siswa 

bahwa Bahasa Inggris itu menyenangkan. Sehingga mereka tidak takut 

untuk mengekspresikan ide. Dan memang kadang-kadang kita harus 

berakting.  

  Misalkan kita membaca dialog, kita tidak bisa membaca dialog seperti 

membaca teks begitu saja. Tetapi harus memperhatikan intonasinya. Jadi 

tidak berlebihan kalau kita memberikan gestur, intonation, pressing, dsb. 

TR : Secara umum faktor kesulitan apa yang dihadapi siswa sehingga 

menganggap Bahasa Inggris itu sulit? 

SW : Kalau secara umum, siswa menganggap bahasa Inggris itu sulit karena 

harus menghafal banyak kata, dan itu merupakan persyaratannya. Selain 

masalah vocabulary, juga masalah courage, keberanian mereka untuk 

mencoba, yang menjadi hambatan mereka untuk bisa menampilkan 

speaking skill mereka, tetapi secara keseluruhan, kosakata yang memegang 

peranan penting, yang kedua adalah grammar. Anak-anak sering bingung 

untuk menerapkan grammar yang tepat dalam merangkai sebuah kalimat. 

 



 

TR : Dalam kelas speaking, siswa dituntut aktif, bagaimana menurut Bapak? 

SW : Selama ini menurut saya baru sekitar 40% sampai 50% yang terpenuhi. 

Sebagian besar dari siswa itu malu atau takut untuk mengemukakan 

pendapat mereka. 

TR : Jadi apakah kedua hal tersebut yang menjadi kendala, faktor 

penyebabnya? 

SW : Ya benar. Faktor yang lain adalah faktor internal kelas juga ikut 

mempengaruhi. Artinya apa? Ada kelas yang suka mengejek, sehingga 

membuat temannya yang ingin mengungkapkan pendapat mereka menjadi 

takut atau malu. Maka dari itu, guru berperan mencairkan suasana 

TR : Caranya? 

SW : Caranya adalah dengan membuat pancingan-pancingan, membuat 

pertanyaan-pertanyaan yang simple dahulu, yang kemudian mengarah 

pada inti yang kita inginkan. 

TR : Mengapa siswa harus ‘ditunjuk’ terlebih dahulu, mengapa jarang ada yang 

mau menjawab pertanyaan secara voluntarily? 

SW :  Ya karena faktor malu dan takut tadi. Dan kalau sudah seperti itu, biasanya 

saya teasing them, mengejek mereka. Saya berkata “just it that you can 

do? That’s all?” Bahkan untuk kelas-kelas yang benar-benar pasif, saya 

bisa saja sampai mengatakan “class B is the most passive class in this 

school.” Dengan demikian siswa yang merasa mampu, mereka akan 

membela diri. 

TR : Tadi, Bapak berpendapat masalah kurangnya perbendaharaan vocab anak 

menjadi faktor yang menjadikan Bahasa Inggris itu sulit. Jadi apa usaha 

Bapak mengenai masalah keterbatasan kosakata ini? Apakah mereka harus 

menghafal atau bagaimana? 

Sw : Oh, untuk masalah menghafalkan, saya rasa itu bukan cara yang baik, itu 

kegiatan yang sangat menjemukan. Ini menurut saya lho ya… Cara yang 

paling efektif ya mengajak mereka membaca dan membaca, kalau ada 

kata-kata yang sulit, saya menyuruh mereka untuk membuka kamus. 

Dalam hal ini, saya mewajibkan siswa saya untuk membawa kamus di 



 

setiap pelajaran Bahasa Inggris. Dan, sepanjang mereka mengikuti 

pelajaran, pasti akan ada peningkatan. 

TR : Apakah ada faktor lain yang menghambat proses belajar-mengajar di kelas 

menjadi kurang fun? 

SW : Mungkin dari gurunya juga bisa. Misalkan saja mau menerangkan A gitu 

aja muter-muter dulu, mubeng-mubeng sehingga membuat siswanya 

bingung. Yang kedua, gurunya kurang inovatif, hanya menggunakan teks 

saja, tidak memakai cara lain. Dan yang terakhir, guru tidak berani 

berimprovisasi. Memang benar kita membaca teks, tetapi kan kita juga 

bisa menyinggung topik yang lain. Misalkan giving invitation, tidak 

melulu giving invitation,  sebelum memberikan invitation, bisa saja kita 

melakukan greeting, kemudian clossingnya bagaimana, expressing 

thanksnya harus bagaimana, jadi ada improvisasi. 

TR : Menurut Bapak, kelas speaking yang idel itu seperti apa? 

SW : Kelas speaking yang ideal itu manakala terjadi two way communications 

and naturally. Itu, idealnya seperti itu. Artinya, baik dari pihak siswa atau 

guru, bisa melakukan continuitas conversation dan secara alamiah.  

TR : Apakah hal itu sudah terpenuhi? 

SW : Terus terang saja, kondisi yang seperti itu, menuju kelas yang seperti itu, 

jarang sekali kelas yang bisa memenuhi target iti. Paling juga two way 

communications tetapi tidak naturally, peran guru sebagai stimulator 

masih mendominasi. 

TR : Menurut Bapak, prosentase antara guru berbicara dan murid merbicara itu 

bagaimana? 

SW : Kalau selama ini ya… saya menyadari masih besar guru yang berbicara. 

Sebab apa, bagaimanapun siswa mempunyai rasa sungkan, pertama kali 

seperti itu, sungkan untuk mendahului guru. Karena itulah budaya jawa 

yang memang seperti itu. Lain dengan budaya barat, mereka mempunyai 

sifat terbuka, tidak masalah siapa yang berbicara dahulu. Kalau kita 

perkewuh, minder, dan lainnya jadi satu, akhirnya itu yang menjadi 

halangan. 



 

TR : Bisa Bapak berikan berapa kira-kira prosentase antara guru berbicara dan 

murid berbicara? 

SW : Yaa… kira-kira yang paling bagus itu ya 60% guru - 40% 

siswa, dan yang paling tidak bagus itu gurunya yang 80 sampai 90% siswanya 

hanya 10% sampai 20%. 

TR : Sejak kapan Bahasa Inggris di SMA 7 ini terpisah tiap skillnya? Jadi ada 

jadwal sendiri untuk speaking, listening, reading dan writing? 

SW :  Secara detail, terpisah itu sudah 4 tahun yang lalu…… eh maaf, 3 tahun 

yang lalu. Sejak diterapkannya KBK di SMA 7.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 

Interview with the Students 

1st Interview, March 3rd, 2007 

 

TR : Tias Risaning Asmara 

Ra : Rani 

De : Dea 

 

TR : Apakah Pak Wi sering memberi pujian? Ya, kalau ada siswa yang 

menjawab pertanyaan dengan benar, misalnya begitu? 

Ra :  Ya, biasanya memang selalu dikasih pujian. Walau jawabannya salah tetep 

dipuji. 

De :  Pokoknya, intinya itu Pak Wi siswa itu berani, berani dan berani. Pak Wi 

kan ngajarnya speaking dan listening, jadi intinya ya berani dulu. Asal kita 

berani ngomong, Pak Wi otomatis juga akan memberi pujian. 

TR :  Saya amati, Pak Wi sering memberi jokes-jokes, lelucon, apakah itu 

memang sering dilakukan Pak Wi? 

Ra :  O ya, sering banget… 

  Ya mungkin nyemangatin juga, kadang-kadang anak-anak sudah males 

belajar, kan sudah siang, pengen tidur, Pak Wi ngasih jokes kan kita jadi 

fresh lagi. 

De :  Lha yang bikin betah kan itu mbak… 

TR :  Apakah Pak Wi sering menggunakan ide-ide siswa? Ada siswa yang 

mempunyai ide misalnya, terus Bapaknya mengembangkan ide tersebut? 

Ra : Jarang ya… Karena kita sendiri jug pasif koq, malu sama teten-temen kalo 

mau kasih ide. Kalau untuk jawab pertanyaan sih kita bisa, tapi lakau 

untuk kasih ide kayaknya nggak berani. 

TR : Kalau ada siswa yang ramai, biasanya apa yang dilakukan Pak Wi? 

Ra : Biasanya nyindir. Kita nggak pernah dibentak atau gimana gitu… 



 

De :  Pak Wi emang seneng disiplin, dan kita semua udah ngerti sifatnya Pak 

Wi. Jadi kalau udah mulai disindir-sindir gitu, kita bisa langsung diem, 

tanpa membuat Pak Wi marah. 

TR : Apabila Pak Wi bertanya, apakah siswa menjawabnya dengan keinginan 

mereka sendiri atau harus ditunjuk terlebih dahulu? 

Ra :  Biasanya yang mau menjawab disuruh nunjukin tangan dulu. Siapa yang 

bisa njawab mengacungkan tangan. 

De : Pak Wi tu tidak suka kita-kita saling nunjuk, ‘kowe wae’, ‘kamu aja to’, 

gitu nggak suka. Intinya Pak Wi keberaniannya, PeDe gitu. 

TR : Jadi banyak ya yang PeDe menjawab? 

Ra : Banyak ya…tapi di dominasi cewek… 

De : Tapi, tapi juga kalau sudah yakin jawabannya benar ya banyak yang berani. 

Kalau belum tau jawabannya, biasanya juga nggak ada yang berani. 

TR : Lha kenapa? Kan mencoba, salah tidak apa-apa kan? 

De : Kalau salah kan disurakin temen-temen yang lain. Jadinya ya malu, 

takut… 

TR : Ada faktor lain yang menyebabkan kalian sulit mengikuti pelajaran? 

Ra : Ya paling gara-gara takut diejekin temen, paling Cuma itu. 

De : Aku nggak tau Bahasa Inggrisnya ini, jadi aku nggak tau mau ngomong 

apa, terus, Tanya-tanya temen dulu, kalau nggak ada yang tau ya udah, 

diem aja… 

TR : Usaha apa yang selama ini sudah dilakukan oleh Pak Wi, agar siswa-

siswanya mau dan tidak malu mengungkapkan pendapat? 

Ra : Ya, biasanya ngadain dialog, disuruh maju ke depan sehingga kita mau 

nggak mau harus ngomong pake Bahasa Inggris. Jadi Pak Wi tau, o… 

Bahasa Inggrisnya anak ini sudah lancar, kalau yang itu belum lancar. 

TR : Apakah Pak Wi sering memberi motivasi juga? 

De : Pak Wi biasanya cerita yang ada hikmahnya gitu, jadi anak-anak terdorong 

oleh hikmah dari serita tersebut. Jadi beliau tidak langsung ngandhani 

‘kamu harus gini’ jadi caranya cuma lewat cerita-cerita tadi. 

2nd Interview, March 3rd, 2007 



 

 

TR : Tias Risaning 

Re : Rezi 

Ry : Ryan 

Rr : Rere 

Ek : Eko 

 

TR : Sebagai siswa, kalian pasti pernah mengalami senang, sedih, atau nervous 

barangkali. Nah, apakah Pak Wi memahami akan hal itu? 

Ry : Sangat. Pak Wi itu tidak hanya ngajar yo ngajar thok. Tapi juga 

memahami situasi-situasi yang terjadi di kelas. 

Re : Beliau tidak hanya mengajarkan pelajran saja, tetapi juga pesan-pesan 

moral yang lain. Kita belajar secara kekeluargaan. 

TR : Kalau kalian merasa nervous bagaimana? 

Rr : Ya, biasa saja kok. 

Ek : Masalahnya Pak Wi tidak pernah membuat kita nervous. Jadi pas 

pelajarannya Pak Wi kita enjoy-enjoy saja. 

TR : Jadi bisa dikatakan pas pelajaran speaking itu selalu santai? 

Ry : Santai tapi tetep serius gitu. 

TR : Apakah Pak Wi juga sering memuji? 

Ry : Oh sering. 

TR : Bisa Anda beri contoh bagaimana Pak Wi memberikan kata-kata 

pujiannya? 

Rr : Biasanya good, very good. Kata-kata itu diberikan apabila kita bisa 

menjawab pertanyaan dengan baik 

Ry :  Pak Wi juga sering bilang Oh my God, kalo siswa tidak bisa njawab. 

TR : Itu bukan kata pujian. Bisa diberikan contoh yang lain? 

Ry : Pak Wi juga sering menyapa murid-muridnya. Hi Rere, Hi Rezi seperti itu. 

Re : Wah kamu ga nyambung. Haha…(Laughter) 

  Biasanya ya cuma good, atau very good itu tadi mbak. 



 

TR : Apakah Pak Wi juga sering memberikan jokes atau guyonan di sela-sela 

pelajaran? 

Ry : Ya. Itu yang membuat kita merasa santai, enjoy mengikuti pelajarannya 

Pak Wi. 

Re : Dan itu yang membuat suasana kelas lebih terasa kekeluargaannya. 

TR :  Jadi misalkan saja Pak Wi sedang mengajar dengan topik giving invitation 

misalnya, Beliau tidak hanya menerangkan saja begitu? 

Rr : Iya mbak. Setelah menjelaskan itu, bapaknya sering diselingi dengan 

humor. 

TR : Apabila ada siswa menjawab, apakah Pak Wi mengulang jawaban dari 

siswa tadi? 

Ry : yaa…biasanya iya…. 

Ek : Kalau kita menjawab pertanyaan, Pak Wi pasti mengulangi jawaban yang 

kita jawab tadi. 

TR : Pak Wi pasti sering bertanya ya dalam mengajar? 

Ry : Ya sering… pasti itu. 

TR : Sudah punya antisipasi pada setiap pertanyaan yang diberikan? 

Rr : Ya, kadang-kadang kita belum tau jawabannya sih mbak. 

Re : Kadang-kadang ya bisa langsung jawab, kadang-kadang masih mikir-mikir 

dulu, dan Tanya teman-teman dulu. 

TR : Tapi ya, setelah saya amati, selama KBM untuk menjawab pertanyaan dari 

guru kebanyakan harus ditunjuk terlebih dahulu, mengapa begitu sulit 

sepertinya untuk mengungkapkan pendapat ? 

Ry :  Pertama takut, takut diejek temen-temen kalo salah… 

Rr : Kalau kita njawabnya salah biasanya disurakin temen-temen sekelas. Kan 

malu mbak. 

TR : Terus, kalau misalkan jawaban yang kalian ungkapkan itu ternyata salah, 

bagaimana biasanya respon Pak Wi? 

Ek : Kalau Pak Wi biasanya tidak langsung menyalahkan. Tapi dilemparkan ke 

temen-temen yang lain dulu. Tanya ke mereka, bagaimana jawaban tadi, 



 

kalau mereka bilang salah, kita dikasih waktu buat membenarkan jawaban 

kita, kalau tidak bisa baru temen-temen yang lain yang bisa. 

TR : Latihan-latihan atau bentuk tugas yang biasa diberikan Pak Wi itu 

bagaimana? 

Re : Pak Wi lebih sering lisan. Karena itu lebih efektif, jadi siswanya mau 

ngomong, mengungkapkan ide, dari hal itu membuat siswa mau ngomong 

dan tidak takut berbicara. 

Ry : Buat dialog juga sering, terus kita disuruh maju ke depan. 

TR : Selama ini faktor apakah yang bisa menyebabkan kalian atau teman-teman 

yang lain itu sulit mengungkapkan ide? 

Re : Ya, karena nggak bisa ngomongnya mbak. Karena bingung ngomongnya, 

saya tidak tahu gimana ngungkapinnya. Walo sebenernya tu tahu 

jawabannya. Jadi tu tau maksudnya tapi ga bisa ngomongnya seperti itu 

lah…… 

TR : Jadi bisa dikatakan karena keterbatasan vocab Anda begitu? 

Ry : Ya begitulah. Kita taunya Cuma yes and no. 

TR : Menurut kalian, apakah kelas speaking yang diampu Pak Wi ini sudah 

ideal? 

Ry : Sudah. 

Re : Ya kalau pendapat saya masih belum. Sekarang kan murid di kelas itu kan 

ada 40 orang kan mbak, saya rasa itu hal yang sulity untuk membuat 

semua murid bisa pinter semua. Pak Wi juga nggak bisa memperhatikan 

siswanya satu per satu. Jadi itu juga dari muridnya juga yang seharusnya 

intropeksi dan berkelakuan yang baik. 

TR : Menurut Anda, dalam bahasa Inggris selain harus menguasai 

banyak kosakata (vocab), hal lain apa yang menurut Anda sulit untuk 

mempelajarinya. 

Ek : Grammar nya itu lho mbak. Apalagi kalo speaking, kita mau ngomong apa 

kan harus mikir dulu, pake past ato present? Kadang malah jadi bingung, 

dan kayaknya kalo ngga terbiasa susah banget… 



 

Appendix 5 
Table 1 

Overall counts of categories of observing interaction behaviors 

(1st Observation) 

1 2 2a 3 3a 4 5 5a 6 6a 7 7a 8 8a 9 10 10a 11 11a 12 nv 

- IIIII II IIIII IIII IIIII IIIII - IIIII - IIIII I IIIII IIIII IIIII IIIII - IIIII IIIII III III 

 IIIII  III  IIIII IIIII  IIIII    IIIII IIIII IIIII II   I   

 IIII    IIIII IIIII  IIIII    I IIII IIIII       

     IIIII IIIII  IIIII      IIIII       

     IIIII IIIII  II      II       

     I IIII               

- 14 2 8 4 26 29 - 22  6 1 11 14 22 7 - 5 6 3 3 

- 8% 1% 4% 2% 14% 16% - 12% - 3% 1% 6% 7% 12% 4% - 3% 3% 2% 2% 

Total Categories= 183 

 

 

 

 

 

 

 

 

 

 

 

 



 

Table 2 

Overall counts of categories of observing interaction behaviors 

(2nd Observation) 

1 2 2a 3 3a 4 5 5a 6 6a 7 7a 8 8a 9 10 10a 11 11a 12 nv 

- IIIII IIIII II III IIIII IIIII III IIIII - IIIII IIIII IIIII IIIII IIIII IIIII - IIIII III IIIII  

 IIIII    IIIII IIIII  IIIII  IIIII II IIIII IIIII IIIII IIIII  IIIII  IIIII  

 II    IIIII IIIII  IIIII  IIIII  IIIII   IIIII  IIIII  III  

     IIIII IIIII  IIIII    II     I    

     IIIII IIIII  IIIII             

     IIIII IIIII  IIIII             

     IIIII IIIII  II             

     I IIIII               

      III               

- 12 5 2 3 36 43 3 32 - 15 7 17 10 10 15 - 16 3 13 15 

- 5% 2% 1% 1% 14% 16% 1% 12% - 6% 3% 7% 4% 4% 6% - 6% 1% 5% 6% 

Total categories= 257 

 

  

 

 

 

 

 

 

 

 



 

Table 3 

Overall counts of categories of observing interaction behaviors 

(3rd Observation) 

1 2 2a 3 3a 4 5 5a 6 6a 7 7a 8 8a 9 10 10a 11 11a 12 nv 

I IIIII IIIII IIIII IIII IIIII IIIII  IIIII  II III IIIII IIIII IIIII I  III I IIIII  

 IIIII II   IIIII IIIII  IIIII    I IIIII IIIII     II  

 IIII    IIIII IIIII  IIIII     IIIII IIIII       

     IIIII IIIII  I     I IIIII       

     IIIII IIIII        IIIII       

     IIIII IIIII        IIIII       

     IIII IIIII        I       

      IIIII               

1 14 7 5 4 34 40 - 16 - 2 3 6 16 31 1 - 3 1 8 - 

1% 7% 3% 2% 2% 18% 21% - 8% - 1% 2% 3% 8% 16% 1% - 2% 1% 4% - 

Total categories= 192 
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