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ABSTRACT 
 

 
Lia Permata Sari. K2205038. IMPROVING STUDENTS’ READING 

COMPREHENSION THROUGH ROLE PLAY (An Action Research at the 

Eighth Grade of SMPN 16 Surakarta 2008/2009). A Thesis. Surakarta. Teacher 

Training and Education Faculty, Sebelas Maret University, May 2009. 

 
This thesis is written to 1) identify whether and to what extent role play 

improves students’ comprehension on genre and 2) describe class situation when 
role play is applied in the English class. 

The method used in this research was collaborative action research 
between the Junior High School English Teacher (Teacher B) and the researcher. 
The research was conducted in two cycles from January 10th until March 30th 
2009 at the eighth grade of SMPN 16 Surakarta. The research data were collected 
by using techniques of qualitative data collection which include: field notes, diary, 
photograph and test. The qualitative data were analyzed through constant 
comparative method and the statistic data were analyzed through students’ score 
calculation, mean of pre test and post test. 

The research findings proved that role play in teaching and learning genre 
could improve the students’ comprehension of recount and narrative genre and the 
classroom situation of teaching and learning the genres. The Improvement of 
students’ comprehension included: 1) Students could identify the setting of time 
and setting of place in recount and narrative genre; 2) Students could construct 
some sentences into good grammatical arrangement of short recount and narrative 
genre; 3) Students could identify the characters in recount and narrative genre; 4) 
Students could catch the main idea of each paragraph in the recount genre; and 5) 
Students could identify the generic structure of the texts. The improvement of 
classroom situation included: 1) Students were not noisy in TL English in the 
classroom; 2) Students tended to be active learners; 3) Students were willing to 
speak English; 4) Students paid attention toward their teacher’s explanation; and 
5) Students were diligent to do homework. Besides the two findings above, there 
were other findings as follows: 1) Students did various activities and various 
exercises; 2) Students could interact with their friends and collaborate with them; 
and 3) Students could be responsible to their jobs. 
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MOTTO 
 
 
 
 
 
 

 
For me success is not the end and failure is not fatal, the main thing is 

the courage to continue the struggle to achieve the goal 
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This research is dedicated to English education 
world 
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The introduction of the study is to know the background, problem and 

the benefit of the study. It is important to know what the causes and for what the 

study is held to start point of conducting the study. This chapter will describe 

about the background, problem and benefit of this study as a common point of 

view. 

A. Background of the Study 

The goal of language teaching is to develop communicative competence. 

Communicative competence was a definition of what a speaker requires to know 

in order to be communicatively competent in a speech community. Hyme’s view 

in Richards and Rodgers (1986: 69) states a person who acquires communicative 

competence acquires both knowledge and ability for language use with respect to: 

1. whether and to what degree something is formally 
possible. 

2. whether and to what degree something is feasible in 
virtue of the means of implementing available. 

3. whether and to what degree something is appropriate 
adequate, happy, successful in relation to a context in 
which it is used and evaluated. 

4. whether and to what degree something is in fact done, 
actually performed, and what its doing entails. 
 

Canale and Swain (1980) in Richards and Rodger (1986: 71) say that four 

dimensions of communicative competence are identified: grammatical 

competence, sociolinguistics competence, discourse competence, and strategic 

competence. 

1. grammatical competence is dominant of grammatical 
and lexical capacity. 

2. sociolingusitics competence refers to an understanding 
of the social context in which communication takes 
place, including role relationships, the shared 
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information of the participants, and the communicative 
purpose for their interaction. 

3. discourse competence refers to the interpretation of 
individual message elements in terms of their 
interconnectedness and if how meaning is represented 
in relationship to the entire discourse text. 

4. strategic competence refers to the coping strategies that 
communicators employ to initiate, terminate, maintain, 
repair and redirect communication. 

 
 

Littlewood in Richards and Rodger (1986: 76) distinguishes between 

functional communication activities and social interaction activities as major 

activities types in Communicative Language Teaching. Functional 

Communication activities include such as tasks as learners comparing sets of 

pictures and noting similarities and differences; working out a likely sequence of 

events in a set of pictures; discovering missing features in a map, etc. Social 

interaction activities include conversation and discussion session, dialogues and 

role play, simulation, skits, improvisation, and debates. 

Related to communication, language has important role for students in 

order to communicate, transfer and share information to other. The goal of 

language teaching is to develop communicative competence. The two aspects of 

communicative competence include functional communication activities and 

social interaction activities. Students should have both aspects in order to use 

language to fulfill their daily need.  

Furthermore the goal of language teaching and learning English as stated in the 

2006 KTSP Curriculum that the goal of English lesson for Junior High School 

as follows:  
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1. Mengembangkan kompetensi berkomunikasi dalam 
bentuk lisan dan tulis untuk mencapai tingkat literasi 
functional. 

2. Memiliki kesadaran tentang hakikat dan pentingnya 
bahasa Inggris untuk meningkatkan daya saing bangsa 
dalam masyarakat global. 

3. Mengembangkan pemahaman peserta didik tentang 
keterkaitan antara bahasa dengan budaya. (Slamet 
Setiawan,fbs unesa) 

 

It can be concluded that students of Junior High School must have 

competence to develop communicative competence in the spoken and written 

form to reach functional literacy, to improve their awareness of English in global 

community, and to improve their comprehension of relationship between language 

and culture. It means that English language is a means to communicate spoken 

and written forms through comprehension and expressing of information, thought, 

feeling and improving science, knowledge and culture. 

Teaching and learning English in Junior High School has its scope 

including competence to comprehend and to produce spoken and written texts 

through four language skills: listening, speaking, reading, and writing; 

competence to comprehend and to create many short functional texts and monolog 

also essay in the form of procedure, description, recount, narrative and report; 

linguistic competence, sosioculture competence, strategic competence, and 

discourse competence. As stated in the 2006 KTSP Curriculum, the scope of 

English subject in Junior High School covers:  

1. Kemampuan berwacana, yakni kemampuan memahami 
dan/atau menghasilkan teks lisan dan/atau tulis yang 
direalisasikan dalam empat ketrampilan berbahasa, 
yakni mendengarkan, berbicara, membaca dan menulis 

library.uns.ac.id digilib.uns.ac.id



 27 

secara terpadu untuk mencapai tingkat literasi 
functional. 

2. Kemampuan memahami dan menciptakan berbagai teks 
fungsional pendek dan monolog serta esei berbentuk 
procedure, descriptive, recount, narrative, dan report. 
Gradasi bahan ajar tampak dalam kosakata, tata bahasa, 
dan langkah-langkah retorika. 

3. Kompetensi pendukung, yakni kompetensi linguistic 
(menggunakan tata bahasa dan kosakata, tata bunyi, tata 
tulis), kompetensi sosiokultural (menggunakan 
ungkapan dan tindak bahasa secara berterima dalam 
berbagai konteks komunikasi), kompetensi strategic 
(mengatasi masalah yang timbul dalam proses 
komunikasi dengan berbagai cara agar komunikasi tetap 
berlangsung), dan kompetensi pembentuk wacana 
(menggunakan peranti pembentuk wacana). (Slamet 
Setiawan, fbs unesa) 

 

Based on the goal and scope of English learning and teaching in Junior 

High School, it can be concluded that genre is taught in English lesson. Swales 

(1990) in Kaplan and William (1996:78) states that text types (genre) refer to the 

variation to be found, more generally, among different text types and the ways 

that textual features combine to define these types. Pardiyono (2007:2) states that 

genre can be defined as text type. Genres are used in Junior High School included 

procedure, descriptive, recount, narrative and report. 

Text itself, according to Crystal (1992) in Nunan (1993: 6) is a piece of 

naturally occurring spoken, written, or signed discourse identified for purposes of 

analysis. It is often a long unit with a definable communicative function, such as a 

conversation, a poster. Nunan (1993: 6) states that text refers to any written record 

of a communicative event. The event itself may involve oral language or written 

language.  
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Based on the definition above, it can be concluded that text is a piece of 

naturally occurring of spoken and written record identified for purposes or 

definable communicative function. 

In general, teaching English is not easy. It requires motivation and 

creativity in order to create good condition and achievement of English learning 

and teaching goal. Nowadays the focus of English lesson is to achieve the ability 

in meaningful and purposeful communication within the form of spoken and 

written text through four language skills included listening, reading, speaking, and 

writing. To raise the goal, students need to comprehend text, its kind and features 

through one of the four skills, namely is reading skill. 

Wallace (1994:4) defines reading as interpreting means reacting to a 

written text as a piece of communication; in other words, we assume some 

communicative intent on the writer’s part which the reader has some purpose in 

attempting to understand. William (1984:3) states that reading is a process 

whereby one looks at and understands what has been written, the reader does not 

necessarily need to look at everything in a given piece of writing.  

It can be concluded that reading is a process of reacting and understand a 

written text as a piece of communication. Reading does not necessarily need to 

look at everything in a given piece of writing. It is important to comprehend genre 

in order to catch the information and message in written text. Comprehension text 

is related to reading skill, as reading is one of the important skills in order to 

communicate using English to fulfill daily needs such as reading newspaper, 

instruction, rule, book, advertisement, magazine etc. Reading is not the activity to 
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read aloud but to comprehend the message and information in the text. Reading is 

very important be given as a skill in English lesson and becomes the compulsory 

skill in English learning in Junior High School curriculum. As stated in the 2006 

KTSP Curriculum that text is covered in genre, students have to comprehend at 

least five genres through four skills, included reading skill 

Based on the observation done at the eighth grade of SMPN 16 Surakarta 

in class VIIIC, I found that students’ comprehension on genre is low. It can be 

seen from students’ low score of English examination. Most of English tests 

related to genres. The skills required are reading and writing. Students should 

have good comprehension on genre in order to help student comprehend the 

content of text. 

Based on the problem above, the suitable study is conducted through an 

action research. Kemmis and Taggart in Burns (1999:32) state that action research 

typically consists of a number of phases which often recur in cycles. Before 

conducting action research, I determined some points which include problem 

identification, indicators and sources of the problem, as explained below: 

The problem which arises at the eighth grade of students in VIIIC at 

SMPN 16 Surakarta is that the students have low comprehension on genre. There 

are two categories of indicators which appear in teaching and learning English. 

They include students’ competence and classroom situation. 

From students’ competence category, I found some indicators dealing with 

the low of the students’ comprehension on genre. The indicators are: a) Students 

got difficulties to identify the setting of place and the setting of time in recount 
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and narrative text. For example, when the teacher asked students, “When did the 

story take place?” students got difficulty to answer it; b) Students got difficulties 

to construct some sentences into good grammatical arrangement of short recount 

and narrative text. I observed when students were asked to arrange some sentences 

into good short narrative and recount text, they made mistakes to place the 

sentence into their suitable paragraph; c) Students got difficulties to identify the 

characters in recount and narrative text. I observed that students were difficult to 

catch the main character in the text. For example, in narrative text, the names of 

character are not mentioned, such as ‘the little bird’, ‘the beautiful lady’. The 

students just answered bird, lady. Moreover, some students answered ‘she’ the 

pronoun word of lady; d) Students got difficulties to catch the main idea of each 

paragraph in recount and narrative text. For example, when teacher asked ‘What is 

the main idea of paragraph one?’ the students was silent. In written test, they also 

cannot answer such question; e) Students got difficulties to identify generic 

structure of recount and narrative text. I observed when students were asked to 

identify the orientation, event and reorientation in recount text, they made 

mistakes to write it. The students also got difficulties to identify the orientation, 

conflict, and resolution in narrative text. The other phenomena related to the 

generic structure when they were asked to answer some questions, such as, ‘What 

is the orientation of the text?’ , ‘What is the conflict of the story?’ 

From classroom situation category, I found some indicators dealing with 

the low of the students’ comprehension on genre. The indicators are: a) Students 

were noisy in the teaching and learning (TL) English in the classroom. I observed 
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that some students were making noisy in the classroom during TL English. For 

example, when teacher asked them to do an exercise, they made some noise by 

chatting with their friend about a topic which was not related to with their 

exercise. Some students disturbed the other ones who were doing the exercise 

seriously and quietly; b) Students tended to be passive learner. I observed that 

students were silent when their teacher asked them about the difficulties and 

response to the material they had learned. They did not produce any question 

dealing with the teacher’s explanation. When their teacher invited them to answer 

some questions, they were reluctant to answer the questions; c) Students got 

difficulties to speak English in the classroom during TL English. Students were 

not willing to speak English in classroom. Moreover, students were difficult to 

read English text loudly; d) Students paid little attention toward their teacher’s 

explanation during TL activity. I observed that some students were drawing 

something in their own book. Some students who sat at the back of and around the 

corner were chatting and whispering to their friends; and e) Students were lazy to 

do homework. Students did not do their homework. They argued that they forgot 

to do it; the homework was difficult; they had no time to do it. 

Based on the indicators above, there are some sources of the problem as 

follows: The material was not quite interesting for the students. I observed that 

teacher used LKS as a source of material to find text in teaching and learning 

English. LKS becomes the greater source of TL English in the classroom that 

covers four skills practice. TL English is focused on the material in LKS, that 

other source is neglected. Actually LKS has covered all the material that should 
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be taught for students of Junior High School, but it has less variety of exercise and 

variety of attractive pictures that may attract students to learn English. 

The students did not have sufficient intrinsic motivation to learn English. 

Furthermore, they were not quite aware that English is an important subject 

matter. They thought that English is a difficult subject matter. It might happen 

because they were not motivated to learn it, they were lazy to read English text 

and they were lazy to do homework. Most of the students come from the various 

family backgrounds. They have their own society that can influence their 

motivation to learn. Some students have problems dealing with family 

relationship so that they tended to be less motivated in TL English. 

The last factor is that the technique of delivering material was 

monotonous. Teacher tended to use explanation technique and task giving. The 

activity of TL English tended to be writing the answer to question and listening to 

teacher’s explanation, and they were not enough practice. Teacher was as a central 

role in the class and students were listeners. Teacher was more active to talk and 

students were passive participants. The teacher used less variety of aids such as 

picture, video, cassette, chart, etc. 

Related to such problems I intend to overcome the problems to improve 

students’ comprehension of genre through role play. Role play is a technique 

which students are able to practice to communicate and play dialog. It is able to 

give many chances for the learners to exploit the text in a real life. It has many 

varieties of exercise and practice. It has some types which are different from each 
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other. It may also facilitate students with some aids such as picture, card, cassette 

etc. 

According to La Douse (1996:5) role play comes from two words; role and 

play. Role means play a part in a specific situation. Play means the role is taken 

on in safe environment in which students are inventive and playful as possible.  

Cross (1991:285) states role play is used a great deal in situations where 

the students’ future use of the language can be defined fairly clearly. It is 

enjoyable, it offers a mental escape from the classroom. It can be tightly 

controlled, perhaps as a logical development of a dialogue in the textbook, or it 

can be relatively free, with considerably scope for imagination and creativity. 

Based on the definition above, there are several reasons why role play is 

chosen: Role play gives students opportunities to develop themselves in TL 

English activity, as one of the characters of role play encourages students to play a 

part in the activity of learning. It gives them chance to practice as much as 

possible by imagining a character and situation then experiencing about what they 

think in a certain situation they created. 

Role play has variety of activities may be able to decrease students’ 

boredom of monotonous technique. There are many varieties of role play 

activities which can be developed and combined with other source material. 

Teacher can use aids to help and support role play activity such as picture, text, 

video, tape recorder or cassette. 

Role play provides amount of chance for students to exploit the text as 

much as possible. It gives motivation for students to comprehend text by 
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experiencing it in a certain atmosphere. At least, students comprehend the 

purpose, meaning and kind of genre in order to create a context of situation for 

their role play to perform characters in a certain situation. 

Role play is enjoyable but it is tightly controlled. Role play lets students to 

freely express their idea and unlimited expression where they still under control of 

a rule. It means they can express their idea and act freely but they do not disturb 

or make the class situation noise and chaos.  

As phase of teenager is still in transitional period, it means that they are 

growing to be adult phase, they want to be given freedom, to take responsibility, 

but they have to be controlled. Role play gives students freedom and chance to 

practice. Role play can help students’ social interaction among one another and 

help the shy students to interact to their surrounding and take a part in classroom 

during TL English.  

Based on the above reason I will conduct an action research. In this study I 

will focus on narrative and recount text as the genres that are taught in the eighth 

grade of Junior High School in second semester. This study is entitled “Improving 

Students’ Comprehension through Role Play (An Action Research at the Eighth 

Grade of SMPN 16 Surakarta 2008/2009). 

 

 

 

B. Problem Statements 
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Based on the background of the study, the problem statements are as 

follows: 

1.   Does and to what extent role play improve students’ comprehension on genre? 

2.   How is the classroom situation when role play is applied in the English class?  

 

C. Aims of the Research 

The research is conducted in order to reach the following aims: 

1. To identify whether and to what extent role play improves students’ 

comprehension on genre. 

2.   To describe class situation when role play is applied in the English class. 

 

D. Benefit of the Study 

The result of the study is expected to be able to give some benefits as 

follows: 

A. For the writer, this research contributes a useful experience. The writer can see 

how far and how well teaching and learning English can improve by using role 

play. The writer also knows whether or not the students enjoy and improve 

themselves, especially in comprehension on genre. 

B. English teachers are expected to get better understanding about how to teach 

genre. It means they have new idea to improve students’ comprehension on 

genre as a way to improve reading skill.  

C. It is expected that the research finding can motivate the next generation 

teacher to be more innovative and creative in teaching English. It can be one 
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of the sources for other researcher to conduct their research. It can be also a 

new finding that is used to improve English teaching in Indonesia. 
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CHAPTER II  

REVIEW ON RELATED THEORIES 

 
 

It is important to know some definitions and related theories of each variable 

of the study. There are two variable which are genre and role play. There are some 

theories of genre and role play which aim genre and role play used in this study.  This 

chapter discuss about some definitions and theories related to genre and role play.  

 
1. Review on Reading Comprehension 

1. The Nature of Reading Comprehension 

Before defining what reading comprehension is, it is better to know first the 

definition of reading itself. Below are the definitions of reading stated by some 

linguists based on their own view. 

According to Williams (1984: 3) reading has been defined as: 

A process whereby one looks at and understands what has 
been written, the reader does not necessarily need to look at 
everything in a given piece of writing. The reader is not 
simply a passive object, fed with letters, words and 
sentences, but is actively working on the text, and is able to 
arrive at understanding without looking at every letter and 
word. 
 

Wallace (1994: 4) states that reading as interpreting means reacting to a 

written text as a piece of communication; in other words, we assume some 
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communicative intent on the writer’s part which the reader has some purposes in 

attempting to understand. 

Davies (1995: 1) defines that reading is private; it is mental, or cognitive 

process that involves a reader in trying to follow a respond to a message from a writer 

who is distant in space and in time. Rayner and Pollatsek (1989: 32) state that reading 

is the ability to extract visual information from the page and comprehend the meaning 

of the text. 

From the definitions above, it can be concluded that reading is ability of 

cognitive process to interpret, comprehend, respond and understand the information, 

message and meaning of written text in order to fulfill the reader’s purpose. 

Reading is very important to do for all people; as what has been stated by 

Grellet (1981: 4), there are two main reasons for reading: 

a. Reading for pleasure 

b. Reading for information (in order to find out something or in order to do 

something with information) 

Furthermore, he states that there are some ways of reading including: 

1. Skimming is quickly running one’s eyes over a text to get the gist of 

it. 

2. Scanning is quickly going through a text to find a particular piece of 

information. 
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3. Extensive reading is reading longer texts, usually for one’s own 

pleasure. This is a fluency activity, mainly involving global 

understanding. 

4. Intensive reading is reading shorter texts, to extract specific 

information.  

The different ways for reading are supposed to make the reader easier to get 

information for their purpose. Reading is not enough way to get information so that 

understanding is needed. According to Williams (1984: 2) reading aloud without 

understanding does not count as reading. Understanding is not an ‘all or nothing’ 

process, and from that it follows that reading is not an ‘all or nothing’ process either. 

Reading can often be a struggle after understanding, especially where language 

learners are concerned. 

In this case, reading and understanding relate to each other. Reading itself 

contains the activity to understand the text and information in the written text. In 

order to understand or to get meaning from text, therefore reading cannot be 

separated from comprehension. Burns (1984: 148) states that the objective of all 

readers is, or should be, comprehend of what they read. There are some experts who 

define reading comprehension, as follows: 

Kennedy (1981: 192) states that reading comprehension is a thought process 

through which reader becomes aware of an idea, understands it in terms of their 

experiential background and interpret it in relation to their own needs and purposes. 
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Kennedy adds that reading comprehension is not a skill or ability that can be 

developed once and for all at any level of instruction. It is a cumulative process that 

begins in early childhood and continues as long as an individual reads for 

information. 

Kennedy (1981: 192) states that reading comprehension is a thinking process 

by which pupil selects facts, information or ideas from printed materials, determines 

the meanings the author intended to transmit, decides how they relate to previous 

knowledge he has acquired and judges their appropriateness and worth for meeting 

his own needs and objectives. 

Smith and Robbinson (1980: 54) state that reading with comprehension is the 

understanding, evaluating and utilizing of information and idea through an interaction 

between the reader and the author. Dallman (1984: 159) states that reading with 

comprehension is meant constructing meaning from what is being perceived in 

writing. 

From that definitions, it can be concluded that reading comprehension is a 

thinking process of understanding, evaluating, utilizing, determining and judging of 

information and idea to construct meaning from what is being perceived in writing 

and the author intended to transmit.  

 

2. Reading Comprehension Skill 
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Dallman (1982: 133) states that there are various skills that make the ability to 

comprehend what is read. These specific skills may be classified as follows: a) the 

purpose of the reader and b) the length and nature of the selection read.  

a. The Skills Classified According to the Reader’s Purpose 

The skills dependent upon the reader’s purpose are classified into nine levels of 

comprehension skills. 

1. Reading to find the main idea : to get the general idea of a selection. 

2. Reading to select significant details : to note important details. 

3. Reading to answer question. : to answer questions. 

4. Reading to summarize and organize. : to make summaries and organizes   

      what he reads. 

5. Reading to arrive at generalization : to note specific instances and then   

   decide whether the data presented    

   are  sufficient to warrant a  significant 

   conclusion. 

6. Reading to follow direction : to note details to organize, and to note 

   the sequence of events. 

7. Reading to predict outcomes : to predict each sentences in a   

   paragraph. 

8. Reading to evaluate critically : to make critical evaluations of what is 

    read. 
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9. Reading graphs, tables, charts, and maps: to recognize the value of tables,    

     charts, graphs, and maps. 

 

b. Skills Classified to the Structure or the Length of Reading Unit 

1. Phrase meaning  : skill in comprehension of phrases. 

2. Sentence meaning  : skill to comprehend a complex sentence. 

3. Paragraph meaning  : skill to comprehend the main idea,  

    selecting  important  details, answering  

        questions,  arriving at  generalizations,  

     and following direction in a paragraph. 

4. Comprehension of longer selections : skill to comprehend longer selections,  

  special attention needs to be paid to the 

   means of reading stories, articles,  

  chapters, and book. 

Anderson in Aebersold and Field (1997: 16) states that successful readers can 

comprehend the text well if they are able to: 

1. recognize words quickly 

2. analyze unfamiliar words 

3. read for meaning, concentrate on constructing meaning. 

4. guess about the meaning of the text. 

5. distinguish main ideas of the text. 

Grellet (1995: 5) lists some reading comprehension skills as follows: 

library.uns.ac.id digilib.uns.ac.id



 20 

a. understanding explicitly stated information. 

b. understanding information when not explicitly stated. 

c. understanding the communicative value of sentences and utterance. 

d. identifying the main point or important in a piece of discourse. 

Kennedy (1987: 204) also states that the term of general comprehension skills 

refer to the ability to understand and interpret the meaning of words, sentences and 

paragraphs and it must be taught systematically from the beginning of formal reading 

instruction. 

 

 

3. Teaching Reading 

Reading, listening, speaking, and writing are four language skills that have to 

be mastered by the learners. Speaking and writing involve language production. They 

are referred to as productive skills. Listening and reading involve receiving message. 

They are referred to receptive skills. According to White (1997: 4), integration of 

skills is a feature of current practice in English language teaching. It means that the 

integration of skill is needed in English teaching and learning. The four skills are 

needed in order to process the information. 

Harmer (1998: 68) states that there are many reasons why getting student to 

read English text is an important of the teacher’s job. It is important for study 

purposes, for their career, for improving the process of language acquisition, for 
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studying language: vocabulary, grammar, punctuation, and the way construct 

sentences, paragraph, and texts. 

Reading is very important in order to get information, such as reading 

newspaper, reading magazines, advertisement, direction, etc. Especially reading 

comprehension makes the reader easier to understand the information. 

According to Harmer (1998: 69), there are some principles behind the 

teaching of reading as follows: 

a. Reading is not a passive skill 

Reading is an incredible active occupation. To do it successfully, we have 

to understand what the word mean, see the pictures the words are painting, 

understand the arguments, and work out if we agree with them. 

2. Students need to be engaged with what they are reading. 

Students who are not engaged with the reading text will not actively interest in 

what they are doing. Students need a topic or task that is really interesting for 

them. 

3. Students should be encouraged to respond to the content of a reading text, not 

just to the language. 

Students must be given a chance to respond the message of texts in some way. 

It is especially important that they should be allowed to express their feelings 

about the topic. 

4. Prediction is major factor in reading. 
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Teachers should give students ‘hints’ so that they can predict what’s coming 

too. The hint process will start our brain to predict what we are going to read. 

Expectations are set up and the active process of reading is ready to begin. 

5. Match the task to the topic. 

Teachers need to choose good reading tasks. Asking boring and inappropriate 

questions can undermine the most interesting text; the most commonplace 

passage can be made really exciting with imaginative and challenging tasks. 

6. Good teachers exploit reading texts to the full. 

Good teachers integrate the reading text into interesting class sequences, using 

the topic for discussion and further tasks, using the language. 

 

 

4. Question Technique in Reading Comprehension Skills 

Burn (1984: 203 – 204) states that there are seven major question types. These 

types can be explained as follows: 

a. Main Idea Question 

Students are asked to identify the central theme of selection. 

b. Detail Questions 

Students are asked to assimilate the information conveyed by these     

questions. 

c. Vocabulary questions 

Students are asked for the meaning of words used in the selection. 
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d. Sequence questions 

Students are asked about events in their order of occurrence. 

e. Inference Questions 

Students are asked to read between the lines to get answer that is implied by 

statement in the selection. 

f. Evaluation question 

   Students are asked for judgments about the material. 

 

B. Review on Genre 

1. Definition of Genre 

According to Hyland (2004: 4), genre is a term for grouping texts together, 

representing how writers typically use language to respond to recurring situations. 

Kaplan and Grabe (1996: 78) define text type (genre) as to the variation to be found, 

more generally, among different text types and the ways that textual features combine 

to define these types. 

Martin in Swales (1990: 40) states that genres are how things get done, when 

language is used to accomplish them. Martin adds that genre range from literary to far 

from literary forms: poems, narratives, service encounters, new broadcast and so on. 

Pardiyono (2007: 2) states that genre is text type that functions as a frame 

reference that a text can construct effectively; effective purpose and construction of 

text element also diction. Martin and Rothery in Swales (1990: 41) state that genre 
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refers to the staged purposeful social process through which a culture is realized in a 

language. 

Swales in Bhatia (1993: 13) defines genre as follows: 

A recognizable communicative event characterized by a set 
of communicative purpose identified and mutually 
understood by the members of the professionals or 
academic community in which it regularly occurs. Most 
often it is highly structured and conventionalized which 
constraint on allowable contributions in term of their intent, 
positioning, form, and functional value. These constraint, 
however, are often exploited by the expert members of the 
discourse community to achieve private intentions within 
the framework socially recognized purpose(s). 
 

Saville and Troike in Swales (1990: 39) define genre as the type of 

communicative event and offers the following as example: jokes, stories, lectures, 

greetings, and conversation. Swales (1990: 33) also states that genre is quite easily 

used to refer to a distinctive category of discourse of any type, spoken or written, with 

or without literary aspiration. 

Nunan (1993: 43) points that: 

The term ‘genre’ refers to a purposeful, socially 
constructed communicative event. Most event result in text 
(that is, pieces of oral or written communication). These are 
all different text types, which have different communicative 
function. Each has its own distinctive linguistic 
characteristics, and its own generic structure (that is, its 
own internal structure). 
 

Martin (1992) in Hyland (2004: 5) states that genre in Systemic Function 

Linguistic is seen as ‘staged, goal oriented social process’, emphasizing the 
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purposeful, interactive, and sequential character of different genres and the ways that 

language in systematically linked to context. 

He adds that genres are social processes because members of a culture interact 

to achieve them; they are goal oriented because they have evolved to achieve things; 

and they are staged because meanings are made in steps, and it usually takes writers 

more than one step to reach their goals. 

Genres have stage’ goal and steps. When a set of texts has the same purpose, 

they will often have the same structure and thus belong to the same genre. We cannot 

communicate without using genres. They provide the basis for what we expect to find 

in a text, contributing to what we see as its coherence and the options available to us 

for creating meanings.  

 

 

 

Based on the definitions above, it can be defined that genre is a distinctive 

type or category of written or spoken text of communicative event characterized by a 

set of communicative purpose(s) made in certain rules that are associated with a 

writer’s purpose through style and form that ranges from literary to far from literary 

form which has specific purposes in communicative events and distinctive linguistic 

characteristics, and its own generic structure to construct effective purpose, effective 

text element construction and diction. 

2. Text and Context 
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Hyland (2004: 26) states that the relationship of texts and context is central to 

this framework as interactions can only be understood by seeing them against their 

social setting. Before knowing the relationship between text and its context, first it is 

necessary to know the definition of text and context. 

Halliday (1978) in Kaplan and Grabe (1996: 40) argues that a text is a 

structural equivalent of language in real use which conveys meaning in all four senses 

of communicative competence (whether a text is: possible, feasible, appropriate, and 

performed) and which suggests a topic of discourse. 

Willis (1998: 67) says that text in general sense to mean a continuous piece of 

spoken or written language. Wallace (1992: 8) states text to mean any chunk of 

written language which carries a whole meaning and is describable by some term 

such as ‘warning’, ‘novel’, or ‘letter’. 

Nunan (1993: 6) states that text refers to any written record of a 

communicative event. The event itself may involve oral language or written language. 

Crystal (1992) in Nunan (1993: 6) states text is a piece of naturally occurring spoken, 

written, or signed discourse identified for purposes of analysis. It is often a long unit 

with a definable communicative function, such as a conversation, a poster. 

Based on the definition above, it can be concluded that text is a structural 

equivalent of language of any written record of a communicative event which carries 

meaning. The event itself may involve oral language or written language. 
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According to Nunan (1993: 7), context refers to the situation giving rise to the 

discourse, and within which the discourse is embedded. Furthermore, he states that 

there are two different types of context, as follows: 

1. Linguistics context is the language that surrounds or 
accompanies the piece of discourse under analysis. 

2. Non-linguistic or experiential context within which the 
discourse takes place. Non-linguistics contexts include: 
the type of communicative event; the topic; the purpose 
of the event; the setting; the participants and the 
relationships between them; and the background 
knowledge and assumptions underlying the 
communicative event. 

 

Definition above can be summarized that context refers to situation including 

linguistic context and non linguistic context.  

Texts are seen as being connected to particular contexts at two levels: register 

and genre. Gregory and Caroll (1978) in Swales (1990: 40) state that register or 

functional language variation is a contextual category correlating groupings of 

linguistic features with recurrent situational features.  

When people create a text they first make choices in register along three broad 

dimensions: 

a. Field – the social activity in which people are involved and what the text 

is about. 

b. Tenor – the relationship of the participants in the interaction. 

c. Mode – the role of language (wholly written, written or spoken, illustration, 

etc). 
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The relationship between genre and register is that genre is system of 

underlying register. Martin in Swales (1990: 40) states that there are two kinds of 

reason for establishing genre as a system underlying register. They can be shown as 

follows: 

One revolves around the fact that genres constrain the ways 
in which register variable of field, tenor and mode can be 
combined in a particular society. The second reason for 
recognizing that genres comprise a system for 
accomplishing social purposes by verbal means is that this 
recognition leads to an analysis of discourse structure.  
 

Couture (1986) in Swales (1990: 41) also gives the illustration of how genre 

and register are related each other. It can be shown as follows: 

Since the two sides of the scale are independent, a writer 
could select a genre that implies a high level of explicitness 
(like a business report) and the same time select a register 
that demands less explicitness (such as bureaucratic 
language). In doing so, the writer must decide which 
criteria for explicitness he or she wish to dictate linguistic 
choice (clear hierarchial development of message and 
support demanded by the report, genre or implicit 
expression of the cultural values of impartiality, power and 
prestige associated with bureaucratic style). 
 

It means that text, context and genre have relationship. Text itself is a 

equivalent of structural language, register is as context situation and genre is a 

context of culture that has stage, goal and social process.  

 

3. The Genres 
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Based on Standar Isi Mata Pelajaran Bahasa Inggris in the 2006 KTSP 

(Kurikulum Tingkat Satuan Pendidikan) Curriculum for SMP and MTs, the kinds of 

text or genres that should be taught are description, recount, narration, procedure, and 

report. These genres can be explained as follows: 

1. Description 

Description is a type of text, which has the specific function to give description 

 about object of thing or people. 

2. Recount 

Recount is a type of text, which has specific function to inform about past activity. 

3. Narrative 

Narrative is a type of text to retell activity or past event for narrating problematic 

 and resolution to amuse or entertain and often intended to give morality to the 

 reader. 

4. Procedure 

Procedure describes how something is accomplished through a sequence of actions 

 or steps. 

5. Report 

Report is a type of text to give information natural or non-natural phenomena or 

 things in the world to add knowledge to the reader. 

 

4. The Generic Structure Potential and Language Features of Recount  and 

 Narrative Text 
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a. Recount Genre 

According to Pardiyono (2001: 63) recount is a kind of text made to inform 

about last activities. Nunan (1993: 51) states that a recount consist of sequence of 

events which is initiated by an introduction and orientation, and which ends with a 

comment and conclusion. He adds that the exception of a conclusion conforms to the 

proposed generic structure. Grammatically, recounts are characterized by the simple 

past tense, and the use of specific reference to people and places. 

Hyland (2004: 29) states that recount has social purpose to reconstruct past 

experiences by retelling events in original sequence. 

Based on some definitions above, it can be concluded that recount is a kind of 

text consisting sequence of events which is initiated by an introduction and 

orientation, and which ends with a comment and conclusion. Recount is characterized 

by the simple past tense, the use of specific reference to people and places to 

reconstruct past experience. 

It can be concluded that recount has features as follows: 

1. Social Purpose of Recount Genre 

    Its social purpose is to reconstruct past experiences by retelling sequence event. 

2. Structure of Recount Genre 

    Recount has three stages as follows: 

a. Orientation  : provide information about situation. Its function is to attract 

    the  readers’ attention and focus their attention. 

b. Record of events : present events in temporal sequence. 
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c. Reorientation : brings events into the present. It may also contain of short 

        conclusion of content in the record events. 

3. Grammatical Patterns of Recount 

a. Using past tense, such as simple past, past perfect, past continuous tense. 

b. Using verbs of doing, such as went, took, save, got, etc. 

c. Using adjective word, such as wonderful, fun, happy, etc. 

d. Using sequence markers, such as first, second, third, after then, next, finally. 

f. Using special reference or individual participants, such as I, we, my family, etc. 

4. The kinds of recount text include letter, biography, autobiography, etc. 

Example : 

Orientation 

On Tuesday we went on a harbor cruise. 

Record events 

We went underneath the harbor bridge and then we went past some submarines. 
When we got to Clifton Gardens we had a picnic. After we had finished we played on 
the climbing. Then Mr. Robinson came over and said Mr. Moses was giving out 
frozen oranges. Then after we finished that we went home. 
 
Reorientation (personal comment) 

It was a nice day out. 

(Hyland, 2004, p.34) 

b. Narrative Genre 

According to Pardiyono (2004: 94) narrative is a kind of text to tell past 

activities which focus on problematic experience and resolution to amuse and give 
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lesson moral to the reader. Hyland (2004: 33) states that narrative genre has purpose 

to entertain and instruct via reflection on experience. 

Mc Crimmon (1984: 159) states that narration is a story to make a point. It 

can be used in an abbreviated form to introduce or illustrate a complicated subject 

that is, writers often use narration to lead into the body of their writing or in an 

extended form to provide a detailed, personal account of “what happened.” 

He adds that an effective narration has a plot; it is arranged according to a 

meaningful and dramatic sequence of action, which may or may not follow the order 

in which events actually happened.  

Based on the definitions above, it can be concluded that narrative is a kind of 

text to tell past activities in meaningful and dramatic sequence action to amuse the 

reader or give moral lesson to the reader. 

It can be concluded that narrative has features as follows: 

1. Social Purpose of Narrative Genre 

    Its social purpose is to amuse the readers. 

2. Structure of Narrative Genre 

a. Orientation :  Provide information about characters’ situation. Its function is 

      to attract readers’ attention to the story. 

b. Sequence of events 

1. Introduction : Presents the event. 

2. Problem : Present on or more problems for the character to solve 

3. Climax : Present the highest point of problem. 

library.uns.ac.id digilib.uns.ac.id



 33 

c. Resolution : Sorts out the problems for the characters. 

d. Coda : Short conclusion to give moral lesson. 

3. Grammatical Pattern of Recount 

a. Using sequence markers, such as first, second, third, etc. 

b. Using past tense, such as past perfect tense, past continuous tense. 

c. Using verb of doing, such as ran out, went, got, tried etc. 

d. Using adjective word, such as frightened, quiet, calm, happy, etc. 

e. Using repetition of subjective pronoun, such as my aunt, she, he, etc. 

f. Using conjunction, such as but, unfortunately, then, after that. 

4. The kinds of narrative text include novel, scenarios, legend, fable, short stories, 

 folktale, etc. 

 

Example : 

Orientation 

A huge snake got in my aunt’ s living room, one day. It was so horrible and could be 
very harmful to everybody. 
 
Sequence events 

Introduction 

First, my aunt was very frightened to see the snake, but she tried to manage herself to 
be quiet. 
Problem to climax 

Unfortunately, she failed to do it. She screamed out very loudly to see the snake 
moving and hissing. Then, she called some neighbors for some help. After that, she 
ran out and in to try to chase the snake out of the room, but she failed to do so. 
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Resolution 

Some neighbors suggested using salt to chase it away. Then she went to the kitchen to 
get a cup of salt. Using her right hand, she spread the salt over the snake and the floor 
of the living room. Not long after that, the snake slowly began to move its body and 
through the opened door, it began to leave the room. 
 
Coda 

My aunt was so relived to see the snake leaving the room without making any harm 
to anybody 

(Pardiyono, 2004, p. 101) 

 

C. Review on Role Play 

1. The Definition of Role Play 

 According to Harmer (1998: 92), role-play activities are those where students 

are asked to imagine that they are in different situations and act accordingly. We may 

tell them to role-play being guests at a party, travel agents answering customer 

questions or participants in a public meeting about a road-building project. 

La Douse (1996: 5) states that role-play comes from two words; role and play. 

Role means play a part in a specific situation. Play means the role is taken on in safe 

environment in which students are inventive and playful as possible. 

Ur (1996: 131) also states that role-play is used to refer to all the activities 

where learners imagine themselves in a situation outside the classroom, sometimes 

playing the role of someone other than themselves, and using language appropriate to 

this new context. 
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According to Cross (1991: 285), role-play is used a great deal in situations 

where the students’ future use of the language can be defined fairy clearly. It is 

enjoyable, it offers a mental escape from the classroom. It can be tightly controlled, 

perhaps as a logical development of a dialogue in the textbook, or it can be relatively 

free, with considerably scope for imagination and creativity. 

According to Byrne (1986: 117), role-play, like other dramatic activities, 

involves an element of ‘let’s pretend’ and it offers two main choices for the learner: 

they can play themselves in an imaginary situation and they can be asked to play 

imaginary people in an imaginary situation.  

Wingate (1993: 42) says that in a role-play each student pretends to be 

someone else and does something which has been set for them to do.  

Role-play is the practice of situational speech. If you don’t have any role-

plays in your course book, try thinking of typical situations for students of your age 

group, e. g. asking for information (the time, the date), asking permission to do 

something, inviting a friend, accepting an invitation, expressing surprise.  

La Douse (1996: 9) states role play as follows: 

Role play belongs to that category of language learning 
techniques sometimes referred to as low input or high 
input. This means that teacher-centered presentation phase 
of the lesson is very short and not at all the same as it 
would be for a controlled practice drill. After a brief 
introduction, the students plunge into an activity in which 
accomplishing the task is more important than using the 
exact word, in which fluency predominates over accuracy. 
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Based on the definition above, it can be defined that role-play is imagination 

activity belongs to language learning technique that all the activities are in specific 

situation and playing role of other than themselves using language appropriate to the 

context that is enjoyable, it offers a mental escape from the classroom and can be 

tightly controlled, perhaps as a logical development of a dialogue in the textbook, or 

it can be relatively free, with considerably scope for imagination and creativity. 

 

 

2. Features of Role Play 

Based on the definitions above, there are some features of role play as 

follows: 

b. Activity to imagine: It means the activity to think unreal world and unreal 

characters.  

c. Play a part in a specific situation: It means a situation outside classroom or an 

imaginary situations which may play the role of someone other than 

themselves.  

d. Using language appropriate: it means that the students used suitable language 

in a suitable situation or saying the right thing in the right place, at the right 

time also the message and purpose of communication. 

e. Enjoyable: it means that role play gives many freedom to express to try act 

what they think. 
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f. Creative : it means that the students should create a situation, a 

character and to imply an action from their own idea. 

g. Flexible : it means that role play creates many varieties exercise and 

activity. 

 

3. Types of Role Play 

La Douse (1997: 13) states that there are at least four types of role-play which 

include as follows: 

a. Roles, which correspond to a real need in the students’ lives. 

      For example: Roles with doctors dealing with patients. 

                            Roles as salesman traveling aboard. 

b. Roles, which acquire the students to play themselves in variety situation of 

which they may or may not have, direct experience. 

      For example: Roles as customer complaining. 

                            Roles as a passenger asking information. 

c. Roles, which few students will ever experience directly themselves, but which 

are easy to play because we have such vast indirect experience of them. 

      For example: Roles as a television journalist. 

d. Fantasy roles, which are fiction, imaginary, and possibly even absurd. 

      For example: Roles as a fairy. 

Cross (1991:285) states that there are some techniques of role-play. They are 

as follows: 
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a.  Role adoption 

Role adoption is a term to describe a drama-type activity where just 

exploitation of the text into real performance. Role adoption can also be based 

one student of a group or pair takes on a new identity, transforming practice 

and upon a character in a reading passage in the text book. 

b. Prescribed role-play 

Prescribed role-play is often functional in focus, with a series of tasks to be 

accomplished in a specific situation. Usually, the class is taught the needed 

formulaic expressions and related vocabulary beforehand, in a traditional 

presentation-practice mode. 

c. Free role-play 

Free role-play is more difficult. Every playlet created is different in several 

ways from those composed by other pairs. Students are given some oral 

guidance. 

d. Free role-play from a text 

Free role-play from a text involves no preparation time at all, for the teacher or 

for the students, a number of whom go to the front of the class to become the 

people portrayed in an incident in the day’s text. 

La Douse (1996: 9) states that there are two ways of looking work in role play 

as follows:  

First situation when students just cope as best they can, 
the teacher’s aim is to bring them to the point of 
awareness at which the necessity of acquiring certain 
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structures is evident, as these structures are of 
immediate relevance. Students can see how they could 
have put them to good use. Second situation, role play 
is the active phase of learning and offers an opportunity 
for students to make personal use of language that has 
been presented to them formally. 
 

 
 

4. The Advantages of  Role Play 

According to La Douse (1993: 6), there are some advantages of using role 

play. The advantages are below: 

a. Through role-play we can train our students in speaking skills in any situation. 

b. Role-play is a very useful dress rehearsal for real lives. It enables them not 

just to acquire set phrases, but also to learn how interaction might take place 

in a variety situation. 

c. Role-play helps many shy students by providing them with a mask. 

d. Role-play is fun. The students can enjoy their imagination trip. 

e. Role-play gives the students a chance to explore and play with the 

possibilities offered by the new language, and provide situations where this 

new language can be related to the students’ own experiences. 

Haycraft ( 1978: 89) acting in language learning is valuable because: 

a. Actors when speaking another language. 

b. It accustoms students to perform in front of the others. 

c. It helps them to overcome the nervousness which this entails. 
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d. It gets them speaking expressively in a situation, and thus make them aware of 

stress and intonation in speech. 

e. It involves everyone, as those in the ‘audience’ want to see how their fellow 

students will perform, conscious that thy too will soon be on ‘stage’ 

themselves. 

Cross (1991: 285) also states some advantages of role-play. They are: 

1. Role-play offers a mental scope from the classroom. 

2. Role-play can be contrived to make the students apply the same language in a 

new context. 

3. Role-play offers rehearsal for such later, genuine communication by engaging 

the students in simulated situations, forcing them to satisfy needs and express 

meanings by use of their limited linguistic resources. 

4. Role-play can make the weaker students can restrict themselves to a few 

simple exchanges, while more able learners profit from the freedom to be 

creative and take risks. 

Dougill (1987: 17) also states that the main benefit role play from the point of 

view of language teaching is that it enables a flow of language to be produced that 

might be otherwise difficult or impossible to create. Role play can also recreate the 

language used in different situations, the sort of language students are likely to need 

outside the classroom. 

Livingstone (1983) in Dougill (1987: 17) states that by stimulating reality, 

role plays allow students to prepare and practice for possible future situations. 
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5. Setting up Role-Play 

According to Harmer (1998: 100) when setting up a role-play, the most 

important things to do are: 

§ Make sure that everyone understands the purpose of the activity. 

§ Make sure that everyone understands their own part in the activity. It is often 

useful in a class where the same role-play will be carried out by a number of 

groups to begin by getting together all the players of each role and having 

them discuss what they understand by the role description and how they 

intend to act. 

§ Be available, but not involved unless you are needed to keep the activity 

going. 

§ Monitor language use and make notes on students needs. 

§ Allow time afterwards for people to talk about what happened. This will raise 

the general awareness of what can happen in role-plays and simulations, and 

perhaps encourage people to become more involved next time. 

§ Introduce a language focus. This can be based both on student questions and 

on notes that you have made. 

§ Allow a lot of time. 

 

6. The Source of Framework for Role Play Practice 

library.uns.ac.id digilib.uns.ac.id



 42 

According to Byrne (1986: 121) there are some ways of providing a 

framework for role play practice. 

a.   Open ended dialogues 

This term is used for dialogue which leave the learners free to decide how to 

develop them. 

b.   Mapped dialogues 

It is reproduced here with the ‘functional’ cues for each speaker on separate 

cards, so that there is an ‘information gap’ between them. 

c.   Role instruction 

Theses describe the situation and tell the participants how they should 

interact. 

 

 

 

d. Scenarios 

These outline the sequence of events (like the description of play or film) 

without giving any of the words used. The events could of course be presented 

through a series of pictures. 

5. Text book dialogue 

            Using text of dialogues. 

6. Plays 

      Using of plays in activity of role play. 
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D. Teaching Genre through Role Play 

Genre is a distinctive type or category of written or spoken text of 

communicative event characterized by a set of communicative purpose(s). 

Comprehension on genre means comprehend and understand the text of 

communicative event characterized by a set of communicative purposes. Each genre 

has each communicative purpose, structure and features. Comprehension on genre 

also means comprehend and understand the communicative purpose, structure, 

features and information in the genre it self. 

Role play is an imaginative activity that the activity are in specific situation 

playing role of other than themselves using language appropriate to the context. Role 

play is an activity that is helpful and enjoyable. It gives students freedom to play act 

in real life. 

Comprehension on genre trough role play is expected to be able to reach a 

great result of English teaching and learning. Through role play students can play 

some dialogue in the form of spoken or written genre. Genres have some features 

including language feature, purpose and generic structure. The features can be created 

in role play.  

Through role play it is expected that students can do and practice to create 

communicative event based on their imagination. They can play as someone other 

than themselves, but they should communicate in their role play in the form of genre. 
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Students are also expected to improve students’ social interaction. It may help them 

to communicate with others in order to fulfill their future daily needs. 

 Junior High School students suit with the type of role adoption. In this case 

students still adopt the language from text into the real life. They exploit text and use 

it to conduct role play. The technique can increase to other technique after the 

students’ language competence increases. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

This chapter is to know context, technique of analysis data and technique 

of collecting data used for this research. It is important to know the context, 

technique of collecting data and analysis data used for this research because there 

are many contexts, technique of analysis data and technique collecting data. 

 

A. Context of Research 

1. The Setting of Research 

The research was conducted in SMP N 16 Surakarta. The school is located 

in Jl. Kolonel Sutarto 188 Surakarta. Its location is very strategic near a big street. 

The situation of the school environment is safe and quiet. The condition of the 

school is good. There is a gate around the school. It can prevent the school from 

other people to freely enter the school. There are some rooms which include 15 

classrooms, a laboratory, teacher and headmaster’s room, some practice rooms, a 

computer room, a garage, a cafeteria, a little mosque, a toilet, a library, a 

multimedia room and a yard. One of the rooms for teaching and learning language 

is the multimedia room. It has a laptop, a tape recorder and a slide.  

  

2. The Subject of the Research 

The subject of this research is the eighth grade students of SMPN 16 

Surakarta in class C. Class VIIIC consists of 38 students. They are 17 boys and 21 
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girls. The students of SMP N 16 especially in class C have the average 

achievement of English. In fact, the students in class C have difficulties in 

comprehension genre. There are varieties of the students’ achievement. There are 

some students with predicate as clever students who have high achievement than 

other. There are also some students with average achievement. There are students 

with under average achievement in comprehension text.  

The girls tend to be diligent and more enthusiastic in the learning activity 

than the boys. The boys tend to be lazy and less motivated. However, there are 

some boys who are diligent and motivated in the learning activity. Usually the 

clever ones are diligent, active, motivated, serious and interested to know further 

about the material. The weak students tend to be passive, lack of motivation, not 

serious, noise and disturb the other students. 

Most of the students live in suburban. Most of the students live in 

Mojosongo, Palur and around SMP N 16.  The students come from the medium 

level of economic status. There is no big gap between the rich ones and the poor 

ones. They use the uniform and obey the school rule. The students also have good 

behavior to their teachers. 

 

B. Action Research Methodology  

1. The Nature of Action Research 

 According to Gregory (1998); Kemmis and McTaggart (1988) in Richards 

and Lockhart (1996: 12), action research refers to teacher-initiated classroom 
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investigation which seeks to increase the teacher’s understanding of classroom 

teaching and learning, and bring about change in classroom practice. 

Bogdan and Biklen (1982) in Burns (1999: 30) state that action research is 

the systematic collection of information that is designed to bring about social 

change.  

Carr and Kemmis (1986) in Burns (1999: 30) state action research as 

follows: 

Action research is simply a form of self-reflective enquiry undertaken by participants in social 
situations in order to improve the rationality and justice of their own practices, their 
understanding of these practices and the situations in which the practices are carried out. 

 

 Burns (1994) in Burns (1999: 30) says that action research is the 

application of fact finding to practical problem solving in a social situation with a 

view to improving the quality of action within it, involving the collaboration and 

co-operation of researchers, practitioners and laymen. 

Based on the definitions of action research above, it can be defined that 

action research is a systematic collection of information to find a problem solving 

to bring about change for improving the quality of action. 

 

2. Features of Action Research 

Somekh (1993) in Burns (1999: 34) suggests there are some features of 

action research as follows: 

1. The research focuses on a social situation; 

2. In the situation participants collaborate with other and with outsiders to 

decide upon a research focus and collect and analyze data; 
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3. The process of data collection and analysis leads to the construction of 

theories and knowledge; 

4. The theories and knowledge are tested by feeding them back into changes 

in practice; 

5. To evaluate these changes, further data are collected and analyzed, leading 

to refinement of the theories and knowledge, which are in their turn tested 

in practice. 

6. At some point, through publication, these theories and knowledge are 

opened up to wider scrutiny and made available for others to use as 

applicable to their situation. This interrupts the cyclical process of research 

and action, but is useful in bringing the research to a point of resolution, if 

only temporarily. 

Burns (1999: 30) suggests a number of general features which characterize 

an action research. They are: 

§ Action research is contextual, small scale and localized. It identifies and 

investigates problems within a specific situation. 

§ It is evaluative and reflective as it aims to bring about change and 

improvement in practice. 

§ It is participatory as it provides for collaborative investigation by teams of 

colleges, practitioners and researcher. 

§ Changes in practice are based on the collection of information or data, 

which provides the impetus for changes. 
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3. The Model of Action Research 

According to Kemmis and Mc Taggart (1998) in Burns (1999: 32), action 

research occurs through a dynamic and complementary process, which consists of 

four essential ‘moments’: of planning, action, observation and reflection. 

These moments are the fundamental steps in a spiraling process through 

which participants in an action research group undertake to: 

1. Planning 

      Develop a plan of critically informed action to improve what is already   

happening. 

2. Action 

     Act to implement the plan. 

3. Observation 

     Observe the effects of the critically informed action in the context in which 

it occurs. 

4. Reflection 

Reflect on these effects as the basis for further planning, subsequent 

critically informed action and so on, through a succession of stages. 

Kemmis and Mc Taggart in Burn (1999: 32) illustrate the model of 

implementation the classroom action research. It includes four steps: 1) 

Identifying problems and planning the action, 2) Implementing the action and  
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understanding genre. To identify the problem, I observed the teaching learning 

process and conducted a pretest. I made a lesson plan, some teaching aids, 

some sheets and test for knowing the students’ ability in comprehension genre. 

b. Action 

            Action is act to implement the plan. I did teaching and learning genre 

through role-play. I applied role-play to the students, made a lesson plan and 

sheets. Here I tried to conduct role-play to teach genre. 

c. Observation 

Observation is to observe the effects of the critically informed action in the 

context in which it occurs. I observed teaching and learning of genre activity 

through role-play. Here, I made documentation systematically upon classroom 

interaction, events, and all the activity during the teaching and learning process. 

d. Reflection 

Reflection is to reflect on these effects as the bases for further planning, 

subsequent critically informed action and so on, trough a succession of stages. 

After doing the observation, I continued to the next step namely reflection. Here, I 

reflected how the teaching and learning process ran. It was supposed to know the 

strengths and weaknesses of role play in the teaching and learning genre. 

 

C. The Technique of Collecting Data 

In relation to the data collections, Burns (1999: 81) states that observation 

is conscious notice classroom actions and occurrences which are particularly 

relevant to the issues or topics being investigated. It also refers to using 
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procedures that ensure that information collected provides a sound basis for 

answering research questions and supporting the interpretations that are reached. 

There are some techniques of collecting data including diaries or journal, 

photograph and test. 

 Diaries or journals are an alternative to field notes, or supplement, if time 

permits. They provide continuing accounts of perceptions and thought processes, 

as well as of critical events or issues, which have surfaced in the classroom.  

Photographs are a way of greatly enhancing classroom analysis and 

providing visual stimuli, which can be integrated into reporting and presenting the 

research to others.  

According to Cronbach, a test is a systematic procedure for observing 

one’s behavior and describing it with the aid of numerical device or category 

system. The researcher tested the students by using written test consisting of pre 

test and post-test. The result of the technique was analyzed to know the students’ 

ability in mastery genre.  

In collecting data, I used collecting data techniques. In data collecting, I 

used observation, diary and photograph during the implementation of the research 

to support the accurate data. For quantitative data, I used tests (pre-test and post 

test). 

 

D. The Technique of Analyzing Data 

The classroom action research will be successful if there is an 

improvement of students’ comprehension on genre. It can be showed when the 
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students can do the test and enjoy learning genre through role-play. In analyzing 

data I used qualitative technique which is called constant comparative. Straus and 

Glasser (1980: 104) state that constant comparative method is likely to be applied 

in the same study to any kind of qualitative information, including observations, 

interviews, documents, article, book and so forth. In addition, Glasser and Straus 

(1967) in Hopkins (1993: 105) state that there are four stages the constant 

comparative method include: 

§ Comparing incidents applicable to each category. 

This is the stage to collect data and to assemble the data then code the 

data to reduce the large amount of data collection result. In this stage, I 

started by collecting data from field notes, teacher diaries, and 

photograph. Then I assembled the data in order to compare and 

contrast the data to see what fit together among three of them. After 

assembling data, the next step was coding the data to reduce the large 

amount of data collection to more manageable categories of concepts, 

types, or information related to student’s reaction, mime, attitude and 

enthusiastic through role play. 

§ Integrating categories and their properties. 

 This is the step to compare the perception from three different points 

 of view. In this step, I compared my perception with students’ 

reaction  and the other participants to take the relation between them 

whether there were same perception among of students’ information, 

the participant (who took a role to observe), and my perception. 
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§ Delimiting theory. 

 This is the step to take a hypothesis and relating it either to theory, the 

norms of accepted practice or the teacher’s intuition as to what 

comprises good teaching. In this step, I constructed the theory of 

hypothesisand fitting it  into a  frame of reference related to the 

theory and my intuition. I constructed hypothesis related to role play 

theory and my intuition  based on data which was observed in the 

English TL process. 

§ Writing theory.  

 This is the step to create meaning out of the research data to plan the 

 future action. In this final stage, I took a future plan about research 

 finding next doing. After I constructed theory based on the research 

 finding, I took a future plan about role play to improve  students’ 

 comprehension on genre whether it could be applied or not in English 

 TL activity. 

To know further about the result of research, we want to know the 

differences between the pre research and post research. I need to analyze data 

using statistic technique. After the data were collected, the data of test were 

analyzed using statistic technique to know whether there are significant 

differences between students’ comprehension toward genre before and after using 

role-play. First is to know the score. The formula is stated as follows: 
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The formula to calculate the score of students: 

S = R x 100 

      N 

Notes: 

S : Students’ score 

R : The sum of the correct answer 

N : The sum of the test items 

The mean of pre-test and post-test can be calculated with the formula: 

X = Σ x             Y = Σx  

      N                       N 

Notes: 

X : Mean of pre test scores 

Y : Mean of post test scores 

N : Number of sample 

Σx : The sum of pre test score 

Σy : The sum of post test score 
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CHAPTER IV 

THE RESULT OF THE RESEARCH 

 

The aims of the study are to describe whether or not and to what extent role 

play can improve the students’ comprehension on genre, and finding out the changes 

that may happen after implementing role play in the classroom. This chapter will also 

describe how is the improvement of students’ comprehension on genre through role 

play especially the improvement of two categories of indicator which are the main 

cases in this study. In this study I had two categories of indicator related to students’ 

comprehension on genre problem. The first category is related to students’ 

competence including: 1) Students’ difficulties to identify the setting of place and the 

setting of time; 2) Students’ difficulties to construct some sentences into good 

arrangement of short recount and narrative text; 3) Students’ difficulties to identify 

the characters in recount and narrative text; 4) Students’ difficulties to catch the main 

idea of each paragraph in recount text; and 5) Students’ difficulties to identify the 

generic structure of recount and narrative text. The second category is related to 

classroom situation as follows: 1) Students were noisy in teaching and learning 

English in the classroom; 2) Students tended to be passive learner; 3) Students were 

not willing to speak English; 4) Students paid little attention toward their teacher 

explanation during TL activity; and 5) Students were lazy to do homework. 

From those categories of indicators appeared some source of the problems as 

follows: 1) The material was not quite interesting for the students; 2) The
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students did not have sufficient intrinsic motivation to learn English; and 3) The 

teaching technique of delivering material was monotonous. 

 This chapter is divided into two sections: the first is the process of the 

research and the second is the research findings. Each section is described as follows. 

 

A. Process of the Research 

In conducting the research, I worked collaboratively with the English teacher 

of SMPN 16 Surakarta, namely Teacher B. Before conducting the research, I told him 

that I would conduct action research. He said that he had heard about action research 

before, but he had not understood yet how to conduct action research (AR). 

Therefore, I shared the AR knowledge with Teacher B. After getting more 

understanding about AR, he permitted me to conduct AR in his classroom. He wanted 

to know his students’ improvement through the research. Teacher B and I worked 

together in implementing the study. Teacher B was the observer while I was the 

practitioner.  

This research was conducted in two cycles. Cycle one included four meetings 

and cycle two included one meeting. During the process of the research, I noticed that 

cycle one was through stages of planning, implementation, observation, reflection, 

revising plan. Cycle two was through stages of planning, implementation, 

observation, reflection observation result and final reflection. The whole process of 

this study can be seen in Table 4. 1. 
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Table 4.1.The Whole Process of the Research 
1. Pre research 

1. Observation 
2. Pre test 
3. Interview 

 
Identifying and focusing the problems during TL process. 
Identifying the students’ comprehension on genre. 
Identifying and confirming teacher’s and students’ difficulties in 
teaching and learning genre 

II. Research Implementation 
Cycle 1 

1. Planning 
 

 
2. Action 

a. M 1 
b. M 2 

 
c. M 3 
d. M 4 

3. Observing 
 

4. Reflecting 
 

 
 

5. Revising plan 
 
 
Cycle 2 

1. Planning 
 

2. Action 
a. M1 

3. Observing 
4. Reflecting 
 
 
 

5. Final  reflection 

 
 

Preparing the materials, lesson plan, teaching aids, chart, pictures, 
camera, texts, dialogue, worksheet and everything related to the 
Action Research 

 

1) T (teacher) using chart and text to explain recount genre. 

2) S (students) practicing dialogue and understanding recount genre 
through role play. 

3) T using chart, picture and text to explain narrative genre. 
4) S Practicing and understanding narrative genre through role play. 
Students enjoyed the activity of role play and interacting with their 
friends. They were also active during TL English. 
Positive result: improvement of students’ comprehension on genre. 
Weaknesses : some students spoke loudly, some students were 
passive, some students were still shy, and some groups were left 
behind. 
Focusing on managing the students to speak low voice, giving all 
students part in role play, sharing the group fairly, giving 
responsibility to all groups’ member. 
Cycle 2 
Preparing lesson plan, picture, text, dialogue, lottery and everything 
related AR. 
1) S practicing dialogue and understanding recount and narrative 

genre. 
Students were active and responsible in the class. 
Positive result: the improvement of class situation 
Weaknesses: some students did not take their responsibility 
seriously, some students did the task with their friends, and some shy 
students got unfair part in role play. 
Positive result: the improvement of students’ comprehension on 
genre and classroom situation. 
The student’s score from pre test 62,43, post test one 69, 41 and post 
test two 73,62.  
Weaknesses: role play will need much time, students get bored 
without variety rehearsal, and need preparing lessen plan and 
remembering its steps. 
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More detailed explanation of the procedures of the research is described in the 

following section: 

a. Pre Research 

As shown in Table 4.1 above, the pre research was conducted before the study 

implementation. The aim of pre research is to identify the problems happening during 

the TL process. The problems could be identified through observation in the class. I 

focused on the identification of students’ comprehension on genre before using role 

play, the identification of the students’ attitude during TL process, and the teacher’s 

technique in teaching genre. The pre research covered three steps: 1) Observing the 

TL process; 2) Giving pre test to the students; and 3) Interviewing teacher and 

students 

The observation and the interview results in the pre research showed that in 

teaching English, Teacher B taught the students by using students’ worksheet in LKS 

and followed all the learning activity from it, especially the writing activity. Teacher 

B tended to give explanation and task to the students in every meeting. He asked 

students to read a text then tried to translate it one paragraph by one paragraph. Then 

students were asked to write the questions’ answer in front of the class. He did not 

use any other teaching technique to teach English, for example by using group work. 

He also did not use teaching aids in teaching English. He also informed that the 

students were difficult to comprehend the genre and to do the exercises. In order to 
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solve the problems, Teacher B asked them to read some texts from LKS. Then they 

were asked to translate each word that they had been read. As the results, the students 

got tired so that they made noise during TL process.  

Based on the observation and interview result, the problems could be 

identified including two categories: students’ competence and classroom situation. It 

could be explained as follows: students’ competence of comprehension on genre was 

low. It could be seen from some indicators: 1) Students got difficulties to identify the 

setting time and the setting place in narrative and recount text; 2) Students got 

difficulties to construct some sentences into a good grammatical of short recount and 

narrative text; 3) Students got difficulties to identify the characters in recount and 

narrative text; 4) Students got difficulties to identify the main idea of each paragraph 

in recount text, and 5) Students got difficulties to identify the generic structure of 

recount and narrative text. 

Dealing with classroom situation, students made noise during TL process. It 

could be explained as follows: 1) Students were noise in the teaching and learning 

(TL) English in the classroom; 2) Students tended to be passive learner; 3) Students 

were not willing to speak English during TL English; 4) Students paid little attention 

toward their students’ explanation during TL English, and 5) Students were lazy to do 

homework. 

Those problems appeared because of some cases. The cases were as follow: 1) 

The material was not quite interesting; 2) The students did not have sufficient 
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intrinsic motivation to learn English, and 3) The technique of delivering material was 

monotonous. 

Students’ comprehension of texts was evaluated by reading test. The test was 

conducted in class C of the eighth grade students, which consisted of 38 students. 

After being tested, it could be concluded that the students’ comprehension on genre 

was low, because the mean score they got was 62, 43. 

Considering those causes, Teacher B and I decided to collaborate in 

implementing new teaching and learning activities, which was role play in order to 

improve students’ comprehension of genre and to change the classroom situation 

during TL English. 

b. Research Implementation 

The implementation of the teaching of comprehension on genre through role 

play in classroom action research covered two cycles. The two cycles consisted of 

five meetings and every meeting spent 80 minutes. It was conducted in February 21st 

until March 30th 2009. The implementation of this cycles is summarized in Table 4.2 

below. Those steps are described as follows: 

Table 4.2 The Implementation of Cycle 1 and Cycle 2 

Cycle 1 

Parts of Body 
1. Problems a. Students’ comprehension on genre is low 

b. Students were bored and noise during TL process. 
2. Planning the action Preparing lesson plan, chart, camera, worksheet, text, dialogue, and 

everything related to AR 
3. Implementing the action 
a. M 1 

 
a. T presenting the material of recount genre using chart, and text. 
b. S practicing to play as if they were somebody who was telling his 
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b. M 2 

 

 

c. M 3 

 

d. M 4 

experiencing in front of the class then he asked some questions to 
others. 

c. T reviewing the last lesson and asking the students to make groups. 
d. S completing the dialogue using their word choice. 
e. S performing the dialogue. 
f. S doing individual exercises. 
g. T presenting the material of narrative genre. 
h. S reading the text. 
i. S arranging some sentences into a good dialogue. 
j. S performing the dialogue in front of the class. 
k. T reviewing the last material and asking the students to make 

groups. 
l. S practicing the dialogue in front of the class.  

4. Observing the action 
a. M 1 
 
 
b. M 2 
 
 
c. M 3 
 
 
d. M 4 

 
S enjoyed doing role play, some students were still shy to speak 
English, some students could understand the material of recount genre 
included its generic structure, language features and example. 
S could do role play in front of the class. Most of the students were 
willing to do role play in front of the class and speak English and 
could also do some exercises. 
S did role play in front of the class. All students took a part in the 
activities, took role in the dialogue in front of the class and tended 
more active to do the exercise. 
S could do role play in pairs or in group, although some of them read 
the text, they liked to interact with their friend to arrange a good 
dialog to be performed. 

5. Reflecting the 
observation result 

Positive result: The improvement of students’ comprehension. 
Weaknesses : Sometimes students spoke loudly to discuss their task, 
some students were passive, shy to speak English and some groups 
were left behind. 

6. Revising the plan The next action focused on: 
a. Managing the students to be able to speak in low voice. 

b. Giving all students part to speak English 

c. Sharing the group fairly. 
d. Giving students’ task and responsibility to all member of the group. 

Cycle 2 
Parts of body 

1. Problems a. S were speak loudly, it caused noisy. 

b. Some S were still passive learners. 

c. Some groups were left behind because there was no clever student. 
2. Planning the action Preparing the material, lesson plan, teaching aids, dialogue and text. 

3. Implementing the action 
a. M 1 

a. T reviewing recount genre. 
b. T dividing the class into some groups and giving them exercise. 
c. S giving all their member of the group their task. 
d. S doing role play 

4. Observing the action 
a. M 1 

S were active in their group, took responsibility to do their tasks and 
took apart in their performance.  
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5. Reflecting the 
observation result  

Positive result: The improvement of class situation 
Weaknesses: Some S did not take their responsibility seriously, did 
their task with their friends and some shy students did not get fair part 
in performance. 

6. Final Reflection Positive result: The improvement of students’ comprehension and the 
improvement of classroom situation. The student’s score from pre test 
62,43, post test one 69, 41 and post test two 73,62.  
Weaknesses: 
a. Role play will need much time if the students do not prepare the 

material before. 
b. The students will be bored if teacher does not give variety of 

rehearsal. 
c. Teacher should prepare the lesson plan and remember the steps in 

order to get successful role play. 
 

More detailed description of the implementation of this study can be seen in 

the following section: 

a. Planning the action 

Before making the planning of the action for this cycle, the problems should 

be identified first. In this study, the problems were identified on the pre research, as 

follows: 1) Students’ comprehension on genre was low; 2) Students were noisy 

during TL process. To solve these problems, Teacher B and I decided to conduct an 

action research by carrying out activities through role play to improve students’ 

comprehension on genre and to change the classroom situation. The TL activities 

were completed with the use of teaching aids, namely: picture, chart, dialogue and 

text. Those aids were used in order to help students to comprehend narrative and 

recount text, which were presented.   

In planning the action, Teacher B and I prepared the material, lesson plan, 

teaching aids, camera and everything related to the action. I would implement the 
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action while Teacher B observed the whole process of TL in the classroom to identify 

the result. 

b. Implementing the action 

1. Cycle 1  

I carried out the implementation of the action. In this cycle, I presented the 

material of recount and narrative genre. I used chart and pictures to explain students 

about the genres. I guided students to practice recount and narrative with dialogue in 

front of the class. Each meeting was divided into two terms, namely: warming up and 

presentation, and practice.  

1) First meeting  

    a. Warming up and presentation 

The first meeting was conducted on Saturday, February 21, 2009. At 7 

o’clock, the lesson began. This was the second time for me to attend the class VIIIC. I 

came to class and asked students to come into the classroom. Firstly, I greeted the 

students and checked the presence. 

Secondly, I asked the students about some simple questions related to recount 

genre. For example, I asked whether the students had heard about recount genre. The 

students did not give answer. They were silent and they smiled to me. I asked a 

student who sat near me. She answered that she had heard recount genre. I asked 

students to remember about their past event or last activity, such as when they were 

going to picnic, their activity in the last holiday, what they had done during the last 

week. Some students answered that they had some experiences in the past time. Some 
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students answered in Indonesia, “Saya pernah ke pantai dua bulan yang lalu.” ; 

“Saya ke Jogja kemarin Miss.” Then I asked the students what recount genre meant. 

One of the students whose initial was GAS answered the question. She answered, 

“Text tells about past event.”  

Next, I gave her good response and explained about recount genre, its generic 

structure, its language features and its example. I also explained how to understand 

recount text by some strategies such as scanning reading, identifying main idea, and 

guessing words. Then I asked the students to make a group of five or four. The 

groups were named beach, glasses, orange, coconut, ice tea, sandy, sunny, and wavy. 

Then I distributed some texts to each group. The text was entitled A Wet Night. I gave 

the students opportunity to read the text. I asked them to discuss what was the text 

about. While I gave them some minutes to discuss, I heard a student said,” Eh….ki 

bacaane tentang opo? “ Then she asked me when her friend could not answer, “ Bu, 

ini tentang apa bacaannnya? Apa tentang malam yang basah?” I smiled then I 

answered, “ Itu bukan malam yang basah artinya, tapi ketika hujan di malam hari. “  

Then I gave explanation how to comprehend the text. I explained how to apply 

scanning reading to find the information, how to identify the main idea, and guess 

words in the text. 

After I explained the text, I asked the students whether or not they had 

understood my explanation. They answered that they had understood my explanation. 

Then I gave them time to record and think what I had explained.  

b. Practice 
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I distributed some texts into each group. Students were given opportunity to 

read text and discussed with their friend about the text. I distributed some pictures to 

each group. I asked them to look at the pictures and guess what the pictures were 

about. Some students asked what the next step they would do. I explained that they 

had to read the text before the played an act. Some students asked me,” Bermain 

drama apa bu?” I explained that they would role play a short drama. I asked them to 

look at the picture. They should guess what the picture was about. They should  

pretend to become somebody other than themselves. They answered,” O….gitu ya Bu, 

jadi nanti memerankan seseorang ya, Bu boleh baca ga nanti kalau lupa? “. I 

answered that they could read their notes when they forgot the dialog but they could 

not do it too often. Then the students pretended to be someone who was telling their 

story. A student asked me, ”Miss yang diceritakan cerita yang ditext ya?” I 

explained again until they understood the rule. I saw the students make some notes in 

their book. I heard some students said, “ Eh …..meranke apa ya? Jadi ibu sing 

menceritakan cerita ke anak-anake. “ Then her friend said, “ Eh iya ya, buat catatan 

dulu.” They wrote what they would say. I helped them if they had difficulties to do 

the task.  

I invited students to play act in front of the class. They should take a role 

based on what they thought about their pictures. Some students asked whether they 

could bring the notes and read it if they forgot what they should say. I allowed them 

to bring the notes. Then a student GAS wanted to role play. She was still shy to speak 

in front of her friends. She whispered to me, “ Mbak eh Bu saya malu nanti kalau 
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jelek diketawain teman-teman, “ I gave her motivation and made her safe. Then I 

stood  beside her. She told the event in the text but sometimes she read her notes. 

After she told about the event of the text, she asked some questions including the 

character, setting of time and some questions related to what she said to her friends. 

There were no students who wanted to answer the questions, then I said that I would 

gave reward for students who could answer correctly. One of the students, PH, tried 

to answer her question correctly. Then another student, SY, could answer her 

question correctly. Then she sat in her chair. Her friends and I gave her applause. I 

heard some students said, “ Yee..dadi artis nih. “ 

After she finished taking her role play, I invited the other students to play their 

act. I attracted them by promising to give them reward. Another student tried to role 

play in front of the class. He was SY. He told the event in the text was entitled The 

Maniac. He also read his notes. He was more often to read the notes. Then he gave 

students 2 questions. He asked like what GAS said, “Who was the character in the 

story?; What is my story about?. A student, PH, answered the first question correctly. 

Then the student, DAP, answered the second question correctly. Then the students 

and I gave him applause.  

After the students’ performance, I gave comment for each student’s 

performance. Her performance was good although she read the text and her voice was 

not loud. I gave comment that both players were good and the other students who 

could answer were active and good. I said that the other students had to take a part in 

the activity. They were not afraid or shy to say in the class. 
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2) Second Meeting  

a. Warming up and Presentation 

The second meeting was conducted on Saturday, February 28, 2009. At 7 

o’clock, I came to the class to begin the TL English. First I greeted the students and 

checked the presence. After that I reviewed last lesson. I also discussed students’ 

homework. Most of students had done their homework. They had brought recount 

text. I wrote the title of the text in my book in order to remember the title. Then I 

asked the students to keep it because they would need it for next homework. They 

had to identify the main idea in each paragraph as their homework. I explained about 

the main idea for a moment. After the students understood about the homework, I 

continued the activity. 

b. Practice 

As usual I divided the class into 8 groups. I explained about the activity they 

would do. As usual I divided the class into four or five. I distributed some texts 

entitled Going to the Beach. It was an incomplete text. The students should read it 

first. 

While the students read the papers, I wrote a short text of recount in the 

blackboard. After I finished writing the text, I asked the students to read the text in 

the blackboard. I also asked the student to write important information from the text. I 

explained them about scanning and identifying text in order to remind them. 

After the students had written and read the text and its information, I wiped 

the text in the blackboard. Then the students were asked to fulfill the gap based on the 
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information they got from the text. For variation they should choose the word phrase 

based on their group decision. For example, when the character in the text was ‘the 

woman’ the students could make variety of answer such as ‘the old woman, the 

beautiful woman’.  

Some students still asked about what they would do. They asked to me, “ Bu 

tadi yang ditulis di papan tulis apa?”  I explained again to them that they should 

catch the information from the text I had written in the blackboard. They said,” Bu 

tadi saya tidak menulis, cuma baca saja trus sekarang lupa,” Some students were 

still confused because they had not read the text and not written the information. I 

explained the rule again and said that if they did not read the text in the blackboard, 

they could answer it by identifying the sentences in the text. After the students 

understood my explanation, I gave them chance to complete the text. I walked around 

the class to control the students’ activity. I heard a students said, “ Eh jawabanne ni 

apa ya?” Her friend answered, “ Kayake ini deh, soalnya kan di pantai jadi minume 

pasti jus jeruk.” The other students said, “ Ya ga musti, bisa aza ice tea. “ Then the 

first student said, “ Eh aku liat neng TV, nek di pantai biasanya minum jus orange 

deh. “ 

After the students had written the answer, I gave them a text of dialogue. The 

students should complete the dialogue based on the text they had been completed. A 

student of group 1 said, “ Eh aku pingin dadi wanita sing bawa minuman. “ then the 

other student in the group said, “ Aku pingin meranke sing marah-marah ki lo. “ 

After they had finished their dialogue, I asked them to play it in front of the class. 
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Two groups performed it well. Group 4 and group 6 had played act in front of the 

class, although they read the dialogue when they forgot what they would say. They 

created many variety of text. I reviewed their answers then corrected their wrong 

answers. I also gave comment about their performance. 

 

 

3) Third Meeting 

a. Warming up and presentation 

The third meting was conducted on Saturday, 7 March 2009. The bell rang at 

7 o’clock. I entered the classroom. Then as usual, I greeted the students and checked 

the attendance list. I reviewed the last lesson and their homework. I cheeked students’ 

homework in order to know whether they did their homework or not. The students 

had read their text so that they could identify the paragraph. Then the students 

submitted their homework. 

I gave some questions to the students whether they had know about story or 

not, the example of narrative and what their favorite story. Some students mentioned 

some kinds of narrative text, such as Cinderella, Bawang Merah and Bawang Putih, 

Snow White, etc. Then I asked the definition of narrative text. One of the students 

GAS answered that narrative was a text to tell about a story. I explained the definition 

of narrative, its structure, its language features and example of narrative genre by 

using pictures and chart. After I explained the material, the students wrote the 

material in their books.  
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b. Practice 

As usual I divided the class into some groups of five or four, then I distributed 

a text entitled The Lost Caterpillar. I asked the students to read the text with their 

friend in the same group. Then I gave them a text of incomplete dialogue. The 

students had to complete the dialogue using the sentence or information in the text. 

They should discuss it with their friends in their group. Some students were still 

confused about how they completed the text. Then I repeated my explanation. I 

walked around the class and checked the students’ activity, so when the students got 

difficulties they could ask me. Besides checking the students’ activity, I also 

controlled them. It was expected that the students were not noisy or too loudly 

speaking.  

After the students finished doing their tasks, the students had to comprehend 

the dialogue. They did not need to remember all the sentences in the dialogue text but 

they had to speak something. There was enough time to remember the word, so that I 

asked them to say something that had the same meaning as the sentence in their 

dialogue text. For example, in the dialogue ‘hey ugly go away! You are not my child’, 

they could speak he ugly go away!’. They were not forced to speak the same as the 

dialogue text, but they had to speak. Before the students performed in front of the 

class, I asked a student FE from group 1. I asked what she would perform. She 

answered, “ Nanti kita mau baris bu kayak ulat yang baris itu, he…kan ini critanya 

ulatnya lagi baris ya bu? “ 

library.uns.ac.id digilib.uns.ac.id



 71 

I invited students to play their performance. Firstly, they were shy to play the 

dialogue. Then I called them to perform their action in front of the class. The group 

consisted of 5 girls performing their action first. It was group 1. They play as if they 

were a line of caterpillar. They played the dialogue. Two students GAS and FE were 

not read the text but three of the students sometimes still read the text. After their 

performance, I gave them response and comment. Some students were still shy to 

play and speak English. They smiled when they played their role. They looked down 

to the floor. They did not keep their eye contact. 

The second performance was a group which members were four boys. It was 

group 7. The group played well, but they did not make improvisation. They were 

standing and speaking, but they were more confident to speak English although they 

made many mistakes in pronouncing the word. After their performance, I gave 

comment to the group. I also gave the students as the audience to comment and 

response their friends’ performance. Some students said that both groups were not 

good. Some others said that the girls’ group was more interesting. 

4) Fourth Meeting  

     a. Warming up and presentation 

The fourth meeting was held on Thursday, March 18, 2009. At 10.50  o’clock 

the bell rang, the students and I entered the classroom. As usual, the teacher greeted 

and checked the students’ presence. Then I reviewed the last lesson about narrative 

and the last activity. I also gave comment about the students’ performance and their 

exercises. Then I explained about what they would do. I asked students to sit with 
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their groups. I gave students a text of Bawang Merah and Bawang Putih story.  A 

student asked to me, “ Bu ini ntar role play ya?” I said ,” Ya.” She answered, “ Yes! 

Eh ko role play neh.” Then a boy asked to me again, “ Bu ko perannya cowok semua  

yang peran cowok gada, wah ntar yang cowok jadi banci dong he…” Then I said, “ 

Kamu boleh buat variasi jadi kamu tetep memerankan laki-laki bukan perempuan. 

Jadi ntar Bawang Merahnya dan Bawang Putihnya laki-laki. Trus ibunya itu bisa 

diganti ayah saja. Oke!” I heard their laugh. Then I asked students to arrange a 

dialogue of Bawang Merah and Bawang Putih then performed it in front of the class. 

b. Practice 

The students were busy to discuss with their friend to make a good dialogue. 

Some students opened their dictionary to find the English word and some students 

asked me. After they finished to make a short dialogue, two groups played a role 

play. They were group 4 and 8. They performed it in front of the class. I gave 

opportunity to the groups who never performed their actions. Two groups were 

performing their actions. Although they read their text but they could speak English. 

Then the other students and I gave comment and response for both groups. 

5) Fifth Meeting 

In the fifth meeting there was post test 1. The post test was aimed to know the 

improvement of students’ comprehension on narrative and recount genre. The result 

of post text showed that the students ‘ mean score increased form 62, 43 in the test to 

69,41, and 84,21 percent of students increased their comprehension. 

c. Observing the Action 
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Teacher B observed the whole activity of the implementation of the action and 

wrote the observation results in observation table. He could notice that during the 

implementation of the action, the TL process was more alive and active. In the first 

meeting, the teacher focused the activity of TL English through role play. In fact, role 

play activity could help the students to be more active to do exercise and to speak 

English. Role play could also help the students to interact with their friend. They did 

not get heavy burden to do the task. They were happy when they were asked to 

discuss with their friends. They were enthusiastic when they asked to do the tasks in 

groups. Through this activity, they were also enthusiastic to study and read the text. 

Besides they could interact with their friends in a group, they could also be willing to 

speak English and show up their selves. They could read English text and speak a 

little English in front of their friends. 

In the second meeting, the students could learn and think creatively. They 

could learn to catch the information and process it to complete a dialogue. They took 

a role as if they were witnesses of the event. The students could get the information 

based on the news they got. They did not recognize that they became active learners. 

They enjoyed doing the tasks, so that they did not recognize that the time was up. 

They could be responsible to do their best they could do for their groups. Moreover 

there were some students who wanted to take role play more often. The students also 

got better of comprehension on the genre using role play because they imagined as if 

they were in the text. After they took role play, they could answer the questions 

related to the text. 
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In the third meeting, the students learned narrative text. The students were 

quite difficult to understand the structure of narrative genre. Then the researcher tried 

to explain it with chart. Role play made the students’ comprehension of genre 

increase. Besides they comprehend the genre, they also enjoyed playing role play. In 

this meeting the students were aware that they had responsibility to do their job. They 

were not shy to speak English and read English text. The students were diligent to do 

their homework, then they submitted their homework on time. 

In the fourth meeting, the students were more active in doing their job. They 

were active to discuss with their friends and do their task. They were also enthusiastic 

to ask me when they got difficulties in learning English. They were diligent to do 

their homework and submitted it on time. Their comprehension of genre increased 

based on the exercise that was done in the end of each meeting.  

The students were not bored to study text. Each meeting used different 

exercise and different text. In each meeting there were two groups who took role 

play. They were not forced to memorize all the sentences in their dialogue, but they 

should say something. The students enjoyed it and they were happy. They could 

interact to their friends and discuss their task. They did not have a heavy burden to do 

the exercise. 

In each meeting I used three phases of TL English process, including opening, 

main activity and closing. The main activity consisted of two stages, which were 

presentation and practice. In the practice stage, the students were given many chances 

to exploit the text with their friends. They discussed and created their community.  
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d. Reflecting the Observation 

Teacher B and I reflected the result of the action in this cycle based on the 

observation result collected in the field notes. The positive results were reflected as 

follows:  

1. Classroom situation 

1) The students became more active in English TL process; 2) The 

Students became more enthusiastic to learn English; 3) The students were 

diligent to do their homework then submitted it on time; 4) The students  

enjoyed doing role play; 5) The classroom situation was live; 6) The 

students paid attention to the teacher’s explanation. 

b) Students’ competence 

1) The students could answer some questions related to the texts, such as 

the character, setting, event etc; 2) The students could identify the generic 

structure of the text; 3) The students could arrange some sentences into 

good grammatical of recount and narrative text; 4) The students could 

catch the main idea of each paragraph on the recount text. 

However, some weaknesses were still found in this cycle; the weaknesses were described as follows:  

a. Students spoke loudly, it caused noisy. 
b. Some students were still passive learners. 

c.   Some groups were left behind because there was no clever student. 

Because there were some remaining problems, it needed to conduct cycle two. 

2. Cycle 2 

a. Revised Plan 
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In cycle 1, I found that the distribution of groups was not fair, the distribution 

of job was unfair and the class was still noise. So, I should create a new creativity to 

manage the class.  

In cycle 2, I planned one meeting. I divided the class into some groups. I 

placed some clever students in each groups in order to prevent the pile of students. I 

arranged a dialogue of which the characters were five or four persons. The topic was 

recount genre. 

b. Implementation  

1) First meeting 

     a. Warming up and presentation 

The first meeting in cycle 2 was conducted on Saturday, March 28, 2009. At 7 

o’clock the bell rang, teacher B and I came to the class VIII C. As usual I greeted the 

students then checked the students’ presence. I reviewed about the last material. A 

student GAL asked to me, “ Bu hasil tes kemarin mana? “ I review about the test 

they had done and I said what the difficulties were. Then I explained about recount 

text to remain the students about past lesson. I asked students to make a group of five 

or four. Students PH asked, “ Bu kemarin soal yang nomer 15 itu apa ya, saya ragu-

ragu menjawab.” I answered her questions and gave correct answers about the 

questions in post test 1. 

      b. Practice 

I gave the groups some texts. I asked the students to read the text then each 

groups had to make a lottery of the characters in the text they had. After they finished 

writing the characters in the small paper. I distributed some dialogue texts to the 
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groups. It was the dialogue of a text entitled Going to the Movie. I asked the students 

to fulfill the incomplete dialogues. Then the lottery had to made in order to choose 

the character for each student. A student whose initial name was SW said to me, “ Bu 

ini nanti jadi suatu percakapan yang mencritakan pergi ke film ya, eh movie itu apa 

ya bu?” Then I answered his question. He said, “ O…..bioskop to.” 

After a while they completed the dialogue. Then they performed it in front of 

the class. They wanted some minutes to learn it, “ Bu bentar lagi ya, ini dibaca dulu, 

mulainya bareng-bareng.”  I gave them some minutes to prepare. After preparing 

their groups, a group of students performed it in front of the class. It was group 2. 

Then group 3 played their role play. They preformed it well but sometimes they still 

forgot to say their dialogue. Then I gave them comment and response. Then one 

group performed again in front of the class. They were also good although they were 

still nervous. 

2) Second Meeting 

In second meeting there was post test 2. The post test 2 was aimed to know 

the improvement of students’ comprehension on genre. The result of post test 2 

showed that the students ‘ mean score increased form 69, 41 in post test 1 to 73, 62 in 

post test 2, and 89, 47 percent of students increased their comprehension on genre. 

c. Observation 

The classroom was not noisy. The students in each group had their jobs so 

there were no students who were passive. They did their jobs, although some students 
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did not do the best they could do. The groups could finish their jobs and they could 

manage their jobs. 

 

 

d. Reflection 

After doing the action, Teacher B and I reflected the result of the action. 

Based on the observation result collected in the field notes, the positive result was 

reflected as follows: 

 a) The classroom situation 

1) Students were not noisy; 2) Students became more active in English TL 

English process; 3) Students paid attention to the teacher’s explanation; 4) 

Students became diligent to do their homework then submitted it on time; 

5) Students were willing to speak English; 6) Students’ responsibility 

increased; 7) Students did various exercises; and 8) Students could interact 

to their friends. 

 b) Students’ competence 

1) Students could answer some questions related to the texts, such as the 

character, setting, event etc; 2) Students could identify the generic 

structure; 3) Students could arrange some sentences into good recount and 

narrative text; 4) The students could catch the main idea of each paragraph 

on the recount text. 

e. Revising the Plan 
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The implementation of this action was carried out in two cycles. Teacher B 

and I had identified a good improvement of the students’ comprehension on genre. 

The improvement of comprehension on genre appeared when they did some exercises 

and two post tests. They could answer the questions related to the text, they could 

identify the character and setting of time or place in the text. They could also 

comprehend the generic structure and language features of narrative and recount 

genre. The students were active learners. They needed a variety of teaching method.  

 

B. Findings and Research Discussion 

1. Finding 

After analyzing the data, such as transcript of interview result, pre research 

observation report, field notes, teacher’s diary, photograph, lesson plan, photograph 

of TL process, and the score of students pre test and post test; I acquired some 

findings which answered the questions as mentioned in Chapter 1 point B. The 

findings are summarized in Table 4.3 

Table 4.3 Research Findings 

Research Findings Before Action Research After Action Research 

1. Students’ comprehension 
improvement 
a. Students’ test score. 
 
b. Students’ 

comprehension of 
recount and narrative 
genre. 

 
 
 

Students’ comprehension had been 
low. 
a. The achievement of students’ 

test score had been low. 
b. Students had got difficulties to 

identify the setting of place and 
the setting of time in recount 
and narrative text. 

c. Students had got difficulties to 
construct some sentences into 
good grammatical arrangement 

Students’ comprehension 
improved 
a. The achievement of students’ 

test score increased. 
b. Students could identify the 

setting of time and setting of 
place in recount and narrative 
text. 

c. Students could construct 
some sentences into good 
grammatical arrangement of 
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2. The classroom situation 
 
 
 
 
 
 
 
 
 
3. Other findings. 
a. The improvement of 

students’ routine. 
 

 
b. The improvement of 

students’ social 
interaction 

c. The improvement of 
students’ responsibility 

of short recount and narrative 
text. 

d. Students had got 
    difficulties to identify the 

characters in recount and 
narrative text. 

e. Students had got difficulties to 
catch the main idea of each 
paragraph in the recount text. 

f. Students had got difficulties to 
identify the generic structure of 
the texts. 

a. Students had been noisy in TL 
English in the classroom. 

b. Students had tended to be 
passive learner. 

c. Students had been not willing to 
speak English in classroom. 

d. Students had paid little attention 
toward their teacher’s 
explanation during TL activity. 

e. Students had been lazy to do 
homework. 

a. Students had been a monotonous 
activity in each meting, for 
example doing exercises from 
LKS. 

b. Students had been difficult to 
collaborate with others. 

 
c. Students had been lack 

responsibility to do their jobs  

short recount and narrative 
text. 

d. Students could identify the 
characters in recount and 
narrative text. 

 
e. Students could catch the main 

idea of each paragraph in the 
recount text. 

f. Students could identify the 
generic structure of the texts. 

 
a. Students were not noisy in TL 

English in the classroom. 
b. Students tended to be active 

learner. 
c. Students were willing to speak 

English. 
d. Students paid attention toward 

their teacher’s explanation. 
 
e. Students were diligent to do 

homework. 
a. Students did various activities 

and various exercises. 
 
 
b. Students could interact with 

their friends and collaborate 
with them. 

c. Students could responsible 
with their jobs. 

 
 

As seen in Table 4.3, there are two findings related to the research question. 

The first finding is the improvement of students’ comprehension on genre, which is 

showed in the result of pre test and both post tests, from 62, 43 to become 69,41 and 

73,62. When the students were being tested in post test, the researcher could consider 

that most of students could comprehend the genre. It can be seen from students’ test. 

It indicated they could answer the questions related to the text, they could identify the 

character, setting time and place, the main idea; and could identify the generic 
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structure of the text. Related to the improvement of students’ comprehension from 

cycle 1 to cycle 2, it can be summarized in Table 4. 4 , 4. 5 and 4. 6 below: 

Table 4.4 The Improvement of Students’ Comprehension Score 

Subcycle  Observation Cycle 1 Cycle 2 

Kind of test Pre test  Post test 1 Post test 2 

Mean of Students’ Score 62,43 69,41 73,62 

Increase of Students’ 
Mean Score 

6, 98  4,21 

  

Students’ comprehension towards recount and narrative texts improved as 

shown in table 4.4, in addition to the improvement of students’ general 

comprehension, there was also the improvement of students’ reading skills such as, 

scanning and making inference. The students’ achievement of answering the 

questions related to the elements of recount genre increased from 24,8 to 28,9 and 32. 

The students’ achievement of answering the questions related to the elements of 

narrative genre increased from 16,29 to 31, 43 and 34. The competence was 

calculated from the number of students who could do the tests in each test during the 

study AR. To comprehend genre as especially recount and narrative, students need to 

answer some questions related to some competence below: 

Table 4.5 The Improvement of Students’ Reading Skills 

Recount Pre 

test 

Post 

test 1 

Post 

test 2 

Narrative Pre 

Test 

Post 

test 1 

Post 

test 2 

Generic structure 27 28 38 Generic structure 15 33 33 

Purpose  37 37 37 Purpose 15 29 35 

Main idea  18 19 27 Detail  2 23 30 

Detail 36 36 36 Setting place 10 35 36 
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Sequence 25 26 25 Setting time 5 26 28 

Inference 29 34 38 Rearrange  33 37 38 

Setting place 23 37 37 Character  34 37 38 

Setting time 11 25 30     

Character 37 37 37     

Rearrange  5 10 15     

Mean Competence 24,8 28,9 32  16,29 31,43 34 

 

Table 4.6 The Sample of Students’ Comprehension Score 

Students’ Initial Name S PHM S AS S GAS 

Pre test 67,5 55 62,5 

Post test 1 87,5 70 67,5 

Post test 2 90 75 72,5 

 Mean Score 81,67 66,67 67,50 

 

Table 4.6 is the sample of three students who are categorize as high 

competence, medium competence and low competence. From the table, it can be seen 

that there is improvement between pre test to post test 1 and post test 1 to post test 2. 

The three students’ sample indicated that students’ comprehension toward genre 

score improves. 

The second finding is the development of classroom situation. Before 

conducting this research, the students had been noisy during TL process. It happened 

because they were bored with the learning activities. However, after implementing 

this research, it can be seen that the students became happy and enthusiastic during 

TL process. It could be show when one of some students said, “Suka Mbak, belajar 

jadi tidak tegang dan ngerjain tugas ndak sama.” The other utterances can be shown 
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when I wanted to start role play, most of the students said, “Yes!”. Then the next 

improvement, they answered question to the teacher. It could be shown when some 

students answered teacher’s questions such as, “ Saya pernah ke Jogja kemarin Miss. 

“Saya pernah ke pantai dua bulan yang lalu.” Then they were willing to speak 

English, they were willing to do homework, and to do their tasks. 

Beside those two findings, there are also other findings that are necessary to 

be shown on this research. These findings are related to the improvement of students’ 

routine, their social interaction, and their responsibility. Related to the students’ 

improvement in routines, before this research students’ learning activities had been 

mostly focus on completing the exercises provided in LKS. They did the exercise in 

LKS and listened to the teacher’s explanation. Related to the social interaction, before 

this research was conducted, the students had been seldom to collaborate with their 

friend and discussed their material. After this research the students could interact with 

their friend outside their groups. Related to the responsibility, before this research, 

students had not been responsible to do their task, after this research the students were 

responsible to do their tasks. 

 

2. Research Discussion 

The research finding resulted the improvement of students’ competence and 

classroom situation. The students’ competence to comprehend genre increased after 

the implementation of role play and the indicators of problems related to students’ 

comprehension problems significantly decreased to be better. I would relate the 
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finding with some theories about role play. As stated by La Douse (1993:6) that role 

play gives the students a chance to explore and play with the possibility offered by 

the new language and provide situations where the new language can be related to the 

students’ own experiences. This theory is related to the activity of the implementation 

of role play. In implementing the activity of role play the students got chances to 

explore and play with the language based on the text and provide them with the 

situation created with the suitable context with the text. Related to the classroom 

situation, there were some findings including students’ willingness to speak. I found 

that with role play, students were willing to speak English. La Douse (1993:6) states 

that one of the advantages of role play is we can train our students in speaking skill in 

any situation.  

Related to the students’ motivation, the research found that students did the 

homework, students paid attention and students tended to be active learners.  I relate 

those findings with what La Douse says about the advantages of role play. La Douse 

(1990:6) says that role play is very useful dress rehearsal for real lives. It enables 

them not just to acquire set phrase but also to learn how interaction might take place 

in a variety of situations. From the theory it can be concluded that role play is useful 

for improving students’ classroom situation. It can be shown from what I found in the 

implementation of the research. As I found in the classroom, role play gave students’ 

chance to interact with others and to cooperate as a team to give their best work. 

Interaction is one of the students’ factors to support themselves in language learning 

process. It is be supported by the theory from Littlewood (1998: 43) says that learners 
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must pay greater attention to the social as well as the functional meanings that 

language conveys. It also means that the activities in the classroom tend to give 

students with the kind of real communication situation encountered outside the 

classroom, where language is not only a functional instrument, but also a form of 

social behavior. 

The finding of the research was the improvement of students’ comprehension. 

It is related to what Williams (1984: 3) says that reading is a process whereby one 

looks at and understands what has been written. Kennedy (1981: 192) also states that 

reading comprehension is a thinking process by which pupil selects facts, information 

or ideas from printed materials. As those theories, it can be concluded that reading 

comprehension is a process to understand and select the information. The information 

can be the character, setting of time and place. Related to the comprehension on 

genre, the students could identify the main idea, generic structure and language 

features.  

In role play the students learn how to catch the information to do their role 

playing. They should read by scanning or skimming to catch the information they 

need. As Doughill (1994: 64) says, actors who are working on a play have to ensure 

that they have a common understanding of the text. It means that actors or player 

needs understanding the text to know what they want to play and to decide their 

position in the stages.   
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CHAPTER V 

CONCLUSION, IMPLICATION AND SUGGESTION 

 

This chapter is to conclude the result of this study, to imply this study and to 

suggest others after conducting this study. Below is the conclusion, implication and 

suggestion of the study. 

A. Conclusion 

Completing the previous chapters, this chapter concludes the findings of the 

research which was conducted in SMP N 16 Surakarta, to the eighth grade students in 

class VIII C. This research was carried out by the researcher in collaboration with an 

English teacher (Teacher B). Both of them worked together in designing, planning, 

revising the research procedures, and discussing the research results as the final 

reflection. 

I conducted a pre-research, in which I identified the problems during TL 

process, the students’ comprehension on genre, and the teacher’s difficulties in 

teaching genre. The pre-research was carried out through observing the TL process, 

giving pre test for the students, and interviewing the teacher. 

library.uns.ac.id digilib.uns.ac.id



 87 

During the research stage, Teacher B and I implemented role play activity to 

improve the problems which deal with students’ comprehension on genre and the 

unfavorable class situation. 

The research was implemented in two cycles. Cycle 1 consisted of four 

meetings and cycle 2 consisted of 1 meeting. Each meeting was divided into two 

terms: warming up and presentation, and production. The implementation of the 

research resulted the finding in Table 5.1. 

  Table 5.1 The Findings 

The indicators The findings 

Students’ 

comprehension 

 

 

 

Classroom 

situation 

 

 

Other Findings 

Students’ comprehension on genre improved. 
The mean score in pre test 62,43; the mean score in post test 73,62. 
S could identify the character in recount and narrative genre. 
S could identify the setting of time and place in the genres. 
S could catch the main idea in each paragraph in the genres. 
S could rearrange some sentences into a good short recount and narrative 
text. 
S could identify the generic structure of the text. 
S were not noisy. 
S were active learners. 
S paid attention to the teacher explanation. 
S were diligent to do homework. 
S could interact with others. 
S took their responsibility. 
S were willing to speak English. 
S did various activities and various exercises. 
S could interact with their friends and collaborate with them. 
S could responsible with their jobs. 

 

The result of the research showed that the use of role play activity in TL genre 

was able to improve students’ comprehension on genre which covered 1) identifying 

character; 2) identifying setting of time and place; 3) identifying the main idea; 4) 

rearrange the sentence; and 5) identify the generic structure of the texts. Through role 

play activities, those elements could be improved. Students were not difficult to learn 
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and read the text. They could catch certain information in order to comprehend their 

text. They could catch some information that are important for them. They could also 

learn the recount and narrative genre by role playing the text. In role play activity, the 

students also learned about scanning and skimming that helped them to catch the 

information. Then role play gave them chance to practice the text.  

Role play brought improvement because the teaching and learning activities 

were not only giving students chance to learn but also exploiting the text. They could 

learn the genre without getting to heavy burden by reading a lot of text through role 

play activities, classroom situation improved. The students were not passively 

learning because they had some materials that had to be done. They could discuss 

with their friends to do their job to get the best result.  

The research brought about several findings, which can be summarized in 

Table 5.2. 

Table 5.2 Summary of Research Findings 

Before Action Research After Action Research 

1. The students’ comprehension toward 
genre had been low. 

      The mean score in pre test 62, 43. 
2. Students had been bored and noise 

during TL process, which had caused 
terrible environment inside the class. 

3. The activity had been monotonous in 
each meeting, for example doing 
exercise provided in LKS.. 

1. The students’ comprehension toward 
genre increased. The mean score 
post test was 73,62. 

2. Students were enthusiastic and active 
during the TL process. 

3. Students did various activities in 
each meeting. 

 

B. Implication 
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Based on the conclusion of the study, it can be showed that after 

implementing the research using role play activities, there were improvement of the 

students’ comprehension on genre, the students’ attitude during TL process, students’ 

learning activity, the classroom situation, and the teacher’s technique in teaching. 

Role play activities helped the students to comprehend the genre. They could also 

practice the text in order to make them comprehend more the text by experienced it in 

their daily life. Besides that, role play activities could encourage the students to be 

enthusiastic, active, creative, and confident during TL process. Those improvements 

of students’ attitude could change the classroom situations from boring and noisy 

become interesting and atmosphere. After implementing role play activities in 

teaching, the teacher not only could use LKS to guide his students in learning 

English, but also could use another source to teach students. The teacher was not too 

often asking students to do the exercise in the LKS but gives them chance to practice. 

The teacher should not give too much control in the class but gives them freedom to 

discuss about their task. Those implies that the use of role play activities in teaching 

English is an effective technique to improve students’ comprehension on genre and 

classroom situation during TL process, even, role play is effective to improve 

students’ attitude, students’ learning activities during TL process, and teacher’s 

technique in teaching English. 

C. Suggestion 

After concluding the result of the study, I would like to recommend some 

suggestions, as follows: 
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1. For the English Teachers 

a. Teachers should give students many kinds of exercise and practice to 

use their English language orally or written. 

b. Teachers should improve their creativity in teaching English, for 

example by using interesting technique to attract the students’ 

motivation, using aids to present the material, using different 

techniques in TL process. 

c. Teachers should improve their skill in managing class, in order to 

create improvement during TL process. 

d. Teachers can use role play as a teaching technique for reading skill 

besides their technique to create variety of TL English process. 

2. For the English Department of FKIP UNS 

a. English Department of FKIP UNS should encourage the students to 

conduct AR in fulfilling one the requirements to get Undergraduate 

Degree of English Education, because AR is an effective strategy for them 

to be professional teachers. 

b. English Department of FKIP UNS should encourage the students to be 

able to use many teaching technique for improving the students’ 

achievement of English lesson. 

c. English Department of FKIP UNS should give the students more practice 

of teaching skills so that they can be the professional teacher who have 
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high language competence of English, creative and supported teaching 

skill. 

d. English Department of FKIP UNS should encourage the students to 

conduct research in English education in collage, school or other 

institution in town or village to improve the Indonesian education 

especially to improve English language competence. 

3. For other Researchers 

1. Other researchers are expected to use the finding of this research as a foothold 

to conduct the next research on similar problems through other teaching 

techniques. 

2. Other researchers are expected to use the finding of this research as a foothold 

to conduct the next research on similar techniques through other  language 

skills such as speaking, writing or listening. 

3. This thesis can be a reference for other researcher to conduct the next research 

if there was some weakness.  
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APPENDIX 1 
 

List of Appendices 
 

 
§ Lesson Plan Meeting 1 Cycle 1 

§ Lesson Plan Meeting 2 

§ Lesson Plan Meeting 3 

§ Lesson Plan Meeting 4 

§ Lesson Plan Meeting 1 Cycle 2 
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LESSON PLAN 
 

Name of School : SMP Negeri 16 Surakarta 

Subject : English 

Class/semester : VIII C/1I 
Meeting : 1th  

Time Allotment : 2 X 40 minutes 

 

A. Standard Competence 

     Understanding the meaning in short simple essay of 

recount and narrative to interact with surrounding. 

 

B. Basic Competence 
 

1. Reading aloud functional texts and short essays of recount and narrative with 

acceptable pronunciation, pitch and intonation which is related to the 

surrounding. 
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2. Responding the meaning of short functional written text accurately, fluently 

and acceptably which is related to the surrounding. 

3. Responding the meaning and rhetorical steps in simple short essays 

accurately, fluently, and acceptably which is related to the surrounding in 

recount and narrative text. 

 

C. Indicator 
1. Students identify the generic and language features the text. 

2. Students identify the focus participants in the text. 

3. Students identify and describe the setting of the event in the text. 

4. Students retell the content of text. 

 

D. Instructional Goal 
    In the end of teaching learning process of reading text, students are able to: 

1. Identify the characters in recount texts. 

2. Describe or identify the setting of event in recount texts. 

3. Retell the content of text. 

4. Understand the recount text features. 

 

F. MATERIAL 
 

a. Text : Recount  

        Recount is a kind of text to tell something that 

happened in the past, or the past activities. The social 

function/communicative purpose is to give information 

about past event to the readers. Here are the structure and 

language features of recount: 
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1. The generic structure of recount text is: 

          a. Orientation   : a topic of an activity or event will be told.  

          b. Events          : the past event or activity that is told chronologically. 

          c. Reorientation: the conclusion of the activity. 

2. The significant language features of recount text are as follow: 

a. Focusing on Individual participants were doing. 

b. Recount can be written in the first or third person. 

c. Using of past tense. Recounts are written in the past tense. 

d. Focusing on a temporal sequence of event.  

e. The connectives in a recount are often: next, then, after that. 

f. Using of material process 

3. Strategy for reading 

a. Scanning reading is quickly going through a text to 

find a particular piece    of information. 

b. Guess the meaning of an unknown word by using 

context in its surrounding. 

a. Example of text 

A Wet Night 
Late in the afternoon, the boys put up their tent in the middle of a field. As 

soon as it was done, they cooked a meal over an open fire. They were all hungry and 

the food smelt good. 

After a wonderful meal, they told stories and sang songs by the campfire. 

But some time later it began to rain. They boys felt tired so they put out the fire and 

crept into their tent. Their sleeping bags were warm and comfortable, so they all slept 

soundly. 
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In the middle of the night, they boys woke up and began shouting. The tent 

was full of water! They all leapt out of their sleeping bags and hurried outside. It was 

raining and they found that a stream had formed in the field. The stream wound its 

way across the field and then flowed right under their tent. 

 

The Maniac 

Yesterday in a sunny afternoon, some students went home from school. They 

were Tony, Michael, Jack and Sunders. They decided to watch the game because it 

was their favorite tam LA Lakers competition. They supported the team by written 

some leaflets. Tony wore T-shirt of LA Lakers, Michael and Jack brought two boxes 

of yellow paper (color of LA Lakers’ clothes) and Sunders asked his girlfriends to 

scream for LA Lakers. They hoped their effort could support the team to be a winner. 

 
4. Assessment 

Comprehension question 

§ What did the event happen? 

§ Who was the character in the story? 

§ What did the event happen in the story? 

 

E. Teaching and Learning Activity 
1. Technique  : Role play and three phases stages 

2. Activity 

 
Allocated 

time 
Stage Activity 

5’ Opening  1. Greeting 

2. Checking presence 

5’ 
 
 

15’ 
 

Main Activity § Asking the students 

knowledge about 

recount genre and 
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5’ 
 
 
 

15’ 
 
 
 
 
 

10’ 
 
 
 
 
 
 
 

15’ 
 

5’  

their last activity. 

§ Explaining the 

generic structure, 

linguistics features 

and the example of 

recount genre 

through chart. 

§ Asking the students 

to make a group of 

five or four then 

giving them some 

texts entitled A Wet 

Night. 

§ Explaining how to 

identify the 

information by 

reading scanning, 

how to identify the 

main idea and how 

to guessing word. 

§ Giving the groups 

some texts and 

pictures then 

asking them to 

identify the main 

idea and character 

also setting time 

and place in the 

library.uns.ac.id digilib.uns.ac.id



 

 

102 

text then asking 

them to play act 

based on their 

thinking from the 

pictures. 

§ Asking the students 

to prepare 

themselves to 

improvise. 

§ Play act as single 

role in front of the 

class. 

§ Giving command 

and response to he 

groups’ 

performance. 

5’ 
 
 

Closing § Reflecting the activity that has 

been done. 

§ Review the material 

 
 

H. Sources 

o English Book (Role Play) by Ladouse 

o English Course Book. 

o Pasti Bisa! Teaching Genre-Based Writing by Pardiyono. 

 

I. Aids 

a. Chart 

b. Text 
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LESSON PLAN 
 

Name of School : SMP Negeri 16 Surakarta 

Subject : English 

Class/semester : VIII C/1I 
Meeting : 2th  

Time Allotment : 2 X 40 minutes 

 

A. Standard Competence 

     Understanding the meaning in short simple essay of 

recount and narrative to interact with surrounding. 

 

B. Basic Competence 
 

1. Reading aloud functional texts and short essays of recount and narrative with 

acceptable pronunciation, pitch and intonation which is related to the 

surrounding. 

2. Responding the meaning of short functional written text accurately, fluently 

and acceptably which is related to the surrounding. 

3. Responding the meaning and rhetorical steps in simple short essays 

accurately, fluently, and acceptably which is related to the surrounding in 

recount and narrative text. 
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C. Indicator 
1. Students  identify the generic and language feature the text. 

2. Students identify the focus participants in the text. 

3. Students identify and describe the setting of the event in the text. 

4. Students retell the content of text. 

D. Instructional Goal 
    In the end of teaching learning process of reading text, students are able to: 

1. Identify the characters in recount texts. 

2. Describe or identify the setting of event in recount texts. 

3. Retell the content of text. 

4. Understand the recount text features. 

 

E. MATERIAL 
1. Text : Recount  

        Recount is a kind of text to tell something that 

happened in the past, or the past activities. The social 

function/communicative purpose is to give information 

about past event to the readers. Here are the structure and 

language features of recount: 

5. The generic structure of recount text is: 

    a. Orientation   : a topic of an activity or event will be told.  

    b. Events          : the past event or activity that is told chronologically. 

    c. Reorientation: the conclusion of the activity. 

6. The significant language features of recount text are as follow: 

a. Focusing on Individual participants were doing. 

b. Recount can be written in the first or third person. 

c. Using of past tense. Recounts are written in the past tense. 
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d. Focusing on a temporal sequence of event. The connectives in a recount          

are often: next, then, after that. 

e. Using of material process 

 

2. Example of text 
A waitress brought a drink. Then a man came closer to her. Suddenly the man run and hit the 

waitress. The drink poured into a woman’s face who was laying on the sand sunbathing. The woman got angry to the 
waitress. The waitress tried to apologize but the woman got so angry with her. 

3. Example of task 

Fill the blank place with the some phrase below: 

a. a long haired waitress f. a big man k. a brave woman 

b. a long black haired waitress g. a glass of orange l. a tempered woman 

c. a curly blonde hair waitress h. a cup of coffee m. yesterday morning  

d. a man with glasses i. a cup of tea n. yesterday afternoon 

e. a short man  j. a beautiful woman o. yesterday evening 

 

 

I couldn’t believe my eyes. (1)…….,when I went to the beach. I saw (2)……………brought 
(3)……………(4)…………..came closer to her. Suddenly he run and hit her.  She was surprised then the drink poured 
into(5) ……………face who laid on the sand sunbathing. She got angry then the waitress tried to apologize but the 
woman got very angry to her. 

 

For dramatic effect, start with following word: 

You’ll never believe this but……….. 

I couldn’t believe my eyes……….. 

Out come the owner after them……. 

 

4. Example of dialog 

Zahra and Jimmy are in the hall of their school. They are talking about their last holiday. 

Zahra : “Hi, Jim, I heard you had visited Kuta beach yesterday (*).” 

Jimmy : “Yes, I had visited Kuta beach. I have an interesting experience.” 

Zahra : “What is it? Can you tell me?” 

Jimmy : “I couldn’t believe my eyes, when I was walking on the beach with  my friend I saw a 
waitress(*) brought a glass of drink(*) then a man(*)   her. Unintentionally, the drink poured in the woman’s 
face who was  lying on the sand.” 

Zahra : “Oh that’s terrible thing.” Then what did the next happen? 

Jimmy : “The woman got angry although the waitress had asked forgiving to   her.” 

Zahra : “Bad luck waitress! What did she do to the waitress?” 

Jimmy : “She took her drink then throw it into the waitress face.” 

Zahra : “Ow…I think the woman shouldn’t do that. They should forgive each other.” 
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Note: 

(*) Can be replaced by students’ word based on their imagination. 

 

5. Answer Key 

Based on the text and students’ opinion. 

F. Activity of Teaching and Learning 
      1. Technique : Role Play 

      2. Activity 

Allocated Time Stage Activity 

5’ Opening § Greeting 

§ Checking presence 

5’ 

 

5’ 

 

 

5’ 

10’ 

 

 

10’ 

 

 

 

 

 

15’ 

 

 

10’ 

Main Activity § Explaining the generic structure and 

linguistic features of recount text. 

§ Giving some questions to attract 

students to retell or remembering the 

past event. 

§ Making group of five or six. 

§ Write a short text on the blackboard 

and ask student to read it silently or 

record some important information. 

§ Distributing some papers about 

incomplete text. Then wipe the 

blackboard clean. Ask students to 

complete the text using the words in 

the paper based on information they 

get from the text they have been read. 

§ Ask the students to read the text in 

front of the class and offer some 

question to their friends. 

§ Ask the students to complete a 
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10’ 

dialogue based on the text they have 

made.  

§ Ask two groups to perform it in front 

of the class. 

§ Giving command and respond to the 

groups’ performance. 

5’ Closing § Reflecting the activity 

§ Concluding the activity 

      

G. Assessment 

Comprehension question 

§ What did the event happen? 

§ Who was the character in the story? 

§ What did the event happen in the story? 

 

H. Sources 

o English Book (Role Play) by Ladouse 

o LKS Bahasa Inggris Simpati kelas VIII SMP 

 
 

 

LESSON PLAN 
 

Name of School : SMP Negeri 16 Surakarta 

Subject : English 

Class/semester : VIII C/1I 
Meeting : 3th  

Time Allotment : 2 X 40 minutes 
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A. Standard Competence 

     Understanding the meaning in short simple essay of 

recount and narrative to interact with surrounding. 

 

B. Basic Competence 
 

a. Reading a loud functional texts and short essays of recount and narrative with 

acceptable pronunciation, pitch and intonation which is related to the 

surrounding. 

b. Responding the meaning of short functional written text accurately, fluently 

and acceptably which is related to the surrounding. 

c. Responding the meaning and rhetorical steps in simple short essays 

accurately, fluently, and acceptably which is related to the surrounding in 

recount and narrative text. 

 

C. Indicator 
a. Students identify the generic and language features of narrative text. 

b. Students identify the characters in the text. 

c. Students identify the main idea of each paragraph in the text 

d. Students identify the setting place and time of the event in the text. 

5. Students retell the content of text. 

 

D. Instructional Goal 
    In the end of teaching learning process of reading text, students are able to: 

a. Identify the generic structure and language features of narrative text. 

b. Identify the characters in the texts. 

c. Identify the main idea of each paragraph in the text. 
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d. Describe or identify the setting of place and time of event in texts. 

5. Retell the content of text. 

 

 

F. MATERIAL 

 

a. Narrative is a type of text to retell activity or past event 

deals with problematic experience and resolution to 

amuse or entertain and often intended to give lesson 

moral to the reader.   

b. The examples of narrative text are novel, scenario, 

legend, story, folktale, short story, etc. 

c. The social function/communicative purpose of 

narrative text is used to amuse, entertain and to deal 

with actual or vicarious experience in different ways. 

Narrative deals with problematic events which lead to 

a crisis or turning point of some kind, which in turn 

finds a resolution. 

d. Here are the structure and language features of 

narrative: 

a. The generic structures of narrative text are as follow: 
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a. Orientation : topic of an activity or event will be narrated. Its 

function is to attract the reader’s attention. It tells the readers about: 

a. The story’s setting. 

b. The time in which it took place. 

c. Who the major characters are, and 

d. You may begin hint at some important details that you may follow to tell  

a. Conflict : This is an event or series of events that unfold and 

lead to a complication (problem or conflict) as they lead to the climax 

of the story. Its function is to amuse the reader and to give lesson 

moral to the reader. 

b. Resolution : this is the final part of the story where the problem or 

complication is solved and the loose ends are tied up. 

 

b. The significant of linguistic features as follow: 

a. Focus on specific and usually individualized participants, such as: 

stepsisters, housework, etc. 

b. Using adjective that forms noun phrase, such as: long black hair, two 

red apples, a beautiful girl etc. 

c. Using time connectives and conjunction, such as: then, before, soon, 

meanwhile, first, but, etc. 

d. Using action verbs in the past tense, such as: stayed, climbed, did, 

danced, came, helped, etc. 

e. Using saying verbs, such as said, told, asked etc. 

f. Using thinking verb, such as felt, thought, understood, etc. 

     

i. Example: 

 

 
 Orientation 

Once upon a time there was a beautiful girl 
called Cinderella. She lived with her stepsister and 
stepmother. They were bossy. She had to do all the 
housework. 

 One day an invitation to the ball came to 
the family. Her stepsister did not let her go, 
Cinderella was very sad. The stepsister went to the 
ball without her.  

Fortunately, the fairy good mother cam and 
helped her to get the ball. At the ball, Cinderella 
danced with the prince. The prince fell in love with 
her then he married her. They lived happily ever 
after 
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 Complication 
 
 
 
 
   Resolution 

a. Table of Narrative Text’ Element and Its’ Functions 
  

Text element Function 
Orientation a. Berisi topic aktivitas atau kejadian yang bersifat 

luar biasa yang akan diceritakan. 
b. Harus menarik dan harus mampu 

memprovokasi para pembaca untuk mengetahui 
detailnya. 

c. Penggunaan kata sifat (adjective) untuk 
menggambarkan personal attitude juga sangat 
umum. 

Sequence of 
event, which are 
problematic, that 
leads to conflict – 
climax. 

a. Berisikan detail tentang aktivitas atau kejadian 
tersebut, yang bersifat problematic, yang 
disusun secara urut, dari tataran introduction, 
conflict hingga ke tataran climax. 

b. Diceritakan secara kronologis, secara urut 
aktivitas yang dilakukan. Dalam teks narrative 
bisa juga dipergunakan sequence markers: first, 
second, third, etc. atau first, next, after that, 
then finally. 

c. Grammatical Patterns 
a. Penggunaan predicate dengan kata kerja 

berbentuk past tense, past perfect, past 
continous. 

b. Penggunaan verbs doing/action verb 
pada predicate, misalnya came, helped, 
went, tried, danced, etc. 

c. Penggunaan kata sifat (adjective) yang 
berfungsi untuk menunjukkan sikap diri 
(personal attitude) misalnya, frightened, 
beautiful, bossy, calm, happy, etc. 

d. Pengulangan subjective pronoun yang 
sama dalam teks adalah sangat umum, 
misalnya: 
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a. Her stepsister did not let her go, 
Cinderella was very sad. The 
stepsister went to the ball without 
her. 

e. Penggunaan conjunction juga sangat 
lazim ditemukan, misalnya: 

a. The prince fell in love with her then he married 
her 

. 
Resolution b. Berisikan paparan pemecahan problem yang 

sudah diceritakan hingga mencapai climax 
tersebut. 

 
 

c. Example of the text 
 

The Lost Caterpillar 

Seven worms were walking happily. Their mother was 

leading them. They had just had their breakfast on a big 

tree near the river. “Come on, children. Let’s go home,” 

Mama Worm said. 

Suddenly, cricket said, “Your last child is ugly!” 

“Ugly?” asked mama Worm. Then she looked at the child. 

He was not the same as her other children. “Hey, ugly!” she 

said, “You are not my child. Go away!” 

The little brown worm walked away. He was very sad. 

When he was near a lake, he looked into the water. 

“Oh, how ugly I am,” he cried. 
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“You are not ugly, says a voice. “Oh, I find you my 

child.” 

The worm looked around. There was a beautiful big 

caterpillar and her children. They were looked the same as 

he.  

“They may call you ugly, “says Mother Caterpillar, 

“But you are the most beautiful child in the world. One day, 

you will turn into a beautiful butterfly.” 

 

a. Example of Dialog  

One day seven worms were walking happily. Their 

mother was leading them. They had just had their breakfast 

on a big tree near the river. 

Mama Worm : Come on children. Let’s go home. 

A cricket : ………………………..! 

Mama Worm : …………………………? 

Then she looked at the child. He was not the same as her 

other children. 

Mama Worm : …………………………………! 

The little brown worm walked away. He was very sad. 

When he was near a lake, he looked into the water. 
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Little brown worm : …………………………. (He was 

crying) 

Then a big beautiful caterpillar came closer to him.  

Big Caterpillar : 

………………………………………………

………………………………………………

………………………………………………

…………………. 

F. Activity of Teaching and Learning 
      1. Technique : Role Play and three phrase stage 

      2. Activity 

Allocated time Stage Activity 
5’ 
 

Opening  § Greeting 

§ Checking presence 

5’ 
 
 
5’ 
 
 
20’ 
 
 
 
 
 
 
5’ 
 
 
 
15’ 

Main Activity 1. Reviewing the last lesson and 

students’ homework.  

2. Giving some questions about 

narrative genre. 

3. Explaining narrative genre, its 

generic structure, its language 

features and the example of narrative 

genre through chart. 

4. Dividing the class into some groups 

and distributed some texts entitled 

The Lost Caterpillar. 

5. Asking the students to read the text 
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15’ 
 
 
5’ 

in their groups.  

6. Giving the students incomplete 

dialogue, then asking them to 

complete the dialogue. 

7. Asking the students to play act in 

front of the class. 

8. Giving command and responds to the 

groups’ performance. 

5’ Closing  1. Reflecting the activity 

2. Concluding the activity 

 
G. Assessment 

1. Written test 

2. Individual written test. 

3. Group 

 

H. Sources. 

o  LKS Bahasa Inggris Kelas 2 SMP Semester 2 

o  English Course Book English on Sky for Junior High School Students 1. 

o    Pasti Bisa! Teaching Genre-Based Writing by Pardiyono. 

I. Aid 

    1. Pictures 

§ Text 

§ Students’ worksheet. 

 

 

 

 

 

LESSON PLAN 
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Name of School : SMP Negeri 16 Surakarta 

Subject : English 

Class/semester : VIII C/1I 
Meeting : 4th  

Time Allotment : 2 X 40 minutes 

 

A. Standard Competence 

     Understanding the meaning in short simple essay of 

recount and narrative to interact with surrounding. 

 

B. Basic Competence 
 

i. Reading a loud functional texts and short essays of recount and narrative with 

acceptable pronunciation, pitch and intonation which is related to the 

surrounding. 

ii. Responding the meaning of short functional written text accurately, fluently 

and acceptably which is related to the surrounding. 

iii. Responding the meaning and rhetorical steps in simple short essays 

accurately, fluently, and acceptably which is related to the surrounding in 

recount and narrative text. 

 

C. Indicator 
i. Students identify the generic and language features of narrative text. 

ii. Students identify the characters in the text. 

iii. Students identify the main idea of each paragraph in the text 
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iv. Students identify the setting place and time of the event in the text. 

v. Students retell the content of text. 

 

D. Instructional Goal 
    In the end of teaching learning process of reading text, students are able to: 

6. Identify the generic structure and language features of narrative text. 

7. Identify the characters in the texts. 

8. Identify the main idea of each paragraph in the text. 

9. Describe or identify the setting of place and time of event in texts. 

10. Retell the content of text. 

 

 

F. MATERIAL 

 

e. Narrative is a type of text to retell activity or past event 

deals with problematic experience and resolution to 

amuse or entertain and often intended to give lesson 

moral to the reader.   

f. The examples of narrative text are novel, scenario, 

legend, story, folktale, short story, etc. 

g. The social function/communicative purpose of 

narrative text is used to amuse, entertain and to deal 

with actual or vicarious experience in different ways. 

Narrative deals with problematic events which lead to 
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a crisis or turning point of some kind, which in turn 

finds a resolution. 

h. Here are the structure and language features of 

narrative: 

c. The generic structures of narrative text are as follow: 

a. Orientation : topic of an activity or event will be narrated. Its 

function is to attract the reader’s attention. It tells the readers about: 

e. The story’s setting. 

f. The time in which it took place. 

g. Who the major characters are, and 

h. You may begin hint at some important details that you may follow to tell  

a. Conflict : This is an event or series of events that unfold and 

lead to a complication (problem or conflict) as they lead to the climax 

of the story. Its function is to amuse the reader and to give lesson 

moral to the reader. 

b. Resolution : this is the final part of the story where the problem or 

complication is solved and the loose ends are tied up. 

d. The significant of linguistic features as follow: 

a. Focus on specific and usually individualized participants, such as: 

stepsisters, housework, etc. 

b. Using adjective that forms noun phrase, such as: long black hair, two 

red apples, a beautiful girl etc. 

c. Using time connectives and conjunction, such as: then, before, soon, 

meanwhile, first, but, etc. 

d. Using action verbs in the past tense, such as: stayed, climbed, did, 

danced, came, helped, etc. 

e. Using saying verbs, such as said, told, asked etc. 
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f. Using thinking verb, such as felt, thought, understood, etc. 

     

i. Example: 

 

 
 Orientation 
 
 
 Complication 
 
 
 
 
   Resolution 
 

b. Table of Narrative Text’ Element and Its’ Functions 
  

Text element Function 
Orientation d. Berisi topic aktivitas atau kejadian yang bersifat 

luar biasa yang akan diceritakan. 
e. Harus menarik dan harus mampu 

memprovokasi para pembaca untuk mengetahui 
detailnya. 

f. Penggunaan kata sifat (adjective) untuk 
menggambarkan personal attitude juga sangat 
umum. 

Sequence of 
event, which are 
problematic, that 
leads to conflict – 
climax. 

d. Berisikan detail tentang aktivitas atau kejadian 
tersebut, yang bersifat problematic, yang 
disusun secara urut, dari tataran introduction, 
conflict hingga ke tataran climax. 

e. Diceritakan secara kronologis, secara urut 
aktivitas yang dilakukan. Dalam teks narrative 
bisa juga dipergunakan sequence markers: first, 
second, third, etc. atau first, next, after that, 
then finally. 

f. Grammatical Patterns 
f. Penggunaan predicate dengan kata kerja 

berbentuk past tense, past perfect, past 
continous. 

g. Penggunaan verbs doing/action verb 

Once upon a time there was a beautiful girl 
called Cinderella. She lived with her stepsister and 
stepmother. They were bossy. She had to do all the 
housework. 

 One day an invitation to the ball came to 
the family. Her stepsister did not let her go, 
Cinderella was very sad. The stepsister went to the 
ball without her.  

Fortunately, the fairy good mother cam and 
helped her to get the ball. At the ball, Cinderella 
danced with the prince. The prince fell in love with 
her then he married her. They lived happily ever 
after 
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pada predicate, misalnya came, helped, 
went, tried, danced, etc. 

h. Penggunaan kata sifat (adjective) yang 
berfungsi untuk menunjukkan sikap diri 
(personal attitude) misalnya, frightened, 
beautiful, bossy, calm, happy, etc. 

i. Pengulangan subjective pronoun yang 
sama dalam teks adalah sangat umum, 
misalnya: 

b. Her stepsister did not let her go, Cinderella was 
very sad. The stepsister went to the ball without 
her. 

j. Penggunaan conjunction juga sangat 
lazim ditemukan, misalnya: 

d. The prince fell in love with her then he married 
her 

. 
Resolution e. Berisikan paparan pemecahan problem yang 

sudah diceritakan hingga mencapai climax 
tersebut. 

 

b. Example of Text 

BAWANG MERAH AND BAWANG PUTIH 

 Once upon a time, in a small village lived a girl named 

Bawang Putih. She lived with her stepmother and stepsister. 

They were very cruel and bossy. They asked Bawang Putih 

to do all the housework. 

 One day, Bawang Putih washed her stepmother’s 

clothes in the river. Unfortunately, the streams had washed 

away the clothes. She couldn’t reach the clothes because the 

river had a fast stream. Then she went home and said to her 
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stepmother. The stepmother was very angry. She asked 

Bawang Putih to look the clothes. She forbade Bawang 

Putih to go home until she found the clothes. 

 Bawang putih looked for the clothes along the river. 

Finally she met an old woman near the river. She asked 

Bawang Putih, “ Who is you? Why are you sad?” Bawang 

putih said that she looked for the clothes that had washed 

away in the river. The old woman asked Bawang Putih to go 

to her home where she kept the clothes. Bawang Putih was 

so happy because she found her stepmother’s clothes. Then 

the old woman gave Bawang Putih a pumpkin. Then she 

said thank and went home. 

 Bawang Merah and her mother was angry after she knew that Bawang Putih 

had came back and brought a pumpkins contained of jewelry. They asked Bawang 

Putih where she got the pumpkins. Then Bawang Merah went to the old woman 

house and brought a big pumpkin. Bawang Merah and her mother were happy. They 

cut the pumpkin but there were many snakes inside. The sneak beat them until they 

where die.  

 

 

 

c. Example of  dialogue. 

Bawang Merah and Bawang Putih 
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Timmy : “ My grandma, I want to hear Bawang Merah and Bawang   

   Putih  story.” 

Grandma : “ Alright, my grandson, I will tell you Bawang Merah and    

     Bawang   Putih.” 

Grandma : “ Bawang Putih was a kind girl. She lived with her cruel   

    stepmother and stepsister. She did all the housework. One  

    day she washed her stepmother’s clothes in the river.” 

Timmy : “ Then what happened with her  grandma?” 

Grandma : “ No, her stepmother’s clothes was washed 

away by the    streams. She was afraid because her 

stepmother would be   angry with her. Then she 

went home and said to her    stepmother that 

her clothes  was washed away. Her   

 stepmother was angry. She asked Bawang 

Putih to find    the clothes and she forbidden Bawang 

Putih to go     home until she found the clothes.” 

Timmy : “Then, what she did grandma? Did she found the clothes?” 

Grandma : “She met an old woman.” 

Jackie : “Is she like you grandma?” 

Grandma : “Yes, she was as same old with me. She asked Bawang Putih to 

   visit her house. The old woman gave the clothes to Bawang 

     Putih. She said that she had found the clothes when she   

     washed in the river.” 

Timmy : “How a kind woman! then what did happen next grand ma?” 
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Grandma : “She gave Bawang Putih a small pumpkins. Then Bawang   

  Putih went home. She cut the pumpkin. And do you know  

  inside it?” 

Grandama :”Yes, there were many gold inside the pumpkin. Bawang Merah 

   knew about it. She went to the old woman’s house then she 

  asked a big pumpkin to the old woman. “ 

Jackie : “She got it then what was the pumpkin’s content?’ 

Grandma : “There were many snakes inside. Bawang merah and her  

   mother die because the snakes beat them.” 

Jackie and Timmy : “Oh poor.!” 

Grandma : “That ‘s the story of BawangMerah and Bawang Putih. You 

   have to be kind children. It’s getting to night. Lets sleep my 

   grand sons.”  

  

d. Example of Test 

Rearrange these sentences into a good arrangement paragraph 

of narrative text based on the picture below. Write the 

orientation, complication and resolution in the text by sign it 

with strip. 

a.  Calonarang had a daughter. Her name was Ratna 

Mangali. She was very beautiful. Yet, nobody wanted to 

marry her because they were afraid of her mother. 

People began to talk about Ratna Mangali. 
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b.  Long, long time ago, in Girah Village, there lived an old 

woman. Her name was Calonarang. She was a very 

powerful woman. She had magical power. 

c.  The King sent his best soldier to arrest Calonarang but 

they failed.  

d.  Calonarang did not like people talking about her 

daughter. She loved Ratna Mangali very much. When 

she heard people talking about her daughter, she got 

angry. She cursed the village. People got ill and died. 

e.   Then the King called Mpu Baradah. The King asked 

for his help. 

f.  One, day Mpu Bahula asked Ratna Mangali to steal hr 

mother’s magic book and gave it to her husband. 

g.  Mpu Baradah sent his student, Mpu Bahula to Girah 

village. 

h.  Then Mpu Bahula gave the book to Mpu Baradah.   
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F. Activity of Teaching and Learning 
1. Technique   : Role Play and three phases 

2. Activity 
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Allocated time Stage Activity  

5’ Opening  1. Greeting 

2. Checking attending   presence 

5’ 

 

5’ 

 

 

 

 

20’ 

 

 

 

 

 

20’ 

 

5’ 

15’ 

Main activity 1. Reviewing the last lesson about narrative 
genre. 

2. Asking the students to divide the class into 
some groups then giving a text of Bawang 
Merah and Bawang Putih. 

3. Asking the students to read the text then giving 
an arrangement dialogue of Bawang Merah 
and Bawang Putih. Asking them to rearrange 
it. 

4. Asking the group of students to play act in 
front of the class. 

5.Giving them command and respond. 

6. Giving the students exercise. 

 

5’  1. Concluding the action 

2. Reflection. 

 

  

 
G. Assessment 

1. Written test 

2. Individual written test. 
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3. Group 

 

H. Source 

1.  LKS Bahasa Inggris klas VIII SMP Simpati 

2. English role play by LaDouse 

3. Teaching Writing Genre by Pardiyono 

 

I. Aids 

     1. Chart 

     2. Pictures 

     3. Text. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

LESSON PLAN 
 

Name of School : SMP Negeri 16 Surakarta 

Subject : English 

Class/semester : VIII C/1I 
Meeting : 1th  

Time Allotment : 2 X 40 minutes 
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A. Standard Competence 

     Understanding the meaning in short simple essay of 

recount and narrative to interact with surrounding. 

 

B. Basic Competence 
 

i. Reading a loud functional texts and short essays of recount and 

narrative with acceptable pronunciation, pitch and intonation which is related 

to the surrounding. 

ii. Responding the meaning of short functional written text accurately, fluently 

and acceptably which is related to the surrounding. 

3.  Responding the meaning and rhetorical steps in simple short essays accurately, 

fluently, and acceptably which is related to the surrounding in recount and 

narrative text. 

 

C. Indicator 
i. Students identify the generic and language features of narrative text. 

ii. Students identify the characters in the text. 

iii. Students identify the main idea of each paragraph in the text 

iv. Students identify the setting place and time of the event in the text. 

v. Students retell the content of text. 

 

D. Instructional Goal 
    In the end of teaching learning process of reading text, students are able to: 

a. Identify the generic structure and language features of narrative text. 

b. Identify the characters in the texts. 

c. Identify the main idea of each paragraph in the text. 
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d. Describe or identify the setting of place and time of event in texts. 

e. Retell the content of text. 

 

F. MATERIAL 

 

        Recount is a kind of text to tell something that 

happened in the past, or the past activities. The social 

function/communicative purpose is to give information 

about past event to the readers. Here are the structure and 

language features of recount: 

7. The generic structure of recount text is: 

          a. Orientation   : a topic of an activity or event will be told.  

          b. Events          : the past event or activity that is told chronologically. 

          c. Reorientation: the conclusion of the activity. 

8. The significant language features of recount text are as follow: 

a. Focusing on Individual participants were doing. 

b. Recount can be written in the first or third person. 

c. Using of past tense. Recounts are written in the past tense. 

d. Focusing on a temporal sequence of event.  

e. The connectives in a recount are often: next, then, after that. 

f. Using of material process 

9. Strategy for reading 

a. Scanning reading is quickly going through a text to 

find a particular piece    of information. 
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b. Guess the meaning of an unknown word by using 

context in its surrounding. 

i. Narrative is a type of text to retell activity or past event 

deals with problematic experience and resolution to 

amuse or entertain and often intended to give lesson 

moral to the reader.   

j. The examples of narrative text are novel, scenario, 

legend, story, folktale, short story, etc. 

k. The social function/communicative purpose of 

narrative text is used to amuse, entertain and to deal 

with actual or vicarious experience in different ways. 

Narrative deals with problematic events which lead to 

a crisis or turning point of some kind, which in turn 

finds a resolution. 

l. Here are the structure and language features of 

narrative: 

1. The generic structures of narrative text are as follow: 

a. Orientation : topic of an activity or event will be narrated. Its 

function is to attract the reader’s attention. It tells the readers about: 

i. The story’s setting. 

j. The time in which it took place. 

k. Who the major characters are, and 
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l. You may begin hint at some important details that you may follow to tell  

a. Conflict : This is an event or series of events that unfold and 

lead to a complication (problem or conflict) as they lead to the climax 

of the story. Its function is to amuse the reader and to give lesson 

moral to the reader. 

b. Resolution : this is the final part of the story where the problem or 

complication is solved and the loose ends are tied up. 

2. The significant of linguistic features as follow: 

g. Focus on specific and usually individualized participants, such as: 

stepsisters, housework, etc. 

h. Using adjective that forms noun phrase, such as: long black hair, two 

red apples, a beautiful girl etc. 

i. Using time connectives and conjunction, such as: then, before, soon, 

meanwhile, first, but, etc. 

j. Using action verbs in the past tense, such as: stayed, climbed, did, 

danced, came, helped, etc. 

k. Using saying verbs, such as said, told, asked etc. 

l. Using thinking verb, such as felt, thought, understood, etc. 

 

a. Example text 

Going to the Movie 
Yesterday David and his sister Tania went to the movie. They wanted to 

watch a new film on the Attrium 45. It was their favorite place. After they bought two 

tickets they entered to the room. They sat in back chairs. Suddenly, an explosion 

appeared from outside the room. They run quickly outside the room. Then all the 

audience followed them. Some security came and asked all the people to went 

outside. Some policemen came and checked the source of explosion. After policemen 

checked the place, they said that it was a bomb explosion but there was no people 

hurt because the bomb was not too dangerous. 
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GOING TO THE MOVIE 
 

Angel and David are in their school’s yard. They are talking about their 

plan to go the movie. 

Angel : “Hi David, where were you last night?”  

David : “Hi Angel, I’m sorry I didn’t go to your house last night. I  

    accompanied my grandma to the hospital. 

Angel : “That’s right……………………………?” 

David  : “Not serious. She just got regular medical check up.” 

Anne comes and joins with them. 

Anne : “Hi, David, hi Angel. Hey what are doing here? By the way what   

     about …………………………?” 

David : “…………………………..” 

Angel : “Why?” 

David  : “Yesterday, I and my brother Dave were in 

the movie. We would       watch 

……………………………………………I was      

    really afraid and panic.……………………….That’s 

why I am         still panic to go back to the movie. 

Anne : “O…..that’s terrible. “ 

Aron : “Hi guys.. oh I need your help Anne. Miss Rani gave me homework  

    yesterday. Now I have to submit it. Could you help me       

    please to do it?” 

Anne : “Yes, sure. It’s about mathematic, isn’t?” 

Aron : “Yes, thanks. Come on lets do it.” 
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David : “O..the bell rang. Angel and I have a same class. Ok guys, see you 

     next.” 

Aron and Anne: “See you, have a nice meting guys!” 

 

F. Activity of Teaching and Learning 
1. Teaching       : Role Play and three phases 

2. Activity 

 

Allocated Stage Activity 

5’  

Opening 

1. Greeting 

2. Checking presence 

 

 

15’ 

 

 

 

 

 

 

 

 

 

25’ 

 

 

 

20’ 

 

Main Activity 

1. Reviewing the 

last lesson about recount. 

2. Asking the students to 

divide the class into 

some groups then giving 

them a text entitled 

‘Going to the Movie’. 

Then making lottery and 

giving the member of 

the groups jobs. 
3. Giving them an incomplete text of 

Going to the Movie dialogue then 
asking them to complete it. 

4. Asking the students to 

play act in front of the 

class. 

5. Giving command and   

respond.  
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5’ 

5’  

Closing 

1. Concluding the action 

2. Reflecting the action 

 

G. Source 
1. English role play by Ladouse 

2. Pasti Bisa! Teaching Writing Genre by Pardiyono 

 

 

 

 

APPENDIX 2 
 

List of Appendices 

 

a. Field Notes Meeting 1 Cycle 1 

b. Field Notes Meeting 2 

c. Field Notes Meting 3 

d. Field Notes Meeting 4 

e. Field Notes Meeting 1 Cycle 2 

f. Field Notes Pre Observation 
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Catatan Lapangan Hasil Pengamatan 

 

Catatan Lapangan  : 1 

Waktu Pengamatan : Sabtu, 21 Pebruari 2009 

   Pukul 07.00 – 8.40 

Tempat Pengamatan : SMPN 16 Surakarta 

Objek Pengamatan : Pelaksanaan KBM Bahasa Inggris Kelas VIIIC 

Pengamat : Pak. BWK   

Catatan Lapangan dibuat : Sabtu, 21 Pebruari 2009 

   Pukul 18.30 WIB 

 

Situasi Latar 
Pukul 7.00 saya dan M. La sudah siap bergegas menuju kelas VIIIC. Siswa-

siswi kelas VIIIC sudah berjajar di depan kelas. Seperti biasanya sebelum masuk ke 

kelas, para siswa berbaris dulu di depan kelas. Barisan yang paling rapi masuk dan 
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bersalaman dengan guru yang berdiri di depan kelas. Setelah masuk ke dalam kelas, 

mereka berdoa dipimpin oleh ketua kelas. Lalu pelajaran dimulai. 

 

Jalannya Kegiatan 
7.02 – 7.10 

Guru menyapa para siswa dan mengecek absensi. Hari ini siswa masuk 

semua. Setelah itu guru bertanya apa mereka sudah pernah mendengar tentang 

recount genre. Beberapa siswa diam. Setelah itu guru bertanya tenteng aktivitas atau 

pengalaman yang lalu. Beberapa siswa menjawab dalam bahasa Indonesia bahwa 

mereka pernah punya pengalaman masa lalu. Mereka menjawab dalam bahasa 

Indonesia,” Saya pernah ke pantai dua bulan yang lalu.” Lalu siswa yang lain 

menjawab “Saya ke Jogja kemarin miss.” Setelah itu guru bertanya apa teks recount 

itu. Beberapa siswa tersenyum dan diam lalu siswa yang bernama GAL menjawab, 

“Text to retell about past event.” 

 

KP: Para siswa mungkin tidak belajar tadi malam sehingga 
mereka tidak bisa menjawab pertanyaan guru. Beberapa 

siswa bahkan ada yang diam saja, berarti mereka tidak bisa 
menjawab dan tidak mencoba membuka buku.  

 

7.10 – 7.30 

Guru menjelaskan tentang recount genre, strukturnya, language features dan 

contohnya dengan chart. Para siswa nampak antusias. Mereka melihat chart yang 

telah dibuat guru dengan baik. Ada beberapa siswa yang membantu memasang chart 

di depan kelas. Setelah itu guru kembali menjelaskan. Beberapa menit setelah 

menjelaskan, siswa-siswa tanpa disuruh kemudian mencatat apa yang telah dijelaskan 

guru dan yang ada di chart. Ada juga beberapa siswa yang gaduh dan tidak mencatat. 

Setelah selesai mencatat, guru menyuruh siswa membagi kelompok yang 

beraggotakan 4 atau 5 orang.  Mereka disarankan memilih anggota kelompok dengan 
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teman bangku terdekat. Para siswa agak gaduh, ada beberapa siswa yang terpaksa 

pindah dan mencari kelompok di bangku yang agak jauh. Kelompok yang terbentuk 

diberi nama sandy, banana, orange, coconut, ice tea, sunny dan wavy. 

 

Kp: Sebaiknya guru menegur siswa yang ramai agar 
mereka tidak ramai dan kelas tenang. Guru sebaiknya 

menentukan pembagian kelompok yang jelas agar siswa 
tidak gaduh. 

 

7.30 – 7.50 

Guru memberikan teks berjudul ‘A Wet Night’ pada tiap kelompok. Lalu 

menyuruh siswa untuk memperhatikan teks yang ada di depan mereka. Guru menegur 

siswa yang gaduh. Lalu guru menjelaskan bagaimana mencari informasi penting 

terkait dengan teks menggunakan scanning reading, mencari ide pokok dan 

menerapkan menebak kata untuk kata-kata yang sukar. Para siswa nampak antusias 

memperhatikan penjelasan guru. Lalu guru bersama siswa mengidentifikasi informasi 

penting, ide pokok dan menerapkan guessing word. Setelah itu guru membahas dan 

memberi jawaban yang benar. Para siswa ada yang berkata,”Jawabannya paragraph 

1 itu tentang camping.” “Wah jawabanku bener”. Ada juga yang berkata, “ Wah 

salah ki tebakanku.” Lalu guru menjelaskan lagi agar siswa jelas. 

 

KP: Siswa aktiv dalam kegiatan belajar dan mengajar. Mereka antusias dalam belajar. 
Ada beberapa siswa yang tidak mengikuti KBM dengan baik tetapi mereka tidak 
gaduh. 
 

7.50 -  8.00 

Guru menjelaskan bahwa kegiatan berikutnya adalah bermain drama atau 

role play. Guru memberikan teks pada tiap group dan gambar yang berbeda-beda 

pada tiap grup. Teks tersebut berjudul ‘The Maniac’. Lalu guru menjelaskan apa yang 

akan dilakukan siswa. Dia menyuruh siswa untuk mencari main idea, setting dan 
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karakter yang ada dicerita. Setelah itu mereka melakonkan sebuah drama dimana 

mereka berperan seperti pada gambar. Apa yang dipikirkan siswa tentang gambar 

maka itulah yang akan diperankan. Guru memberi contoh misalnya digambar ada 

seorang wanita duduk diantara anak-anak kecil. Itu bisa berarti bahwa wanita itu guru 

TK yang sedang bercerita pada anak-anak. Maka siswa harus berperan seperti itu. 

Seorang siswa bertanya,” La yang diceritakan apa Bu?” Guru menjawab,” Aktivitas 

atau hal yang ada pada teks.” Para siswa menjawab,” O.....jadi yang tadi dicari ya 

bu? Ide pokok, karakter dan setting?”  Guru menjawab, “ Ya, tapi jangan semua ya”. 

Seorang siswa bertanya lagi, “ Boleh buat catatan kecil ga? Terus majunya bawa 

catatan?” Guru menjawab, “ Boleh”. Lalu para siswa membuat catatan tentang apa 

yang akan mereka bicarakan. Ada beberapa siswa yang tidak mengerjakan, kemudian 

guru mendekatinya dan menegur. Mereka berpikir bahwa satu kelompok maju semua. 

Guru menjelaskan lagi bahwa satu kelompok majunya satu-satu jadi individu di 

depan. Satu kelompok boleh lebih dari satu orang. Setelah beberapa menit mereka 

selesai mengerjakan. Guru bertanya apakah meraka sudah siap. Mereka meminta 

waktu untuk mempelajari dan mempersiapkan diri. 

 

KP: Guru sebaiknya menjelaskan dengan runtut prosdur 
role play agar para siswa tidak bingung. Guru sebaiknya 

menjelaskan role play dengan baik agar siswa kenal. 
Meskipun demikian kegiatan ini membuat anak jadi aktif 

dan sibuk belajar juga interaksi dengan temannya. 
 

8.00 – 8.15 

Guru menyuruh siswa untuk maju, “Siapa yang mau maju? Ayo, ga usah 

malu-malu.” Para siswa hanya tersenyum dan melihat gurunya. Lalu guru berkata,” 

Yang maju ada hadiahnya.” Beberapa saat kemudian siswi bernama GAL maju dan 

dia agak malu-malu. Lalu dia berkata,” Bu, saya malu.” “ Ayo saya temani.” jawab 

guru. Setelah itu siswa yang bernama GAL maju dan berperan sbagai seorang guru 
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yang menceritakan pengalamannya di masa lalu dengan siswa-siswanya. Dia berhenti 

berbicara sebentar nampaknya dia lupa dengan apa yang akan dibicarakan selanjutnya 

lalu membuka catatan dan membacanya. Setelah itu dia bertanya dua pertanyaan pada 

teman-teman yang lain. Temannya PH menjawab dengan benar lalu GAL memberi 

pertanyaan lagi, temannya SY menjawab dengan benar. Kemudian guru dan siswa 

memberikan tepuk tangan. Kemudian guru memberi kesempatan pada siswa yang lain 

untuk memerankan di depan kelas. SY maju dan memerankan orang yang sedang 

membaca surat. Dia membaca surat yang isinya tentang informasi di teks. Lalu 

membuat pertanyaan tentang apa isi surat dan yang mengirim surat. Siswa PH dan 

DK menjawab pertanyaan dengan benar. Kemudian guru dan siswa memberikan 

tepuk tangan. Guru memberi komentar baik dan buruk pada kedua siswa tersebut. 

Siswa-siswa yang lain juga diberi kesempatan untuk memberi komentar. 

 

KP: Guru menggunakan teknik role play untuk mengajar siswa sudah baik. Para 
siswa jadi mau berbicara dengan bahasa Inggris tetapi sebaiknya pertanyaan itu 
dibuat dengan baik agar tidak kaku. Sebaiknya siswa berdialog dengan temannya agar 
mereka tidak terlalu canggung dan malu. 
 

 

 

CATATAN LAPANGAN HASIL PENGAMATAN 
 

Catatan Lapangan : 2 

Waktu Pengamatan : Sabtu, 28 Februari 2009 

   Pukul 07.00 – 8.20 

Tempat Pengamatan : SMPN 16 Surakarta 

Objek Pengamatan : Pelaksanaan KBM Bahasa Inggris kelas VIIIC 

Pengamat : Pak. BWK 

Catatn Lapangan dibuat : Sabtu, 28 Februari 2009 

   20.00 WIB 
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Situasi Latar 
Bel tanda masuk berbunyi tepat pukul 7. Saya dan M.La 

langsung ke kelas setelah kami membicarakan RPP dan aktivitas belajar. 
Sebelum masuk ke kelas, anak-anak baris di depan kelas. Saya, M.La dan 

temannya berdiri di depan kelas. Saya berada di belakang siswa yang 
baris, M.La di depan siswa dan temannya berdiri di belakangnya. Setelah 

baris dan disiapkan oleh ketua kelas, lalu dipilih barisan mana yang 
paling rapi. Terlebih dahulu mereka bersalaman dengan M. La selaku 

guru pada saat itu. Sebelum pelajaran dimulai siswa berdoa dulu 
dipimpin oleh ketua kelas. Setelah berdoa, pelajaran dimulai. 

 
Jalannya Kegiatan 

7.00 – 7.15 
Guru menyapa siswa terlebih dahulu dengan bahasa Inggris dan mengecek 

absensi. Beberapa siswa menjawab tapi beberapa diam. Guru lalu bertanya apakah 

sudah siap belajar bahasa Inggris. Mereka menjawab sudah siap. Lalu guru mulai 

bertanya apakah kalian tahu tentang recount teks atau masih ingat dengan recount 

teks. Salah satu siswa yang bernama GAS menjawab. Meskipun dalam bahasa 

Indonesia tapi isinya betul. Dia menjawab, “Teks yang menceritakan kejadian masa 

lalu.” Lalu aku menjawab,”Ya, benar.”  

 

KP: Anak-anak nampaknya masih mengingat pelajaran yang lalu. Guru perlu 
mengulang pelajaran yang lalu agar anak-anak teringat dan bila lupa bisa diingatkan 
kembali atau dibahas sekilas.  

 

7.15 – 7.30 

Guru menyuruh anak-anak membuat kelompok. Satu kelompok terdiri 

dari 4 atau 5 anak. Untuk menghindari gaduh guru menyarankan untuk membuat 
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kelompok bersama teman bangku terdekat. Mereka agak gaduh dalam menentukan 

kelompok. Akhirnya kelompok telah terbentuk lalu guru menyuruh mereka menulis 

anggota kelompok mereka pada selembar kertas. Setelah itu dikumpulkan lalu guru 

memberi nomor urut. Kertas tersebut kemudian dibagikan kembali pada siswa. Lalu 

guru menulis sebuah teks recount pendek. Guru meminta mereka membaca teks yang 

ada di papan tulis lalu mencatat informasi yang penting.  

 

KP : Nampaknya nak-anak bingung dalam menentukan kelompok. Mereka bingung 
mau jadi kelompok siapa. Sebaiknya di bagi saja agar tidak gaduh. 

 

 

7.30 – 7.40 

Guru membagikan soal pada tiap kelompok. Setelah guru bagikan lalu 

menjelaskan apa yang akan dilakukan oleh para siswa sekarang ini. Setelah itu guru 

meminta siswa membaca soal beberapa menit. Sewaktu siswa membaca teks guru 

menulis teks recount pendek di papan tulis.  Kemudian menyuruh siswa membaca 

teks di papan tulis sebelum guru menghapus teks tersebut. Beberapa menit kemudian 

guru menghapus teks di papan tulis lalu guru menyuruh siswa untuk mengerjakan 

soal. Soal tersebut berupa melengkapi sebuah paragraph berdasarkan informasi yang 

telah mereka baca di papan tulis. Ada beberapa siswa yang bingung, mereka lalu 

bertanya, “Bu ini disuruh ngapain?”. Lalu guru menjelaskan lagi, “Kamu lengkapi 

pargraph ini dengan kata-kata yang ada di kotak ini berdasarkan informasi yang 

kamu dapat di papan tulis.” Dia bertanya lagi,”Yang mana Bu?” ternyata anak 
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tersebut tidak membaca tulisan di papan tulis. Akhirnya guru menyuruhnya untuk 

melengkapi dengan kata-kata yang sesuai berdasarkan kesepakatan kelompok itu. 

Anak-anak mengerjakan latihan dan berdiskusi dalam kelompok. Disinilah anak-anak 

membuat sedikit kegaduhan, tapi gaduh di sini ternyata membicarakan jawaban soal, 

“Eh...jawabanne iki lo nek aku.” Kata salah seorang anak dari kelompok 5 yang 

duduk di dekat saya. Lalu siswa yang lainya dalam satu kelompok,”Nek aku kayake 

iki deh.” 

 

KP: Siswa masih bingung dengan penjelasan guru. Sebaiknya tulisan di papan tulis 
tidak segera dihapus karena siswa kurang bisa menyerap informasi dengan mudah 
dan cepat apalagi dalam bahasa Inggris. Sebaiknya ditambah dengan gambar agar 
siswa memiliki bayangan untuk menulis cerita atau mengerjakan soal tersebut. 
Keseluruhan siswa sudah cukup aktif dalam mengerjakan soal. 

 

 

7.40-8.05 

Setelah semua kelompok selesai mengerjakan tugas. Guru menyuruh 

mereka untuk membaca teks yang telah mereka kerjakan. Ternyata hasilnya beragam. 

Setelah itu guru membagikan teks dialog yang belum lengkap. Teks tersebut harus 

dilengkapai berdasarkan informasi yang ada pada teks yang telah mereka lengkapi. 

Mereka diberi waktu untuk mengerjakan dengan berdiskusi dengan kelompok. Guru 

juga membantu siwa yang masih kesulitan. Setelah selesei mengerjakan dan 

mempelajari dialog. Guru  memanggil 2 kelompok yang akan maju untuk 

melakonkan teks tersebut ke depan kelas.  
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KP: Anak-anak memang kurang dalam berbicara. Mereka malu dan tidak bisa 
menyerap informasi dalam bahasa Inggris dengan cepat. Guru sudah baik dengan 
memberikan kesempatan siswa untuk berbicara dan berlatih untuk maju dan bermain 
peran. 

 

 

 

8.05 – 8.15 

Tiap kelompok mewakilkan 2 orang anak yang dianggap berani dan mau 

dalam kelompok tersebut. Akhirnya 2 kelompok maju satu dari kelompok wanita dan 

yang kedua dari kelompok laki-laki. Kedua-duanya bagus tapi membacanya kurang 

keras, kurang menjiwai cerita dan kurang baik pengucapannya.  

 

KP : Anak-anak malu untuk berbicara bahasa Inggris terutama di depan kelas. 
Sebaiknya guru memberi kesempatan pada semua anggota kelompok untuk maju agar 
semua anggota ikut berpartisipasi dan latihan. 

 
 

 

8.15 – 8.20 

Setelah dua kelompok maju lalu guru menutup pertemuan hari ini. 

Sebelum menutup guru memberi komentar pada keberanian siswa yang berani ke 

depan. Setelah itu guru menanyakan tentang aktivitas belajar dan mengajar hari ini 

apakah mereka senang atau tidak. Anak-anak menjawab senang. Tapi ada juga yang 

hanya diam. 
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KP: Dengan memberikan saran dan komentar akan membuat siswa tahu mana yang 
kurang baik dan mana yang baik sehingga mereka bisa memperbaikinya tetapi juga 
tidak membuat mereka jadi kecewa dan minder karena terlalu banyak salah. 

 

 
 
 
 
 
 
 
 
 
 

 
CATATAN LAPANGAN HASIL PENGAMATAN 

 
Catatan lapangan nomor  : 3 

Waktu pengamatan : Sabtu, 7 Maret 2009   
      7.00 – 8.20 

Tempat pengamatan  : SMPN 16 Surakarta 

Objek pengamatan   : Pelaksanaan KBM Bahasa Inggris 

kelas VIIIC 

Pengamat    : Pak BWK 
Catatan Lapangan dibuat   : Sabtu, 8 Maret 2009 

       Pukul 20.00  

 

Situasi Latar 

                  Pukul 7.00 bel berbunyi, saya dan M. La segera 

bergegas menuju kelas. Para siswa sudah berbaris di depan 
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kelas. Setelah bersalaman dengan guru lalu masuk ke kelas. 

Ketua kelas memimpin doa lalu memulai pelajaran. 

 

Jalannya Kegiatan 
7.02 – 7.10 

 Guru memulai pelajaran dengan menyapa siswa dan mengecek absensi. 

Setelah itu guru membahas pelajaran yang lalu dan membahas PR. Guru mengecek 

tugas siswa lalu menyuruh mereka untuk mengumpulkan. 

 

KP: Semua siswa telah mengerjakan PR. Mungkin karena 
tugas yang diberikan tidak   terlalu banyak dan sulit.  

 

7.10 – 7.35 

 Guru memberikan pertanyaan pada siswa tentang 

narrative genre. Guru bertanya apakah pernah mendengar 

tentang genre narrative. Para siswa menjawab “ Ya, sudah 

bu.” Lalu guru bertanya apakah para siswa telah 

mendengar cerita Cinderrela, Bawang Merah dan Bawang 

Putih, Sbow White, etc. Mereka menjawab kalau mereka 

pernah mendengar. Kemudian guru bertanya apakah yang 

mereka ketahui tentang narrative genre. Salah satu siswa 

yang bernama GAS menjawab” Teks untuk menceritakan 

cerita bu.” Guru menjawab, “ Ya agak benar.” Kemudian 

guru menjelaskan tentang narrative genre, strukturnya dan 
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ciri-ciri juga contohnya dengan menggunakan chart. Stelah 

itu guru memberi siswa kesempatan untuk mencatat materi 

yang dijelaskan oleh guru. 

 

KP: Penjelasan guru sudah cukup jelas. Nampaknya para 
siswa antusias dengan penjelasan guru. Setelah dijelaskan 
mereka menulis. Dengan chart yang menarik nampaknya 

membuat siswa lebih antusias. 
 
7.35 – 8.00 

 Setelah menjelaskan, guru meminta siswa membuat 

kelompok, terdiri dari 4 atau 5 orang. Kemudian diberi teks 

narrasi berjudul ‘The Lost Catterpillar’. Setelah itu siswa 

diberi kesempatan untuk membaca teks tersebut. Kemudian 

guru memberi teks dialog yang belum lengkap. Guru 

menjelaskan pada siswa apa tugas mereka. Tugas siswa 

adalah melengkapi teks dialog tersebut sesuai dengan cerita 

di teks. Guru mengontrol siswa dan memberi bantuan pada 

siswa jika terjadi kesulitan. Guru menyuruh siswa untuk 

memerankan jika sudah selesai mengerjakan. Seorang siswa 

GAL bertanya, “ Main drama seperti apa ya bu?” Guru 

menjawab, “ Ya.” Lalu para siswa mempelajari teks dialog 

mereka. 
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KP: Siswa mendapat bantuan dari guru sehingga mereka 
tidak kesulitan dalam mengerjakan latihan. Kelas juga 
tidak terlalu gaduh karena guru memperingatkan dan 

menunggui kelompok yang ada siswa gaduhnya. 
 

8.00 – 8.10 

 Guru menyuruh siswa untuk memerankan dialog di 

depan kelas. Seorang siswa GAS bertanya kelompok 

berapakah yang maju. Guru menjawab, “ Kamu siap? 

Kelompok yang sudah siap boleh maju.” Lalu kelompok 5 

maju. Mereka memerankan dialog ‘The Lost Catterpillar’. 

Kelompok ini sedikit berimprovisasi dengan berjajar 

seakan-akan mereka sederetan ulat. Siswa GAS dan FE 

masih membaca dialog sedangkan yang lain tidak begitu 

sering. Tetapi pandangan mereka ke lantai dan tidak 

memandang ke depan. Setelah itu kelompok 7 yang 

anggotanya laki-laki. Mereka kurang berimprovisasi tetapi 

mereka nampak agak percaya diri di bandingkan yang grup 

5.  

 

KP: Siswa menjadi lebih rileks dalam memerankan dialog 
meskipun ada beberapa siswa yang masih malu. Mereka 
juga masih sering membuka catatan dan membacanya. 

Tetapi mereka mau berbicara bahasa Inggris. 
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8.10 – 8.20 

 Guru bertanya seputar teks tentang tokoh dan setting. Guru memberikan 

komentar pada kedua kelompok tersebut berkaitan dengan penampilan mereka. Guru 

memberikan pujian dan menyuruh siswa untuk meningkatkan pemahan mereka 

tentang teks melalui role play ini. Setelah itu guru bertanya apakah pelajaran hari ini 

cukup menyenangkan. Siswa menjawab bahwa mereka senang diajar dengan main 

drama. 

 

KP: Guru cukup baik meskipun dia mencela siswa tapi juga 

memberikan pujian dan saran sehingga siswa tidak down 

dan minder untuk maju. 

 

 

 

 

 

 

 

 

 

 

CATATAN LAPANGAN HASIL PENGAMATAN 
 

Catatan lapangan nomor : 4 
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Waktu pengamatan                          : Kamis, 19  Maret 2009   
   10.55 – 12.10 

Tempat pengamatan : SMPN 16 Surakarta 

Objek pengamatan : Pelaksanaan KBM Bahasa Inggris kelas VIIIC 

Pengamat            : Pak BWK 
Catatan Lapangan dibuat : Kamis 19 Maret 2009 

   Pukul 20.00 

 

Situasi Latar 

 Pukul 10.55 seperti biasanya kami sudah berada di 

depan kelas. Beberapa siswa masih ada di luar lalu mereka 

masuk ke kelas. 

 

Jalannya Kegiatan 
 
10.45 – 11.20  

 Guru menyapa siswa lalu mengecek absensi. Setelah 

itu Guru membahas pelajaran yang lalu. Guru mengulang 

kembali tentang narrative genre. Kemudian guru membagi 

kelas menjadi kelompok lalu memberi teks dialog Bawang 

Merah and Bawang Putih yang belum tersusun dengan 

baik. Setelah itu, siswa disuruh untuk membaca lalu 

menyusun menjadi teks dialog yang baik. Guru berkeliling 

dan memeriksa para siswa apakah mereka sudah bisa atau 

belum. Guru membantu para siswa yang kesulitan. Seorang 
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siswa PH bertanya, “ Bu, sini, bu ini artinya apa?” lalu guru 

menjawab, “ Ini artinya menyapa. Bawa kamus ga?” Dia 

menjawab, “Tidak Bu.” Guru menjelaskan lagi generic 

structure teks narasi. Setelah siswa selesei menyusun dialog. 

Mereka disuruh untuk memahami teks lalu memerankan. 

 

KP: Siswa aktif mengerjakan tugas dan antusias mengikuti 
pelajaran nampaknya siswa sudah terbiasa untuk bermain 
peran sehingga mereka tidak keberatan lagi. Tetapi akan 

lebih baik guru memberitahu di awal. 
 
 
11.20 – 11.45 

 Guru menyuruh siswa memerankan dialog Bawang 

Merah dan Bawang Putih di depan kelas. Kelompok 4 dan 8 

maju ke depan kelas lalu memerankan Bawang Merah dan 

Bawang Putih. Setelah kedua kelompok maju, guru 

memberikan saran dan komentar. Kedua kelompok sudah 

cukup baik meskipun mereka masih membaca teks. 

 

KP: Siswa sudah terbiasa dengan role play sehingga mereka 
sudah tidak begitu canggung dan nervous.  

 
11. 45 – 12.05 

 Guru memberi latihan pada siswa untuk menyusun 

kalimat menjadi cerita narasi  yang bagus. Latihan ini 
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adalah latihan individu. Setiap siswa mengerjakan sendiri 

dengan melihat gambar yang ada di lembar soal. Guru juga 

berkeliling dan membantu siswa bila ada yang belum jelas. 

Setelah selesai mengerjakan, pekerjaan dikumpulkan. Guru 

mengulang sedikit tentang materi dan mengatakan bahwa 

pertemuan mendatang ada tes. 

 

KP: Dengan gambar siswa akan menjadi terbantu untuk 
menyusun kalimat menjadi cerita yang baik. Dan siswa pun 
menjadi tidak bosan dan jenuh dalam mengerjakan latihan. 
 

 

 

 

 

 

 

Catatan Lapangan Hasil Pengamatan 

 

Catatan Lapangan  : 1 

Waktu Pengamatan : Sabtu, 28 Maret 2009 

   Pukul 07.00 – 8.40 

Tempat Pengamatan : SMPN 16 Surakarta 

Objek Pengamatan  : Pelaksanaan KBM Bahasa Inggris kelas VIIIC 

Pengamat : Pak. BWK   

Catatan Lapangan dibuat : Sabtu, 28 Maret 2009 
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   Pukul 18.30 WIB 

 
Situasi Latar 

 

 Seperti biasa pada pukul 7.00 bel sudah berbunyi. 

Kami segera bergegas ke kelas VIII C. Para siswa sudah 

berbaris di depan kelas. Setelah berbaris mereka masuk ke 

dalam kelas dan berdoa dipimpin ketua kelas. 

 

Jalannya Kegiatan 
 
7.00 – 7.15  

 Guru menyapa siswa lalu mengecek absensi. Setelah 

itu guru mengulang kembali tentang penjelasan narrative 

dan recount. Guru menjelaskan bahwa hari ini role play 

lagi. Siswa menjawab, “ Yes!.” Setelah itu guru menyuruh 

siswa membentuk kelompok berdasarkan pembagian yang 

telah dibuat guru. Kemudian tiap kelompok diberi teks 

dialog berjudul ‘Going to the Movie’. Siswa disuruh 

melengkapi teks dialog yang belum lengkap. Tiap kelompok 

disuruh membuat lotere untuk mengundi siapa yang 

memerankan tokoh di dalam dialog. Setelah itu nama tiap 

siswa di catat di lotere. 
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KP: Siswa nampaknya menyenangi aktivitas role play. 
Pembagian dengan lotre menjadi adil jadi tidak ada yang 

mengusai atau yang tertinggal. 
7.15 – 7.40 

 Guru menyuruh siswa mengerjakan tugas. Para 

siswa mengerjakan dengan serius. Ada yang membuka 

kamus. Ada yang bertanya pada guru dan ada yang 

berdiskusi pada temannya. Ada beberapa siswa yang agak 

gaduh. Guru lalu mendekati dan memperingatkan juga 

membantu mereka agar pekerjaan mereka selesei. Setelah 

itu siswa diberi kesempatan mempelajari dialog. 

 

KP: Siswa jadi aktiv mengerjakan tugas. Suasana kelas pun 
menjadi hidup tapi tidak gaduh dan ramai. Siswa juga mau 

membuka kamus dan bertanya pada guru.  
 
 

7.40 – 8.20 

 Siswa diberi kesempatan untuk memerankan di 

depan kelas. Grup 2 dan 3 maju memerankan dialog. 

Meskipun kadang mereka melihat catatan. Grup 2 maju 

mereka memerankan bagian mereka sendiri sesuai dengan 

tokoh di teks kemudian grup 3 juag maju dan memerankan 

dialog. Tetapi grup 3 lebih sering membaca teks dialog dan 

kurang serius. Setelah itu guru memberi komentar dan 
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saran pada kedua kelompok. Kemudian menutup 

pertemuan. 

 

KP: Siswa sudah baik dalam role play. Kelas pun menjadi 
aktif. Siswa yang tadinya tidak mau bicara sekarang jadi 

mau berbicara.  
 

 

 

 

 

 

 

 

 

 

 

 
Catatan Lapangan Hasil Pengamatan Pre Observasi 

 

Catatan Lapangan  : Pre Observasi 

Waktu Pengamatan : Sabtu, 10 Januari 2009 

   Pukul 07.00 – 8.40 

Tempat Pengamatan : SMPN 16 Surakarta 

Objek Pengamatan : Pelaksanaan KBM Bahasa Inggris Kelas VIIIC 

Pengamat : La (Peneliti)  

Catatan Lapangan dibuat : Sabtu, 7 Januari 2009 

   Pukul 18.30 WIB 
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Situasi Latar 
Pukul 7 pagi aku sudah berada di SMPN 16 Surakarta. Kulihat anak-

anak sudah ada di sekolah. Mereka sudah datang dan nampak asyik ngoborol dengan 

siswa-siswa lainnya. Aku menuju ruang guru untuk menghubungi Pak. BWK 

sehubungan dengan observasi yang akan aku lakukan. Setelah mendapat ijin dari 

beliau. Aku dan P. BWK menuju ke kelas karena bel masuk sudah berbunyi. Para 

siswa sudah berada di depan kelas. Sebelum masuk mereka berbaris dulu dipimpin 

oleh ketua kelas. Barisan yang paling rapi boleh masuk duluan. Setelah para siswa 

bersalaman dengan P. BWK, aku dan beliau masuk ke kelas. Lalu para siswa berdoa 

dulu di pimpin oleh ketua kelas. Kemudian pelajaran dimulai. 

Beliau memulai pelajaran bahasa Inggris. Beliau 

mulai menyapa siswa dulu, “Selamat pagi anak-anak”. Siswa 

menjawab, “Selamat pagi pak.” Lalu mengecek absesnsi. 

Kemudian beliau bertanya pada siswa apa ada PR atau 

tidak. “Ada PR tidak?” beberapa siswa menjawab, “Ya pak.” 

Tetapi yang lainnya menjawab, “Tidak ada pak.” Kemudian 

guru mengecek pekerjaan siswa. ternyata hanya beberapa 

siswa yang mengerjakan PR, banyak siswa yang tidak 

mengerjakan PR.  

Kemudian beliau menyuruh siswa menulis jawaban PR di papan tulis. 

Tidak ada siswa yang bersedia jadi sukarela untuk mengerjakan di papan tulis. Lalu 

guru memanggil nama siswa untuk menulis di papan tulis. Kemudian guru mengecek 

jawaban siswa. Ada beberapa jawaban yang salah, kemudian guru membetulkannya. 

Bagi siswa yang belum mengerjakan diberi kesempatan untuk mengisi jawaban yang 

benar.  
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Guru meneruskan kegiatan belajar mengajar. Topiknya tentang recount 

teks. Beliau menyuruh siswa membuka LKS lalu siswa disuruh membaca bacaan. 

Beliau menyuruh siswa untuk membaca dengan keras. Siswa tidak membaca dengan 

keras tetapi membaca pelan dan tidak jelas. Setelah itu siswa berikutnya disuruh 

membaca paragraph berikutnya kemudian siswa berikutnya disuruh mentranslate 

paragraph yang telah di baca temannya.  

Setelah siswa selesai membaca lalu guru mengartikan dalam bahasa 

Indonesia yang benar. Setelah itu siswa disuruh mengerjakan latihan di LKS. 

Beberapa siswa asyik berbicara dengan temannya. Guru menegur mereka lalu berdiri 

di depan kelas sebentar. Setelah itu berjalan keluar. Siswa tidak mengerjakan tugas. 

Ada beberapa siswa yang nampak serius mengerjakan tugas.  

Beberapa menit kemudian guru masuk kembali ke dalam kelas. Siswa 

yang tadinya ramai ditegur guru lalu mereka diam. Setelah itu guru menyuruh siswa 

menulis jawaban di papan tulis. Ternyata para siswa belum mengerjakan tugas. Lalu 

mreka meminjam pekerjaan temannya. Setelah tugas dikerjakan semua, guru 

mengoreksi jawaban para siswa. Lalu memberi siswa waktu untuk menulis jawaban 

dan membetulkan jawaban. Lalu pelajaran berakhir. 
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APPENDIX 3 

 
List of Appendices 

 

a. Pre Test Item 

b. Post Test Item 1 

c. Post Item 2 
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PRE TEST BAHASA INGGRIS 

 
Mata Pelajaran : Bahasa Inggris 
Semester : II 

 Kelas : II 
Waktu : 80 menit 
Sekolah : SMPN 16 Surakarta 
 

 
I. Answer these questions by crossing A, B, C, or D in your sheet. 

   Text 1  

   For questions number 1 to 4  
 

Barbeque in the Park 
Last Sunday, my friend and I went to the park 

because David’s family invited us to a barbeque party in 
the park. We lived nearby so we just walked there. 

When we got to the park, David’s family was already there. They arrived 
there early to get the best picnic spot with an electronic barbeque grill nearby. 

David’s mother put some cooking oil on the metal plate, and after that she 
put some sausages, beefsteaks, and some onions on the barbeque. Meanwhile, 
David’s father was preparing the bread, butter and the drinks. While waiting for 
the meat to cook, David and I joined other boys playing football. When we got 
tired, we stopped and enjoyed the sausages, steaks and some cold soft drinks. 

The food was delicious. I think David’s mother is one of the best cooks in 
the world. 

 
1. Who invited the writer to the barbeque party? 

a. The writer’s friend 
b. David’s family 
c. David’s friend 
d. My friend 

2. When did David and the writer play football? 
a. While waiting for the meal to cook 
b. While preparing the bread, butter, and the drinks 
c. When they got tired 
d. When they enjoyed the food 

3. What is the purpose of the text? 
a. To describe a barbeque party held by David’s family 
b. To entertain the readers by giving the story of a barbeque party 
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c. To teach the reader some moral values of a barbeque party 
d. To tell the readers the sequence of events of a barbeque party held 

by David’s family 
4. Where did David and the writer get a barbeque party? 

a. In the restaurant 
b. David’s house 
c. Park 
d. House 
 

Text 2 

For question number 5 to 10  
 

Two men were traveling together, when a bear suddenly met them on their 
path.  

One of them quickly climbed up a tree and hid among the branches. The 
other felt that he would be attached, fell flat on the ground. 

The Bear came up and felt him with his snout, and smelt him all over. The 
man held his breath and pretended to be dead. 

The bear soon left him, because it is said that bears will quite gone, the other 
traveler came down out of the tree. With a clever grim, he intruded of his 
friend, “Just what was it that Bear whispered in your ear?” 

His companion replied. “Never travel with a friend who deserts you at the 
approach of danger.” 

 
5. How many characters are mentioned in the text? 

a. One 
b. Two 
c. Three 
d. Four 

6. Which man did the Bear feel with his snout, and smell him all over? 
a. Both of them 
b. The one hiding among the branches. 
c. The one falling flat on the ground. 
d. None of them. 

7. What did the man do when the bear snoring him? 
a. Running 
b. Feeling flat 
c. Hiding 
d. Shocking 

8. Where did the man hide? 
a. On the bus 
b. On the jungle 
c. On the branch 
d. On the hole 
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9. When the Bear was quite gone, the other traveler came down out of tree. 
With a clever grim he inquired of his friend, “ Just what was it that the 
Bear whispered in your ear? What do you call the paragraph? 

a. Orientation 
b. Evaluation 
c. Complication 
d. Resolution 

10. What is the purpose of the text? 
a. To describe the Bear and the two Travelers. 
b. To stimulate the readers emotion. 
c. To ask people to do something 
d. To ask the readers to kill the Bear. 
 

Text 3  
For question number 11 to 13  

 
Once, two beautiful babies were born in the near same time. Anneliese 

was born in a palace with abundant of love and wealth while the other, Erica, was 
a pauper born in a very poor family whose parents did not know how to feed her. 
The two girls grew up into beautiful girls who looked alike. One day when 
Anneliese went out with her best friend, Julian, she met Erica. They felt that they 
were twins sisters. 

 
11. How do you know that Erica was from the poor family? 

a. Erica’s parents didn’t know how to fed her. 
b. Erica and Anneliese were born in the same time. 
c. Erica was born in palace with abundant of love and wealth. 
d. Erica and Anneliese grew up into beautiful girls looked alike. 

12. What is the purpose of the text? 
a. To tell past event 
b. To describe 
c. To amuse the reader 
d. To report 

13. Where did Annelise stay? 
a. The house 
b. The village 
c. The town 
d. The palace 

 
Text 4 
For question number 14 to 17  
 

Diana and Rury decided to go to a film theatre to relax. They were very 
tired after finishing the exams.  
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They chose to see drama. They didn’t want to see an adventure, thriller, or 
horror film. They wanted to forget studying for one night and fantasize a little. So 
they bought two tickets for a movie called Ayat - Ayat Cinta. 

They got in the theater just on time before the movie started. Inside the 
theatre, a man sat on seat beside Diana. He put on a red T-shirt. Diana and Rury 
could not see the face well. The man asked them if they liked the film. Diana told 
him that she was interested to the story. 
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When the film finished, the man smiled to them and said thank you for 
watching my film while shaking their hands. They didn’t recognize him until the 
lamps was on. He was Hanung Bramantyo, the director of the film. They were 
happy and they would never forget it. 

 
14. What is the main idea of paragraph three? 

a. Diana and Rury’s activity 
b. Diana and Rury’s planning 
c. Diana and Rury’s action 
d. Diana and Rury’s hobby 

15. Ayat-Ayat Cinta is a……film. 
a. A drama 
b. Horror 
c. Adventure 
d. Thriller 

16. What does “He in the last paragraph” refer to? 
a. The man 
b. The writer 
c. Hanung Bramantyo 
d. The boy 

17. Hanung Bramantyo is a….. 
a. Conductor 
b. Director 
c. Actor 
d. Collector 

 
Text 5 
For question number 18 to 20  
 

Several days ago, I was ill, so I went to the Public Health Center near my house. After waiting a while, a 
doctor met me. The doctor examined me. The doctor asked me to be injected because my illness was quite serious. I 
agreed to be injected. After that the doctor gave me several days. He also wrote a prescription for me. He ordered me to 
take the medicine as soon as possible, before I left his room. 

 

18. What is the text talking about? 
a. What is Past personal experience. 
b. Report of a science experiment 
c. An imaginary role  
d. Historical accounts 
 

19. Where did the writer go to meet the doctor?  
a. Public Health Center 
b. House 
c. Hospital 
d. Doctor’s house 
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20. When did the event happen? 
a. Several days ago 
b. Yesterday 
c. Tomorrow 
d. Last Day 
 

Text 6 
For question number 21 to 25 
 

Please Send Me A Card 

Postcards always spoil my holidays. Last summer, I went to Italy. I 
visited museums and sat in public gardens. Friendly water taught me a few words 
of Italian. Then, he lent me a book. I read a few lines, but I did not understand a 
word. Everyday I thought about postcards. My holidays passed quickly, but I did 
not send any cards to my friends. On the last day I made a big decision. I got up 
early and bought thirty-seven cards. I spent the whole day in my room, but I did 
not write a single card! 

 

21. When did the writer go to Italy? 
a. Last holiday 
b. Last summer 
c. Everyday 
d. Last year 

22. Where did the writer buy the cards? 
a. Paris 
b. Italy 
c. New York 
d. London 

23. What did he visit when he were in Italy? 
a. Museum 
b. Post office 
c. A public garden 
d. A friend house 

24. Where did the writer go in the last summer? 
a. Italy 
b. New York 
c. London 
d. Rome 

25. Which one is correct about the text? 
a. The writer always got up early 
b. The writer send thirty seven cards for his friends 
c. The writer spend the holiday by writing postcards 
d. On the last day the writer bought thirty seven cards 
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II. Write your own answer in your sheet. 

26. Rearrange the sentences below to make a short text about “A wet night.” 
i. A late in the afternoon 

ii. After a wonderful meal, they told stories and sang songs by the 
camp fire. 

iii. It was raining heavily and they found that a stream had formed in 
the field. 

iv. The boys put up their tent in the middle of a field. 
v. In the middle of the night, two boys woke up and began shouting. 

The ten was full of water! 
vi. But some time later it began to rain. 

vii. The boys felt tired so they put about the fire and crept into their 
tent. Their sleeping bags were warm and comfortable, so they all 
slept soundly. 

viii. They all leapt out of their sleeping bags and hurried outside. 
ix. As soon as this was done, they cooked a meal over an open air. 

They were all hungry and the food smelt good. 
 

Text for number 22 to 25  

 

Last year was the most wonderful vacation on my life. It was the first time I 
visited the largest lake in Indonesia. 

Toba Lake is in Sumatra and it is one of the most popular destinations for 
tourists, both domestic and international. Do you know that Toba Lake was 
formed 75,000 years ago when an enormous explosion occurred? Such a huge 
eruption probably lasted nearly two weeks. 

When I stepped my foot there, I just looked around to admire the beauty of 
the lake. I stayed the whole day there. Very few plants, animals or humans 
around this part of Indonesia would have survived. Toba was an enormous 
volcano before the explosion. The result of the expression is a magnificent lake 
inside the old volcano. 

The next day, I visit the Samosir, it is a small island in the middle of 
the lake. Toba is probably the largest caldera on Earth. Toba Lake is 100 km long 
and 30 km wide. There have been no eruptions of Toba since then, but large 
earthquakes have occurred. The most recent is in 1987 along the southern shore 
of the lake. 

 

27. What does the first paragraph tell about? 
28. What does the second paragraph tell about? 
29. What does the third paragraph tell about? 
30. Mention the activity the writer does! 
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Good luck^-^ 
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POST TEST 1 BAHASA INGGRIS 

 

Mata Pelajaran  : Bahasa Inggris 

Semester  : II 
Kelas  : II 
Tanggal  : 2009 
Waktu  : 80 menit 
Sekolah  : SMPN 16 Surakarta 
 

 
I. Pilihlah jawaban A, B, C atau D yang kau anggap benar. 
 

Text 1 
Question for 1 to 5 

 
Last holiday the students of I A SMP Harapan Jaya had a camping at Tawang 

Mangu. They had planned it for along time. They went there by bus and Mr. Agus 
accompanied them. 

Before going to Tawang Mangu, they gathered at school for checking all the 
things they want to bring. They brought tents, sleeping bags, cooking and eating 
utensils, and some food. Every student had to take their own clothes, jackets and first 
aid kit. They also wanted to have a camp fire at night so they took some wooden fire 
because they didn’t want to cut the trees in the forest. They left the school at 8 am 
and they arrived at the camping ground at 10 am. 
 
1. Who went camping in Tawang Mangu? 

a. the students of SMP Harapan Jaya c. the boy students in my class 
b. the students in my class d. the girl students in my class 

2. How long did it take from school to Tawang Mangu? 
a. an hour c. three hours 
b. two hours d. four hours 

3. How did they go to camping ground? 
a. on foot c. by motorcycle 
b. by bus d. by truck 

4. When did they leave the school? 
a. at 9 am c. at 10 am 
b. at 7 am d. at 8 am 

5. What did they plan at night? 
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a. they set up the tents c. they had a campfire 
b. they cooked the meal d. they went home 

6. What is the orientation of the text? 
1. in paragraph one c. in paragraph three 
2. in paragraph two d. in paragraph four 
 

Text 2 

Question for 7 to 10 
  

When the earthquake happened. Tom was on his motorcycle. He was driving 
home from school. Suddenly, his motorcycle lurched to one side. His motorcycle 
suddenly became unstable. He thought he got a flat tyre. He did not know that there 
was an earthquake. But, suddenly, he saw some electricity poles falling to the 
ground. He said they were like matchsticks. The poles were like matchsticks. The 
next thing was the rocks. He saw lots of rocks tumbling across the road. He was 
trapped there by the rocks. So he could not move his motorcycle. 

The earthquake lasted less than a minute, but it made a lot damage. There 
were rocks everywhere. So, he left his motorcycle and walked a long way to his 
house, in the town. When he got there, he was surprised that there wasn’t much left 
there, because of the earthquake. 
 
7. What is the orientation of the text? 

a. in paragraph one c. in paragraph one and two 
b. in paragraph two d. in paragraph two 

8. Where was he at that time? 
a. he was on the way home c. he was at home 
b. he was studying at school d. he was in the classroom. 

9. What is paragraph one about? 
a. he knew that there were an earthquake c. he saw some electricity 
b. his motorcycle suddenly  d. his motorcycle couldn’t be moved 
      became unstable 

10. What is paragraph 2 about? 
a. the earthquake c. a lot of damage made by the      

earthquake 
b. a minute after the earthquake d. there wave rocks a long the way. 

11. He thought he got a flat tyre. What does he refer to? 
a. the bike  c. Tom 
b. flat tyre d. Tom’s way 
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Text 3 

Question for 12 to 16 
 

I arrived at Bengkulu yesterday. This morning I went out draw some money 
from the bank machine. Leaving the ATM. I walked to a park nearby and sat down 
on a bench. A meatball just to see what it would taste like in Bengkulu. Well, it 
tasted exactly the same as the meatball in Yogya. I asked the man where he came 
from and found out that he came from Wonosari, a district town to the south of 
Yogyakarta. We had quite a long talk, in Javanese. 

Back in the hotel room, I was still thinking of what this meatball seller had 
been saying. He was a simple man, saying something that would equal to what I 
would teach my students at school. He was a simple man who was able to practice 
tolerance without having to go the university to learn it. 

 
12. Where did the writer go yesterday? 

a. to Wonosari c. to Bengkulu 
b. to Yogyakarta d. to meatball seller 

13. What is the genre of the text? 
a. narrative c. descriptive 
b. recount d. report 

14. How many persons were involved in the text? 
1. one c. three 
2. two d. four 

 

Text 4 

Question for 15 to 21 
Cinderella 

Once upon a time there was a girl called Cinderella. She lived with her 
stepsisters. They were very bossy. She had to do all the housework.  

One day an invitation to the ball came to the family. Her stepsisters would 
not let her go. Cinderella was sad. The stepsisters went to the ball without her. 

Fortunately, the fairy Godmother came and helped her to get to the ball. At 
the ball, Cinderella danced with the prince. The prince fell in love with her and then 
he married her. They lived happily ever after. 

 
15. How was the character of her stepsisters? 

a. funny c. diligent  
b. kind  d. bossy 
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16. What did Cinderella do at home? 
1. studying c. learning 
2. do all the housework d. eating 

17. With whom did Cinderella dance? 
1. the prince c. handsome boy 
2. her boyfriend d. princess  

18. With whom did Cinderella live? 
a. her mother c. her father 
b. her boyfriend d. her stepsisters  

19. Did Cinderella go to the ball? 
1. yes, they did c. no, she did not 
2. yes,  she did d. no, she went 

20. Who helped Cinderella go to the dance? 
1. her mother c. fairy Godmother  
2. fairy d. her stepsisters 

21. What happened to the prince when he met Cinderella? 
1. he was sad  c. he took a glass of wine 
2. he danced with her d. he was happy 

 
Text 5  
Questions for number 21 to 25 

 
Monkey With And Without Caps 

The hawker with a basket full of caps felt tired after the day’s work. He 
lay down under a huge tree and fell asleep. 

A troop of monkey on the tree watched the sleeping hawker and the 
basket full of colour caps. They came down, picked up the caps, and put them on 
their heads. 

Woken up by the chattering of monkeys, the hawker saw it all. He threw stones at the monkeys by habit 
imitate human action. The hawker took off his cap and threw it on the ground. Almost immediately, all the monkeys 
threw theirs. The hawker collected them back into the basket. 

 

22. What is the purpose of the text? 

1. to amuse the reader c. to tell past experience 
2. to report  d. to report 

23. Where did the hawker feel asleep? 

1. under a huge tree c. under a bush 
2. under a small tree d. near the monkey 

24. When did the hawker lay down under the tree? 

after he eat  c. after cooking 
after the day’s work d. after sleeping 

25. When did the monkey pick up the caps? 

when the hawker was sleeping c. when the hawker was laying 
when the hawker was eating  d. when the hawker sitting 
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II. Tulislah jawabanmu di lembar jawab. 
Two men were traveling together, when a bear suddenly met them on their 

path. 
One of them quickly climbed up a tree and hid among the branches. The 

other felt that he would be attached, felt flat on the ground. 
The Bear came up and felt him with his snout, and smelt him all over. The 

man held his breath and pretended to be dead. 
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The bear soon left him, because it is said that bears will quite gone, the 

other traveler came down out of the tree. With a clever grim, he intruded of his 
friend, “Just what was it that Bear whispered in your ear?” 

His companion replied, “Never travel with a friend who deserts you at the 
approach of danger.”  

 
26. a. What genre is about? 
      b.  What is the purpose of the text? 

1. How many characters are mentioned in the text? 
2. Which man did the Bear feel with his snout, and smell him all over? 

 
27. Rearrange the sentences below to make a narrative text in correct structures! 
§ The mouse took shelter into a hole in the wall. The bull hit the wall with 

his head, injuring himself. The mouse was still safe in the hole. 
§ The bull woke up and saw the mouse running away. He lost his head and 

ran after the mouse. “I will teach the small creature a lesson,” he decided. 
§ From his safe distance, the little mouse challenged the big bull. “You 

cannot have anything on your own way,” Remember, might is not always 
right.” 

§ The little mouse was amused to see a big bull sleeping and snoring loudly. 
Put of sheer fun, he pricked the bull’s nose. 

§ The bull charged against the wall again. But it was only injured his head 
further. Nothing happened to the mouse. 

 
28. Mention the generic structure of narrative text. 
29. Mention the generic structure of recount text. 
30. Rearrange the sentences below to make a paragraph. 

- Andika is a student of an SMP in his town. 
- Andika took tourists to visit the temple. 
- Besides, he spoke English and Japanese. 
- But last month he had holiday for two weeks, so he spent his time to be a 

guide. 
- It is not so big, but many tourists come because of the temple, Prambanan 

Temple. 
- He knew a lot about the temple. 
- He worked part-time to get money for his school fee. 
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POST TEST 2 BAHASA INGGRIS 

 
Mata Pelajaran : Bahasa Inggris 

                                 Semester : II 

                                 Kelas : II 
Tanggal : 2009 
Waktu : 80 menit 

      Sekolah  : SMPN 16 Surakarta 
 
 
I. Pilihlah jawaban a,b,c atau d yang kau anggap benar. 
 
Text 1 
For questions number 1 to 5 
 

Last week my dad and I camped out. Dad helped me make breakfast. 
He fried the eggs and I watched him. After breakfast we rowed over to the other 
side of the river. Actually, dad rowed and I watched him. We climbed a hill. Poor 
Dad. I was faster than him. He followed me up the hill. When we arrived back at 
the tent, it started to rain. Dad was faster than me. He arrived first. 

  
 When did they camp out? 

 last week c. last day 
 last Monday  d. last night 

 Who was camped out? 
 the writer c. the Daddy 
 the writer and the writer’s 

dad d. the writer’s daddy 
 Where did they row? 

 on the hill c. on the river 
 the other side of the river

 d. on the field 
 What did they have for their 

breakfast? 
 fried eggs c. fried rice 
 fried chickens d. fried 

noodle 
 What is the purpose of the 

text? 
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 to tell the past experience
 c. to entertain 

 to amuse d. to give 
command 

 
 
 
 
 
 
 

Text 2  
For questions number 5 to 6 

 
Snow White 

 
Once upon a time there lived a little girl named Snow White. She lived with her aunt and uncle 

because her parents were dead. 

One day she heard her uncle and aunt talking about leaving Snow 
White in the castle. They both wanted to go to America and they didn’t have 
enough money to take Snow White. Snow White didn’t want her uncle and aunt 
to do this so she ran away home. She ran away into the woods. She was very tired 
and hungry. Then she saw a little cottage. She knocked but no one answered so 
she went inside and fell a sleep. 

Meanwhile, the seven dwarfs were coming home from work. They went inside. Then they 
introduced their selves to Snow White. Then they lived happily ever after. 

 

 What is the communicative 
purpose of the text? 

 to amuse the reader c. to 
tell past event 

 to retell the story d. to 
report 

 How many are the character 
in the story? 

 eleven c. ten 
 twelve d. nine 

 When did Snow White want 
to run away? 

 when she heard something
 c. when her uncle and aunt 
     wanted to leave her. 

 one day d. when she 
met 7 dwarfs 

 Where did Snow White stay 
before she ran away? 
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 her grandmother’s house
 c. her aunt and uncle’s house 

 her father’s house d. her 
boyfriend’s house 

 Why did Snow White go 
away? 

 because she bored staying in 
the house. 

 because she didn’t want to 
be left 

 because she wanted marriage 
 because she went to work 

 
Text 3 
For questions number 11 to 12 
 

It was my grandpa’s birthday party last Sunday. On Friday, my sister and I went shopping. We 
found nice batik shirt. We bought it and wrapped it in a blue paper. Blue is my grandpa’s favorite colour. 

 

 

 

On Saturday morning, my brother and I helped our sister in the kitchen. We made a birthday 
cake. It was a big and beautiful cake. I wrote Happy Birthday on it. We put some chocolate and a big candle on top 
of it. 

On Sunday evening, we had a party. My uncle and my aunt came to my house. They brought some 
coke and flowers for my grandpa. We sat together in our living room. My dad said a beautiful prayer. Then, we 
sang ‘Happy Birthday’ and my grandpa blew out the candle. He cut the cake and gave it to everybody in that 
room. He opened his present and he was very happy with the shirt. Finally, my grandma told us some stories about 
my grandpa. 

  

 When did they get party? 
 on Sunday evening c. 

Saturday morning 
 on Sunday morning d. 

Saturday evening 
 Where did they get party? 

 the writer’s garage c. the 
park 

 the writer’s house d. the 
writer’s restaurant 

 What did the writer make for 
grandpa’s birthday? 

 candle c. birthday cake 
 clothes d. chocolate 

 What is the purpose of the 
text? 

 to amuse c. to tell story 
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 to report d. to make a 
description 

 What did the orientation of 
the text? 

 in paragraph one c. in 
paragraph three 

 in paragraph two d. in 
paragraph three and two 

 What genre is about? 
 Narrative c. Recount 
 Report d. Description 

 What did the event of the 
text? 

 in paragraph one c. in 
paragraph three 

 in paragraph two and three
 d. in paragraph one and three 

 What is paragraph one 
about? 

 the activity of the writer
 c. the writer activity on 
Friday 

 the sister activity d. the 
sister did on Friday 

 We made a birthday cake. 
‘We’ here refers to? 

 mother and father c. 
grand daughter 

 the writer’ brother and the 
writer d. father 

 What did the grandfather do 
after blow the candle? 

 cut the cake c. open the 
reward 

 drink coke d. eat the cake 
 
 
 
 
 

Text 4 

For questions number 21 to 25 
 

The Princess Who Loved to Sing 
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Princess Isabel loved to sing very much. She sang anytime and anywhere. When she was singing, 
everyone must be quite. If not, she would punish them. 

One day an old beggar asked her so me money while she was singing. Princes Isabel was very 
angry, but the beggar was angry too. The old beggar was actually a witch. She cursed Isabel, “from now on, you 
cannot sing!” 

Fortunately, there was a fairy. She was a good one. She said, “ you can sing again after you do a 
good thing to someone else.” 

From then on, Isabel was always good to everybody. She wanted her voice back. However, it never 
came back. So, she traveled from one city to another to do good things. 

One day, when she took rest in a forest after her long journey, she saw a thin little boy. They boy 
was hungry. Without thinking of herself Isabel gave her only sandwich. Suddenly, she sang. The beautiful voice 
was back. 

 

 What is the purpose of the 
text? 

 to amuse the reader with the 
story c. to give experience 

 to report to the reader d. to 
tell the event 

 What was Isabel gave to a 
thin little boy? 

 a rose c. a sandwich 
 a meal d. a bread  

 Where did Isabel met the 
little thin boy? 

 in the forest c. in the 
market 

 in the town d. in her 
house 

 When did Isabel can sing 
again? 

 after met the witch c. 
after gave a sandwich to a little      thin boy 

 after gave sandwich to a 
witch d. after ate sandwich 

 Rearrange the sentences 
below into a good arrangement of short narrative. 

 Fairy helped her to be a 
beautiful lady. 

 Her stepsisters forbid her to 
go the ball. 

 Cinderella met the Prince 
then he danced with Cinderella. 

 The lived happily ever after 
 An invitation came to 

Crown’s house to attend to a ball. 
 There was a girl named 

Cinderella. She lived with her stepsisters. 
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           What is the arrangement of the sentences? 
f-e-b-a-c-d c. f-e-c-a-d-b 
e-a-b-c-d-b d. e-c-d-f-a-b 

 
 
     
II. Essay  
Jawablah.pertanyaan di bawah ini di lembar jawab yang telah tersedia. 
 

The hawker with a basket full of caps felt tired after the day’s work. 
He laid down under a huge tree and fell asleep. 

A troop of monkey on the tree watched the sleeping hawker and the 
basket full of colour caps.  They came down, picked up the caps, and put them on 
their heads. 

Woken up by the chattering of monkeys, the hawker saw it all. He 
threw stones at the monkeys by habit imitate human actions. The hawker took of 
his cap and threw it on the ground. Almost immediately, all the monkeys threw 
theirs. The hawker collected them back into the basket. 

 
26. What is the purpose of the text? 
27. What is the orientation of the text? 
28. What is the complication and the resolution of the text? 
29. Mention the character in text? 
30. Rearrange these sentences into a god paragraph of recount. 

 On there, there were many 
people who wanted to buy books. 

 I went home happily. 
 I took my books then paid it 

after had waited for some minutes. 
 Yesterday, I got holiday. 
 I went with my sister by 

motorcycle. 
 I bought an English boos and 

my sister bought a magazine in the Linda’s Bookshop. 
 I went to a bookshop to buy 

some books. 
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APPENDIX 4 

List of Appendices 

 

Answer Key Pre Test 

Answer Key Post Test 1 

Answer Key Post Test 2 
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ANSWER’S KEY FOR PRE TEST 
 
I. Multiple choice questions 
 

1. B 11. A 21. B 

2. A 12. C 22. B 

3. C 13. D 23. A 

4. C 14. A 24. A 

5. B 15. A 25. D 

6. C 16. C 

7. B 17. B 

8. C 18. A 

9. D 19. A 

10. B 20. A 

 

II. Essays 
26. a, d, I, b, f, g, e, c, h 

27. Orientation. 

28. Description of Toba Lake. 

29. The writer’s activity in Toba Lake 

30. a. Looked around the lake. 

      b. Visited Samosir. 
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ANSWER’S KEY FOR POST TEST 1 
 

I. Multiple Choice Questions 

 

1. A 11. C 21. B 

2. B 12. C 22. A 

3. B 13. B 23. A 

4. D 14. B 24. B 

5. C 15. D 25. C 

6. A 16. B 

7. A 17. A 

8. A 18. D 

9. B 19. B 

10. C 20. C 

 

II. Essay 
26. a. Narrative 

      b. To amuse the reader. 

      c. Two 
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      d. The man was feeling flat on the ground. 

27. d, b, a, e, c 

28. Orientation, conflict, resolution. 

29. Orientation, event, reorientation. 

30. a, d, g, c, f, b, e. 

 
 
 
 
 
 

ANSWER’S KEY FOR POST TEST 2 
 

 
I. Multiple Choice Questions 

 

1. A 11. A 21. A 

2. B 12. B 22. C 

3. B 13. C 23. A 

4. A 14. C 24. C 

5. A 15. A 25. A 

6. A 16. B 

7. C 17. B 

8. C 18. C 

9. C 19. B 

10. C 20. A 

 

II. Essays 
26. To amuse the reader. 

27. Paragraph one. 
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28. Paragraph two. 

29. The hawker and the monkeys. 

30. d, g, e, f, a, c, b 

 
 
 
 
 
 
 
 
 
 
Appendix 5 

EVALUATION / PENILAIAN TES 
 

Soal Pilihan Ganda/ Mulitiple Choice Questions 

 Jika jawaban benar maka tiap nomor diberi nilai 1 

 Jika jawaban salah maka tiap nomor diberi nilai 0 

 Jika jawaban benar semua maka nilai 25 

Soal isian/ Essay 

 Jika jawaban benar semua sesuai dengan kunci dan susunan 

bahasanya juga benar maka diberi nilai 3 

 Jika jawaban benar semua sesuai dengan kunci tapi susunan 

bahasanya kurang benar maka diberi nilai 2 

 Jika jawaban salah maka diberi nilai 1 

 Jika tidak menjawab atau kosong diberi nilai 0 

 Jika jawaban benar semua maka nilai 15 

Nilai akhir 

 Jumlah nilai jawaban benar di soal pilihan ganda 

 Jumlah nilai jawaban di soal isian 

 Rumus 

 
 
  

a + b = N x 100 = nilai akhir 
          4 
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 Contoh 
 

25 + 15 = 10 x 10= 100 
                       4 

 
 
 
 
 
 

APPENDIX 6 
 

List of Appendices 
 

 
Teacher’s Interview Transcript 

Students’ Interview of Pre Observation Transcript 

Students’ Interview of Post Action Transcript 
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                            Teacher’s Interview Transcript 
 

Tempat : SMPN 16 Surakarta 

Hari/tanggal : Kamis, 15 Januari 2009 

 
 
P : “Selamat pagi Pak!” 

Pak. BWK : “Selamat pagi Mbak, mari silahkan!” 

P : “Terimakasih Pak!” 

Pak. BWK    : “Ya. Mbak hari ini ada pengurangan jam, jadi nanti waktunya        

    dikurangi.” 

P    : “Begini pak, saya mau mengadakan penelitian action research atau 

tindakan kelas di kelas 2C. Saya juga meminta bantuan bapak untuk 

bekerjasama dalam penelitian yang akan saya lakukan ini.” 

Pak. BWK : “Ya boleh Mbak, saya akan membantu. Tapi surat ijinnya sudah ada 

kan Mbak?” 

P : “Iya pak, saya dudah membawa surat ijinnya.” 

Pak. BWK : “Selain itu nanti tolong proposalnya dikumpulkan juga RPPnya ya 

Mbak.” 

P : “Ya pak nanti saya kumpulkan.” 

Pak. BWK : “Mbak saya memberi kesempatan pada Mbak Lia untuk mengajar di 

kelas 2C, tetapi meskipun demikian saya juga tetap kontrol ya Mbak 

terhadap anak-anak. Kadang anak-anak itu suka rame kalau diajar 

bukan gurunya.” 

P : “Iya pak, saya berharap bapak bisa ikut mengamati di dalam kelas.” 

Pak. BWK : “La nanti mau ambil 2 kali atau satu kali saja selam 1 minggu?” 

P : “Nanti saya mau ambil 1 kali saja. Adanya pelajaran bahasa inggris di 

kelas 2C hari apa ya pak?” 

Pak. BWK : “Hari kamis jam 7,8 dan hari sabtu jam 1,2. La nanti terserah Mbak 

Lia mau ambil yang mana.” 

P : “Saya mau ambil yang hari kamis saja pak.” 

Pak. BWK : “Ya silahkan Mbak.” 
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P : “Ya Pak terimakasih. Begini Pak sebelum saya terjun ke kelas,saya 

mau bertanya bagaimana kondisi siswa di sini?” 

Pak. BWK : “Ya begitulah Mbak, siswa di sini itu kurang semangat dalam belajar. 

Kalau di suruh mengerjakan PR ga mau. Dan itu ga hanya 1 atau 2 

orang siswa tapi kebanyakan siswa hampir satu kelas itu ga 

mengerjakan. Kalau mau saya hukum bagaimana, wong yang ga 

mengerjakan banyak. Kalau saya suruh mengerjakan di luar, la nanti di 

kelas muridnya tinggal sedikit. Ya mau ga mau ya saya biarkan. 

P : “Kalau di dalam kelas bagaimana Pak?” 

Pak. BWK : “Ya, siswa itu kurang aktif Mbak. Kalau diberi pertanyaan trus suruh 

jawab, tidak ada yang mau kalau tidak dipanggil namanya.” 

P : “Lalu untuk saat ini Bapak menggunakan sumber apa untuk 

mengajar?” 

Pak. BWK : “Saya menggunakan sumber LKS untuk mengajar anak-anak.” 

P : “Selain itu, apa tidak memakai buku paket Pak?” 

Pak. BWK : “Saya punya buku paket Mbak. Ini bukunya tapi saya tidak 

menggunakanya Mbak. Saya menggunakan LKS karena bahan yang ada 

di LKS itu sudah mencakup semua materi yang harus diberikan untuk 

siswa kelas 2 SMP Mbak. Buku paket itu terlalu banyak dan agak rumit 

latihan dan materinya. LKS itu sederhana dan tidak banyak materi dan 

latihan yang tidak perlu.” 
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P :  “Apakah latihan di LKS itu sudah mencakup 4 skills Pak?” 

Pak. BWK : “Sudah Mbak. Di LKS itu sudah mencakup speaking, reading, 

listening, dan writing. Dan menurut saya materi di LKS itu lebih mudah 

dipahami siswa.” 

P : “Bagaimana dengan kemampuan writing, listening, speaking dan 

reading anak-anak, khususnya siswa-siswa 2C? 

Pak. BWK : “Begini Mbak, kalau writing, anak-anak itu sudah bisa karena writing 

untuk SMP itu hanya menulis jawaban atau mungkin merangkai kata 

menjadi kalimat, ya sebagian sudah bisa karena kalau writing kan bisa 

meniru. Untuk reading memang agak sulit Mbak, karena anak-anak itu 

susah kalau di suruh membaca dengan keras. Mungkin malu disuruh 

baca saja anak-anak itu tidak mau bagaiman bisa. Kalau listening 

memang kurang sekali, karena di LKS itu tidak disertakan kaset buat 

listening, dan saya juga tidak punya Mbak. Jadi ya cuma saya ngomong 

anak-anak dengar. Kalau speaking juga kurang Mbak, anak-anak itu 

juga tidak mau kalau saya suruh bicara bahasa Inggris. Dan memang 

untuk speaking itu waktunya juga sedikit Mbak. Keterbatasan waktu itu 

pula yang membuat saya tidak terlalu meluangkan untuk pelajaran 

speaking. 

P  : “Bagaimana dengan kemampuan memahami teks Pak?” 

Pak. BWK  : “Dalam memahami teks siswa memang masih kurang Mbak. Anak-

anak itu susah kalau disuruh baca apalagi kalau disuruh memahami atau 

mengartikan teks. Mereka itu agak malas Mbak.” 

P  : “Bagaimana tingkat kecerdasan siswa di SMP ini Pak?” 

Pak. BWK  : “Ya siswa di sini itu tergolong sedang Mbak, tidak pinter sekali juga 

tidak bodo banget. Ya sedang-sedang saja. 

P  : “Lalu bagaimana dengan motivasi belajar siswa di sini Pak?” 

Pak. BWK : “Menurut saya siswa di sini itu kurang motivasi belajar Mbak. Ikut les 

ya tidak mau, mengerjakan PR ya tidak mau berusaha untuk buka 

kamus yang kurang. Jadi masih tergantung dengan gurunya. Kalau tidak 

disuruh ya tidak akan melakukan. Selain itu sebgaian besar anak-anak 

di sini mata pencaharian orang tuanya buruh dan pekerja pabrik. Hanya  
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 sebagian kecil yang PNS. Rumahnya ada yang di dekat bantaran kali 

Mbak. Trus orang tuanya ada yang pemabuk tidak bekerja. Saya juga 

prihatin Mbak. Wong suruh beli LKS uangnya juga belum bayar sampai 

akhir semester.” 

P  : “Apa tindakan sekolah untuk menanganinya? Apakah orang tua juga 

ikut dilibatkan?” 

Pak. BWK : “Ya pihak BK dan Wali Kelas sudah memanggil mereka Mbak. Anak-

anak itu di nasehati dan jika sudah kelewat batas orang tua disurati. 

Orang tua mereka juga datang tapi mereka malah menyerahkan pada 

pihak sekolah. Kata orang tua mereka kalau anak laki-laki di rumah itu 

tidak belajar, kerjanya main gitar atau main sama temannya. Yang 

perempuan di rumah saja tapi juga tidak belajar. Ya sudah, mereka itu 

kan ya bukan anak kecil tapi ya bukan orang dewasa.” 

P  : “O....begitu ya pak, ya saya juga sudah mengalami waktu PPL 

kemarin Pak, anak-anak itu maunya kalau jam terakhir pulang dan kalau 

jam pertama ato tengah minta istirahat.” 

Pak. BWK  : “(he....) Ya begitulah Mbak anak-anak itu, agak dikerasin saja Mbak, 

biar anak-anak itu ndak macam-macam.” 

P  : “Iya Pak, akan saya tegur nanti, khususnya yang anak laki-laki.” 

Pak. BWK  : “Iya Mbak, anak-anak lelaki itu pada rame Mbak, palagi yang duduk 

di belakang itu, nek saya suruh mengerjakan saya tinggal ya rame, 

mereka tidak mengerjakan. Dan itu ditunggu sampai bel pun ya tetep 

tidak selesai.” 

P  : “Benar Pak, saya juga mengalami hal itu waktu PPL kemarin.” 

Pak. BWK  : “Ya langsung dibahas saja Mbak, tidak usah ditunggu, dan tegur saja 

Mbak, tidak usah sungkan, kalau tidak ditguranak-anak bisa melonjak.” 

P  : “Tapi kadang saya juga bingung Pak, anak-anak kalau ditanya sudah 

paham atau belum, tidak menjawab. Kadang juga menjawab tapi setelah 

mengerjakan tidak bisa.” 
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Pak. BWK : “Begitulah anak-anak Mbak, ya pelan saja Mbak mengajarnya, karena 

anak-anak itu memprosesnya itu agak lama dan lambat. Jadi harus 

pelan-pelan. Memang kebanyakan gurunya yang aktif Mbak.” 

P  : “Iya Pak. Baiklah ini sudah bel ya Pak. Saya mau keliling-keliling 

dulu melihat-lihat kelas dan anak-anak. Terimakasih ya Pak atas 

informasi dan bantuannya.” 

Pak. BWK : “Ya Mbak sama-sama, silahkan melihat-lihat.” 
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STUDENTS’ INTERVIEW OF PRE OBSERVATION 
TRANSCRIPT 

 
Latar: di depan kelas VIII C pada waktu istirahat. 

La : “Put Kamu suka bahasa Inggris ga?” 

GAS : “Suka Mbak.” 

La : “Kalau baca teks suka ga?” 

GAS : “Ga begitu Mbak, habis ga tau artinya?” 

La : “Cari di kamus donk?” 

GAS : “Malas Mbak, kalimatnya juga susah.” 

La : “Pelajaran bahasa inggris di kelas enak ga?” 

GAS : “Enak Mbak, tapi kadang-kadang juga ga?” 

La : “Kenapa ga enak?” 

GAS : “Kadang-kadang bosen Mbak belajar bahasa Inggris.” 

La : :Kenapa?” 

GAS : “He…..he abis ya bosen saja.” 

 

Latar: di kantin sekolah 

La : “Ran kamu suka bahasa Inggris ga?” 

RA : “Suka Mbak, tapi susah ga mudeng artinya.” 

La : “Sering baca kamus ga?” 

RA : “Ga punya Mbak?” 

La : “Sering baca buku bahasa Inggris ga?” 

RA : “Kadang-kadang kalau sempat.” 

La : “Pelajaran bahasa inggris di kelas menyenangkan ga?” 

RA : “Agak Mbak?” 

La : “Pengen pelajaran bahasa Inggris yang seperti apa?” 

RA : “Yang menyenangkan Mbak.  
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Latar: di depan kelas VIIIC 
La : “Bibah, kamu suka bahasa Inggris ga?” 

PHM : “Suka Mbak,” 

La : “Pelajaran bahasa Inggris di kelas enak ga?” 

PHM : “Kadang enak, kadang ga.” 

La : “Ga enaknya kenapa?” 

PHM : “Itu Mbak, bosen Mbak.” 

La ; “Pengennya yang seperti apa?” 

PHM : “Yang menyenangkan Mbak.” 

 
Latar: di perpustakaan 
La :  “Luh kamu suka pelajaran bahasa Inggris ga?” 

GAL : “Suka Mbak.” 

La : “Suka baca teks bahasa Inggris ga?” 

GAL : “Ga Mbak, abis ga tahu artinya.” 

La : “Ko ga lihat di kamus.” 

GAL : “Aduh males Mbak, lagian ga punya kamus.” 

La : “Gimana belajar bahasa Inggris di kelas?” 

GAL : “Enak Mbak, tapi kadang-kadang ga enak.” 

La : “Kenapa ko ga enak?” 

GAL : “Nek disuruh garap.” 

La : “Pengennya trus ngapain? Main drama?” 

GAL : “Pengen belajar tapi yang mengasyikkan dan santai. Ehm   

     mungkin asyik tuh.” 

 
Latar: di depan kelas VIIIC 
La : “Hai Put, kamu suka bahasa Inggris ga?” 

D : “Suka Mbak.” 

La : “Trus kamu suka ga baca crita atau teks bahasa Inggris.” 

D : “Suka, tapi kadang-kadang habis males Mbak ga tau artinya.” 
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La : “Kamu suka baca kamus ga?’” 

D : “Kadang-kadang.” 

La : “Gimana belajar bahasa Inggris di kelas?” 

D : “Ya enak Mbak, tapi kadang ga mudeng.” 

La : “Pengennya belajar bahasa Inggris dengan cara apa?” 

D : “Ya yang menyenangkan Mbak.” 

La : “Main drama gimana? Penah dengar?” 

D : “Pernah, wah itu baru.” 

 

La: Peneliti 
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STUDENTS’ INTERVIEW OF POST ACTION 
TRANSCRIPT 

 
 
Latar: di depan kelas VIII C pada waktu istirahat. 

La : “Hai Put, ni Mbak mau nanya, nilai bahasa Inggris kamu sekarang bagus 

     ya?apa rahasianya? 

PH : “Biasa aja Mbak, tapi memang bahasa Inggris itu saya sukai. Terutama 

     saat  dengan role play. Saya jadi lebih mudeng.” 

La : “Kenapa lebih mudeng?” 

PH : “Soalnya saya bisa tanya dengan bebas mana yang belum jelas, trus bisa 

    nanya ke temen-temen gitu.” 

La : “Put kamu suka ga dengan main role play?” 

PH : “Suka mbak, belajar jadi tidak tegang dan ngerjain tugas ndak sama   

     terus.” 

 
Latar : di ruang kelas saat mengerjakan latihan 

La : “Gimana Sur, sekarang kamu udah agak mudeng ga sama recount dan 

     narrative?” 

SW : “Iya Bu, sudah agak mudeng saya jadi lebih tau bedanya.” 

La : “Gimana pendapatmu tentang role play?” 

SW : “Menyenangkan Bu. Soalnya saya bisa bicara sama temen saya dan bisa 

     nanya kalau ga bisa.” 

La : “Jadi suka sama role play?” 

Sw : “Ya ada sukanya tapi ada ga sukanya. Ga sukanya kalau itu Bu kebagian 

     peran yang ga saya suka.” 

 
Latar : di halaman SMPN 16 Surakarta 

La : “Dis, tadi mainnya bagus lo?” 
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GPS : “He…apa iya Bu, tadi saya malu jadi jelek.” 

La : “Kenapa malu sudah bagus ko.” 

GPS : “Bu ntar kalau role play lagi dipentasin di acara.” 

La : “Ya nanti kalau waktunya cukup.” 

GPS : “Sebenarnya saya suka Bu, karena saya jadi bisa sedikit ngomong   

     Inggris  trus jadi kayak artis akting. Tapi waktunya ko dikit.” 

La : “Ya, kalau mau belajar di luar kelas sama saya he.. 

 

Latar : di gerbang SMPN 16 Surakarta 

GAL : “Miss Lia. Miss tadi ko ga role play lagi.” 

La : “Tadi kan lagi mengerjakan tes.” 

GAL : “Miss, setelah role play saya jadi suka bahasa Inggris. Trus saya suka 

     soalnya saya jadi bisa ngomog sama temen. Trus bisa pdkt sama   

     idolaku he….. 

La : “Kamu ngomongin apa sama temen kamu kalau kegiatan role play?” 

GAL : “Bahasa Inggris. Ngomongin tugas Bu. Itu lo bantu idolaku biar bisa   

     ngerjain he.. 

La : “Lebih menyenangkan dan mudeng ga?” 

GAL : “Iya lebih seneng dan mudheng. Soalnya bisa mengalami gitu. Eh Miss 

     ntar nek role play di praktikin ke tempatte misale ke pantai beneran   

     gitu.” 

 
Latar : di depan kantin 

La : “Va, makannya ko lahap banget.” 

RA : “Iya Mbak, soalnya lapar tadi waktu role play. Kebanyakan ngomong.” 

La : “Ngomong apa?” 

RA : “Itu lo Mbak eyel-eyelan ama anak cewek.” 

La : “Role play menurut kamu asyik ga?” 
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RA : “Asyik Mbak. Saya bisa belajar ngomong Inggris. Trus ternyata reading 

     ga  sesulit bayangan saya.” 

La : “Ga sulit gimana?” 

RA : “Ya ga sulit, waktu kegiatan role play jadi ngerjainnya gampang.   

     Soalnya  uda dipraktiin.” 

La : “Setelah role play bisa ga garapnya?” 

RA : “Bisa Mbak, dengan jurus yang kemarin. Jadi agak mudah. 
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Appendices 7 
 

BLUE PRINT PRE TEST 
 

NO Element Recount Nomor NO Element Narrative Nomor 
1 Generic structure 27, 28, 29 1 Generic structure 9, 24 
2 Purpose aim 3 2 Purpose aim 10, 12 
3 Main idea questions 14 3 Detail questions 7, 11 
4 Detail questions 15 4 Rearrange 25 
5 Sequence questions 30 5 Setting place 8, 13 
6 Inference questions 16 6 Setting time 20, 21, 22 
7 Rearrange   26 7 Character  5, 6, 23 
8 Setting place 4, 19    
9 Setting time 2, 18    
10 Character  1, 17    

 
 

BLUE PRINT TEST 1 
 

NO Element Recount Nomor NO Element Narrative Nomor 
1 Generic structure 29, 6, 13, 14 1 Generic structure 28, 19, 26 
2 Purpose/aim 14 2 Purpose/aim 18, 22 
3 Main idea question 9, 10 3 Detail questions 16, 17 
4 Detail question 3 4 Rearrange 27 
5 Sequence question 5 5 Setting place 20, 23 
6 Inference question 11 6 Setting time 21, 24, 25 
7 Rearrange 30 7 Character  15 
8 Setting place 8, 12    
9 Setting time 2, 4    
10 Character  1,7    

 
 

BLUE PRINT POST TEST 2 
 

NO Element Recount Nomor NO Element Narrative Nomor 
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1 Generic structure 16, 15, 17 1 Generic structure 26, 27, 28 
2 Purpose/aim 14, 5 2 Purpose/aim 21, 6 
3 Main Idea question 18 3 Detail questions 22, 10 
4 Detail questions 13, 4 4 Rearrange  25 
5 Sequence questions 20 5 Setting place 23, 9 
6 Inference questions 19 6 Setting time 24, 8 
7 Rearrange  30 7 Character  29, 7 
8 Setting place 12, 3    
9 Setting time 11, 1    
10 Character  2    
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cxcix

DAFTAR NILAI SISWA KELAS VIII C 
 

Nomor 
L/P Pr T Post Test 

Urut Induk 

 
NAMA 

  1 2 
1 5894 Ahmad Shofan K L 55 65 70 
2 5696 Ahmad Syafi’I L 60 65 70 
3 5775 Anastasia ORAjp P 60 72,5 75 
4 5854 Andi Nugroho L 60 62,5 72,5 
5 5815 Andriyana S P 62,5 70 75 
6 5776 Andriyani P 62,5 70 77,5 
7 5777 Apriliyan Sony HC L 60 70 70 
8 5734 Arief Fanoni L 55 65 80 
9 5781 Bartholomus TUU L 62,5 65 82,5 
10 5819 Bayu Budi P L 55 80 77,5 
11 5735 Bayu Wicaksono L 62,5 70 70 
12 5705 Danang Suparwanto L 62,5 65 65 
13 5709 Desi Marlina N P 62,5 62,5 72,5 
14 5737 Dicky Ari P L 60 60 85 
15 5738 Fitriyani Ambar F P 60 65 67,5 
16 5793 Fransisca Endah LN P 62,5 67,5 62,5 
17 5868 Gadis Prasetiya S P 60 60 70 
18 5831 Galuh Arwinda S P 62,5 67,5 72,5 
19 5719 Hendra L 57,5 60 62,5 
20 5832 Hengky Prasetyo L 62,5 67,5 70 
21 5720 Ika Widiastuti P 62,5 65 67,5 
22 5795 Indri P P 70 75 77,5 
23 5745 Kempi Hartanti P 65 70 75 
24 5751 Nova Ayu VP P 72,5 75 80 
25 5879 Putri Habibah M P 67,5 77,5 80 
26 5756 Putri Lutfiana S P 67,5 87,5 90 
27 5726 Rani Saputri P 62,5 72,5 75 
28 5840 Ratna Puspita S P 70 72,5 75 
29 5842 Renova Aditya PW L 57,5 82,5 85 
30 5883 Rochadi Riris A L 65 72,5 75 
31 5807 Santo Yusuf L 65 82,5 85 
32 5809 Sesilia Widya ND P 62,5 65 70 
33 5847 Suryo Wiharso L 70 72,5 72,5 
34 5887 Titik Dwi L P 57,5 82,5 85 
35 5731 Tri Wahyu S P 65 65 65 
36 5770 Wulandari P 62,5 62,5 65 
37 5811 Yohanes HP L 62,5 65 65 
38 5851 Zelika Anggarayi P 62,5 62,5 62,5 
  Rata-rata  62,43 69,41 73,62 
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DAFTAR NILAI HARIAN SISWA 
 

Nomor L/P PR Lat har keaktif 
Urut Induk 

 
NAMA   1 2  

1 5894 Ahmad Shofan K L B 83 70 B 
2 5696 Ahmad Syafi’I L B - 70 B 
3 5775 Anastasia ORAjp P B 83 60 B 
4 5854 Andi Nugroho L B 10 60 B 
5 5815 Andriyana S P B 83 80 B 
6 5776 Andriyani P B 83 60 B 
7 5777 Apriliyan Sony H L B 83 80 B 
8 5734 Arief Fanoni L B 83 80 B+ 
9 5781 Bartholomus TUU L C 83 80 B 
10 5819 Bayu Budi P L C - 60 B 
11 5735 Bayu Wicaksono L B 83 60 B 
12 5705 Danang Suparwanto L B 83 60 B 
13 5709 Desi Marlina N P B - - B 
14 5737 Dicky Ari P L B 83 80 B 
15 5738 Fitriyani Ambar F P B 10 80 C 
16 5793 Fransisca Endah LN P B 10 80 B 
17 5868 Gadis Prasetiya S P B 10 70 B 
18 5831 Galuh Arwinda S P B 10 80 B+ 
19 5719 Hendra L C 10 70 C 
20 5832 Hengky Prasetyo L B 83 60 B 
21 5720 Ika Widiastuti P B 83 70 B 
22 5795 Indri P P B 83 70 B 
23 5745 Kempi Hartanti P B 10 80 C 
24 5751 Nova Ayu VP P B 10 70 B 
25 5879 Putri Habibah M P B+ 10 80 B+ 
26 5756 Putri Lutfiana S P B+ 83 70 B 
27 5726 Rani Saputri P B - 80 B 
28 5840 Ratna Puspita S P B 83 80 B 
29 5842 Renova Aditya PW L B 83 80 B+ 
30 5883 Rochadi Riris A L B - 60 B 
31 5807 Santo Yusuf L B 83 60 B 
32 5809 Sesilia Widya ND P B 10 60 B 
33 5847 Suryo Wiharso L C 10 60 B 
34 5887 Titik Dwi L P B 10 80 B 
35 5731 Tri Wahyu S P B 83 60 B 
36 5770 Wulandari P B 83 70 B 
37 5811 Yohanes HP L C 10 60 C 
38 5851 Zelika Anggarayi P B 83 80 B 

  Rata-rata   89, 70 64, 87  
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APPENDIX 9 

List of Appendices 

 
Error Analysis of Recount in Pre test 

Error Analysis of Recount in Post test 1 

Error Analysis in Post Test 2 
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ERROR ANALYSIS RECOUNT IN PRE TEST 
 

NO GS P MI DQ SQ IQ R SP ST C JML 
1 1 0 2 0 0 1 1 2 0 0 7 
2 3 0 0 0 0 0 1 0 1 1 6 
3 1 0 2 0 1 0 1 0 1 1 7 
4 1 0 1 0 0 0 1 0 1 1 5 
5 1 0 1 0 1 1 1 0 0 2 8 
6 0 0 1 0 0 0 1 2 0 0 4 
7 0 1 0 0 1 1 1 0 2 1 7 
8 1 0 1 0 1 0 1 2 2 0 8 
9 3 0 0 0 1 0 1 1 2 0 7 
10 1 0 0 0 0 0 1 1 2 0 5 
11 0 0 1 0 0 0 1 1 2 0 5 
12 1 0 0 0 0 1 1 1 2 0 6 
13 2 0 0 1 0 1 1 2 2 0 9 
14 2 0 1 0 0 0 1 1 2 0 7 
15 2 0 0 0 0 0 1 0 2 1 6 
16 1 0 0 0 0 0 1 2 2 0 6 
17 1 0 0 0 0 0 1 2 2 0 6 
18 0 0 2 0 0 1 1 2 2 0 7 
19 1 0 1 0 1 1 0 0 2 1 5 
20 1 0 0 0 0 0 1 0 2 1 5 
21 1 0 0 0 0 0 1 3 2 0 7 
22 1 0 1 0 0 1 1 1 0 0 5 
23 2 0 1 0 0 0 1 2 2 0 7 
24 2 0 2 0 0 0 0 0 2 0 7 
25 1 1 1 1 1 1 1 0 1 1 9 
26 1 0 1 1 1 0 1 2 1 0 8 
27 2 0 0 0 0 0 1 2 1 0 6 
28 2 0 0 0 0 0 1 2 2 0 7 
29 0 0 1 0 0 0 0 0 2 1 4 
30 3 0 1 1 0 0 1 0 2 1 9 
31 2 0 0 0 0 0 0 0 2 1 5 
32 2 0 0 0 0 0 0 0 2 0 5 
33 1 0 0 0 1 0 0 0 2 1 3 
34 1 0 0 0 1 0 1 0 2 1 6 
35 1 0 2 0 1 0 1 0 1 1 7 
36 1 1 1 0 1 0 1 2 2 0 8 
37 1 0 1 0 1 0 1 2 2 0 8 
38 1 0 0 0 1 0 1 1 2 0 7 
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JML Salah 47 3 25 4 13 9 33 38 62 16  
JML Siswa yang 
tuntas 

27 37 18 36 25 29 5 23 11 37  

 

ERROR ANALYSIS RECOUNT IN POST TEST 1 
 

NO GS P MI DQ SQ IQ R SP ST C JML 
1 2 1 1 0 0 0 0 1 2 0 7 
2 3 0 0 0 0 0 0 0 0 0 3 
3 1 0 0 0 0 0 1 1 2 0 5 
4 2 0 0 0 0 0 1 1 0 0 6 
5 3 0 0 0 1 0 1 1 0 1 7 
6 3 0 0 0 0 0 1 0 0 1 5 
7 2 1 0 0 1 0 1 1 0 1 6 
8 2 0 0 0 1 0 1 0 2 0 6 
9 2 0 2 0 0 0 0 0 0 1 5 
10 2 0 2 0 1 0 0 0 0 1 6 
11 2 1 2 0 1 0 1 1 2 1 11 
12 2 0 2 0 0 0 1 0 0 1 6 
13 2 0 2 0 0 0 1 0 0 1 6 
14 1 0 2 0 0 0 1 0 0 0 4 
15 3 0 0 0 0 0 1 0 0 0 4 
16 2 0 0 0 0 0 1 0 2 0 6 
17 2 0 0 0 0 1 1 0 2 0 6 
18 3 0 2 0 0 0 1 1 2 0 9 
19 2 0 1 0 1 0 1 1 1 0 7 
20 0 0 0 1 1 0 1 1 0 0 4 
21 3 0 2 0 1 0 0 0 1 2 9 
22 3 0 2 0 0 1 0 1 0 0 7 
23 2 0 2 0 0 0 1 0 0 1 6 
24 3 0 2 0 0 0 1 0 2 0 8 
25 2 0 2 0 0 0 0 0 0 0 4 
26 1 0 2 0 0 0 0 0 0 0 1 
27 3 0 1 0 0 0 1 1 0 1 8 
28 3 0 2 0 0 1 1 0 2 0 10 
29 1 0 2 0 0 0 0 2 1 0 6 
30 3 0 2 0 0 1 1 0 0 0 7 
31 2 0 1 0 0 0 1 0 0 0 4 
32 2 0 2 0 0 0 1 1 2 0 8 
33 2 0 2 0 1 0 1 1 2 1 10 
34 1 0 1 2 0 0 1 0 0 0 5 
35 1 0 1 0 0 0 1 1 0 1 5 
36 2 0 2 0 0 0 0 0 0 0 4 
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37 2 0 2 1 1 1 1 1 2 0 10 
38 2 0 2 1 1 1 1 1 2 1 11 

JML Salah 53 3 46 5 12 6 28 18 28 16  
JML Siswa yang 
tuntas 

28 37 19 36 26 34 10 37 25 37  

 

ERROR ANALYSIS RECOUNT IN POST TEST 2 
 

NO GR P MI DQ SQ IQ R SP ST C JML 
1 2 0 0 1 0 0 0 2 2 0 7 
2 2 1 0 0 1 0 0 1 1 0 6 
3 1 1 1 0 1 0 0 1 1 0 6 
4 1 1 1 1 1 0 0 1 1 0 7 
5 1 0 0 0 0 0 1 0 1 0 3 
6 1 0 0 1 1 0 0 0 1 0 4 
7 1 0 1 1 0 0 1 0 1 0 5 
8 1 0 1 0 0 0 1 1 1 0 5 
9 1 0 1 0 0 0 1 1 0 0 4 
10 1 1 1 1 0 0 0 0 0 0 4 
11 1 0 1 0 0 0 1 1 2 0 6 
12 1 0 1 0 1 0 1 1 2 0 7 
13 1 0 1 0 0 0 1 1 2 0 6 
14 0 0 0 0 0 0 0 0 1 0 1 
15 2 2 0 2 0 0 1 1 2 0 11 
16 3 1 0 2 0 0 1 1 2 0 10 
17 1 1 1 0 0 0 1 1 2 0 7 
18 0 1 0 1 1 0 0 0 0 0 3 
19 1 1 0 0 1 0 1 1 2 0 9 
20 2 1 1 0 1 0 1 1 0 0 8 
21 2 1 1 0 1 0 1 0 0 0 6 
22 2 1 0 1 1 0 1 0 1 0 7 
23 1 1 0 1 0 0 1 0 2 0 6 
24 1 1 0 0 1 0 1 1 0 0 5 
25 1 1 0 1 1 0 1 0 0 0 6 
26 1 0 0 0 0 0 0 0 0 0 1 
27 1 1 0 0 1 0 1 0 0 0 3 
28 2 0 0 1 0 0 1 0 2 0 6 
29 0 0 0 1 0 0 0 0 0 0 1 
30 0 0 0 0 0 0 0 0 0 0 0 
31 0 0 0 0 0 0 0 0 0 0 0 
32 1 0 0 1 0 0 1 1 1 0 5 
33 1 0 0 0 0 0 0 1 1 0 3 
34 1 0 0 0 0 0 0 0 1 0 1 
35 0 1 0 0 1 0 0 1 1 1 4 
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36 1 1 1 0 1 0 1 0 0 0 5 
37 2 0 1 0 0 0 1 1 1 0 6 
38 1 1 1 1 0 0 1 1 0 0 5 

JML Salah 42 20 15 18 13 0 23 21 34 1  
JML Siswa yang 
tuntas 

38 37 27 36 25 38 15 37 30 37  

 
APPENDIX 10 

List of Appendices 
 

Error Analysis of Narrative in Pre Test 

Error Analysis of Narrative in Post Test1 

Error Analysis of Narrative in Post Test 2 
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ERROR ANALYSIS NARRATIVE IN PRE TEST 
 

NO GS P DQ R SP ST C JML 
1 0 1 2 1 2 1 0 7 
2 0 1 2 0 2 1 0 6 
3 0 1 2 1 0 1 0 5 
4 0 1 2 1 2 2 1 9 
5 1 2 2 1 1 0 0 7 
6 0 3 2 1 2 2 0 10 
7 0 2 2 1 2 1 1 9 
8 0 2 2 1 2 1 0 8 
9 0 2 2 1 2 1 1 9 
10 1 2 2 1 2 1 1 10 
11 1 2 2 1 2 1 1 10 
12 1 2 2 1 3 1 0 10 
13 1 2 0 1 1 1 0 6 
14 1 2 2 1 2 1 1 10 
15 1 2 2 1 2 1 1 10 
16 2 2 2 0 1 1 1 9 
17 1 2 2 1 2 1 0 9 
18 1 2 2 1 1 1 0 8 
19 1 1 2 1 0 0 2 7 
20 1 2 2 1 1 1 1 9 
21 1 1 2 1 0 1 2 8 
22 1 1 2 1 0 1 1 7 
23 1 1 2 1 1 1 0 7 
24 1 2 2 0 1 1 1 8 
25 0 1 0 0 0 0 0 1 
26 0 1 2 0 0 1 1 5 
27 0 1 2 1 0 1 2 7 
28 1 1 2 1 1 1 1 8 
29 1 2 2 1 0 1 1 8 
30 1 2 2 1 2 0 0 8 
31 0 2 2 1 2 1 1 9 
32 1 2 2 1 2 1 1 10 
33 1 2 2 1 2 1 1 12 
34 0 2 2 1 0 0 1 6 
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ccvii 

35 0 2 2 1 2 1 2 10 
36 1 1 2 1 0 1 0 6 
37 0 1 2 1 2 1 0 7 
38 1 1 2 1 1 1 1 8 

JML Salah 23 62 72 33 48 35 27  
JML Siswa yang tuntas 15 15 2 33 10 5 34  

 
 

ERROR ANALYSIS NARRATIVE IN POST TEST 1 
 

NO GS P DQ R SP ST C JML 
1 1 1 1 1 0 1 1 6 
2 1 1 1 1 0 0 1 5 
3 1 0 0 1 1 0 0 3 
4 1 0 0 1 0 2 0 4 
5 0 0 2 1 0 2 0 5 
6 1 0 1 1 0 3 1 7 
7 1 0 0 1 0 0 1 3 
8 1 0 1 1 0 0 1 4 
9 1 0 0 1 0 0 1 3 
10 1 0 0 1 0 0 1 3 
11 1 0 1 1 0 0 1 4 
12 2 1 1 1 0 0 1 6 
13 1 0 0 1 0 2 0 4 
14 1 0 0 1 0 0 1 3 
15 1 0 1 1 0 2 1 6 
16 0 0 0 1 0 3 1 6 
17 1 0 0 1 0 1 0 3 
18 1 0 1 1 0 2 1 5 
19 0 0 0 1 0 0 1 3 
20 2 0 0 1 0 0 1 4 
21 1 0 2 1 0 1 1 6 
22 2 0 0 1 0 0 0 3 
23 1 1 0 1 0 3 2 7 
24 1 0 1 1 1 0 1 5 
25 0 0 0 0 1 0 1 2 
26 0 0 0 1 0 2 1 4 
27 1 0 0 1 0 0 1 3 
28 1 1 1 1 0 2 1 7 
29 1 0 0 0 0 0 0 1 
30 1 0 0 1 0 1 0 3 
31 1 0 0 1 0 0 1 3 
32 1 0 1 1 0 0 1 4 
33 1 1 1 1 0 0 0 4 

library.uns.ac.id digilib.uns.ac.id



 

 

ccviii 

34 1 1 0 0 0 0 0 2 
35 2 1 1 1 0 3 1 9 
36 2 0 0 1 0 1 1 5 
37 2 1 0 0 0 3 2 9 
38 1 0 2 1 0 0 1 5 

JML Salah 40 9 18 35 3 34 30  
JML Siswa yang tuntas 33 29 23 37 35 26 37  

 
 

ERROR ANALYSIS NARRATIVE IN POST TEST 2 
 

NO GS P DQ R SP ST C JML 
1 0 1 1 0 1 1 1 5 
2 1 1 1 0 1 0 1 5 
3 1 0 1 0 1 1 0 4 
4 1 0 0 0 0 2 1 4 
5 1 0 2 0 1 2 0 7 
6 1 0 1 0 1 0 1 4 
7 1 1 1 0 2 1 1 7 
8 1 0 0 0 1 0 1 3 
9 1 0 0 0 1 0 1 3 
10 1 0 1 0 0 0 1 3 
11 1 0 1 0 2 1 1 6 
12 2 1 2 0 1 1 1 7 
13 1 0 1 0 0 2 1 5 
14 2 0 2 0 0 0 1 5 
15 0 0 1 0 0 0 1 2 
16 0 0 1 0 1 1 1 4 
17 1 0 1 0 0 1 1 4 
18 1 0 1 0 1 1 1 5 
19 1 1 2 0 2 0 1 6 
20 0 0 2 0 1 0 1 4 
21 1 0 1 1 2 2 0 7 
22 0 0 2 0 1 1 0 4 
23 0 0 1 0 1 2 0 4 
24 0 0 0 0 1 0 1 2 
25 0 0 0 0 11 0 1 2 
26 1 0 0 0 2 0 1 3 
27 1 0 1 0 1 2 1 6 
28 1 0 0 0 1 1 0 3 
29 0 1 0 0 1 1 0 3 
30 1 0 2 0 2 2 1 8 
31 1 1 2 0 1 1 0 6 
32 1 1 2 0 1 1 1 7 
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ccix 

33 1 2 2 0 1 2 1 8 
34 0 2 0 0 0 1 1 5 
35 2 2 1 0 2 2 1 10 
36 2 2 0 0 2 2 1 10 
37 1 2 1 0 1 1 1 7 
38 2 0 1 0 2 1 1 8 

JML Salah 33 18 36 1 39 35 30  
JML Siswa yang tuntas 33 35 30 38 36 28 38  
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